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Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

A Comparative Analysis of Approach to Enhance Life Skills among the
Students and Teachers in Rural and Urban Areas
Author: Mr. Amit Deokule
Life Balance Coach, Master Spirit Life Coach, Global Member of CCA, Canada, Professional Musician

ABSTRACT
Life Skills play an integral role in the professional cum personal life of every person. In today's world
of competition and comparison, the educational system has changed a lot and peer pressure is
tremendous. During such a phase, surviving with the best possible outcome, we need continuous
life/soft skill enhancement while educating ourselves. The research over the mindset of
students/teachers with respect to life/soft skill in the field of education has been a journey of
realizing the fact that they need it severely-- and at the same time, the material world is making these
students/teachers lose the sheen of life skill enhancement in reality where consistency has been
rarely seen in practicing life skills. Hence, how to overcome this state and what the difference is
between the urban way of looking at it and the rural way is a matter of concern as fascinations in the
outside world are letting students/teachers ignore the importance of the same. Apparently the
teachers will need to become more passionate about imbibing their students with noble cause by
keeping aside the commercial approach to some extent.
The researcher conducted soft skill sessions in many schools/colleges and it changed his approach
drastically. He felt strongly the dire need to coach teachers to bring about a positive change by
enhancing life skills. It worked fantastically. The researcher also observed that social needs had
changed because of growing economic income. This has resulted in a greater impact on students
who lack patient execution to work on their potential. The researcher has tried to find out the
approach and the mind set of students and teachers with respect to life skills. He has stated a
comparative analysis of approach of students and teachers in rural and urban areas. Moreover, he
has also mentioned the challenges he had to face while implementing soft skill programs and
implementing personality development courses.
Keywords: Comparative Analysis, Enhance Life Skill
Introduction
The researcher is a Life Balance Coach and a Master Spirit Life Coach. He is a member of the
Certified Coach Alliance Group, Canada and the Quality Integrity Member of the largest
International coach's group of Europe. Previously he has worked in a Finance Department in the
service sector for 13 years. He is a professional musician, too.
In the last five and half years' of experience of being a Life Coach, he coached lot of individuals and
even had an opportunity to conduct group coaching sessions in educational institutes and SME
(small and medium) organizations, too. The moment he realized that there is a need of life/soft skill
coaching in educational institutes/colleges, he changed his priority and started working for such
institutions where grooming students or even teachers was highly essential. Since he had an
opportunity to work for specially challenged people in the early stage of his life coaching career, he
had realized that educative challenges are many and these students would require the support of
soft skills where continuous motivation would be maintained throughout. When he started working
in an educational field as a Life Coach, he could see the challenges faced by students who were
striving hard to reach up to the level of excellence that was expected.
The researcher feels that value education is a perspective where there is a need to have people like
Lord Shri Krishna nowadays. There may be lot of Arjunas in society, but Gurus like Dronacharya or
even Pitamaha Bhishma along with Lord Shri Krishna are also needed. Somewhere even the
approach of Duryodhana is also being observed. “Be a rock star like a poet,” the famous quote of the
management philosopher Robin Sharma comes to mind when the real scenario is being observed,
nowadays while delivering lectures on soft skills in various institutes/colleges. The researcher
strongly felt the need of having soft skill orientation continuously in the field of education when he
saw a real life situation in a family where a student from the first year (Science stream) had failed in
all the subjects and he was the one who had secured 87% in 10th Standard. He was completely
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addicted to networking channels like Face Book and used to play games on the mobile and chat with
his friends. His friends were not cultured. He complained that his parents did not give him time. He
was not able to come out of the fascinations to which he was addicted to. When the researcher was
working with him as a life coach, the approach of parents let him release from this project because
after having two hours of coaching, his parents asked him, “What kind of mental growth has
occurred in my son, in last two sessions of yours?” He was shocked to hear this, because within two
hours of coaching, the researcher was able to obtain an idea about their son and the reasons behind
his failure. The parents were interested in knowing about his mental growth in terms of mathematical
measures which was highly difficult. Such an exercise was futile because their son had already
wasted three precious years of his educational life unnecessarily. The researcher strongly felt that
the educational system had become so mechanical that the parents of the student also were
completely eclipsed by such weird phenomena of measuring the mental growth of their son.
Secondly, when the researcher started visiting different schools/colleges for conducting one
personality development course, in addition to his life coaching lectures, he started observing that
the level of importance the students should give for life skill orientation was missing and it was
inconsistent because of lot of external influential measures of the material world. Further, in the
schools, the system of education was a problem where till 8th Standard students were getting
promoted to next standard without leveraging their performance. This was causing loss to their
personality. Enhancing their personality was at a distant place in their planning agenda. Even
teachers used to say this quite normally without foreseeing events in the future and this impacted
students in a big way.
In many schools the researcher observed that since social responsibilities have changed
economically, the approach of teachers besides teaching has taken an unnecessary shape where
earning has become the first ever predominant factor. This was seen particularly in one
coordinator's behavior who was managing one of his personality development courses in a school
where this activity in addition started giving her insecure feeling of earning nothing out of this. But at
the same time it was like wastage of time; instead of taking in stride this project as a tremendous
benefit for the students, the said course remained incomplete because of the teacher's casual
approach and it was highly observed that she could not stick to her written commitments given to her
on behalf of the school. All the above scenarios widened the scope in the field of education where
soft skill orientation became a dire need to such students and teachers, too!
Value education with respect to soft skill enhancement training has become imperative in
educational institutions because of one fact-- that we want to curb the level of imbalance in thoughts
of students/teachers which can be saturated if life skill as a separate area will be ignored. The
relation of Student and Teacher is like a vehicle and the road. If roads are good then the vehicle will
get driven smoothly till the destination. If roads are misleading and crooked, then vehicles will create
repairing cost. If milestones on the roads, i.e. directions, will be wrong, then vehicles will reach the
wrong destinations.
When we talk about Life Skill; it is like LIFE- Lively illuminating flower of Evolution where Skill means
nothing but
S- Serve your own self
K- Be a Kiosk of mindfulness
I- Be an Ignition of your own self to ignite
L- Be Lucrative and Be a Light for yourself and others
L- Focus on Latent potentials which is an aim of one's life.
Real time Challenges while working in educational institutes being a life coach.
1. The first challenge the researcher faced is of convincing the principals/teachers of the
schools/colleges to have a consistency in having such soft skill/life skill trainings.
2. Mismanagement was prevailing a lot, where after having several visits, things used to get
materialized only after pushing things harder.
3. Self discipline and time adherence were major problems in institutions.
4. Availability of labs/classrooms or accessibility of students for such life skill sessions were
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some of the problems.
5. Lethargic attitude of many teachers to have such personality development courses or even
soft skill enhancement trainings/lectures.
6. Secondary approach to all such trainings was observed, where along with normal education
seeking, life skill enhancement is equally important and such a conceptual understanding
was lacking.
7. Non Commitment and cancellation was more than continuity especially in colleges, and
along with teachers even students of first, second and third year were found to be reluctant
even after promising a few things.
8. During this journey urban teachers from the schools were found to be more money oriented
than working for the noble cause like education.
9. Orientation of teachers/coordinators in rural area school was another challenge before
approaching students.
Steps taken by the life coach to improve inter- personal relationships.
h Regular visits and follow up with the Principals and teachers
h Professional way of approaching by having emotionally intelligent approach
h Direct communication with coordinators of the lectures/courses
h Direct interaction with the students to motivate them continuously and work closely with
them
h Keeping regular attendance
h Giving innovative ideas to the students to open up and keep up with their potentials by way of
token of appreciation
h Conducting life coaching sessions for the staff with a long term commitment where his/her
approach always will move from general to specific
h Giving special attention to rural area students and opening comfortable zones for them to
awaken their own potential
h Doing meetings with teachers very often to be in touch and take reviews
h Empowering the staff to inculcate desire to give their students better and better.
h Entering into MOU authentically where commitment will be seen in action.
h Making students realize their abilities and the same was the case with teachers by discussing
current trends of the industry and market.
h Seeking lot of surveys, questionnaires to solve and also many exercises and games, too,
through which self actualization will be imbibed naturally.
h The comparison of the response in schools/colleges between URBAN area and RURAL area.
URABAN AREAS

RURAL AREAS

Seriousness- The researcher found that
the intensity of having such life skill
enhancement activities is taken very
casually because of other facilities that
students get in their colleges/schools-- like
availability of labs, library, recreational
tools, sports and other international level
study material, etc.

Life skills are very much needed to imbibe
thorough professional disciplines and it is
taken seriously if approached properly.

Commitment- Commitment level is still
below 50% as far as such trainings are
concerned. Tremendous amount of
lethargic approach is seen in these
students. Out of 20 students, only 3 to 4
students extend their desire to have such

Students remain committed fully in having
such sessions as unique ones but one
needs to keep them motivated continuously
because a lot of insecurity/fear is observed
in them. Teachers, if trained well, work very
sincerely and take students to the next level
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sessions even if trainers show their
willingness to conduct trainings. These
students like innovative approach in such
trainings but the consistency to practice
these techniques remains temporary and
this ratio is greater. Teachers are not at all
committed.

of growth on the ladder of success. They are
always in search of something unique-- but
in a few teachers, a mediocre approach of
living is still seen because of lack of facilities
and amenities in such areas.

Enthusiasm- The enthusiasm of doing
such trainings is overwhelming initially-- but
gradually as the moment courses/trainings
start, the enthusiasm starts going down and
many times the attendance becomes very
critical.

One has to work very closely with students
and teachers here as the level of
understanding is on a lower side, but if
crescendo is maintained since the
beginning then enthusiasm is assured.

Cohesiveness- Teachers do not empower
each other properly for such
trainings/courses even after having all the
facilities/amenities and perquisites
essential being a working professional.
Anything additional as an activity will be
ignored or complained, even after sensing
the severity of the same which may be
beneficial for the future of students! On a
scale of 1-5, one will be ready after a lot of
persuasion.

Teachers do have conflicts internally many
times for coordinating such
trainings/courses--but on a scale of 1 to 5, 2
faculties always show utmost dedication
and, for the authoritative people, running
soft skill courses is a point of prestige and
when something similar which is a point of
attraction is getting implemented in their
schools from an international platform, then
they see to it that the said activity becomes
successful anyhow, irrespective of proper
understanding of it.

E x p e c ta t i o n - E x p e c t a t i o n s f r o m
committed people is more than having selfstarter attitude. It may be because of the
strong monetary influence urban areas are
having. Professional discipline is ignored
even after having knowledge and
awareness of it.

Once the task is delegated, teachers can
work sincerely-- but finding such teachers is
many times a problem. Also the students in
these areas many times do not keep higher
aims because of the family situation, and
that creates lack of confidence in their
minds.

In both the areas, sincerity is seen in girls more than boys.
Ratio Analysis of Rural and Urban Area students and teachers for soft skill training needs
Researcher's other general observations with summarized approach.
1. Egoism is on a higher level in all schools/colleges, because of which soft skill enhancement
remains idle many times and sufficient attention is not getting paid.
2. Unnecessary competition is abstaining all great potential leaders in institutions from having
dynamic human growth.
3. Students are highly eclipsed by the material world, and the same is the case with technology-and because of that, social needs are rising a lot where even emotional intelligence has
completely lost its sheen among people.
4. Students talk with each other very superficially. They are unaware of their friend's potentials/
qualities which becomes a hurdle when any conflict is created.
5. Students need all innovative but as far as their creativity is concerned, they are fearful and
lacking in extending the same. The leadership qualities expected with a great communication
skill is lagging behind by more percentage.
6. They are not developing their foresight but just want to adopt different styles of living for sure.
7. Teachers should have more focused approach of teaching good values, and they are lacking in
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Area (Geographical location)

Students

Teachers

Rural

Sincerity- 80%

90%

Urban

Sincerity- 50%

50%

Rural

Regularity- 100%

90%

Urban

Regularity- 40%

50%

Rural

Seriousness- 100%

100%

Urban

Seriousness- 40%

40%

Rural

Discipline- 90%

90%

Urban

Discipline- 50%

40%

that.
8. Leadership and communication values are not imbibed the way they are essentially required.
9. Inter personal relationships are totally broken in many schools/colleges because of which the
level of integrity expected is not seen.
10. Conditional working mechanism is a key word where exploration of one's personality should be
depicted with high configured elements.
Conclusion
The value acts like a nomination for the human for his/her specialty niche areas where even 0.01%
of appreciation takes the person to the height of success even though many times the recognition of
his/her potential is not rewarded in some form.
Emotional intelligence should be a buzz word nowadays, especially in educational institutions, to
create a bonding between teachers and students properly.
Soft Skill orientation should achieve a precious place in the minds of students and teachers, too,
because of one sheer fact: that attitude is nurtured by way of only life skill enhancement but not just
by seeking higher education, and it should become a social need in the era of education.
This recalls the important quote of Steve Jobs to the researcher, i.e. “Work as if it is your last working
day” and the same approach will make students and teachers inculcate good values in the present
conditions where we are hovering around in such a fascinating world of material pleasures.
The need of education will be shaped up categorically well if life skill enhancement will be imbibed
continuously, consistently and constantly in the current world of affairs. This way the mirror of social
responsibility will have its own image getting created in the society and the said image will have
respectable word of mouth getting extended.
The last but not the least: Recognizing one's own potential will change the periphery of succeeding
excellence in the minds of students and that is quite necessary where teachers would require to
become a charioteer of student's chariot, which is very crucial. It is an ideal way of looking at It but at
the same time looking at the present scenario and the educational system, there is no other remedy
if we want posterity in the right educative posture. Charismatic leaders like Swami Vivekananda and
his preaching will need to be re-looked in institutions in days to come.
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A Study of Attitudes of Primary Teachers in the Context of Need,
Obstacles and Activities of the Universal Human Values
Author: Dr. Dnyaneshwar J. Bhamare
Associate Professor, Seva Sadan's College of Education,
Affiliated to University of Mumbai, Ulhasnagar-3, Dist.:Thane, Pin-421003
E-mail- dnyneshwarbhamare900@gmail.com

ABSTRACT
India is a democratic Nation. Liberty, Equality and Fraternity are the Universal Human Values.
These values are also essential for any democratic nation. Researcher has considered these three
values for this research based paper.
Education is the best way through which values can be inculcated among the students. Value based
education is the core of any society. Why does education need these Universal Values? Researcher
has studied this questions in this paper.
Does education need liberty for individual development or for development of humanity or any other
reasons? In this concern, what is the attitude of primary teachers in this context? What are the
obstacles in inculcating the value 'liberty' among students? Which activity or program is effective for
the inculcation of liberty as a value? These questions are studied in this research paper.
From the social perspective, what is the need of 'Equality' and 'Fraternity' values? What are
obstacles in the path of inculcation of these values? Is there any effective activity or program to
impart 'Equality' and 'Fraternity' values through education? What is the approach of primary
teachers about it? In this direction, researcher has highlighted the above question in this paper.
A self-made 'questionnaire' was used as a research tool. Questions are in the form of multiple
choice. Survey method was used for collection of data. The study is limited to primary teacher in the
urban area only. To analyze the data, relevant statistics are used and finally conclusions are made
as per the objectives of the study.
Every research tool has its own limitations. In the same way this study has some limitations.
Findings of the study are on the basis of responses given by primary teachers to the questionnaire.
Keywords: Attitude of Primary Teacher, Need and Obstacle
Introduction
“Are values taught?” is a debatable question. If it's so, we have to acknowledge one thing: that
students during social interaction, in the company of their peer, parents, teachers, personalities,
knowingly or unknowingly adopt good or bad things from these interactions. They imbibe good
thoughts as ideals to follow and they remain loyal to them. The students give priority and importance
to such types of ideals and these are called values. These values are individual in nature, yet they
have social, national, and universal appeal.
Educational institutions take efforts to inculcate values among the students from the point of view of
studying. Values are classified, yet some values are universal and eternal.
For any society in the universe, the values of freedom, equality and fraternity (Brotherhood) are
necessary. Inculcation of these values are done by teachers through education.
What is the need of inculcation of these values? Is there any effective activity or programme to
inculcate any of these values? In this context what is the attitude of primary teachers? This paper
aims to study this. The study is limited to the three universal human values of freedom, equality and
fraternity.
Title of the Study/Statement of the problem
A Study of Attitudes of Primary Teachers in the Context of Need, Obstacles and Activities of the
Universal Human Values
Keywords
AttitudeAttitude is the mental and neural representation, organized through experience, exerting a directive
The Compass | Vol. 10, No. 1, Part 2 | November 2016
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or dynamic influence on behavior. (Breckler and Wiggins)
Primary Teachers
Teachers are those who are teaching for std. 1st to 7th.
Need
Necessity of human values for education.
Obstacles
Hurdles in the path of developing values.
Objectives
1. To Study the attitude of primary teachers towards the need for education in universal human
values from social perspectives.
2. To study the obstacles faced by primary teachers in inculcating universal human values from
social perspectives.
3. To study the effectiveness of activities suggested by primary teachers for universal human
values from social perspectives.
Research Methodology
Survey method was used by the researcher for the present study.
Sample
The total sample comprised fifty primary teachers teaching in the Government aided schools run by
private management in Ambernath Taluka, and random sampling technique was used.
Scope and Limitations of the Study
1. This study is limited to fifty teachers of the Government aided private schools of Marathi
medium, from urban area of Ambernath Taluka.
2. The scope of study is limited to three universal human values, viz. liberty, equality and fraternity.
Assumptions
It is assumed that primary teachers have their own approach/ attitude about inculcating values
among the students.
Review of Related Research and Literature
The following literature were studied by the researcher.
h 'Happiness and Education- A Research of Value Base Education' (1965)
q Paola Cubas Barrgain, University of Las America, Puebla, Mexico.
q This investigation aims- To use economy science as a tool in order to study and understand
the relationship between two complex and multidimensional themes-- value education and
wellbeing.
q Conclusion- Since the research focus on Mexico educational system, it used Hofstede
culture analysis and its Eco/Social dimension to explain the context in which Mexican
children are brought up. It is also highlighted the positive correlation between social values
with one's wellbeing.
h 'Bajpai Amita(1991)- An experimental study of an education intervention curriculum for valuedevelopment and its facilitative effects upon the development of moral judgment.'
q Ph.D. Education, University of Lucknow. (India)
q Objective- To investigate whether development of moral judgment in children can be
enhanced through an intervention program.
q Major finding- The children participated in program acquired an ability to judge an act as
right or wrong, taking into consideration not material consequences but also the intention
behind the act.
h ’Banui Kuostue(1992)- A study of the values of college students in Nagaland in relation to their
self-concept.'
q Ph.D. Education, North Eastern Hill University (India)
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q Objective-To find out whether any differences exist in their values among arts, science and

commerce college students and also between male and female students and tribal and
non-tribal students.
q Major finding- There were no significant differences in the mean value scores of arts,
science, and commerce college students in respect of social value, and aesthetic value,
economic value, knowledge value and hedonistic value and family prestige and health
value scores.
h 'Kalamani M. (1991)- A study of the problem of adolescents and their value system.'
q Ph.D. Education, Madurai Kamaraj University (India)
q Major finding-Adolescent boys and girls had more problems in personal, family, soar
emotional and educational areas.
h 'Research in Value Education.'This book is written by Prof. N. Venkataiah and Dr. Sandhya. The
content of the book focuses on comprehensive survey of researches conducted and source
materials on value education in general and in India in particular.
q published by S. B. Nangia APH publication corporation, New Delhi (2008)
Tools Used for the Study
The Researcher has used a self-made questionnaire which includes three parts related to three
values in all 27 statements that are included in questionnaire.
Statistical Techniques Used
Percentage and critical ratio were used by the researcher to analyze the relevant collected data. As
per D table at 0.05 level when N=50 (Total Sample) and P=66%
Then value of critical ratio is 2.05. This value is greater than 1.96 so the response at 66% and above
is significant.
Analysis of data12. A. Liberty-

· Table 12.1: Need of Liberty Value for Education.

As per 'D' table at 0.05 level N = 50 & P = 66% then the value of critical ratio is 2.05 and this value of
C.R. 2.05 is greater than 1.96. So statement 3 is significant.
h Table 12.2: Main Obstacles in the Path of Developing Liberty.

As per critical ratio statement no.2 is accepted.
h Table 12.3: Effective Activity/Programme to Develop Liberty values.
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As per critical ratio statement no.1 is significant
12B. Equalityh Table 12.4: Need for Equality for Education from Social Perspective.

As per critical ratio statement no.2 is significant
h Table 12.5: Main Obstacle in Developing 'Equality' Value

As per critical ratio statement no.3 is significant
h Table 12.6: Effective activities /programme to develop equality values.

As per critical ratio statement no.1 is accepted.
12C. Fraternityh Table 12.7: Need for Fraternity value in Education from Social
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As per critical ratio statement no.3 is significant
h Table 12.8: Obstacles in the Path of Developing Fraternity Values.

As per critical ratio statement no.2 is accepted.
h Table 12.9: Effective Activity/ Programme to Develop Fraternity Values.

As per critical ratio statement no.3 is accepted

Finding and Conclusion
h Primary teachers feel that without liberty, humanity cannot be nurtured; hence liberty, the
universal human value, is essential for education.
h The majority of the primary teachers expressed that individuals knew about their rights but were
unaware about their duties. This was an obstacle in developing the 'Liberty' value.
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The majority of the primary teachers feel that to inculcate liberty as a value students should be
given opportunity for self-expression. This activity is very effective for inculcating liberty. Some
other activity suggested by them are 'post teaching discussions', open debate, and open
discussions where in everyone is a leader, etc.
h Many of the primary teachers were of the opinion that to develop equality as a value from social
perspective, equal education opportunities should be provided to the deprived classes.
h The majority of primary teachers believed that the main obstacles in developing equality were
the conservative customs and traditions of different religious communities.
h Many primary teachers feel that to develop equality the effective program/ activity is to provide
opportunities to the deprived class till they succeed; some activities suggested by the teachers
are 'creating awareness regarding government schemes','gender equality program' suggested
by SCERT, etc.
h The majority of the primary teachers stated that to create national and Universal Unity,
Fraternity Value is needed for education.
h Many primary teachers expressed that main obstacle in the path of developing fraternity value is
social discrimination on the basis of caste, race, religion, sect, gender, language and region.
h Almost all primary teachers stated that activities that create an urge in students to change
themselves should be arranged; some activities suggested were 'empathy awareness',
'awareness of self-concept', 'blind man puff.'
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ABSTRACT
Value Education is the process by which people give values to others. It can be an activity that can
take place in any organization during which people are assisted by others, who may be older, in a
position of authority, or are more experienced, to make explicit those values underlying their own
behavior, to assess the effectiveness of these values and associated behavior for their own and
other's long term well-being and to reflect on and acquire other values and behavior which they
recognize as being more effective for long term well being of self and others. Value education can be
taken at home, as well as in schools, colleges, universities, jails and voluntary youth organizations.
The purpose of the present research paper is to study the effect of value education on performance
of In-service Trainee Teachers. Researcher has used survey method for this research.
Data were gathered using questionnaires and check list. For the statistical analysis of data,
percentage tool was used.
Keywords: Value Education, Effect, Performance, In-Service Trainee Teachers
Introduction
The Human Values Foundation was established in 1995 to make available world wide a
comprehensive values-themed programme for children from 4 to 12 years entitled EDUCATION IN
HUMAN VALUES (EHV). Its fully resourced lesson plans utilize familiar teaching techniques of
discussion, story-telling, quotations, group singing, activities to reinforce learning, and times of
quiet reflection. Following the success of EHV, a second programme was published as SOCIAL
AND EMOTIONAL EDUCATION (SEE), for ages 12 to 14+, but it has also proved constructive for
older children identified as likely to benefit from help getting their lives 'back on track'. The
programme enabled children and young people to explore and put into practice a wide spectrum of
values with the potential to enrich their lives. Through experiential learning, over time participants
develop a well considered personal morality, all the while gaining invaluable emotional and social
skills to help them lead happy, fulfilled, successful lives.
Explicit value education is associated with those different pedagogies, methods or programmes
that teachers or educators use in order to create learning experiences for students when it comes to
value questions.
Value education is “learning about self and wisdom of life” in a self exploratory, systematic and
scientific way through formal education.
Multinational School-Based Value Education Schemes

1. Living Value Education Programme (LVEP)
This project of worldwide proportions was inspired by the new religious movement called the
Brahma Kumaris World Spiritual University incorporates twelve values (e.g. unity, peace,
happiness, hope, humility, simplicity, trust, freedom, co-operation, honesty, courage, love),and
became successful in schools such as west Kidlington primary school, Kidlington, whose head
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master Neil Hawkes and value education coordinators Linda Heppenstall used the work and other
programmes to help them form a value based school. The LVEP website lists 54 countries where
values education projects are undertaken.
2. Human Value Foundation
The Human Values Foundation was established in 1995. After the success of Programme EHV,
(Education in Human Value), the SEE (Social and Emotional Education) programme was published
for age group 12 to 14+.
Character Education is an umbrella term generally used to describe the teaching of children in a
manner that will help them to develop as personal and social beings. The concepts that fall under
this term include social & emotional learning, moral reasoning /cognitive development, life skills
education, health education, violence prevention, critical thinking, ethical reasoning, and conflict
resolution and mediation.
3. Family Value Scheme
The family value scheme was created in 2000 by Gill Ellis and Nicola S Morgan to help engage
families including those 'hard-to-reach' using values. The family value scheme is based on around a
set of 22 values designed to encourage families to participate in a series of fun tasks and challenges
which they plan and carry out together within the flexibility of their own home and/or educational
setting. This scheme is designed to enhance the effectiveness of key relationships between and
among family members. Because of this good relationship, the skills such as the ability to listen,
communicate, recognize and respond to the needs and feelings of others as well as helping to
understand children's behavior increases.
4. Science of Living :- (Jeevan Vigyan)
Science of Living is detailed programme that complements the current educational approach with
spiritual and value based learning for a student's growth physical and mental development as
needed. Jeevan Vigyan adds emotional intelligence and morality/value to education in schools and
colleges.
Value Education from around the world
Australia
The Australian Government currently funded value education in its schools, with its own
publications and funding of school forums on values education at all levels of education. It also helps
in becoming a better person.
India
The Indian Government currently promotes value education in its schools. The Ministry of Human
Resource Development has taken strong step to introduce values among schools and teachers
training centers. In addition to this India itself is the motherland of introducing values.
Singapore
Teacher training institutions in Singapore all have curricula for learning to teach civics and moral
education programmes- but students do not take these seriously as they don't get proper feedback
by assessment.
Sweden
Value education is a part of Swedish schools.
Thailand
In Thailand, values have traditionally been taught within the context of Buddhist religious education.
Since 1982 there has been a revival of applied values as an extracurricular activity suitable for
Buddhist, Moslem and Christian students alike to prepare Thai students for the effects of
globalization.
From the above discussion, we should agree with the purpose of this paper that value education is
very important in all countries. So the performance of Trainee Teacher can be enhanced by giving
them value education. Researcher followed content points in value education such as basic
principles unity, Universal Human Values, Sources or value education activities of value education,
moral capabilities, Extended Family, Principles in life, society and the community.
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Problem Statement
A Study on the Effect of Value Education on Performance of In-service Trainee Teachers.
Objectives of Research The following objectives were set for the present research.
1. To study the current situation of value based performance of in-service. Trainee Teachers.
2. Application of value education programme among the in-service Trainee Teachers.
3. To study the effect of value education on the performance of in-service Trainee Teachers.
Scope of the Research and Delimitations
1. The Scope of the research is related to all students from primary, secondary, college level.
2. The Scope of the research is related to all student teachers from D T.ED, B.ED, M.ED. Training
courses.
3. The Scope of the research is also related to all In-service Teachers and Trainee Teachers.
4. Present research in limited to Acharya Jawadekar College of Education, Gargoti.
5. Present research is limited to the Y.C.M.O.U. B.ED Trainee Teachers.
6. Present research is limited only for academic years 2014-16 and 2015-17.
Research Hypothesis
Application of the value education programme among In-Service Trainee Teachers affects
positively.
Research Tools for the Research
The self-prepared Questionnaire and check list were used for this research. Multiple choice
Questions & open ended Questions were used in the Questionnaire.
Research Methodology
The researcher has used the Descriptive Research (survey method) for the present research.
For effective implementation of Research, Researcher has planned and drawn the flow chart
of the research:

Sampling for the Present Study
Purposive sampling method has been used in the present research. Out of 40 Trainee Teachers of
Value Education as an elective subject, 100% means 40 Trainee Teachers have been selected
purposively for the Research.
Considering the objectives of the research, scope and delimitations and research methodology,
purposive sampling was essential. So sampling is as follows:
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Importance of Research
1. After this research, we will know the percentage of value based performance among Trainee
Teachers in current situation.
2. It is definitely useful to the students, teachers of primary, secondary school level, higher
secondary school level and college level also.
3. It is very important to any human being.
Data Analysis, Interpretation and Conclusions
Qualitative analysis was used for the data collected from check list and open ended questions from
questionnaires. Quantitative analysis was used for data collected from Questionnaires.
Qualitative Analysis
Interpretation
In-services Trainee Teachers used value education as per classroom situation, need of lesson
content, considering extra work of government in school and time management of school. The
present situation of values in society is so dangerous. Many school students have no ethics about
study, teachers, or friends, so their behavior is so violent, fearful, and disciplineless. Because of this
environment, there is a major question of students' suicide, rape, and sexual harassment in
educational field also.
Conclusion
In-service Trainee Teachers used minimum value based activity in education because of lack of
time or government extra work. In service Trainee Teachers agree about non-ethical environment
around school area and also in society.
From questionnaire data, interpretation is done and conclusions are drawn as follows:
Main Conclusions from Objectives 1,2,3
1. The current situation of value based performance of In-service Trainee Teachers were more than
half. (62%).
2. The In-service Trainee Teachers employed in Zilla Parishad school implement 100 %
government listed value based programmes in the school.
3. In-service Trainee Teachers employed in Zilla Parishad school self-implement 20% value based
programmes in the school.
4. Application of value education among the In-service Trainee Teachers can be possible.
5. After the implementation of value education programme, the value based performance of Inservice Trainee Teacher is increased. (Upto 81%).
6. After the application of Value Education programme maximum (79%), In-service Trainee
Teachers used value based Teaching material during the teaching /learning process.
7. After the application of Value Education, (91%) In-service Trainee Teachers implemented
various activities based on Value Education in their schools.
8. After the application of value education, maximum (86%) In-service Trainee Teachers used
various Resources of value education e.g. T.V., Newspapers, Radio, Books, Internet in their
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schools.
Recommendations
1. Recommendations for Head Master.
1. Support the Assistant Teachers for arranging various value based programs in your schools.
2. If students' behavior is found wrong (valueless) then be aware and contact his parent.
3. In parents' meeting programme, felicitate the student and his parent for his highly value based
behavior by awarding 'The best student award'.
2. Recommendations for Teachers.
1. Organize various value based programmes in your schools.
2. Raise awareness about current incidents like suicide of Pratusha Banarji, The opposite side of
the cinema 'Sairat'.
3. Recommendations for Parents.
1. Be aware about the behavior of your son/daughter. Be conscious about their behavior, i.e. it may
be right/wrong. Don't ignore their valueless behavior.
2. Convince your son/daughter to be an active participant in various value based programmes in
schools.
4. Recommendation for students.
1. Be aware about various social incidents with open eyes.
2. Your behavior must be value based.
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ABSTRACT
Dr. A. P. J. Abdul Kalam stated that the aim of education is to build character and to cultivate human
values in students. One of the challenges before a modern teacher is how to shape the character of
students as the best citizens of the nation, as well as possessing high values. Values and teachers
are the pillars of meaningful life and education, and it is this tool which brings a change in the society.
Teachers are the motivating and driving force behind development of human values among
students. Through this research, researcher tries to find out efforts taken by secondary teachers to
develop human values among students. A sample of 100 secondary teachers of urban area of
Ulhasnagar Tehsil was selected by random sample technique. To collect data, researcher used a
self-made questionnaire and data were analyzed using mean, standard deviation and t-test. The
study revealed that the majority of teachers were taking efforts by organizing talk, anand mela,
cultural fest, field visit, moral stories, use of innovative ideas, group activities, and interdisciplinary
approach to develop human values among students. The study also shows that the efforts taken by
teachers to develop universal human values among students cannot be attributed to their
educational qualification and experience. But gender plays important role in development of human
values among students
Keywords: Universal human values, Teachers' efforts, Value Development
Introduction
“All human beings are born free and equal in dignity and rights. They are endowed with reason and
conscience and should act towards one another in a spirit of brotherhood.”
A value is a universal value if it has the same value or worth for all, or almost all, people. Spheres of
human value encompass morality, aesthetic preferences, human traits, human endeavor and social
order. The claim for universal values can be understood in two different ways. First, it could be that
something has a universal value when everybody finds it valuable. Universal values…are values
that a great many human beings in the vast majority of places and situations, at almost all times, do
in fact hold in common, whether consciously and explicitly or as expressed in their
behavior….second, something could have universal value when all people have reason to believe it
has value.
Values constitute an important aspect of self-concept and serve as guiding principles for an
individual. Human values are the virtues that guide us to take into account the human element when
one interacts with other human beings. They are the many positive dispositions that create bonds of
humanity between people, and thus have value for all of us as human beings. They are our strong
positive feelings for the human essence of the other.
It's both what we expect others to do to us and what we aim to give to other human beings (“Do unto
other what you wish for yourself”). These human values have the effect of bonding, comforting,
reassuring and procuring serenity.
Human values are the foundation for any viable life within society; they build space for a drive, a
movement towards one another, which leads to peace.
Human values are thus defined as universal: they are shared by all human beings, whatever their
religion, their nationality, their culture, their personal history. By nature, they induce consideration
for others.
Universal Human Values
Peace, freedom, social progress, equal rights, human dignity are actually needed. Every society
needs to be bound together by common values, so that its members know what to expect of each
other, and have some shared principles by which to manage their differences without resorting to
violence.
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Education is an important driver to enhance human values. In school, children are affiliates of a
small society that exerts a great influence on their moral development. Teachers serve as role
models to students in school. They play a major role in inculcating their ethical behavior. “Building
values is an integral factor in the process of internalization of values because one can only give what
one has within.”
One advantage that will accrue when the moral uplift programme is up in schools is that through the
subtle influence of the children, the atmosphere in the house is also cleaned. When the boys and
girls will sit with silence and meditate on the creator and his glory, the parents too will react in the
same manner and the home will be filled with humility and love.
The education in human values programme is intended to draw out the best in the child and to
enable his or her personality to develop towards perfection. This process of blossoming human
excellence calls for excellence in each of the final domains or aspects of human personality. These
five domains are namely physical, intellectual, emotional, psychic, and spiritual defines the human
system in whole.
The five basic values, namely truth, righteous conduct, peace, love and non-violence correspond to
the domains listed above.
Since the human beings everywhere in the world are alike, each can aspire to inculcate and
internalize these values; these values, thus, are universal and transcend all distinctions of country,
religion, caste and creed. They embrace all beings, as their origin lies right within each individual.
Approaches to Education in Human Values

“Childrens must grow in the awareness of brotherhood of men and fatherhood of God. If no
provision is made for this type of teaching, then we are denying them their due. Faith in man involves
faith in God”
Children should be like a lamp light at home, they should carry the light outside. They should
emulate the pole star which is a light unto the whole world.
Importance of Human Values in Today's World
Human values are a necessity in today's society and business world. Human values are
featureless, guiding people to take into account the human elements when one interacts with other
human. They have many positive characteristics that create bonds of humanity between people and
have value for all human beings. They are strong positive feelings for the human essence of the
other. These values have the effect of bonding comforting, reassuring and procuring serenity.
Human values are the basis of any practical life within the society. They build the space for a drive, a
movement towards one another, which leads to peace. In the simple term human values are
described as universal and are shared by all human beings, irrespective their religion, their
nationality, their culture and their personal history.
Functions of these basic human values enable every human to realize or maintain highest human
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value for establishing the relating of peace, and yet it remains indefinable. Its understanding varies
according to (child, teen and adult) one's education and surrounding culture. It is better assumed
when combined with other values, a disposition that is deeper than graciousness, very close to
consideration, and approaching appreciation truly to respect someone. One must be able to
appreciate some of his or her human qualities even if one does not appreciate his or her opinion or
past behavior.
Several universal human values such as truth, righteous conduct, peace, love and non violence are
directly associated to physical, intellectual, emotional, psychic and spiritual facts of human
personality. There is a need and urgency to reinforce these values for a better human society.
A value system is a continuing organization of belief concerning preferable modes of conduct along
a continuum of importance. Therefore the importance of different values co-varies with the
importance of others in the values system.
Significance of Study
Value education is always essential to shape one's life and to give one an opportunity of performing
on the global stage. Value education enables us to understand our needs and visualize our goals
correctly and also gives direction to fulfill goals.
There are different views that call for urgent need to inculcate human values in Indian society.
Numerous traditional values which have been inherited from past remain valid and true to be
adopted by future citizens, but there are many fresh values to match confronting problems in
emerging Indian culture, and presently negative human values are on the upper side. It may be
because of neglect of human value education, which created vagueness and indiscipline in the
mind of people.
Education is a powerful and pervasive agent for all round development. Education should leads to
the development of integral personality and inculcation of universal human values. On every stage
of life we require universal human values; several educational commissions have stressed the
importance of promoting human values through education. The progress in science and technology
without moral values could have serious repercussion in many area of life; hence it is very essential
that moral awareness is promoted among future generation. The teacher is in charge of moral
instructions, and are responsible for building character, so the efforts of the teacher in developing
human values are more important in schools. Teachers are organizing various programs in school,
he acts as a role model. As teachers are the motivating and driving force behind development of
human values among students, it is necessary to study the efforts of teacher in developing human
values among students. Through this study, researcher will find out programs and innovative ideas
used by teacher for promoting universal human values; also researcher will come to know the direct
effort taken by secondary teachers. Findings of the study will be helpful to schools in the vicinity as
well as for the society at large. Researcher will guide principals and teachers of school in organizing
the program on the basis of findings. It will ultimately leads to universal human value promotion
among students.
Objectives
1. To study the efforts taken by secondary school teachers in developing universal human value
among students.
2. To compare the efforts taken by male & female secondary school teachers in developing
universal human value among students.
3. To compare the efforts taken by D. Ed. & B. Ed. secondary school teachers in developing
universal human value among students.
Hypothesis
1. There is no significance difference between the efforts taken by male and female teachers in
developing universal human value among students.
2. There is no significance difference between the efforts taken by D. Ed. and B. Ed. teachers in
developing universal human value among students.
3. There is no significance difference between the efforts taken by D. Ed male and D. Ed female
teachers in developing universal human value among students.
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4. There is no significance difference between the efforts taken by B. Ed male and B. Ed female
teachers in developing universal human value among students.
Scope and Limitations of the study
For any investigator it is not easy to conduct an exhaustive study due to time, money and many
reasons.
The present research study has following limitations,
1. The study is limited to Ulhasnagar Tehsil only.
2. The study is restricted to secondary teachers only.
Review of the Related Literature
Hundreds of research studies and investigation have taken place on value based education in
almost all countries of the world. The United Nations Organization and its agencies like UNESCO
and UNISCEF have given significant importance to the erosion of values and encouraged many for
reinstating ethical, moral, social, cultural and spiritual values all over the world.
Here the investigator uses only those studies which are directly related to education and universal
human values.
h NCERT (1979) and Gandhi peace foundation. They jointly sponsored studies in Gandhian
values in the school stage, in an important document named “Re-Orientation of curriculum
based on Gandhian values” It is stated that the human values are the basis of new social values
order according to this document the values are truth, non violence, freedom, democracy, sarva
dharma samabhav, equality, self discipline and cleanliness are the essential values for a reborn
India.
h Patel (1981) took up an analytical study on the education institution of Sathya Sai trust. The
study was conducted at two companies and proved high attainment of religion, moral, spiritual
and social values among students.
h Rohidekar et al (1987) made an effort in giving details of teaching values under school
education in Karnataka. The book contains various strategies for the inculcation of human
values such as truth, righteous conduct, love, peace and non-violence.
h Bullar (1988) conducted research studies on “The role of teacher in moral direction of students”.
The study revealed fact the teaching play an important role in moral development of children. A
dedicated teacher can influence children and help the students to avoid the use of narcotics by
moral education copying and using unfair means in the examination can also be presented
moral health of society is an fact developed in a dedicated teacher.
h Madhu Kapane (2000) in her book “Education in Human Values” discusses the entire gamut of
education in human values. The need and importance of value education in modern times are
invariably discussed in the book. The five core values truth, righteous conduct, peace, love and
non-violence and their sub values are given a detailed exposition
Methodology
In the present study investigator used survey method to carry out the investigation.
Tool of the Study
For this study investigator used a self made questionnaire for secondary teachers.
Sample
The sample of 100 teachers was chosen through random sampling technique, sample selected
from secondary school situated in urban area of Ulhasnagar.
Statistical technique
The data was analyzed using, mean, Standard Deviation and t-value.
Data Analysis and Interpretation
The data collected from teachers were analyzed using t- test. The results are presented in tabular
form. The table exhibits N, Mean, SD, and t-value of each variable of respondents.
Hypothesis 1
There is no significant difference in developing universal human value between the efforts taken by
male and female teachers in developing universal human value among students.
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The t- value is found to be 1.97 and it is significant at 0.05 level, hence the hypothesis is rejected at
0.05 level. It is concluded that there is significance difference between the efforts taken by male and
female teachers in developing universal human value among students. Hence the difference in the
taking efforts for developing universal human value among students can be attributed to their
gender factor.
Hypothesis 2
There is no significant difference between the efforts taken by D. Ed. and B. Ed. teachers in
developing universal human values among students.
It has been hypothesized that there is no significant difference between the efforts taken by D. Ed.
and B. Ed. teachers in developing universal human value among students. But from the table -2, tvalue 0.76 indicates that the observed difference in mean scores of D. Ed. and B.Ed. teachers was
insignificant at 0.05 levels. Hence the hypothesis accepted on the basis of above statistical
information.
Hypothesis 3
There is no significant difference between the efforts taken by D. Ed male and D. Ed. female
teachers in developing universal human values among students.
In the case of Hypothesis No. 3 it was observed that the difference in the mean scores is not
significant at 0.05 levels of significance. Therefore there is no significant difference between the
efforts taken by D. Ed. male and D. Ed. female teachers in developing universal human value
among students.
Hypothesis 4
There is no significant difference between the efforts taken by B. Ed. male and B. Ed. female
teachers in developing universal human values among students.
The t- value in case of Hypothesis No. 4 is found to be 1.36 and it is not significant at 0.05 levels.
Hence the hypothesis is accepted at 0.05 level. It is concluded that there is no significant difference
between the efforts taken by B. Ed. male and B. Ed. female teachers in developing universal human
value among students. Hence the difference in the efforts taken by B.Ed. teachers cannot be
attributed to their gender factor.
Findings & Conclusion
From data analysis it is concluded that maximum teachers were positive in organizing various
program to develop human values among students. Some teachers were organizing Anand mela,
group activities, cleanliness drive; a few teachers arranged talks of experts and films on moral
values shown to sensitize students; field work was also organized in many schools.
There is significant difference between the genders of the secondary teachers in developing
universal human values among students. Mean score of male was 35.85 and of female were 36.31.
It shows that female teachers were taking a little more effort in developing human values among
students.
There is no significant difference between the efforts taken by D. Ed. and B. Ed. teachers in
developing universal human values among students. Mean score of D. Ed. and B. Ed. teachers
was 36.23 and 36.03 respectively it shows there is no significant difference between the efforts
taken by D. Ed. and B. Ed. teachers in developing universal human values among students.
h There is no significant difference between the efforts taken by D. Ed. male and D. Ed. female
teachers in developing human values among students. Hence the difference in the efforts taken
by D.Ed. teachers cannot be attributed to their gender factor.
h There is no significant difference between the efforts taken by B. Ed. male and B. Ed. female
teachers in developing universal human value among students. Hence the difference in the
efforts taken by B.Ed. teachers cannot be attributed to their gender factor.
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“Be a man of values, not a man of success”1
ABSTRACT
Human values are essential to sustain the society in its totality. The legal profession is considered to
be a noble profession. But in reality the profession has been getting flawed in the hands of some
unscrupulous and unethical Lawyers who do not consider human values to be an important element
of their profession. They consider money as their precedence where the client is the source of it.
They should not only be obliged to guard and protect the interest of their clients, within the sphere of
legal provisions, but they should also maintain their professional, courteous and civil attitude
towards all other people who are part of the legal system. Maintaining this professional attitude may
ensure recognition of human values in the legal profession. Lawyers are considered leaders of the
society. They are one of the essential parts of the justice delivery system. They need to abide by the
rules and regulations of their professional ethics. They need to develop a good relationship with the
legal system. As lawyers in discharging their professional obligations, they have a duty towards their
client, the opponents, the Court, the society and towards themselves, too. While discharging these
duties, lawyers need to work towards protecting and respecting the interest of their clients,
colleagues, Courts and the general public. It is the duty of an advocate to uphold the dignity and
decorum of the Court and he must not do anything to bring the Court itself into disrepute. This can be
achieved by obeying the rule of professional conduct laid down by the Advocates Act, 1961 and the
Rules laid down by the Bar Council of India. The present paper is an attempt to study and analyse
the behaviour of practicing lawyers in Kolhapur city in dealing with human values.
Keywords: Human Values, Legal Profession, Truth, Right Conduct, Ethics, Morals, Nobility, Social
Responsibility, Honesty, Respect, Loyalty.
Introduction
The legal profession in India is one of the largest in the world. It has over 1.4 million registered legal
practitioners on its roll.These lawyers are constantly striving to achieve excellence in all the spheres
of their legal practice in the midst of stiff competition, and have to deal with new challenges due to
development of science and technology in order to bring themselves at par with the global legal
fraternity. Historically speaking, it is the members of the bar and barristers that have led this country
to victory and freedom and to enable it to stand firm to rule independently after the end of the
colonial rule. They have proved their ability by way of their sincerity and honesty in their legal
profession. Law is considered to be a noble profession. It is not a commercial undertaking wherein
lawyers can charge exorbitant fees from the clients. They are not supposed to even advertise their
profession directly or indirectly. A client should not be considered as a mere source of earning
money. However, it is not suggested that the lawyers must not charge at all from the clients. But, the
legal profession is truly speaking a service-oriented profession where money plays a secondary
role. Roscoe Pound has once said, "Historically, there are three ideas involved in a profession:
organisation, learning, and a spirit of public service. These are essential. The remaining idea that of
gaining a livelihood, is incidental." But, in reality in this modern age, these basic truths are neglected
by some few. The role of a legal practitioner as an officer of the court is not only to protect the interest
of his client; he should also have concern for the public good, too. An advocate's conduct should
reproduce their privileged position in society which is the offshoot of the nobility of this profession.
The professional conduct of the lawyers are regulated by the Advocate's Act, 1961 and the Rules
framed by the Bar Council of India. These acts and rules are taught at LL.B. Graduation level of
education which can be considered as the training on human values. The main object of this paper is
to study and analyse the behaviour of practicing lawyers at Kolhapur city in dealing with human
values.
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Significance of the Topic
Human values play vital role in the society, for they are the basis for leading a better life. Human
values are known to be a moral standard of human behaviour as they help to understand the
difference between right and wrong. Therefore, human values must be preserved and protected in
their true spirit. However, looking at modern society, one can see that the world is deeply engrossed
in achieving material things and hence the human values seem to lose their importance. As far as
the legal profession is concerned, the Lawyers play an important role in the maintenance of peace
and order in the society. An advocate is an officer of the Court and is required to maintain towards
the Court a respectful attitude, bearing in mind the dignity of the judicial office. The Supreme Court
has rightly observed that the legal profession is a partner with the judiciary in the administration of
justice.
Similarly, the lawyers are supposed to give more significance to human values while dealing with
their clients. Values help to crystallize any legal action, and play a very important role in the
development of a society. In a modern society, inflation is on the rise and the middle and poor class
people are facing lot of difficulties in coping with the rise in prices of goods and services. It is the
primary function of the advocates to fulfill the desire of their clients by providing them Justice.
Therefore, those legal professionals who fail to fulfill their duties towards recognition of human
values while dealing with their clients need to be educated and trained to consider the same in true
spirit. Otherwise, there are acts and rules such as Advocates Act, 1961 and the rules framed by the
Bar Council of India and the Sates which impose punishments for their professional misconduct.
Therefore, the lawyers need to be introspective themselves about the duties and responsibilities
entrusted to them. It is rightly said that before asking what the nation has given to us, we must think
what we have contributed to the nation.
Objectives
1. To study and analyse the extent of awareness of the concept of Human Values amongst the legal
practitioners.
2. To understand social responsibilities of a legal practitioner while dealing with the clients.
3. To create awareness on Professional Ethics and Human Values in legal practice amongst the
practitioners.
4. To appreciate ethical dilemmas while discharging duties in legal profession.
5. To suggest suitable remedies to overcome the dilemmas and improve one's ability and judgment
and refine one's behaviour, decisions, and actions in performing one's duty as a legal
practitioner.
Scope and Limitations
The topic dealing with the legal profession and ethics is a vast subject, but due to paucity of time, the
researcher has narrowed down his topic to “Significance of Human Values in legal profession with
Special Reference to Kolhapur City” only.
Hypothesis
H0: The practicing lawyers in Kolhapur do not consider respecting human values as their primarily
moral and social responsibility in dealing with their clients.
H1: The practicing lawyers do consider respecting human values as their primarily moral and social
responsibility in dealing with their clients.
Review of Literature
Lots of literature has been written on the topic of human values but very less is available on the
topics dealing with legal profession and human values. The legal profession is a noble profession
and the lawyer is like a leader of the society and an officer of the court who assists the court to arrive
at the right decision. However, in modern society, man is engrossed in achieving material things,
undermining the human values of the clients. Professional ethics play an important role in the
development of legal profession in India. Being a torchbearer, an advocate has to be more serious
towards his duties, because his actions are going to be the future of the client (Dr. Ved Pal). Human
society may not significantly sustain itself without human values. Hence, it is necessary to talk on
the subject and bring about awareness of human values into modern society. It is believed that
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various global and national problems may be solved through the practical application of human
values in every society. In order to fulfill this goal, humanity is to be considered as the highest value
in the global human society (Dr. Mohan Debbarma). Values help to crystallize any legal action, and
play a very important role in the development of a society. The strict adherence of each of these
values not only helps in the realization of human rights but also helps to establish the concept of one
world as envisaged by international law (Dr. T. S. N. Sastry, 2011). If these values are not considered
by the legal practitioners, it amounts to violation of human values and such behaviour is called a'
privileged class deviance' (Adv. Vaidya).
Tools and Methods
The researcher has collected the data through primary sources by way of distributing questionnaire.
Primary Data
Primary Data is firsthand information collected by the investigator himself from the Respondents.
Sample Size
For the purpose of data collection the Researcher decided to choose a sample from amongst the
practicing lawyers in Kolhapur city. The population size (number of advocates on roll) is 1000. Since
the population size is finite, to find the sample size we use the following formula based on the pilot
survey:
n = p-q
óz
Where,
n = Sample Size
p = Proportion (pilot survey); q = 1 - p
ó = Standard Error = (0.001)
z = 1.96
Now,
p = 0.6
:.
q = 0.4
:. n = 0.6 - 0.4
0.001 (1.96)
=
0.2
0.00196
:. n = 102.04
:. n = 102
Hence, the sample size is 102.
Results:
Data Analysis:
The relevant collected data has been inferred as follows:
1. Inference: From the above analysis, it can be seen from the number of respondents secured
for the collection of data was that 52 (i.e., 50.98%) belong to the group of 5 to 10 years of
practical experience followed by 22 (ie., 21.57%) from 11 to 15 years and 28 (ie., 27.45%) from
the above 15 years group.
2. Inference: From the above analysis it can be inferred that 99 (ie., 97.06%) of the respondents
have agreed that they are familiar with the concept of human values.
3. Inference: It can be observed from the above analysis that 67 (ie., 65.69%) of the respondents
and 24 (ie., 23.53%) of the respondents together agree and strongly agree that the Human
Values do play a very important role in the legal practice. However, only 11 (ie., 10.78%) of the
respondents did not agree with it.
4. Inference: From the above analysis, it can be understood that 64 (ie., 62.75%) and 27 (ie.,
26.47%) of the respondents together positively agree that respecting human values is a
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primarily moral and social responsibility of the legal practitioners. It can also be observed that
about 11 (ie., 10.78%) of the respondents did not agree with the same.
5. Inference: From the above analysis, it can be conferred about 100 (ie., 98.05%) of the
respondents are fully aware about the provisions of the Advocates Act, 1961 and Bar Council of
India Rules that are enacted to keep a watch on the activities of the legal practitioners while they
professionally perform their duties.
6. Inference: From the above analysis, it can be understood that 68 (i.e., 66.67%) of the
respondents have denied that they have any problem in considering human values while
performing their professional duties. However, about 34 (i.e., 33.33%) of the respondents have
agreed that they do face problems in considering the human values in their practice.
7. Inference: From the above analaysis, it can be inferred that 56 (i.e., 54.90%) of the respondents
have denied that there is an organization of any Training Programmes for the legal practitioners
about Human Values in or around Kolhapur by any associations or organisation. Only 31(i.e.,
30.39%) of the respondents have agreed that there are many different programmes that are
being organized for the training about human values.
8. Interference: It is understood from the above analysis that 47 (i.e., 90.38%) belonging to the
group of 5 to 10 years of legal practice are aware about human values. Similarly, 16 (i.e, 72.72%)
of the respondents belonging to the category of 11 to 15 years of practice are also aware about
human values. Finally, 24 (85.71%) of the respondents belonging to the group of above 15 years
of practice also are aware about the concept of human values.
Testing of Hypothesis
H0: The practicing lawyers in Kolhapur do not consider respecting human values as their moral
responsibility in dealing with their clients.
H1: The practicing lawyers do consider respecting human values as their moral responsibility in
dealing with their clients.
To test the Hypothesis the researcher uses the X2 test as under:

(Oi - Ei )

(Oi - Ei )2

(Oi - Ei )÷ Ei

51

40

1600

31.37

51

-40

1600

31.37

Oi

Ei

91
11

Total

62.74

At 5% level of significance (l. o. S.)
Tabulated

X2
101, 0.05

=

125.458

>

Calculated ÷2

= 62.74

(degree of freedom with 5% l.o.s.)

:. We reject H0 and accept H1.
i.e., the practicing lawyers do consider human values as their moral responsibility in
dealing with their clients.
Findings
From the above analysis and testing of hypothesis, we arrive at the following research findings:
1. About 97.06% of all the legal practitioners from Kolhapur are fully aware about the concept of
human values and only 2.94% of them are not aware.
2. Most of the legal practitioners, ie., 65.69% and 23.53% in Kolhapur city together agree that
human values do play a very important role in their legal practice.
3. Similarly, about 62.75% and 26.47% of the respondents together positively agree that respecting
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human values is a primarily moral and social responsibility of the legal practitioners. This shows
that in Kolhapur city, the maximum number of legal practitioners do consider respecting human
values as their primarily moral and social responsibility.
4. The majority of the responden, ie., 100 (98.05%) are fully aware about the provisions of the
Advocates Act, 1961 and Bar Council of India Rules that are enacted to keep a watch on the
activities of the legal practitioners while they professionally perform their duties.
5. Sixty-eight (i.e., 66.67%) of the respondents have denied that they have any problem in
considering human values while performing their professional duties. However, 34 (i.e.,
33.33%) of the respondents have agreed that they do face some problems in considering the
human values in their practice.
6. Similarly, maximum number of the respondents, ie., 56 (i.e., 54.90%) have denied that there is
any Training Programmes organized for the legal practitioners about Human Values in or
around Kolhapur by any associations or organisation. Only 31(i.e., 30.39%) of the respondents
have agreed that there are many different programmes that are being organized for the training
about human values.
7. About 90.38% belonging to the group of 5 to 10 years of legal practice are aware about human
values. Similarly, about 72.72% of the respondents belonging to the category of 11 to 15 years
of practice are also aware about human values. Finally, about 85.71% of the respondents
belonging to the group of above 15 of practice also are aware about the concept of human
values. This shows that almost all the legal practitioners are aware about human values.
Interpretation
From the above findings it is significantly proved that human values are getting their due
consideration from the legal practitioners in Kolhapur. Therefore, it is concluded that respecting
human values is considered by the legal practitioners to be their moral and social responsibility
while dealing with their clients.
Conclusion
From the above interpretation, it can be concluded that human values do play a very crucial role in
legal practice in Kolhapur, as the lawyers (while jealously guarding their clients' interests) should
also accord due importance to human values of the people they are dealing with. They should never
try to do anything that may cause inconvenience to the clients, their colleagues or the court. The
violation of professional ethics by the legal practitioners amounts to privileged class deviance by
them. Similarly, the clients should also play their own part of being sincere and kind to their lawyers
as they also have every right to get their fees on time and also in a sufficient quantity, too. The
lawyers also need to be loyal to the Courts, as they are the officers of it. They should also be polite
and sincere to their colleagues, etc.. The Advocates Act, 1961 and the Rules of Bar Council of India
and the State should be strictly obeyed by the legal practitioners. Proper and timely programmes
such as Workshops, Conferences, Symposiums, Seminars, etc., should be regularly organized by
the Bar Council of India and the States for the law practitioners so as to enable them to inculcate the
human values in their practice. The Law Colleges and Law Schools need to introduce new short
term courses on the topics such as “Law and Professional Ethics”, “Law and Human Values”, etc. in
order to train the budding lawyers in Kolhapur. Similarly, some kind of control must be introduced by
the Bar Council to check the maximum and minimum fees charged by the lawyers from their clients.
Finally, from the above analysis, the researcher is happy to observe that in Kolhapur City, Legal
Practitioners do consider respecting human values as their primarily moral and social
responsibilities.
Notes
1. Dr. Singh Deswal Ved Pal, Role of Ethics and Morality in the Development of Legal Profession in
India, Retrieved from: http:// www. internationalseminar. org/ XIII _AIS /TS%204 /1.%20Dr.%
20Ved%20Pal %20Singh. Pdf., pp.1.
2. Ganguli Amal Kumar, Overview of the Legal Profession in India. Retreived from: http://www.
uianet.org/ en/ content/ overview-legal- profession-india.
3. For instance, Barrister M.K. Gandhi and Barrister Dr. B. R. Ambedkar, etc.
4. See: Rule 36, Bar Council of India Rules Governing Advocates for Standards of Professional
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Conduct and Etiquette.
5. Soli J. Sorabjee, Law: a noble profession? Retrieved from: http:// archive. indianexpress.com
/news /law-a-noble-profession-/ 1026403/.
6.. See: Hamraj L. Chulani v. Bar Council of Maharashtra and Goa AIR 1996 SC 1708.
7. Dr. T. S. N. Sastry, 2011, Introduction to Human Rights and Duties, University of Pune, Pune, pp.
23.
8. Adv. Vaidya Sharvari V., Priviledged Class Deviance, Allahabad Law Agency, Faridabad,
Haryana, pp.14.
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ABSTRACT
Quality Education of rural students and the challenges of its implementation has been a most
sought-after question among all the global intellectual circles. The purpose of education has now
evolved as that which helps solve problems in a given situation and encourages development. To
ensure education and development go hand-in-hand, we need to apply principles of constructivism
in our education system. The basic objective of the Project Shikshan Pandhari is to build an
ecosystem for social reconstruction by using appropriate technology. There is need to create 21st
Century learners. A challenge is to create a new paradigm of education by incorporating principles
of the National Curriculum Framework (NCF), and linking it with Social development for the 21st
century society with A3 (Anyone, Anytime, Anywhere) connectedness. To attain this shift, we have
used Open Education Resources (OER) as a tool to attain this transformation. We have developed
OER based education system and quality assurance mechanism use of technology. These OERs
aid students to develop their capacity, capability, co-creativity. The approach of new methodology is
based on the components like, Learner Centered-ness, Teacher Development Global, i.e., Central
and Local Organization.
While developing OERs, ten core elements and values prescribed by NCERT were considered.
Teachers not only facilitate students to learn but also help them in being lifelong learners. OERs
enable students for better understanding the concepts and to use collaborative tools to establish
social connect. They are enriched with various activities for skill development which may be
beneficial for their livelihood. They ascertain Dignity of Labor during the learning process.
Technology will support wide outreach of OERs developed under this project in near future.
The model used for deployment is Hub and Spokes model
The present paper focuses on existing scenario related to the gap in understanding the concepts
and its application among students, responsible factors and the reformative measures using
technology.
Keywords: A3 connectivity, Learner centered, Project Shikshan Pandhari, Concept OER, Activity
OER, Cillage and Social Progress.
Defining the Keywords
1. A3 Connectivity : Anyone, Anywhere, Anytime Connectivity
2. Project Shikshan Pandhari : Project Param School and Param University for Quality School
Education for All with focus on Rural Area
3. Concept OER: An Open Education Resource used for explaining the concepts.
4. Activity OER: An Open Education Resource in which activity is used for understanding a
particular concept.
5. Bridge OER : An Open Education Resource which helps in understanding the pre-requisite
concepts
6. Cillage: A place where best of city and best of villages can be brought together; the best of city is
the scope and opportunities available in the cities because of technologies deployed in the city,
good education and communication facilities. Best of villages is the fresh and natural
environment.
7. Social Progress : Positive change in Social Behavior
Introduction
The Project Shikshan Pandhari was started with 5 schools in Pandharpur area. The aim was to bring
in convergence of communication in learning for development. The focus was on skills such as life
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skills, work skills and vocational skills, which would be integrated using OERs and appropriate
technology. The basic objective of the Project Shikshan Pandhari is to build technology based
ecosystem for social reconstruction. The project is sponsored by Rajiv Gandhi Science Technology
Commission. (RGSTC). The following components were used to actualize the objective of this
project.
1. Tablets PC: These tablets were used as access device. These were procured under National ICT
Mission's project by IIT, Powai and they donated these to project. Akash 2.0 tablets were used.
2. Broadband Connectivity: Govt. of India's National Knowledge Network had setup a hub in SVERI
(Shri. Vitthal College of Engineering and Research Institute) through which, broadband
connectivity was made available to the schools involved in the project.
3. Other connecting devices: To establish central and local classroom setup (virtual classroom),
latest videoconferencing facilities were created and used.
The figure shows hub and spoke model.

Significance of the Topic
The present education system is facing challenges such as it is highly structured, centrally
controlled, and, is knowledge (limited to the text book 'learning') and evaluation centric. It
doesn't give due importance to learning from the real life situations. Hence it misses the linkage
with self and social development. Universal and Global components in education are also not
touched upon. It is believed that current trends such as mobile learning, networked (cooperative
and collaborative) learning, open education resources and the learning output, which has to be
(Socially Useful and Productive Work) SUPW should to be given due importance for its integration
with future society.
To achieve this, following tasks were needed:
h Use of OERs for complementing the teachers' support services and to enhance students
learning.
h Use of Constructivist Learning Approach with Activity Based Learning & Development.
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To solve the problem of large enrollment in a class by using Activity Based Learning.
Create student and teacher portfolio based approach for performance evaluation.
Identify areas of development for local teachers, parents & community through their
participation in the development to ensure its sustainability.
Objectives
h To initiate efforts in creating a networked society in which students, teachers and parents are
connected.
h To create OER based education system which is operating at central level and made available
to local schools.
h To attempt to establish New Education System in which learning and development would
happen through support of academics, skills and tech-tools usage.
h To promote creation and innovation in education, development and value creation through
SUPW.
Scope and Limitation
Scope: Currently four schools from Pandharpur area are involved in the project. The project is
equipped with appropriate technology, broadband, a good pool of Subject Matter Experts for
developing OERs and technical and academic guidance by the expert committee established by
RGSTC (Rajiv Gandhi Science and Technology Commission).
Limitation: The educational methodology adopted for the project is based on technology and
connectivity. Technology would be used as medium and connectivity is a vehicle. Therefore the
limitation is the OERs based education system is that it cannot be used in absence of technology.
The focus of first phase is developing OERs suitable for 9th Std. students, and currently technology
required for dissemination of these OERs is available only in those selected four schools.
Hypotheses
There will be significant improvement in:
h ICT awareness of the students and teachers
h Concept understanding through OERs
h Understanding of Activity Based Learning methodology by the teacher
h Social sensitization among students
after implementation of the Project Shikshan Pandhari.
Review of Literature/Researches
National Curriculum Framework (NCF) 2005
Guiding Principles
h To shift learning from rote learning method to exploration mode.
h To ensure overall development of children.
h To integrate examination into classroom learning and make it more flexible.
The focus of NCF
h To learn without burden.
h To develop a sense of self-reliance and dignity of the individual.
h To develop a child centered approach.
h To inculcate the feeling of oneness, democracy and unity in the students.
Systemic Reforms
The NCF has aimed at bringing about reforms in the education system. To develop curriculum that is
learner centric, has a flexible process, provides learner autonomy, and in which the teacher plays a
role of a facilitator.
Nai Talim
h Nai Talim Mahatma Gandhi promoted an education philosophy in which knowledge and work
were both deeply integrated and which leads to socially useful productive work. 'Basic
Education for all' is the central idea.
h The three pillars of Gandhiji's pedagogy are
a. Its focus on Lifelong character of education
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b. Its social character
c. Its form as a holistic process
Tools and Methods
Baseline survey
The objective of conducting the baseline survey was
1. To understand the current status of the students on concept understanding.
2. To understand technology training needs of the students.
3. To understand the methodology used by the teachers.
4. To help to identify any major issues.
The baseline kit comprised of the following:
1. Question paper to check Students' comprehension for each subject
2. Question paper to check audio comprehension for each subject
3. MCQ based on the concepts learnt till 8th Standard
4. MCQ based on technology awareness
5. Focused group discussion with teachers
6. Interview with School Head master
7. Questionnaire regarding school infrastructure
The survey was conducted in the project schools and control group schools.
Interventions planned based on the findings of baseline survey:
1. Open Education Resource (OER) based education system
2. Teacher Training
3. Skill Development activities
4. Orientation of school Principals
The effective use of OERs was ensured to improve overall understanding of the students. In this
process, ABL(Activity Based Learning) was also the prime focus of the project. This is believed as
the first step towards achieving constructivist learning.
Each Concept OER comprises of:
h Concept map: This is interactive concept map unfolding sub-concepts on click.
h Unitized explanation of the topic: This multimedia content is self-learning material, in very easy
language. The topic is developed with the help of image/text/animation/video/voiceover or in
combination.
h Assessment: Objective questions (Multiple choice questions) are given as one of the evaluation
tools.
h Exercise: Open ended questions are given. The answer of each student is different and each
answer is correct. Students start reflecting when this exposure was given to them.
Activity OER
The objective of Activity OER is
h To improve Concept understanding
h To acquire technology and related skills
h To promote learning in groups
h To facilitate learning from social situations
Activity OER helps in fostering students' personal development through co-operative and
experiential learning.
Learning Process
The student performs the activity and discusses it with friends, teachers, parents or any other
member of the society his experience. Since this activity is related to real life situation, he acquires
social skills during this process.
The activities are designed to go beyond books and help students explore from simple to complex
and from known to unknown. Teachers help them in the exploration process. Wherever possible, a
tablet as access device is used to understand the concepts. They are given exposure to perform
various tasks like Internet Search, Interview, Survey, Capture/see video/audio/ experiment,
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demonstration, interaction, group work, supplementary reading, analysis of information, collating
information, handicraft, designing, etc. After performing the activity, student improves his
understanding about the particular concept and also develops a capability of working in groups and
has social interactions.
An effort is consciously done to inculcate ten core values laid down by National Curriculum
Framework among the students through these activities. The list of values is given below.
1. Patriotism, 2. National Integration, 3. Secularism, 4. Equality of Gender, 5. Dignity of Labour, 6.
Scientific Attitude, 7. Modesty, 8. Sensitivity, 9. Punctuality, 10. Neatness
In the process of creation and dissemination of OERs, a conscious effort was made to impart
following life skills prescribed by NCERT.
1. Self-awareness, 2. Empathy, 3. Problem solving, 4. Decision making, 5. Effective
communication, 6. Critical thinking, 7. Creative thinking, 8. Interpersonal relations, 9. Coping with
emotions, 10. Coping with stress
Bridge OER
The baseline survey revealed subject wise learning needs. Hence, OERs were being created to
help to bridge the knowledge gap of each subject. A problem based learning approach has been
used while preparing OERs. The concept OERs have support of audiovisual format and can be
accessed by students directly through Internet. The activity OER is designed to be used by
teachers. The following table shows the statistics of OERs. One concept OER comprises 4 to 6
concepts included in the text book.
The educational material is ready for 9th Std. Marathi Medium students.

Project Based Learning
Students were given freedom to choose their subject for the project. They were given guidance to
form teams, choose subject, choose the leader, collect and analyse the information, present their
work in form of audio, video, presentation etc. They were supposed to choose a problem from their
locality. Students worked for the following subjects:
1. Child marriage, 2. Social inequality, 3. Labour problem, 4. Right to information act, 5.
Transportation problem, 6. Garbage problem, 7. Water scarcity, 8. Tobacco consumption, 9.
Environment, 10. Draught, 11. Blood donation 12. Female foeticide
Project based learning could facilitate the students to think about local issues of their concern.
Social sensitization was observed.
Teacher Training Activity
In the first Focused Group Discussion with teachers, training needs were analyzed. These needs
were discussed at length with teachers and based on their convenience, teacher training schedule
was designed. An effort was made to bridge technology gaps. The teachers were trained through
videoconferencing. They were given assignment to solve along with 30 supportive technology
OERs which would help teachers in acquiring the following:
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Operating computer and related devices independently
Effective use of Search Engine, Communication through e-mail, use attachment
Effective use of MS-Office suite
Use of Skype account
Access to YouTube videos, use of apps
Use of 'Wetransfer' for large data files
Use of Google Input Tool for regional language
Skill Development Activities:
'NaiTalim', is a new education principle that states knowledge and work are not separate. The
principal idea is to impart the whole education of the body, mind and soul through the handicraft that
is taught to the children. In association with Vigyan Ashram (An NGO whose focus is to impart skill
based education among school children based at Pabal Dist. Pune); skill development activities
were carried out. The activities were categorised into four areas viz. Agriculture, Engineering, Food
processing, Electrical Equipments and related area.
Summer workshop was conducted for the students to enhance their abilities to make livelihood with
available resources..
Parent Meetings
Parents are very important contributors in the development of a child.,They were deliberately
included in the program. In the beginning, the response of the parents' groups was very not very
satisfactory. But as the activities started happening in the school, parents' interest was ignited. The
parents were updated with the happenings in the school. This led to change in their attitude and a
steady improvement in their involvement was observed.
End Line Survey
To analyze the impact of the interventions, an end line survey was conducted at the end of academic
year using the same principles as of baseline survey. Random sampling methods was used.
Results
Findings
h Wherever the activities are related to real life situations, it is observed that students'
involvement was more.
h The evaluation was not bound by marks or grade; hence the students opened up and performed
fearlessly.
h The activities were conducted ensuring all students get equal amount of opportunities. It was
also ensured that no bias based on previous grade of students is done. This resulted in fair and
just atmosphere in schools.
h The activities gave them opportunity to students to visit different places and exposed them to
conducting interviews, making questionnaires, capturing videos etc. which they had not done
earlier. It was observed that their confidence level had improved.
h It was observed that these activities especially helped girl students to come up on their own and
express more convincingly.
Interpretation
h ICT skills would improve if opportunities are given to the students in experiencing it on regular
basis. Interpersonal skills are improved if students are given opportunities to work in group.
h To ensure accountability and belongingness, participation of every student is necessary. If
activities are focused on social issues, then it helps in bringing out social awareness among all
students.
Conclusions
h ICT related skills were significantly improved among students and teachers after the
implementation of the programme.
h Overall understanding of concepts has shown improvement with effective use of all types of
OERs.
h Students and Teachers both have appreciated the importance of Activity Based Learning.
h Exposure to handle local issues instilled social sensitization.
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gH$mamË_H$ X¥pîQ>H$moZmÀ`m n[anmofmVyZ OrdZmV `e, AmZ§X Am{U em§Vr
bo{IH$m: S>m°. emaXm {dO` {ZdmVo
N>ÌnVr {ejU _§S>i, H$ë`mU, {O. R>mUo, _mo.: 9561114425, B-_ob: shardaniwate@yahoo.com

gmam§e
OrdZ OJV AgVmZm chmZm§nmgyZ Wmoam§n`ªV àË`oH$mMo Ë`m Ë`m H$mimMo ñdV:Mo EH$ ñdV§Ì {díd AgVo. Amnmnë`m {dídmV a_coë`m
àË`oH$mcm `e, AmZ§X Am{U em§Vr hdr AgVo. `m VrZhr ~m~r ì`pŠVgmnoj AmhoV. nU Ë`m àXmZ H$aUmar EH$ JmoîQ> d¡pídH$ Amho. Vr
åhUOo gH$mamË_H$ X¥pîQ>H$moZ! `m gH$mamË_H$ X¥pîQ>H$moZmMm n[anmof d g¨ñH$ma àË`oH$ ì`ŠVrda AJXr chmZnUmnmgyZ Pmcm, Va Ë`mMr
OrdZX¥îQ>rM gw§Xa hmoD$Z OmVo. hr AmnmoAmn hmoUmar JmoîQ> ZgyZ à`ËZnyd©H$ AmË_gmV H$aUo JaOoMo Amho. {ejUmÀ`m _mÜ`_mVyZ hr
gH$mamË_H$ OrdZX¥îQ>r chmZnUmnmgyZ àË`oH$ ì`ŠVrcm {_iV Jocr Va nwT>rc Am`wî`mV `e, AmZ§X Am{U em§VrMm amO_mJ© Iwcm hmoD$
eH$Vmo. `mgmR>r {ejU XoUmar, kmZXmZ H$aUmar ì`ŠVr gH$mamË_H$ X¥pîQ>H$moZ AgUmar hdr. VaM Vr Ë`mMm n[anmof BVa ì`ŠVt_Ü`o H$ê$
eH$Vo. `m~m~VMr EH$ `emoH$Wm àñVwV emoY{Z~§YmV _m§S>Ê`mMm à`ËZ Ho$cm Amho. `mgmR>r àm`mo{JH$ nÜXVrVrc EH$c JQ> nyd© CËVa
MmMUrMm Cn`moJ H$aÊ`mV Amcm AgyZ g¨»`mË_H$ {dícofUm~amo~arZo JwUmË_H$ {dícofUhr Ho$coco Amho. gH$mamË_H$ X¥pîQ>H$moZ hm AZoH$
A§JmZr /cÐþn R>aVmo hm {ZîH$f© {ZKVmo.
~rOg¨km: gH$mamË_H$ X¥îQ>rH$moZ, `e, AmZ§X, em§Vr
àñVmdZm
OrdZ OJV AgVmZm chmZm§nmgyZ Wmoam§n`ªV àË`oH$mMo Ë`m Ë`m H$mimMo ñdV:Mo EH$ ñdV§Ì {díd AgVo. Amnmnë`m {dídmV a_coë`m
àË`oH$mcm `e, AmZ§X Am{U em§Vr hdr AgVo. `m VrZhr ~m~r ì`pŠVgmnoj AmhoV. nU Ë`m àXmZ H$aUmar EH$ JmoîQ> d¡pídH$ Amho. Vr
åhUOo gH$mamË_H$ X¥pîQ>H$moZ! `m gH$mamË_H$ X¥pîQ>H$moZmMm n[anmof d g¨ñH$ma àË`oH$ ì`ŠVrda AJXr chmZnUmnmgyZ Pmcm, Va Ë`mMr
OrdZX¥îQ>rM gw§Xa hmoD$Z OmVo.
Amnë`m dmQ>`mcm `oUmar gwIXw:Io ho Amnë`m A§V_©ZmVrc {dMmam§Mm X¥í` n[aUm_ AgVmo. hm Ho$di VËËdkmZmMm ^mJ Amho Ago
Amnë`mcm dmQ>oc. nU gImoc {dMma H$aVm hoM dmñVd Amho, `mMr à{MVr `oB©c.
H$mhr cmoH$ daH$aUr gdm©gmo~V Mm§Jco dmJVmZm {XgV Agco Var ñdV:~m~V qH$dm ñdV:À`m OrdZm~m~V Ë`m§Mm X¥pîQ>H$moZ A{Ve`
ZH$mamË_H$ Agy eH$Vmo. Amnë`m ZH$mamË_H$ {dMmam§Zr Aer _mUgo {dMmam§Zr ^acoë`m `m OJVmVyZ Ë`mM àH$maMr n[apñWVr AmoT>dyZ
KoVmV.
OÝ_ Am{U _¥Ë`w `m Xaå`mZMo _mZdr OrdZ ~më`, e¡ed, Vmê$Ê` Am{U dmY©Š` Ago Q>ßno nma H$arV AgVmZm {d{dY g¨H«$_UmdñWoVyZ
OmV AgVo. àË`oH$ Q>ßnm ñdV:cm {VVH$mM _hËËdmMm dmQ>V AgVmo. Ë`m_wio Ë`mMr gmnojVm ì`ŠVrJ{UH$ ~XcV AgVo. hoM _mZdr
OrdZmVrc g¨Kfm©Mo _yi Amho. àË`oH$ Q>ßß`mVrc ì`ŠVr hr Xwgar ì`ŠVr Amnë`mcm g_OyZ KoV Zmhr Aer VH«$ma H$arV AgVo. chmZ
_wcm§Zm dmQ>Vo, _moR>r _mUgo Amnë`mcm g_OyZ KoV ZmhrV. _moR>`m§Zm dmQ>Vo, AmOH$mcMr _wco _moR>`m§Mo EoH$V ZmhrV. Vê$U Am{U d¥ÜXm§Mm
g¨Kf© Va AZmXr AZ§V gwê$ Agë`mgmaIm dmQ>Vmo. Iao Va, àË`oH$ OU àË`oH$ Q>ßß`mVyZ OmV AgVmo. na§Vw ""gwnmVco {Z OmË`mVco__ qH$dm
""AmVco {Z ~mhoaMo__ `m Ý`m`mZo àË`oH$OU OJV AgVmo. Ë`mVyZ g¨Kf© {Z_m©U hmoVmo.`mcm CËVa EH$M, Vo åhUOo ""^md{ZH$
~wpÜX_ËVm__! Oa àË`oH$ _mUyg ^md{ZH$ ~wpÜX_ËVoMm dmna H$ê$Z BVam§er gwg¨dmX gmYoc Va AZoH$ g_ñ`m VmËH$mi {_Q>Vrc. hr
^md{ZH$ ~wpÜX_ËVm åhUOo Zo_Ho$ H$m`?
"Xwgè`m ì`ŠVrÀ`m g_ñ`m OmUÊ`mgmR>r ñdV:cm Ë`m ì`ŠVrÀ`m OmJr R>odyZ Ë`mÀ`m ^mdZm OmUUo d Ë`mZwgma Ë`mÀ`mà{V Amnë`m
^mdZm§Mo ì`dñWmnZ H$aÊ`mMr j_Vm åhUOo ^md{ZH$ ~wpÜX_ËVm_ hr ^md{ZH$ ~wpÜX_ËVoMr OwO~r ì`m»`m H$aVm `oB©c. H$mhr
_mZgemñÌk, {dMmad§Vm§Zr `m~m~V gImoc {dMma Ho$cocm {XgVmo. Ë`mMm g¨{já AmT>mdm KoD$.
“Emotional intelligence is the innate potential to feel, use, communicate, recognize, remember,
learn from, manage and understand emotion.”-Hein 2005

(^mdZm OmUUo, Ë`m§Mm Cn`moJ H$aUo, Ë`m§Mr XodmU-KodmU H$aUo, ^mdZm AmoiIUo, AmR>dUo, Ë`m§À`mnmgyZ {eH$Uo, ^mdZm§Mo
ì`dñWmnZ H$aUo d Ë`m g_OyZ KoUo åhUOo "^md{ZH$ ~wpÜX_ËVm_ hmo`.)
“Emotional Intelligence refers to the capacity for recognizing our own feelings and those of others,
for motivating ourselves and for managing emotions well in ourselves and in our relationship.” -
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Daniel Goleman (1995)

(ñdV:cm àoaUm XoÊ`mgmR>r VgoM Amnë`m d Amnë`mer g¨~§{YVm§À`m ^mdZm§Mo ì`dñWmnZ H$aÊ`mgmR>r ñdV:À`m d BVam§À`m ^mdZm
AmoiIÊ`mMr j_Vm åhUOo "^md{ZH$ ~wpÜX_ËVm' hmo`.)
AMyH$ ^mdZm AmoiIÊ`mMr, {dMma H$aÊ`mgmR>r ^mdZm§Mm Cn`moJ H$ê$Z KoÊ`mMr, ^mdZm§_mJrc H$maUo AmoiIÊ`mMr, ^md{ZH$
ehmUnU {_i{dÊ`mÀ`m X¥îQ>rZo ^mdZm§Mm _wŠV {dMma H$aÊ`mMr j_Vm åhUOo "^md{ZH$ ~wpÜX_ËVm' hmo`.
^md{ZH$ ~wpÜX_ËVoÀ`m darc ì`m»`m§_YyZ {VMo H$mhr KQ>H$ AmhoV, ho Amnë`m cjmV `oB©c. `mVrc g_mOm{^_wI AgUmam Ho$di nwT>rc
EH$ KQ>H$ Oar AmnU Aä`mgcm Var AZoH$ g_ñ`m§Mo g_mYmZ hmoB©c. S>o{ZAZ Jmoc_ZZo ^md{ZH$ ~wpÜX_ËVoMo Oo nmM à_wI _m§S>co AmhoV,
Ë`mVrc _mUgm§Mo nañnag¨~§Y gH$mamË_H$ H$aÊ`mÀ`m X¥îQ>rZo nwT>rc gm_m{OH$ KQ>H$ d Ë`mA§VJ©V `oUm-`m j_Vm `m§Mo Ë`mZo Ho$coco
{ddoMZ _hËËdnyU© dmQ>Vo.
1. VXZw^yVr/naH$m`màdoe (Empathy)
Xwg-`mMo AZw^d AZw^dÊ`mMr eŠVr qH$dm Xwg-`mÀ`m ^mdZm, JaOm, qMVm `m~ÔcMr OmJê$H$Vm åhUOo ghmZw^md hmo`.
(H$) BVam§Zm g_OyZ KoUo (Understanding Other)
hr j_Vm AgUmar ì`ŠVth A{Ve` cjnyd©H$ H$m_ H$aUmar AgyZ CËV_ lmoVm AgVo.
h BVam§À`m X¥pîQ>H$moZm~m~V g¨doXZercVm XmIdyZ Ë`m§Zm g_OyZ KoÊ`mMm à`ËZ H$aVo.
h BVa cmoH$m§À`m JaOm Am{U ^mdZm§Mm {dMma H$ê$Z Ë`m§Zm _XV H$aVo.
(I) BVam§Mm {dH$mg H$aUo (Developing Others)
BVam§À`m {dH$mgmMr JaO Am{U Ë`m§À`mVrc j_Vm§Mr OmUrd H$ê$Z XoÊ`m~m~V g¨doXZj_ AgUo. hr j_Vm AgUm-`m ì`ŠVth cmoH$m§À`m {dH$mgmgmR>r Ë`m§À`m JaOm AmoiIyZ Ë`m§Zm `mo½` Vmo à{VgmX XoVmV.
h doimodoir cmoH$m§Zm _mJ©Xe©Z H$aVmV Am{U Ë`m§À`mnwT>o Ë`m§À`m H$m¡eë`m§Zm AmìhmZ XoUmar n[apñWVr {Z_m©U H$aVmV.
h cmoH$m§À`m {dH$mgmÀ`m X¥pîQ>Zo Ë`m§Mr ~cñWmZo d g¨nmXZ H$m¡eë`o `m§Zm àmoËgmhZ XoVmV.
(J) godm^md (Service orientation)
J«mhH$m§À`m JaOm cjmV KoUo, AmoiIUo Ë`m nyU© H$aÊ`mMm à`ËZ H$aUo åhUOo godm^md hmo`. hr j_Vm AgUmè`m ì`ŠVth J«mhH$m§À`m JaOm g_OyZ KoVmV d Ë`mZwgma godm nwa{dVmV.
h J«mhH$m§Mo g_mYmZ Am{U {dídmg g¨nmXZ H$aÊ`mgmR>r _mJ© emoYVmV.
h BVam§Zm AmZ§XmZo ghH$m`© H$aVmV.
h J«mhH$mMm X¥pîQ>H$moZ g_OyZ KodyZ {dídmgy g„mJmamMo H$m_ H$aVmV.
(K) d¡{dÜ`nyU© gm_m{OH$ nV (Leveraging Divercity)
Cultivating opportunities through different kind of people. {d{dY àH$maÀ`m ì`ŠVtÀ`m _mÜ`_mVyZ g¨YtMr
CncãYVm H$ê$Z KoUo. hr j_Vm AgUmè`m ì`ŠVti gÝ_mZ H$ê$Z Ë`m§À`mer Mm§Jco amIÊ`mMm à`ËZ H$aVmV.
i OJmVrc {d{dY X¥pîQ>H$moZ g_OyZ KoVmV d g_yh-^oXm~m~V g¨doXZj_ AgVmV.
i {d{dYVm hr g¨Yr g_OyZ gd© àH$maÀ`m cmoH$g_yhmMm CËH$f© gmYcm OmB©c Aer n[apñWVr {Z_m©U H$aVmV.
i AmìhmZ ñdrH$maUmè`m d¥ËVrMo AgVmV.
(Z) amOH$s` gOJVm (Political Awareness)
g_yhmMo {dÚ_mZ ^md{ZH$ àdmh d gm_Ï`©/gËVm-g¨~§Y (Power Relation) dmMVm `oUo åhUOo "amOH$s` gOJVm' hmo`. hr j_Vm
AgUmè`m ì`ŠVth gËVm-g¨~Y AMyH$nUo dmMy eH$VmV.
h gImoc gm_m{OH$ Aä`mg AgUmè`m AgVmV.
h Aerc, J«mhH$ Am{U à{VñnYu `m§Mo X¥pîQ>H$moZ OmUUmao AgVmV.
h g_yhdmñVd d ~mh`dmñVd `m§Mo AMyH$ dmMZ H$aUmao AgVmV.
Aem àH$mao ^md{ZH$ ~wpÜX_ËVoMm Ho$di EH$ KQ>H$ d Ë`mA§VJ©V AgUmè`m j_Vm Oar AmnU AmË_gmV Ho$ë`m, Var Amnë`m
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g^modVmcÀ`m g¨~§{YV ì`ŠVter Agcoco Amnco ZmVog¨~§Y gwg¨dmXr hmoÊ`mg d ñdV:_Ü`o EH$m à^mdr gH$mamË_H$ X¥îQ>rH$moZmMm n[anmof
hmoÊ`mg {ZpíMV _XV hmoB©c.
H$mhr _mZgemñÌr` Aä`mgmV ^md{ZH$ VUmdmMo nwT>rc Mma KQ>H Aä`mgcoco {XgVmV. (Bisht, 1971)
1. {Zamem(Frustration)
2. g¨Kf© (Conflict)
3. XS>nU (Pressure)
4. AZm{_H$ {^Vr (Anxiety)
`mn¡H$s g¨Kf© `m KQ>H$mer àñVwV g¨emoYZ {ZJ{S>V Amho. g¨Kf© `m g¨H$ënZocm ì`pŠVgmnoj AZoH$ n¡cy AmhoV. ào_^mdZoMm ~mcH$mÀ`m
{dH$mgmda d g_m`moOZmda hmoUmam n[aUm_: _wcmMm ^md{ZH$, _mZ{gH$ d ~m¡pÜXH$ {dH$mg KamVM Mm§Jcm hmoVmo. H$maU KamV Ë`mÀ`m
OdiÀ`m no«_mÀ`m ì`ŠVr Ë`mÀ`mda cj R>odrV AgVmV. `mX¥îQ>rZo nmcH$m§Mr ^y{_H$m _hËËdmMr R>aVo.
àñVwV H¥${Vg¨emoYZmVrc g_ñ`m hr {df` g_m`mo{OV ~mcH$m§À`m g¨X^m©V Amho. darc {ddoMZmVyZ `m g_ñ`oda Cnm` emoYÊ`mMm à`ËZ
Ho$cocm Amho.
{df`mMo _hËËd
emioV AÜ`mnZmMo H$m_ H$arV AgVmZm 2014-2015 `m e¡j{UH$ dfm©V dJ©{e{jH$m åhUyZ B. 7dr Mm EH$ Agm dJ© dmQ>`mcm Amcm
H$s, Á`m dJm©~m~V _mJrc XmoZ df} ~hþVm§e {df`{ejH$ d Ë`m dJm©Mo 5dr-6dr `m XmoZhr dfmªMo dJ©{ejH$ AË`§V ZH$mamË_H$ ^y{_Ho$V
{eaco hmoVo. qH$~hþZm Ë`m dJm©da OmUo ZH$mo Aem _mZ{gH$VoV ~hþVm§e {ejH$ hmoVo. Ë`m_wio Ë`m dJm©Vrc {dÚmÏ`mªMrhr _mZ{gH$Vm VerM
Pmcr hmoVr. AmnU AgoM _ñVrImoa, {ejH$m§Zm gimo H$s nimo H$ê$Z gmoS>Umao Am{U H$mhrhr Pmco Var Amnë`mcm H$moUr Mm§Jco åhUUma
Zmhr, Aer X¥T> ^mdZm Pmcocm hm dJ© hmoVm. Ë`m§À`m nmcH$m§Mrhr VerM _mZ{gH$Vm V`ma Pmcr hmoVr. `m dJm©Vrc 100Q>ŠHo$ {dÚmWu
PmonS>nÅ>rV amhUmao hmoVo. XáamV MmHy$, gwar AmUyZ Y_H$s XoUo, nmcH$m§Mr AmngmVcr ^m§S>Uo dJm©n`ªV `oUo, Ë`mVyZ {dÚmÏ`mªMr AmngmV
Agcocr Xwî_Zr, _mam_mar, {ejH$m§Zm CcQ> ~mocUo, Xwê$ËVao XoUo hr `m dJm©~m~VMr AË`§V gm_mÝ` JmoîQ> hmoVr.
_mZgemñÌr` ^mfoV `m dJm©cm {df` g_m`mo{OV (Mal-adjusted) Aer g¨km {Xcr Var dmdJo hmoUma Zmhr. `m dJm©Vrc gd© {dÚmWu
{df` g_m`mo{OV ZìhVo. na§Vw H$mhr {dÚmÏ`mª_wio d Ë`m {dÚmÏ`mªÀ`m nmcH$m§_wio Ë`m g¨nyU© dJm©H$S>o Ë`mM X¥îQ>rZo nm{hco OmV hmoVo.
Aer nmíd©^y_r Agcocm hm dJ© _mÂ`mH$S>o Amë`mZ§Va gH$mamË_H$ X¥pîQ>H$moZmVyZ Ë`m§À`m nmhÿZ Ë`m§À`mV {dYm`H$ ~Xc KS>dyZ AmUUo ho
EH$ _moR>o AmìhmZ hmoVo.
Ë`m emioVrc _mPo n{hco df© hmoVo. d n§Yam dfmªÀ`m AÜ`mnZ godoV BVŠ`m chmZ dJm©Mr dJ©{e{jH$m hmoÊ`mMmhr n{hcmM àg¨J hmoVm. EH$
AmìhmZ åhUyZ ñdrH$maco.
`m dJm©~m~VMm gdm©Mm X¥pîQ>H$moZ gH$mamË_H$ hmoUo ho H$mhr OmUrdnyd©H$ à`moJ Ho$ë`m{edm` eŠ` ZìhVo. `mgmR>r H$mhr CnH«$_ hmVr
¿`m`Mo R>a{dco. d Ë`m§Zm AndmX dJiVm Ano{jV `ehr Amco. `mX¥îQ>rZo H¥$Vrg¨emoYZmMo _hËËd Amho.
C{ÔîQ>o
1. dJm©Vrc {dÚmÏ`mªÀ`m {df` g_m`mo{OV ZH$mamË_H$ X¥pîQ>H$moZm_mJrc H$maUm§Mm emoY KoUo.
2. dJm©Vrc {dÚmÏ`mªÀ`m ZH$mamË_H$ X¥pîQ>H$moZ Xya H$aÊ`mgmR>r Cnm``moOZm H$aUo.
3. {Z`mo{OV Cnm``moOZm§Mr n[aUm_H$maH$Vm VnmgUo.
ì`már Am{U _`m©Xm
ì`már: gXa g¨emoYZmMr ì`már {H$emoa d Hw$_ma d`mVrc gd© {df` g_m`mo{OV {dÚmÏ`mªn`ªV ZoVm `oB©c.
_`m©Xm: gXa g¨emoYZ EH$m emioVrc B. 7 drÀ`m EH$m dJm©nwaVo _`m©{XV Amho.
n[aH$ënZm
{XemXe©H$ n[aH$ënZm
gH$mamË_H$ X¥pîQ>H$moZmÀ`m n[anmofmVyZ {df` g_m`mo{OV ~mcH$m§À`m OrdZmV AmZ§X, `e Am{U em§Vr àmá hmoVo.
g¨emoYZg¨~§{YV gm{hË`mMm AmT>mdm
n¡ dm_Zamd, 1990, "Vw_Mo ^m½` Vw_À`m {dMmamV' `m J§«§WmV {dMma, Cƒma Am{U AmMma ñVamdarc H$_©{gÜXmÝV _m§§S>cm Amho. qMVZ hm
qMVm_Ur Ago åhUyZ gH$mamË_H$ {dMmam§Mo _mZdr OrdZmVrc _hËËd à{VnmXZ Ho$co Amho.
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àñVwV H¥${VH$m`©H«$_mV `m nwñVH$mVrc {gÜXmÝV d XmIco `m§Mm {dÚmÏ`mª_Ü`o gH$mamË_H$ X¥pîQ>H$moZ {Z_m©U hmoÊ`mgmR>r {ZpíMVnUo Pmcm.
The Power of Your Subconscious Mind byJoseph Murphy, Ian McMahan
This book will give you the key to the most awesome power within your reach!
This remarkable book has already helped readers the world over achieve the seemingly impossible
just by learning how to bring the incredible force of the subconscious under their control. Now you,
too, can learn these powerful techniques for changing your life simply by changing your beliefs. Dr.
Murphy combines time-honored spiritual wisdom with cutting-edge scientific research to explain the
influence of the subconscious mind on everything you do. And he presents simple, practical, and
proven-effective exercises that can turn your mind into a powerful tool for improving your everyday
life. Filled with inspiring real-life success stories, this invaluable user's guide to your mind will unlock
the secrets to success in whatever endeavour you choose.
Inside you'll discover how to use the subconscious mind to:
* Develop friendships and enhance existing relationships with co-workers, family, and friends
With this book as your guide, there are no limits to the prosperity, happiness, and peace of mind you
can achieve simply by using The Power of Your Subconscious Mind.

~mcH$m§er {ZJ{S>V H$mhr g¨emoYZo
Weare K. & Gray G., 2003, “What Works in Developing Children's Emotional and Social
Competence Well Being”, The Health Education Unit, Research and Graduate School of Education,
University of Southapton.

C{ÔîQ>: _wcm§À`m ^md{ZH$ d gm_m{OH$ j_Vm§Mm {dH$mg H$aÊ`mgmR>r Cnm` emoYUo
nÜXVr: ì`ŠVr Aä`mg nÜXVr d _wcmIVr
`oWo {ejUVÁk d àË`j gm_m{OH$ joÌmV H$m_ H$aUmao `m§Mr `mg¨X^m©Vrc _Vo OmUyZ KoVcocr {XgVmV.
{ZîH$f©: `m g¨emoYZmVyZ ^md{ZH$ d gm_m{OH$ j_Vm B. g¨km A{YH$ ñnîQ> Pmë`m. g¨H${cV _m{hVrÛmao _wcm§Mr ^md{ZH$ gmjaVm,
^md{ZH$ ~wpÜX_ËVm d _mZ{gH$ Amamo½` B. joÌm§~m~V {deof _m{hVr {_iVo.
àñVwV g¨emoYZmMm _wcm§À`m ^md{ZH$ j_Vm dmT>{dÊ`mÀ`m X¥îQ>rZo H$m`©H«$_ V`ma H$aÊ`mgmR>r Cn`moJ Pmcm.
Vishnoi.2007 “Research Project on Self Concept of Children”, Udyan Care.

`m g¨emoYZmV {d{dY d`moJQ>mVrc ~mcH$m§Mo {d{dY§mJr _yë`_mnZ H$aÊ`mgmR>r {d{dY nÜXVr d V§Ìm§Mm Cn`moJ Ho$cm Amho.
C{ÔîQ>: ~mcH$mMr ñdV:~ÔMr g¨H$ënZm ñnîQ> hmoUo.
nÜXVr: ~mcH$mMr ñdV:~ÔMr g¨H$ënZm ñnîQ> hmoÊ`mgmR>r g¨emo{YHo$Zo Ioi, _wcmIVr, MMm©/~mV{MV (talk show) d ^y{_H$m{^Z`
nÜXVrMm Cn`moJ Ho$cm Amho. g¨emo{YHo$Zo CnH«$_ am~{dcoco AmhoV
{ZîH$f©: chmZ d`moJQ>mVrc _wco IoimÀ`m _mÜ`_mVyZ A{YH$ ì`ŠV hmoVmZm {XgyZ Amcr d _moR>`m d`moJQ>mVrc _wco MMm© d _wcmIVrÀ`m
_mÜ`_mVyZ ñdV:~m~V A{YH$ ñnîQ> Pmcocr {XgyZ Amcr.
darc g¨emoYZmMo C{ÔîQ>, nÜXVr d {ZîH$f© `m§Mm àñVwV g¨emoYZmVrc CnH«$_ V`ma H$aVmZm Cn`moJ Pmcm.
g¨emoYZ gmYZo Am{U nÜXVr
gXa g¨emoYZmV, JwUmË_H$ g¨emoYZ nÜXVrVrc (Quantitative Research) g¨»`mË_H$ d JwUmË_H$ Aem XmoÝhr g¨emoYZ nÜXVrMm
g_mdoe Agcoë`m g¨{_l nÜXVr A{^H$ënmVrc (Mixed Method Design) {ÌH$moUmË_H$ A{^H$ën `m A{^H$ënmMm dmna Ho$cm
Amho d `m A{^H$ënmÀ`m Mma àH$mamn¡H$s "nÜXVr {ÌH$moUmË_H$ A{^H$ën(Triangulation Design)hm A{^H$ën àñVwV g¨emoYZmV
dmnacm Amho.
ghoVwH$ Ý`mXem©Mm (Purposive Sample)Cn`moJ H$ê$Z g¨emoYZ Aä`mgmMr aMZm H$aÊ`mV Amcr. R>mUo ehamVrc EH$m emioVrc B.
7drÀ`m EH$m dJm©Vrc gd© {dÚmÏ`mªMm ` CnH«$_mV gh^mJ KoÊ`mV Amcm. e¡j{UH$ df© 2014-2015_Ü`o OyZ Vo _mM© `m H$mcmdYrV
gXa H$m`©H«$_ àË`j am~{dcm. `mCnH«$_mMr n[aUm_H$maH$Vm VnmgÊ`mgmR>r A§{V_ MmMUrgmo~V {ZarjU, _wcmIV B. V§Ìm§Mm Adc§~
Ho$cm. n[apñWVrVrc gd© _wcm§gmR>r H¥${VH$m`©H«$_ am~dyZ Ë`mMr n[aUm_H$maH$Vm Vnmgmd`mMr Agë`m_wio à`mo{JH$ g¨emoYZ nÜXVrVrc
EH$c JQ> nyd©-A§{V_ MmMUr A{^H$ënmMo `oWo Cn`moOZ gm§»`H$s` {dícofU Ho$co d {ZdoXZmË_H$ nÜXVr A{^H$ënmMm (Narrative
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{_eZ `m godm^mdr g¨ñWoVrc _mJ©Xe©H$m§Mo df©^a ghH$m`© KoVco.
dm{f©H$ ñZohg§å_ocZmVhr `m dJm©Vrc OmñVrV OmñV {dÚmÏ`mªZm g¨Yr {Xcr. (`mAmYr _ñVrImoa {dÚmÏ`mªZm H$m`©H«$_mV Jm|Yi ZH$mo
åhUyZ ~mOycm R>odco OmB©.) {dÚmÏ`mªZrhr CËgmhmZo d H$m¡eë`mZo gmXarH$aU Ho$co.
h gH$mamË_H$ X¥îQ>rH$moZmMm n[anmof H$aUmao {d{dY CnH«$_ hmVr KoÊ`mV Amco. Mm§JcoM ~mocUo, Mm§Jco dmJUo, Mm§JcmM {dMma H$aUo
`mgmR>r ~jrg d {ejm XmoÝhr V§Ìm§Mm dmna H$aÊ`mV Amcm. `mcm {dÚmÏ`mªMm AmZ§XmZo d Mm§Jcm à{VgmX {_imcm.
C{ÔîQ> 3
h {ejH$hr hm dJ© hþema d MmUmj {dÚmÏ`mªMm dJ© Agë`mMo _mÝ` H$ê$ cmJco.
h nmcH$m§Mm Amnë`m nmë`mH$S>o d emioH$S>o ~KÊ`mMm X¥pîQ>H$moZ gH$mamË_H$ Pmcm.
h {dÚmÏ`mªMo dV©Z {df` g_m`moOZmH$Sy>Z hiyhiy g_m`mo{OV hmoD$ cmJco.
h {dÚmWu {ejH$m§Mm gÝ_mZ H$ê$ cmJco.
h {dÚmÏ`mªMr AdmOdr _ñVr H$_r Pmcr.
h {dÚmÏ`mªZm emioMr d Aä`mgmMr JmoS>r dmQy> cmJcr.
A§{V_ {ZîH$f©
h gH$mamË_H$ X¥îQ>rH$moZmÀ`m n[anmofmVyZ {dÚmÏ`mªMm gdmªJrU {dH$mg ìhm`cm _XV hmoVo.
h gH$mamË_H$ X¥îQ>rH$moZmÀ`m n[anmofmVyZ AmZ§X, `e Am{U em§Vr àmá hmoVo.
MMm©
{df_ g_m`mo{OV åhUyZ JUë`m Jocoë`m ~mcH$m§Zm Ho$di Xmof Z XoVm, qH$dm Ë`m§À`mH$S>o Xwc©j H$aÊ`mnojm Ë`m§À`mH$S>o gH$mamË_H$ X¥îQ>rZo
nmhUo JaOoMo Amho. Ë`m§À`mVrc {Xì`JwU emoYyZ Ë`m§Mm {dH$mg H$aUo ho {ejH$ d nmcH$m§Mo AmÚ H$V©ì` Amho. ho AmnmoAmn gmÜ` hmoUma
Zmhr. Ë`mgmR>r OmUrdnyd©H$ à`ËZ H$aÊ`mMr Amdí`H$Vm Amho. hm gH$mamË_H$ X¥îQ>rH$moZM Ë`m§À`m OrdZmV `e, AmZ§X Am{U em§Vr
{Z_m©U H$ê$ eHo$c.
g¨X^©
h

B§J«Or
1. Goleman, D. (1995). Emotional Intelligence, New York: A Bantam Books
2. Goleman, D. (1998).working with Emotional Intelligence, New York: A Bantam Book
3. Murphy, J. (1962). The Power of Your Subconscious Mind by New York: A Bantam Book

_amR>r
1. AmoH$ gw., 1995, e¡j{UH$ V§Ì{dkmZ, lr{dX`m àH$meZ, nwUo. n¥.38
2. q^VmS>o {d.am.,2006, e¡j{UH$ g¨emoYZ nÜXVr, {ZË`ZyVZ àH$meZ nwUo.
3. Xm§S>oH$a dm. Zm., 1988, e¡j{UH$ d àm`mo{JH$ _mZgemñÌ, lr{dX`m àH$meZ, nwUo.
4. JmdñH$a ao., 2005, Am_Mm H$m` JwÝhm, _Zmo{dH$mg àH$meZ, nwUo.
5. Kmoa_moS>o Ho$.`w., 2008, e¡j{UH$ g¨emoYZmMr _ycVËËdo, {dX`m àH$meZ, ZmJnya.
6. Om|Yio B§., 1994, {~ZnQ>mMr Mm¡H$Q>, gmHo$V àH$meZ, Am¡a§Jm~mX.
7. n¡. dm_Zamd, (1990), Vw_Mo ^m½` Vw_À`m {dMmamV, OrdZ{dÚm {_eZ, 'w§~B©.
~mcH$m§er {ZJ{S>V H$mhr g¨emoYZo
1. Anaokar P.,2007, Promoting Child Mental Health- The Jamaican Experience, Tata Institute of
social science, Mumbai.
2. Dabir N., Oct 2005, Home placement of street children in Maharashtra, Tata Institute of Social
Science Mumbai.
3. Das A.,2010, Educating children with disabilities in Inclusive classroom, Tata Institute of social
science, Mumbai.
4. Emmatty L.,2005, Caregivers of Dementia Patients with reference to stress coping social
support and caregiver activity, Tata Institute of social science, Mumbai.
5. K. Anilkumar, Dec 2002, Measuring Child Poverty: A study in Maharashtra, Tata Institute of
Social Science, Mumbai.
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Method Design) Cn`moJ H$ê$Z ì`ŠVre: àË`oH$ _wcm§À`m ZH$mamË_H$ X¥îQ>rH$moZm_mJrc {dñV¥V nmíd©^y_r d à`moJmZ§Va H$mhr ~Xc
KSy>Z Amco qH$dm Zmhr ho H|${ÐV JQ> _wcmIVrìXmao (Focused Group Interview)d {ZarjU V§ÌmZo OmUyZ KoÊ`mMm à`ËZ H$aÊ`mV
Amcm. Aem [aVrZo g¨»`mË_H$ d JwUmË_H$ Aem XmoÝhr g¨emoYZ nÜXVrMm g_mdoe _m{hVr g¨H$cZ d {dícofUmgmR>r àñVwV g¨emoYZmV
Cn`moJ Ho$cocm Amho.
{ZîH$f©
_m{hVr {dícofU
e¡j{UH$ dfm©À`m gwê$dmVrcm B.7dr À`m àñVwV dJm©~m~V _mJrc XmoZ dfmªÀ`m {ejH$m§H$Sy>Z {_imcoë`m _m{hVrÀ`m AmYmao gXa dJ©
Ë`m§Zr {df` g_m`mo{OVM Kmo{fV Ho$cm Agë`mMo cjmV Amco. n{hë`m AmR>dS>`mV Ë`mà_mUo WmoS>m AZw^dhr Amcm. `m nmíd©^y_rda `m
dJm©cm {df` g_m`moOZmH$Sy>Z g_m`mo{OV H$aÊ`mgmR>r OmUrdnyd©H$ à`moJ H$aUo Amdí`H$ dmQ>co.
àË`oH$ àíZmcm H$_mc 5 JwU `mà_mUo 10àíZm§Mr n§Mq~Xy _mnZ loUr V`ma Ho$cr. Ë`mV {dÚmÏ`mªMr ì`pŠVJV AmdS>{ZdS>, emio{df`r
Ë`m§Zm dmQ>Umar AmñWm, ào_, {ejH$m§~ÔcMm AmXa, Aä`mgmMr AmdS>, Ë`m§À`m AmOw~mOyÀ`m n[apñWVr~m~VMo Ë`m§Mo _V, ^{dî`mVrc
ñdßZo, ñdV:~m~V BVamH$Sy>Z Agcoë`m Anojm, Am{U ñdV:Mr BVam§~m~V Agcocr H$V©ì`o Agm Ame` AgUmao 10 àíZ `m àíZmdcrV
hmoVo.
nyd©MmMUr åhUyZ dfm©À`m gwê$dmVrcm gXa àíZmdcr dJm©Vrc gd© {dÚmÏ`mªH$Sy>Z ^ê$Z KoVcr. df©^a {d{dY CnH«$_ am~{dë`mZ§Va nwÝhm
Ë`mM Ame`mMr 10àíZm§Mr n§Mq~Xy _mnZ loUr Agcocr àíZmdcr CËVaMmMUr åhUyZ ^ê$Z KoVcr.CËVaMmMUrÀ`m JwUm§H$m_Ü`o
AndmX dJiVm gd© {dÚmÏ`mª_Ü`o {dYm`H$X¥îQ>rZo cjUr` dmT> Pmcocr cjmV Amcr. g¨»`mË_H$ {dícofUmnojm JwUmË_H$ {dícofU `oWo
_hËËdmMo dmQ>Vo. Ë`mgmR>r H|${ÐV JQ> _wcmIVr (Focused Group Interview) d {ZarjU nÜXVr dmnaÊ`mV Amcr. Ë`mìXmao àmá
{ZarjUo nwT>rcà_mUo C{ÔîQ> {Zhm` {Xcocr AmhoV.
C{ÔîQ> {Zhm` {ZarjUo
C{ÔîQ> 1
àW_ Ë`m§À`m dV©Zm_mJrc H$maUm§Mm emoY KoUo Amdí`H$ hmoVo. {ZarjU Am{U AZm¡nMm[aH$ _wcmIVr `mìXmao nwT>rc ~m~r cjmV Amë`m:
h gXa dJm©Vrc {df` g_m`mo{OV åhQ>co Jocoë`m {dÚmÏ`mªH$S>o àM§S> COm© Agë`mMo cjmV Amco.
h Ë`m§À`m CO©ocm àH$Q> H$aÊ`mÀ`m à`ËZmV Vo _ñVr H$aVmV, ImoS>`m H$mT>VmV ho cjmV Amco.
h {ejH$m§Zr Amnë`mH$S>o H$moUË`mhr H$maUmZo cj H|${ÐV H$amdo `mgmR>r hr _wco à`ËZ H$arV Agë`mMo cjmV Amco.
h nmcH$ g^oìXmao d BVa _mÜ`_mVyZ H$mhr _wcm§À`m nmcH$m§Mr JwÝhoJmar nmíd©^y_r Agë`mMo cjmV Amco.
h OdiOdi gd© _wco PmonS>nÅ>r ^mJmV ahmV Agë`mZo VoWrc AmOw~mOyMo dmVmdaU, gmÜ`m ^m¡{VH$ gw{dYm§gmR>r AmnmngmV hmoUmar
^m§S>Uo, d EH§$Xa gm_m{OH$ nmíd©^y_r, ^oS>gmdUmè`m g_ñ`m Am{U gwg¨ñH$mam§Mm A^md hohr Ë`m§À`m {df` g_m`moOZm_mJrc EH$
H$maU Agmdo ho cjmV Amco.
C{ÔîQ> 2
{df` g_m`moOZmVyZ g_m`moOZmH$S>o ZoÊ`mgmR>r {Z`moOZ~ÜX CnH«$_ am~{dUo Amdí`H$ hmoVo. {dÚmÏ`mª_Ü`o ^md{ZH$ ~wpÜX_ËVoA§VJ©V
AgUmè`m j_Vm§Mm n[anmof Pmcm Va Ë`m§Mm EH§$Xa X¥îQ>rH$moZ gH$mamË_H$ hmoD$ eHo$c Agm {dídmg dmQ>cm. Ë`mZwgma CnH«$_m§Mr AmIUr
Ho$cr. AZm¡nMm[aH$nUo d ghOnUo Ë`mÀ`m A§_c~OmdUrg gwê$dmV Ho$cr. {dÚmWu AmZ§XmZo Ë`mV gh^mJr Pmco. Ë`mg¨X^m©Vrc H$mhr
{ZarjUo nwT>rcà_mUo:h àñVwV dJm©V nyd©MmMUr gmR>r V`ma àíZmdctÀ`m _mÜ`_mVyZ AZm¡nMm[aH$nUo ghO àmá CËVamVyZ {dÚmÏ`mªZm {ejH$m§Mo
Amnë`mH$S>o AdYmZ hdo ho cjmV Amco. Ë`mZwgma V`ma Ho$coë`m CnH«$_mV àË`oH$ {dÚmWu AmZ§XmZo gh^mJr Pmcm.
h àíZmdcr d {ZarjUmVyZ àË`oH$ {dÚmÏ`m©Mr AmdS>, N>§X Am{U Ë`mÀ`mH$S>o Agcocr H$cm `m§Mr _m{hVr {_imcr. Ë`mZwgma Ë`m Ë`m
_wcm§Zm H$m_o dmQy>Z XoÊ`mV Amcr. Ogo, dJ©ZoV¥ËËd, gm§ñH¥${VH$ à_wI, H«$sS>m à_wI, ñdÀN>Vm_§Ìr, {eñVà_wI, hñVH$cmà_wI,
JrVJm`Z, dmXZ(H$mhr _wco dJm©V H${dVm åhUVmZm ~|M dmOdyZ CËV_ Vmc YarV Ë`m§Zmhr àmoËgmhZ {Xco) Aem CnH«$_mV gd©
{dÚmWu AmZ§XmZo gh^mJr Pmco.
h nmcH$ g^oV nmcH$m§g_moa d BVa {ejH$m§g_moa `m dJm©Vrc _wcm§_Yrc gwá JwUm§Mo _moH$ionUmZo d _ZmnmgyZ H$m¡VwH$ Ho$co.
h nmcH$m§gmR>r EH$m H$m`©emioMo Am`moOZ H$aÊ`mV Amco. ""gwOmU nmcH$ËËd'' `m {df`mda _mJ©Xe©Zna na§Vw A{Ve` a§OH$ Agm
H$m`©H«$_ gmXa Pmcm. nmcH$hr Ë`mV AmZ§XmZo gh^mJr Pmco.
h AmR>dS>`mVyZ EH$Xm H$m`m©Zw^dmÀ`m EH$m Vm{gHo$A§VJ©V ""~mcg¨ñH$ma'' H$m`©H«$_mMo Am`moOZ H$aÊ`mV Amco. Ë`mgmR>r OrdZ{dÚm
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6. Maitra Shubhada, Sep 2001, Use of play and Art forms with emotionally disturb children, Tata
Institute of Social Science, Mumbai.
7. Shukramani N., 1990-91, 'Hamara Club', A project for street children, Tata Institute of Social
Science, Mumbai.
8. Urvashi, 2005-06., To study various aspects of Interaction and relation between children and
care givers, Udyan Care, New Delhi.
9. Vishnoi S., 2007, Research project on self concept of children, Udyan Care, New Delhi.
10.Weare K., & Gray G., 2003, What works in developing children's emotional and social
competance well being
Various Websites
1. http://www.hrw.org
2. http://womanchild.maharashtra.gov.in
3. http://works.bepress.com
4. www.pavpub.com
5. www.savethechildren.lk
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{ejH$ à{ejH$m§À`m _yë`m{Yð>rV X¡Z§{XZ n[anmR>mgmR>r {Z{_©Vrj_ CnH«$_m§À`m
n[aUm_H$maH$VoMm Aä`mg
boIH$: lr. aU{OV hU_§Vamd XogmB©
E_.Eñgr. (J{UV), E_.ES>.(goQ>,ZoQ>), A{Yì`m»`mVm (J{UV), Jwéd`© X. O. gaXoenm§S>o AÜ`mnH$ {dÚmc` H$moXdcr,Vm. amOmnya, {O. aËZm{Jar, \$$moZ Z§.
9028469229, B-_oc: ranjit_mscmed@rediffmail.com

gmam§e
_mZdr OrdZm_Ü`o ì`{º$À`m ñdV:À`m, g_mOmÀ`m Am{U amï´>mÀ`m {dH$mgmgmR>r _yë`m{Yð>rV {ejUmcm AZÝ`gmYmaU _hËd Amho.
j_Vm{Yð>rV, gj_, ~m§YrcH$s`wº$, n[aUm_H$maH$, _yë`m{Yð>rV {ejH$ {Z_m©U H$aUo hm {ejH$ à{ejUmMm _hËdmMm hoVy Amho.
gd©JwUg§nÞ {ejH$ {Z{_©VrgmR>r Aä`mgH«$_m_Ü`o {d{dY ghemco` CnH«$_, H$ë`mUH$mar CnH«$_ Ë`mM~amo~a Aä`mgnyaH$ CnH«$_m§Mm
g_mdoe Ho$cm Amho. {ejH$m§_Ü`o {d{dY d¡`{º$H$, gm_m{OH$, amï´>r` d¡pídH$ _yë`m§Mr OmUrd d {dH$gZ hmoÊ`mgmR>r X¡Z§{XZ n[anmR> `m
CnH«$_m§Mm g_mdoe à{ejU Aä`mgH«$_m_Ü`o Amho. N>mÌAÜ`mnH$ X¡Z§{XZ n[anmR> KoV AgVmZm {Z`moOZ, {df`kmZ, _yë`m§Mm {dMma,
gmXarH$aU, hmd^md d hmcMmc, doioMo ì`dñWmnZ B. H$m¡eë`m_Ü`o H$_r nS>VmZm OmU{dco. Ë`m_wio n[anmR>m_Ü`o gdmªMm gh^mJ,
_yë`m{Yð>rV n[anmR> Am{U n[anmR>mÀ`m hoVwnyV©VogmR>r àñVwV Aä`mg hmVr KoVcm. `mgmR>r X¡Z§{XZ n[anmR>m_Ü`o gd© à{ejUmÏ`mªMm d gd©
KQ>H$m_Ü`o Ë`m§Mm `eñdrarË`m gh^mJ dmT>{dÊ`mgmR>r d CËH¥$ð> n[anmR>mÀ`m {Z`moOZ d gmXarH$aUmgmR>r ñdV: {Z{_©Vr Ho$coë`m
_yë`m{Yð>rV CnH«$_m§Mr n[aUm_H$maH$Vm nmhÊ`mgmR>r hm Aä`mg Ho$cocm Amho. àñVwV Aä`mgmgmR>r AÜ`mnH$ {dJc`mVrc EHy$U àW_
dfm©Vrc 13 à{ejUmÏ`mªMr ghoVyH$ Z_wZm {ZdS> nÜXVrZo {ZdS> Ho$cocr Amho. Ë`mM~amo~a EHy$U 30 n[anmR>mÀ`m {ZarjUmÀ`m Zm|Xr
Ho$coë`m AmhoV. Ë`m_Ü`o 15 Zm|Xr `m nyd© n[anmR>mÀ`m Am{U CnH«$_ {Z{_©Vr Z§Va CÎma n[anmR>mÀ`m 15 Zm|XrMr {ZdS> ghoVwH$ Z_wZm {ZdS>
nÜXVrZo Ho$cocr Amho. _m{hVr g§H$cZmgmR>r ñdV: V`ma Ho$coë`m {ZarjU gyMrMm Cn`moJ Ho$cocm Amho Am{U nyd© d CÎma {ZarjUmgmR>r
EH$M {ZarjU gyMrMm Cn`moJ Ho$bm Amho. `m Aä`mgmgmR>r àm`mo{JH$ g§emoYZ nÕVrMm Cn`moJ Ho$bobm Amho. Ë`mM~amo~a EH$bJQ>
A{^H$ën `m g§emoYZ AmamIS>çmMm dmna Ho$bobm Amho.
~rOg§km: X¡Z§{XZ n[anmR>, CnH«$_m§À`m n[aUm_H$maH$VoMm Aä`mg
àñVmdZm
CÚmoÝ_wI ^maVr` g_mOmMm ZmJ[aH$ KS>{dVmZm nyd© àmW{_H$ {ejUmnmgyZ Vo Cƒ {ejUmn`ªV Ago ì`{º$_ËËd KS>dmdo Oo ñdV:À`m
{dH$mgm~amo~aM g_mOmMmhr {dH$mg gmYoc. g_mOmV ñW¡`© cm^Ê`mgmR>r {d{dY d¡`{º$H$, gm_m{OH$, Ym{_©H$, d¡pídH$ _yë`m§Mm
{dH$mg H$aÊ`mMr \$$ma _moR>r O~m~Xmar AmO {ejUmda Amho. {ejUmVyZ gwg§ñH¥$V ì`{º$_Ëd Amnë`mcm {dH${gV H$amd`mMo Amho
Am{U Ë`m gwg§ñH¥$V _mZdmZo d g_mOmZo _mZdr d¡pídH$ _yë`m§Mr OmonmgZm Ho$cr nm{hOo. XyX}dmZo gÜ`m {ejUmMm àgma Oar doJmZo hmoV
Agcm Var {Z_m©U hmoUmè`m ZdrZ {nT>rMm Z¡{VH$ ñVa hm Kgacocm {XgyZ `oVmo. kmZJ«hUmÀ`m ~m~VrV ZdrZ {nT>r OwÝ`m {nT>rnojm nwT>o
Agoc na§Vy ì`dhmamÀ`m, dV©ZmÀ`m ~m~VrV _mÌ Vr OwÝ`m {nT>rÀ`m _mJoM Agcocr OmUdVo. åhUyZ d¡`{º$H$, gm_m{OH$, amOH$s`,
Ym{_©H$ , d¡pídH$ _yë`m§Mr éOdUyH$ hr H$mimMr JaO Amho. `mgmR>r {ejUmÀ`m gd© ñVamda `mMm {dMma H$aUo _hËdmMo Amho.
j_Vm{Yð>rV, gj_, ~m§{YcH$s`wº$, _yë`m{Yð>rV Am{U n[aUm_H$maH$ {ejH$ {Z_m©U H$aUo hm {ejH$ à{ejUmMm hoVy Amho. gd©JwUJ«mhr
{ejH$ {Z_m©U H$aÊ`mgmR>r à{ejUmÀ`m Aä`mgH«$_m_Ü`o {d{dY CnH«$_m§Mm g_mdoe Ho$cocm Amho. {ejH$m§_Ü`o {d{dY _wë`m§Mr
OmonmgZm d éOdUyH$ hmoÊ`mgmR>r X¡Z§{XZ n[anmR> `m CnH«$_mMm g_mdoe à{ejU Aä`mgH«$_m_Ü`o Amho. X¡Z§{XZ n[anmR> KoV AgVmZm
{Z`moOZ, {df`kmZ, _yë`m§Mm {dMma, gmX[aH$aU, hmd^md d hmcMmc, doioMo ì`dñWmnZ B. H$m¡eë`m_Ü`o à{ejUmWu H$_r nS>VmZm
OmZ{dco. Ë`m_wio _yë`m{Yð>rV, gd©g_mdoeH$ hoVynyU© n[anmR> KoÊ`mgmR>r àñVwV Aä`mg hmVr KoVcm.
g§emoYZmMr JaO d _hËd
1. n[anmR>mVrc gd© KQ>H$m_Ü`o {d{dY _yë`m§Mm {dMma H$éZ _yë`m{Y{ð>V n[anmR> KoÊ`mMr j_Vm {dH${gV hmoÊ`mgmR>r.
2. à{ejUmÏ`mªZm n[anmR>mMo à^mdr {Z`moOZ, AÚmdVkmZ,gmXarH$aU, hmd^md d hmcMmc, doioMo ì`dñWmnZ B. H$m¡eë`o
n[aUm_H$maH$[aË`m {dH${gV hmoÊ`mH$arVm.
3. n[anmR>mVrc gd© KQ>H$m§_Ü`o gdmªMm H¥${VH«$_ gh^mJ d àË`oH$ KQ>H$mMo n[aUm_H$maH$ gmXarH$aU H$aVm `oD$Z Ë`m§À`m_Ü`o
AmË_{dídmg, AmoKdVonUm, ì`dhmakmZ, {M{H$ËgH$ d VmH$s©H$ {dMma à{H«$`m B. j_Vm {dH$gZmgmR>r.
4. {d{dY d¡`{º$H$, gm_m{OH$, amOH$s`, Ym{_©H$, amï´>r`, d¡pídH$ _yë`m§Mr OmUrd d éOdUyH$ hmoÊ`mgmR>r.
g§emoYZmMr C{ÔîQ>>o
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1. à{ejUmÏ`m©Mm X¡Z§{XZ n[anmR>m_Ü`o gh^mJ dmT>{dÊ`mgmR>r _yë`m{Y{ð>V CnH«$_m§Mr {Z{_©Vr H$aUo.
2. à{ejUmÏ`m©Mm X¡Z§{XZ n[anmR>m_Ü`o gh^mJ dmT>{dÊ`mgmR>r {Z{_©Vr Ho$coë`m _yë`m{Yð>rV CnH«$_m§Mr A§_c~OmdUr H$aUo.
3. {Z{_©Vr Ho$coë`m _yë`m{Y{ð>V CnH«$_mMr n[aUm_H$maH$Vm Aä`mgUo.
g§emoYZ g_ñ`m
{ejH$ à{ejH$m§À`m _yë`m{Yð>rV X¡Z§{XZ n[anmR>mgmR>r {Z{_©Vrj_ CnH«$_m§À`m n[aUm_H$maH$VoMm Aä`mg.
g§emoYZ g_ñ`m§Vrc H$m`m©Ë_H$ ì`m»`m
1) {ejH$ à{ejH$: AÜ`mnH$ {dJc`mVrc àW_ dfm©Vrc EHy$U 13 à{ejUmWu.
2) _yë`m{Yð>rV X¡Z§{XZ n[anmR>: X¡Z§{XZ n[anmR>m_Ü`o d n[anmR>mVrc gd© KQ>H$m§_Ü`o _yë`m§Mm {dMma H$éZ gmXarH$aU Ho$cocm
n[anmR>.
3) {Z{_©Vrj_ CnH«$_: _yë`m{Yð>rV X¡Z§{XZ n[anmR> hmoÊ`mgmR>r {Z{_©Vr Ho$coë`m CnH«$_m§Mm {dMma.
4) n[aUm_H$maH$Vm: {Z{_©Vrj_ CnH«$_m§À`m A§_c~OmdUr Z§Va n[anmR>mÀ`m {Z`moOZ, {df`kmZ, _yë`m§Mm {dMma, gmXarH$aU,
hmd^md d hmcMmc, doioMo ì`dñWmnZ B. j_Vm{dH$gZm_Ü`o nS>cocm JwUmË_H$ dV©Z ~Xc.
g§emoYZ n[aH$ënZm
_yë`m{Y{ð>V X¡Z§{XZ n[anmR>mgmR>r {Z{_©Vr Ho$coë`m CnH«$_m§_yio {ejH$ à{ejUmÏ`m©Mm n[anmR>mMo {Z`moOZ, {df`kmZ, _yë`m§Mm {dMma,
gmXarH$aU, hmd^md d hmcMmc, doioMo ì`dñWmnZ `m H$m¡eë`mÀ`m {dH$gZ nmVir_Ü`o dmT> hmoB©c.
g§emoYZmgmR>r Z_wZm {ZdS>
Jwéd`© X. O. gaXoenm§S>o AÜ`mnH$ {dJc` H$moXdcr, Vm. amOmnya {O. aËZm{Jar `oWrc àW_ df© S>r. B©Ec. ES.> _Yrc 13
à{ejUmÏ`mªMr ghoVyH$ Z_wZm {ZdS> nÜXVrZo {ZdS> Ho$cr.
g§emoYZ nÜXVr
àñVyV g§emoYZmgmR>r àm`mo{JH$ g§emoYZ nÜXVrMm Cn`moJ H$aÊ`mV Amcm. àm`mo{JH$ g§emoYZmÀ`m EH$cJQ> g§emoYZ A{^H$ënmMm dmna
Ho$cm.
g§emoYZ A{^H$ën
g§emoYZmÀ`m EH$cJQ> A{^H$ënm_Ü`o AÜ`mnH$ {dJc`mVrc àW_ dfm©Vrc 13 à{ejUmÏ`m©À`m 15 X¡Z§{XZ n[anmR>mMo {ZarjU
gyMrìXmao {ZarjU d JwUXmZ Ho$co. Z§Va {Z{_©Vr Ho$coë`m _yë`m{Yð>rV CnH«$_m§Mr àË`j A§_c~OmmdUr Ho$cr. A§_c~OmdUr Z§Va 15
X¡Z§{XZ n[anmR>mMo {ZarjU gy{MìXmao {ZarjU d JwUXmZ Ho$co. nyd© {ZarjU d CÎma {ZarjU `m§Mr VwcZm Ho$cr.
g§emoYZmMr g§»`memór` gmYZo
àñVyV Aä`mgmgmR>r eoH$S>odmar, AmcoI, Q>r narjrH$m B. g§»`memór` gmYZm§Mm Cn`moJ Ho$cm.
g§emoYZ H$m`©nÜXVr
1) g§emoYZmgmR>r {Z{_©Vr Ho$coco CnH«$_
CnH«$_ 1: X¡Z§{XZ n[anmR>mMo gyú_ {Z`moOZ
X¡Z§{XZ n[anmR>m_Ü`o gdmªMm gd© KQ>H$m_Ü`o gh^mJ ìhmdm d àË`oH$mcm KQ>H$mMr n[anyU© V`mar H$aÊ`mgmR>r nwaogm doi {_imdm `mgmR>r
X¡Z§{XZ n[anmR>mMo gyú_ {Z`moOZ H$aUo Amdí`H$ Amho. gyú_ {Z`moOZmMm _{hÝ`mMm AmamIS>m V`ma H$aÊ`mV Amcm d Ë`mMr
A§_c~OmdUr àË`oH$ _{hÝ`mgmR>r Ho$cr. {Z`moOZ AmamIS>`m_Ü`o X¡Z§{XZ n[anmR>mVrc KQ>H$, n[anmR> H«$_m§H$, à{ejUmWu amoc Z§~a B.
KQ>H$ g_m{dð> H$aÊ`mV Amco d àË`oH$mcm àË`oH$ KQ>H$m_Ü`o ñWmZ {Xco.
CnH«$_ 2: kmZJ§Jm X¡Z§{XZ n[anmR> g§M dhr
g§~§{YV CnH«$_mVyZ qhXr, _amR>r, B§J«Or ^mfoVrc àmW©Zm, à{Vkm, g_yhJrV, ^maVr` g§{dYmZmMo àmñVm{dH$, qMVZ, gy{dMma, ~moYH$Wm,
ì`{º$n[aM`, B. {d{dY g§X^©J«§W d B§Q>aZoQ> À`m _mÜ`_mVyZ _m{hVrMo g§H$cZ H$éZ EH$ gd©g_mdoeH$ dhr ~Z{dcr d Ë`m dhrcm kmZJ§Jm
n[anmR> dhr Zm§d {Xco. `m CnH«$_m_Ü`o n[anmR>mMo OodT>o KQ>H$ AmhoV VodT>o JQ> nmS>co d JQ>mZwgma gImoc _m{hVrMo g§H$cZ H$am`cm
cmdco.
CnH«$_ 3: AmXe© n[anmR> gmXarH$aU
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AmXe© n[anmR> gmXarH$aUmgmR>r {ÛVr` dfm©Vrc à{ejUmÏ`mªZm `mo½` d¡`{º$H$ _mJ©Xe©Z H$éZ Ë`m§Mr V`mar H$éZ KoVcr. Ë`m§Zr 30
{_ZrQ>o n[anmR> gmXa H$éZ XmI{dcm d AmXe© Aem n[anmR>mMo {X½XXe©Z Ë`m§À`mH$Sy>Z H$adyZ KoVco d Ë`mMm àË`j AZw^d àW_ dfm©Vrc
à{ejUmÏ`mªZm {_imcm.
CàH$_ 4: X¡Z§{XZ n[anmR> Q>mMU
n[anmR>mÀ`m AJmoXa {Z`moOH$ d Ë`mÀ`m J«wn Zo {_iyZ X¡Z§{XZ n[anmR>mMo Q>mMU H$mT>md`mg cmdyZ _mJ©Xe©Z KoÊ`mg gm§{JVco. Ë`mà_mUo
àË`oH$ X¡Z§{XZ n[anmR>mMo {c{IV Q>mMU VnmgyZ _mJ©Xe©Z Ho$co. Ë`m_wio àË`oH$ KQ>H$mMm _yë`m{Yð>rV {dMma H$aÊ`mMr j_Vm {dH${gV
hmoÊ`mg _XV Pmcr.
CnH«$_ 5: ÑH$, lmì` d ÑH$lmì` _mÜ`_m§Mm Cn`moJ
{d{dY àmW©Zm, g_yhJrVo, ngm`XmZ B. n[aUm_H$maH$ d XO}Xma gmXarH$aUmgmR>r Ë`m§À`m `mo½` Mmcr H$iÊ`mgmR>r _mo~mB©c, B§Q>aZoQ>,
A°påc\$$m`a B. gmYZmX²dmao Ë`m§Zm àmW©Zm, g_yhJrVm§À`m VgoM ngm`XmZmMr `mo½` Mmc EoH$dcr d Ë`mZwgma gamd KoVcm.
CnH«$_ 6: X¡Z§{XZ n[anmR> Ioi
X¡Z§{XZ n[anmR> KoÊ`mgmR>r EH$m IoimMr {Z{_©Vr H$aÊ`mV Amcr. n[anmR>mVrc KQ>H$mÀ`m gwadmVrcm Á`mMo Zm§d Cƒmaoc Ë`mZo Vmo KQ>H$
gmXa H$am`Mm Aem nÜXVrZo nyU© n[anmR> ¿`m`Mm. à{ejUmÏ`mªZm gd© KQ>H$mMr V`mar H$amdr cmJo. Ë`m_wio AmnU EH$Q>ohr gd© n[anmR>mMo
gmXarH$aU H$é eH$Vmo Aer {dMma àUmcr d AmË_{dídmg dmT>Ê`mg _XV Pmcr.
CnH«$_ 7: AmXe© KQ>H$ gmXaH$Vm© nwañH$ma
àË`oH$ {Xder n[anmR>mMo gmXarH$aU H$éZ Á`m KQ>H$mMo CËH¥$ð> gmXarH$aU Pmco Ë`m {dJÏ`mªcm N>moQ>rer ^oQ>dñVy XoD$Z AmXe© KQ>H$
gmXaH$Vm© nwañH$ma XoÊ`mMo R>a{dco . Ë`m_wio à{ejUmWu àË`oH$ KQ>H$mMo XO}Xma {Z`moOZ, V`mar d àË`j à^mdr A§_c~OmdUr H$aÊ`mg
_XV Pmcr.
CnH«$_ 8: VÁk d AZw^dr Jm`H$ d g§{JV {demaXm§Mo _mJ©Xe©Z
X¡Z§{XZ n[anmR>mVrc àmW©Zm, à{Vkm, g_yhJrV, ngm`XmZ B. KQ>H$mgmR>r `mo½` d VmcmgwamV Jm`Z j_Vm {dH${gV hmoÊ`mgmR>r hm`ñHy$c
_Yrc g§JrV {ejH$ VgoM n[agamVrc AZw^dr Jm`H$ `m§À`m _mJ©Xe©ZmMm cm^ à{ejUmÏ`mªZm XoÊ`mV Amcm.
CnH«$_ 9: àoaUmXm`r dmMZ
X¡Z§{XZ n[anmR>mVrc qMVZ, ~moWH$Wm, ì`{º$n[aM`, nyñVH$narjU, àíZ_§Oyfm B. KQ>H$mÀ`m V`margmR>r àoaUmXm`r dmMZ hm CnH«$_
KoVcm. `m_Ü`o àË`oH$ à{ejUmÏ`mªZo XmoZ {XdgmV EH$m nyñVH$mMo dmMZ H$éZ Ë`m§Mr narjUmË_H$ Q>rnUr H$mT>m`cm cmdcr d Ë`m§Zm
H$_rV H$_r nmM nyñVH$m§Mo dmMZ d narjUmMm g§M H$amd`mg gm§{JVcm. Ë`m_wio dmMZmMr gd`, qMVZ, AmË_{dídmg B. j_Vm§Mm
{dH$mg hmoÊ`mg _XV Pmcr.
CàH«$_ 10: g{_jU gmYZ
X¡Z§{XZ n[anmR>mÀ`m g_rjUmgmR>r {ZpíMV Ago _yë`_mnZ gmYZ ZìhVo. Ë`mgmR>r ñdV: VÁkm§À`m d AZw^dr {ejH$m§À`m
_mJ©Xe©ZmImbr g_rjUmgmR>r {ZarjU gyMr V`ma Ho$br. Ë`m_wio dñVw{Zð> d {b{IV àË`m^aU {_imbo d à{ejUmÏ`mªZm gwÕm g{_jm
H$aÊ`mgmR>r AmË_{dídmg, àoaUm {_imbr.
2) g§emoYZmgmR>r _m{hVr g§H$bZmMo gmYZ:
àñVwV g§emoYZmgmR>r VÁkm§À`m _mJ©Xe©ZmImbr ñdV: {Z{_©Vr Ho$boë`m {ZarjU gyMrMm Cn`moJ _m{hVrÀ`m g§H$bZmgmR>r Ho$bobm Amho.
3)_m{hVrMo dJuH$aU, {dícofU, AW©{Zd©MZ, {ZîH$f©
_m{hVrMo {dícofU Am{U AW©{Zd©MZ H$aÊ`mgmR>r nmM q~XÿÀ`m nX{ZíM`Z loU>rMm dmna Ho$cm. Ë`m_Ü`o CËH¥$ð> ( 81-100), Mm§Jcm (
61-80), g_mYmZH$maH$ (41-60), ~am (21-40) Ag_mYmZH$maH$ (0-20) Am{U g§emoYZmÀ`m {ZîH$fm©gmR>r VrZ q~XÿMr
nX{ZíM`Z loUrMm Cn`moJ Ho$cm. Ë`m_Ü`o OmñV (75-100), _Ü`_ (40-74), H$_r (0-40).
_m{hVrMo dJuH$aU, {dícofU Am{U AW© {Zd©MZ
nyd© {ZarjU gyMrìXmao X¡Z§{XZ n[anmR>mVrc {ZH$fmÀ`m {dH$gZmMo à_mU
nyd© {ZarjUmX²dmao X¡Z§{XZ n[anmR>mÀ`m {ZH$fm_Ü`o {Z`moOZ 48%, {df`kmZ 51%, gmXarH$aU 54%, hmd^md d hmcMmc 78%,
_yë`m§Mm {dMma 45% , doioMo ì`dñWmnZ 49% ho j_Vm {dH$gZmMo à_mU Amho.
`mdéZ, nyd© {ZarjUm_Ü`o X¡Z§{XZ n[anmR>mÀ`m {ZH$fm_Ü`o {Z`moOZ, {df`kmZ, gmXarH$aU, _yë`m§Mm {dMma d doioMo ì`dñWmnZ `m
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j_Vm{dH$gZmMo à_mU g_mYmZH$maH$ Amho d hmd^md Am{U hmcMmc `m j_Vm{dH$gZmMo à_mU Mm§Jco Amho.
CÎma {ZarjU gyMrìXmao X¡Z§{XZ n[anmR>mÀ`m {ZH$fmÀ`m {dH$gZmMo à_mU nmhÊ`mV Ambo, Vo nwT>rbà_mUo:
CÎma {ZarjU gy{MdéZ X¡Z§{XZ n[anmR>mÀ`m {ZH$fm_Ü`o {Z`moOZ 96% , {df`kmZ 89%, gmXarH$aU 92%, hmd^md d hmcMmc
93% , _yë`m§Mm {dMma 95%, doioMo ì`dñWmnZ 92%,ho j_Vm{dH$gZmMo à_mU Amho.
`mdéZ, CÎma {ZarjUmX²dmao X¡Z§{XZ n[anmR>mÀ`m {ZH$fm_Ü`o {Z`moOZ, {df`kmZ, gmXarH$aU, hmd^md d hmcMmc, _yë`m§Mm {dMma,
doioMo ì`dñWmnZ h`m j_Vm{dH$gZmMo à_mU CËH¥$ð> Amho.
t- narjrH$mdéZ n[aH$ënZoMr nS>VmiUr

{ZarjU Am{U AÝd`mW©
J°aoQÀ`m t gmaUrdéZ df= N-1 = 14 gmR>r 0.01 ñVamdarc t Mr qH$_V 2.98 Amho. àmám§Mr [H§$_V t = 22.2 qH$_V hr t = 2.98 nojm
A{YH$ Amho. åhUyZ 0.01 ñVamda cjUrg Amho. `mdéZ ewÝ` n[aH$ënZm \$o$Q>mimdr cmJoc d g§emoYZ n[aH$ënZm pñdH$mamdr cmJoc.
g§emoYZmMo {ZîH$f©
1. nyd© {ZarjUmX²dmao X¡Z§{XZ n[anmR>mÀ`m {ZH$fm_Ü`o {Z`moOZ, {df`kmZ, gmXarH$aU, _yë`m§Mm {dMma, doioMo ì`dñWmnZ `m H$m¡eë`
{dH$gZmMo à_mU _Ü`_ Amho. Ë`mM~amo~a hmd^md d hmcMmc `m H$m¡eë` {dH$gZmMo à_mU OmñV Amho.
2. CÎma {ZarjUmX²dmao X¡Z§{XZ n[anmR>mÀ`m {ZH$fm_Ü`o {Z`moOZ, {df`kmZ, gmXarH$aU, _yë`m§Mm {dMma, doioMo ì`dñWmnZ, hmd^md
d hmcMmc `m H$m¡eë` {dH$gZmMo à_mU OmñV Amho.
3. nyd© {ZarjUmX²dmao X¡Z§{XZ n[anmR>mÀ`m _Ü`_mZmMo à_mU _Ü`_ Amho.
4. CÎma {ZarjZmX²dmao X¡Z§{XZ n[anmR>mÀ`m _Ü`_mZmMo à_mU OmñV Amho.
5. _yë`m{Yð>rV X¡Z§{XZ n[anmR>mgmR>rÀ`m {Z{_©Vr Ho$coë`m CnH«$_m_yio à{ejUmÏ`mªMm n[anmR>mMo {Z`moOZ, {df`kmZ, _yë`m§Mm {dMma,
gmXarH$aU, hmd^md d hmcMmc, doioMo {Z`moOZ `m H$m¡eë` {dH$gZm_Ü`o dmT> Pmcr.
6. _yë`m{Yð>rV X¡Z§{XZ n[anmR>m_Ü`o CH«$_m§Mr A§_c~OmdUr Ho$ë`mZ§Va Amcoco _Ü`_mZ ho CnH«$_mnydu KoVcoë`m n[anmR>mÀ`m
_Ü`_mZmnojm OmñV Amho.
g§emoYZmÀ`m {e\$maer
1) àmMm`m©gmR>r {e\$maer
1. _yë`m{Yï>rV X¡Z§{XZ n[anmR>mgmR>r {d{dY à{Vkm, àmW©Zm, g_yhJrVo, gy{dMma, n§Mm§J, {XZ{deof, ~moWH$Wm, Wmoa ì`qº$Mr OrdZM[aÌo
B.nyñVH$m§Mm g_mdoe J«§Wmc`mV H$amdm.
2. X¡Z§{XZ n[anmR>m_Ü`o gmXa hmoUmè`m àmW©Zm, g_yhJrV, ngm`XmZ, à{Vkm `m§À`m ÜdZr_w{ÐH$m§Mr gmo` d Ë`mgmR>r cmJUmar Amdí`H$
gmYZgm_wJ«r `m§Mr CncãYVm H$amdr.
3. XaamoO hmoUmè`m X¡Z§{XZ n[anmR>mMr _yë`H|${ÐV g{_jm H$amdr d N>mÌAÜ`mnH$m§Zm _mJ©Xe©Z d àmoËgmhZ Úmdo.
4. AmXe© n[anmR>mMr {MÌ\$$sV ~ZdyZ Vr N>mÌAÜ`mnH$m§À`m g_moa gmXa H$amdr.
5. gd© N>mÌAÜ`mnH$m§Mm X¡Z§{XZ n[anmR>m_Ü`o gh^mJ hmoÊ`mgmR>r dfm©À`m gwadmVrcm n[anmR>mMo gyú_ {Z`moOZ H$amdo.
6. àmMm`© d gd© àmÜ`mnH$ `m§À`m ghH$m`m©Zo n[anmR>mMr g_rjm H$aÊ`mgmR>r EH$ AmXe© Aer nÜXVr {dH$grV H$amdr d Ë`mZwgma X¡Z§{XZ
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n[anmR>mMr g_rjm H$amdr.
7. X¡Z§{XZ n[anmR>mMo AmXe© {X½Xe©Z H$aÊ`mgmR>r gd© àmÜ`mnH$m§Zm àoaUm d àmoËgmhZ Jdo d dfm©À`m gwadmVrcm gd© àmÜ`mnH$m§Zr AmXe©
n[anmR> KoÊ`mMo {Z`moOZ H$amdo.
8. n[agamVrc AZw^dr, VÁk, g§{JV {demaX d Jm`H$ `m§À`m H$m`©H«$_m§Mo Am`moOZ H$amdo.
2) àmÜ`mnH$m§Zm {e\$maer
1. X¡Z§{XZ n[anmR>mMo dfm©À`m gwadmVrcm gyú_ {Z`moOZ H$amdo d Ë`mZwgma N>mÌAÜ`mnH$m§Zm n[anmR> KoÊ`mgmR>r àmoËgmhZ Úmdo.
2. n[anmR>mVrc àË`oH$ KQ>H$mgmR>r Amdí`H$ _m{hVr g§H$crV H$aÊ`mgmR>r àmoËgmhZ d _mJ©Xe©Z H$amdo.
3. n[anmR>mVrc àmW©Zm g_yhJrV, à{Vkm, amï´>JrV, ngm`XmZ `m§Mo `mo½` MmcrZo gmXarH$aU H$aÊ`mgmR>r Ë`m§Mm doimodoir gamd ¿`mdm.
4. n[anmR> hmoÊ`mÀ`m AJmoXa n[anmR>mMo {cIrV Q>mMU V`ma H$éZ _mJ©Xe©Z H$amdo.
5. X¡Z§{XZ n[anmR>mÀ`m g_rjUmgmR>r gd©g_mdoeH$ {ZH$fmAmYmarV _yë`_mnZ gmYZ V`ma H$éZ Ë`mZygma g_rjm H$amdr.
6. CËH¥$ð>n[anmR>mgmR>r ~{jgo d BVa àmoËgmhZna à~cZmMm dmna H$amdm.
7. àË`oH$ _{hÝ`mcm AmXe© KQ>H$ gmXH$V}nyañH$ma XoD$Z àoaUm d àmoËgmhZ Úmdo.
8. n[anmR>mVrc gd© KQ>H$mda gd©g_mdoeH$ nypñVH$m V`ma H$éZ ¿`mdr.
9. àË`oH$ KQ>H$ Am{U àË`oH$ {XderMm n[anmR> hm _yë`H|${ÐV hmoÊ`mMr N>mÌAÜ`mnH$m§Mr {dMma àUmcr {dH${gV H$amdr.
3) N>mÌAÜ`mnH$m§Zm {e\$maer
1. N>mÌAÜ`mnH$m§Zr n[anmR>mVrc àË`oH$ KQ>H$ hm _yë`m{Yð>rV hmoÊ`mMr {dMma àUmcr {dH$grV H$amdr.
2. n[anmR>mVrc àË`oH$ KQ>H$mMo n[aUm_H$maH$, JwUdÎmmnyU©, AmË_{dídmgmZo gmXarH$aU H$aÊ`mgmR>r à^mdr {Z`moOZ d V`mar H$amdr.
3. n[anmR>mgmR>r Amdí`H$ _m{hVrMm g§J«h H$amdm `mgmR>r doJdoJir g§X^©J«§W, _m{gHo$, B§Q>aZoQ> B. dmna H$amdm.
4. n[anmR>mVrc àmW©Zm, amï´>JrV, à{Vkm, g_yhJrV, ngm`XmZ `m§À`m `mo½` MmctMr _mhrVr KoD$Z Ë`mZwgma Ë`m JmÊ`m§Mm gamd H$amdm.
5. n[anmR>mMr Ho$cocr g_rjm d Ë`m_Ü`o gm§{JVcoë`m Q>mimd`mÀ`m ~m~r d C„oIZr` ~m~r `m§Mm gH$mamË_H$ {dMma H$éZ nyT>rc
n[anmR>m_Ü`o Ë`m§Mm {dMma H$amdm.
6. n[anmR>mÀ`m gd© KQ>H$mMr V`mar H$amdr H$maU H$moUË`mhr doir H$moUVmhr KQ>H$ {Xcm AgVm Ë`mMo à^mdr gmXarH$aU H$aÊ`mMr
j_Vm hdr.
7. X¡Z§{XZ n[anmR>mÀ`m AJmoXa Ë`m§Mm {c{IV AmamIS>m ~ZdyZ Ë`m§Mo _mJ©Xe©Z àmÜ`mnH$m§À`mH$Sy>Z ¿`mdo.
8. qMVZ, nyñVH$ narjU, ì`{º$n[aM`, ~moYH$Wm, gy{dMma B. KQ>H$mgmR>r AJdV amhÊ`mgmR>r doJdoJi`m g§X^©J«§W, dV©_mZnÌo,
_m{gHo$, {OdZM[aÌo B. dmMZ H$éZ Ë`mÀ`m gyú_ Zm|Xr Amnë`mOdi g§J«hrV H$amì`mV.
9. Amnë`m_Ü`o AmT>iUmè`m H$_VaVm `m H$_r H$aÊ`mMm OmUrdnyd©H$ à`ËZ H$éZ AmXe© n[anmR>mgmR>r Zoh_r V`ma Agmdo.
10. àË`oH$ KQ>H$mÀ`m gmXarH$aUmVyZ éOdUyH$ hmoUmar _yë`o d j_Vm Amnë`m_Ü`o {dH${gV hmoÊ`mgmR>r gVV à`ËZerc Agmdo.
à{ejUmÏ`mª_Ü`o d¡`{º$H$, gm_m{OH$, amï´>r`, amOH$r`, d¡pídH$ _yë`o {dH${gV hmoÊ`mgmR>r à{ejUm_Yrc X¡Z§{XZ n[anmR> hm _hÎdmMm
CnH«$_ Amho Am{U `m X¡Z§{XZ n[anmR>mMo gmXarH$aU H$éZ _yë`m{Yð>rV n[anmR> KoÊ`mMr j_Vm `mgma»`m CnH«$_m_YyZ {dH${gV Pmcr.
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A¸$bHw$dm ehamVrb gm{dÌr~mB© \$wbo _mÜ`{_H$ {dÚmb`mVrb B`ËVm 7 drÀ`m
{dÚmÏ`mª_Ü`o OrdZ H$m¡eë` éO{dÊ`mgmR>r _mZdr _yë`m§Mr Amdí`H$Vm: EH$ Aä`mg
bo{IH$m: S>m°.H${dVm gmiw§Ho$1, Á`moVr am_M§Ð bîH$ar2 Am{U AZwamYm Zm_Xod ^mogbo3
1

gh`moJr àmÜ`mnH$, `ed§Vamd MìhmU _hmamîQ´> _wº$ {dÚmnrR>, Zm{eH$,
_mo.: 7028380913, B_ob: kavita_salunke@hotmail.com
2 nrEM.S>r. g§emoYH$, `ed§Vamd MìhmU _hmamîQ´> _wº$ {dÚmnrR>, Zm{eH$.
_mo.:9545911671, B_ob: ph.djyotilashkari@gmail.com
3 nrEM.S>r. g§emoYH$, `ed§Vamd MìhmU _hmamîQ´> _wº$ {dÚmnrR>, Zm{eH$.
_mo.: 8275335225, B_ob: yashcom26210064@gmail.com

gmam§e $
AmO {ejUmMr dmQ>Mmb {dH$mgmÀ`m {XeoZo gwé Amho. {ejU joÌmV ZdZdrZ {dMmaàdmh Amë`m_wio {ejU nÜXVrV dma§dma ~Xb hmoV
Amho. OrdZ Am{U {ejU `m§Mm IynM OdiMm g§~§Y Amho, Ago AmnU åhUVmo nU ì`º$s {ejU nyU© hmoB©n`ªªV àË`j OrdZmnmgyZ Xya
AgVmo. åhUOoM OrdZ Am{U {ejU `m§À`mV Vmi_oi KmVbm OmV Zmhr. n[aUm_r namdb§~Z, ~oamoOJmar, OrdZ{df`H$ AZmñWm,
AmË_hË`m B. Ago AZoH$ àíZ AmO hr Amnë`m S>moi`mg_mooa AmhoV. Ooìhm AmnU "{ejU hoM OrdZ, OrdZ hoM {ejU ho _mÝ` H$é
VoìhmM {ejUmVyZ ~mbH$mMm gdmªJrU {dH$mg hmoB©b.
Ago åhQ>bo OmVo. gdmªJrU {dH$mgmgmR>r ì`VrV ~më`mdñWonmgyZ {ZVr_yë`, _yë`{ejU, OrdZ {ejU éOdUo JaOoMo Amho. `mMm AW©
Agm, OrdZ H$m¡eë`oo {ejU XoÊ`mgmR>r ~mbH$m§_Ü`oo _yë`mMm {dH$mg ì`dpñWV Pmbobm Zgob Va H$Xm{MV Vmo OrdZmV `eñdr hmoUma
Zmhr. ‘_yë`{ejU d OrdZH$m¡eë` {ejU' ho EH$m ZmÊ`mÀ`m XmoZ ~mOy AmhoV. OrdZ OJÊ`mMr arV Oar Amnë`mbm _m{hV Agbr Var,
X¡Z§{XZ JaOm nyU© H$aÊ`mgmR>r _mZd Or Z¡{VH$ H¥$Vr H$aVmo Ë`m Z¡{VH$ H¥$VrdaM Ë`m _mZdm_Ü`o/ì`{º$_Ü`o {H$Vr _yë`oo ê$Obr Amho ho R>aVo
d `m `mo½` Z¡{VH$VoMm AmMaUmZo ì`{º$Mr OrdZe¡br R>aVo. _yë`m§§Mr éOdUyH$ Iè`m AWm©Zo ~mbH$mMm Hw$Qw>§~mVyZM hmoV AgVo. Z§Va
Ë`mbm emim, {ejU, n[aga O~m~Xma AgVmV. AmOo embo` nmR>çH«$_mVyZ OrdZ H$m¡eë` {ejÊm XoÊ`mMr doi Ambr Amho. _mÌ ho
OrdZ OJÊ`mMo H$m¡eë` XoÊ`mAmYr Ë`m ~mbH$m§_Ü`oo {H$Vr à_mUmV _yë` éObr Amho Vo nmhUo Amdí`H$ Amho. H$maU `mo½` g§ñH$ma
Pmë`m{edm` ì`º$sr `mo½` {ZU©` KoD$ eH$V Zmhr, ^mdZm§Mo g_m`moOZ H$é eH$V Zmhr, ghmZw^yVr Zgë`m_wio ghg§doXZm§Mr OmUrd
Ë`mbm AgUma Zmhr, ñdV:Mr j_Vm, ~bñWmZo Omo n`ªªV Ë`mbm _m{hV hmoV Zmhr Vmo n`©§V Vmo j_à{VîR>obm bm`H$ R>é eH$V Zmhr. Oa
_yë`m§Mm A^md Agob Va ~mbH$mbm EH$ `eñdr OrdZ OJVm `oUma Zmhr Ago g§emo{YHo$bm dmQ>Vo.
darb {df`r g§emo{YHo$Zo gm{dÌr~mB© _mÜ`{_H$ {dÚmb` (A¸$bHy$dm) `oWrb B`ËVm 8 dr Vrb 40 {dÚmÏ`mªda gd}jU nÜXVrZo _m{hVr
Jmoim Ho$br Amho Am{U `m g§emoYZmMo à_wI {ZîH$f© _w»` emoY{Z~§Ym_Ü`oo XoÊ`mV Ambobo AmhoV.
~rOg§km: OrdZ H$m¡eë`, _mZdr _yë`
àñVmdZm
_mZdr _yë` d OrdZ H$m¡eë` {ejU ho EH$m ZmÊ`mÀ`m XmoZ ~mOy AmhoV. `eñdr OrdZ OJÊ`mgmR>r bmJUmar H$m¡eë`o _mZdmOdiM
AgVmV. _mÌ Vr \$$º$ AmoiIVm Ambr nm{hOo. _wimV OrdZ åhUOo H$m`? ho hr g_OyZ KoVbo nm{hOo, _Zwî` OÝ_mbm Ambm, _ao O`ªV
OJbm ho OrdZ Zìho. OrdZ OJV AgVm§Zm X¡Z§{XZ JaOm nyU© H$aÊ`mgmR>r _mZd YS>nS> H$aVmo `mbm gwÜXm OrdZ åhUVm `oUma Zmhr. Va
_mZdmZo Amnbr X¡Z§{XZ JaOnyU© H$aÊ`mgmR>r H$moUË`m àH$maMr Z¡{VH$ H¥$Vr H$éZ Vr JaO nyU© Ho$br ho _hËdmMo Amho. `mo½` Aer H¥$Vr
H$aÊ`mgmR>r _mZdmda _yë`m§Mo g§ñH$ma hmoUohr {VVHo$M Amdí`H$ Amho. _yë` åhUOo H$m`? _yë` åhÊmOo Á`mbm AmnU Mm§Jbo g_OVmo Ago
H$mhrVar. CXm. ào_, X`miynUm, g_mYmZ, J§_V, àm_m{UH$nUm, gä`Vm, Amam_ d gmYonUm.
`m gd© JmoîQ>tMm g_mdoe `mV H$aÊ`mV `oV Agbm Va OrdZmVrb AÝZ, dñÌ, {Zdmam {_i{dÊ`mgmR>r darb _yë` A§Jr AgUo Amdí`H$
Amho.OrdZ H$m¡eë` {ejU éO{dÊ`mAmYr ~mbH$m§_Ü`o `mo½` _yë`m§Mr éOdUyH$ Pmbr Amho qH$dm Zmhr. Oa _yë`m§Mr éOdUyH$ Pmbobr
Zgob Va OrdZ H$m¡eë`mMo {ejU XoD$Z H$mhr EH$ Cn`moJ hmoUma Zmhr. åhUyZM _yë`m§Mr éOdUyH$ hmoUo hr {VVHo$M _hËdmMo Amho.
C{ÔîQ>o
1. OrdZ H$m¡eë` {ejU {ejUmgmR>r _yë` éOdUyH$sÀ`m Amdí`H$VoMm Aä`mg
2. e¡j{UH$ àUmbrVyZ {dÚmÏ`mª_Yrb _yë` éOdUyH$sMm Aä`mg
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g§emoYZmMr JaO d _hËd
~mbH$mMm gdmªJrU {dH$mg ìhmdm `m hoVyZo emgZmZo Aä`mgH«$_mV dma§dma ~Xb Ho$bo. emim d g_mO `m§Mm Iyn OdiMm g§~§Y
Agë`m_wio g_mOmbm `mo½` {Xem XoÊ`mgmR>r amîQ´>r` Jm^m KQ>H$, _yë`{ejU, ì`dgm{`H$ {ejU, g_mOmVrb Á`m JmoîQ>rMr H$_VaVm
^mgy bmJbr H$s, ^éZ H$mT>Ê`mgmR>r Aä`mgH«$_mV Ë`m JmoîQ>rMm g_mdoe H$éZ Aä`mgH«$_mÀ`m _mÜ`_mVyZ g_mOmn`ªV Ë`m JmoîQ>r
nmohM{dÊ`mMm à`ËZ Ho$bm. Ogo 1986 À`m YmoaUmV amîQ´>r` Jm^mKQ>H$mMm g_mdoe H$aÊ`mV Ambm. g_mOmVrb Z¡{VH$ _yë`m§Mr KgaU
{Xgë`mda _yë`{ejUmMm g_mdoe Ho$bm Jobm, n`m©daUr` g§VwbZ {~KS>ë`m_wio n`m©daU {ejUmMm g_mdoe Ho$bm, EdT>o H$éZ XoIrb
{dÚmWu AmO AmË_hË`m H$m H$aVmo? d {Zame Pmë`mda ì`gZmYrZ OrdZ H$m OJy bmJbm? `m_mJMr gd© H$maUo emoYyZ Aä`mgH«$_mV
OrdZH$m¡eë` {ejU XoÊ`mMm {ZU©` emgZmZo KoVbm Amho. _mÌ `eñdr OrdZ OJÊ`mgmR>r ~mbH$m_Ü`o g_m`moOZ j_Vm, {ZU©`j_Vm,
ghmZw^yVr, ñd:OmUrd, ^mdZm§Mo g_m`moOZ, VUmdmMo g_m`moOZ H$aÊ`mMo H$m¡eë`o A§Jr AgUo Amdí`H$ Amho. _mÌ hr OrdZ H$m¡eë`
{ejU XoÊ`mgmR>r AmYr _yë`m§Mo {ejU AgUo Amdí`H$ Amho. H$maU _yë`m§Mr éOdUyH$ ~mbH$m§_Ü`o hmoUo Amdí`H$ Amho. _yë` A§Jr
éObobr AgVrb Va {dÚmWu ^{dî`mVrb g_ñ`m§Zm `eñdr[aË`m Vm|S> Xody eH$Vmo. ^{dî`mVrb g_ñ`m§Zm gm_moao OmÊ`mgmR>rMr nyd©V`mar
hr AmVm emioVyZ, dJm©VyZ Ho$br OmV Amho. hr nyd©V`mar _yë`m§À`m A^mdr nyU© hmoD$ eH$V Zmhr åhUyZ ho OrdZ H$m¡eë` {ejU XoÊ`mgmR>r
_yë`{ejUmMo {ejU AgUo {VVHo$M _hËdmMo d JaOoMo Amho ho bjmV `oVo. åhUyZ àñVwV g§emoYZ g§emo{YHo$Zo hmVr KoVbobo Amho.
H$m`m©Ë_H$ ì`m»`m
A¸$bHw$dm eha: Z§Xwa~ma {Oëh`mVrb EH$ VmbwH$m A¸$bHw$dm.
gm{dÌr~mB© \$w$bo _mÜ`{_H$ {dÚmb`: A¸$bHw$dm ehamVrb EH$ _mÜ`{_H$ {dÚmb`.
B`ËVm 8 dr: _mÜ`{_H$ ñVamdarb B`ËVm 8 drÀ`m dJm©Vrb {H$emoad`rZ {dÚmWu.
OrdZ H$m¡eë` {ejU: embo` Aä`mgH«$_mVyZ {Xbo OmUmao OrdZ H$m¡eë`o {ejU.
_mZdr _yë`: embo` ñVamdarb EH$ `eñdr[aË`m OrdZ OJÊ`mgmR>r Adí`H$ AgUmao VËd, g§ñH$ma åhUOo _mZdr _yë`.
Z_yZm {ZdS>
`m g§emoYZmgmR>r Z_yZm {ZdS> hr Ag§^mì`Vm Z_yZm {ZdS> `m àH$mamVrb àg§{JH$ Z_yZm {ZdS> nÜXVrMm dmna H$éZ EHy$U 40 {dÚmWu
Z_wZm {ZdS> åhUyZ KoÊ`mV Ambo Amho.
g§emoYZ nÜXVr
g§emoYZ g_ñ`oÀ`m ñdénmZwgma g§emoYZmgmR>r dmnabr OmUmar nÜXVr {ZpíMV Ho$br OmVo. gXa g§emoYZ dV©_mZ H$mimímr {ZJS>rV
Agë`m_wio dU©ZmË_H$ / gd}jU nÜXVrMm dmna Ho$bm Amho.
g§emoYZ gmYZo
1. àíZmdbr 2. {ZarjU
g§emoYZmMr H$m`©nÜXVr
g§emoYZ g_ñ`oÀ`m C{X²XîQ>m§Zm AZwgéZ g§emo{YHo$Zo gm{dÌr~mB© \$w$bo _mÜ`{_H$ {dÚmb`mVrb {dÚmÏ`mªZm àW_ àíZmdbr {Xbr d Z§Va
Ë`m àíZmdbrVrb {Xboë`m à{VgmXmà_mUo Vo {dÚmWu dV©Z Amho H$m ho nmhÊ`mgmR>r {ZarjU V§ÌmMm dmna Ho$bm {ZarjUmgmR>r (gh^mJr
{ZarjU) H$éZ {_imboë`m _m{hVrÀ`m AmYmao {díbofU Ho$bo Amho.
_m{hVr g§H$bZmgmR>r gmYZo
gXa g§emoYZmV _m{hVr g§H$bZmgmR>r àíZmdbr {ZarjU `m XmoZ gmYZm§Mm dmna H$aÊ`mV Ambm. _V OmUyZ KoÊ`mgmR>r àíZmdbr V`ma
Ho$br Jobr. {dÚmÏ`mªH$Sy>Z ^éZ KoD$Z {dÚmÏ`mªÀ`m dV©ZmMo {ZarjU H$éZ d Ë`mMr Zm|X R>odyZ {_imboë`m _m{hVrMo {díbofU d
AW©{ddoMZ H$aÊ`mV Ambo d Ë`m AmYmao {ZîH$f© H$mT>Ê`mV Ambo.
C{ÔîQ>o> H«$.1 g§X^m©V àmßV {ZîH$f©
àíZmdbr àmßV {ZîH$f©
1. àíZmdbr àmá {ZîH$f© 70% {dÚmWu OrdZ H$m¡eë`mMm Aä`mg H$aVm§Zm _mZdr _yë`m§Mm Cn`moJ hmoVmo Ago åhUVmV.
2. 80% {dÚmWu OrdZ H$m¡eë`o {ejUmnydu _yë`{ejU Amdí`H$ Agë`mMo gm§JVmV.
3. 40% {dÚmWu OrdZ H$m¡eë` d _mZdr _yë` XmoÝhrhr à{ejUgmo~VM Agmdo Ago åhUVmV.
4. 10% {dÚmÏ`mªZm OrdZ H$m¡eë`mgmR>r _mZdr _yë`m§Mr Amdí`H$Vm ^mgV Zmhr.
5. OrdZ H$m¡eë` Am{U _mZdr _yë`o XmoÝhr KQ>H$m§Mm IynM OdiMm g§~§Y Agë`mMo 75% {dÚmWu åhUVmV.
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6. OrdZ H$m¡eë` Am{U _mZdr _yë`o XmoÝhr ñdV§Ì KQ>H$ AgmdrV Ago 10% {dÚmWu åhUVmV.
C{ÔîQ>o H«$.1 Mo {ZarjUmdéZ àmßV {ZîH$f©
{ZarjUmdéZ àmßV {ZîH$f©
1. Á`m _wbm§_Ü`o _yë` éObobr AmT>iVmV Vr _wbo OrdZ H$m¡eë` MQ>H$Z AmË_gmV H$aVmV.
2. _mZdr _yë` OnUmar _ybo OrdZ H$m¡eë`m§Mm ì`dhmamV A{YH$ Mm§Jbm dmna H$aVmV.
3. _mZdr _yë`m§da {dídmg R>odUmè`m _wbm§Mm OrdZ H$m¡eë`m§À`m Cn`wº$Vodahr Iyn {dídmg AmT>iVmo.
4. _mZdr _yë` éOdUyH$sgmR>r KoVbobo CnH«$_ OrdZ H$m¡eë` éOdUyH$sgmR>r Cn`wº$ R>aVmV.
C{Ôï> H«$. 2 àíZmdbr g§X^m©V àmßV {ZîH$f©
1. 80% {dÚmÏ`mª_Ü`o g§doXZerbVm ho _yë` A§Jr éObobo {XgyZ `oVo.
2. 75% {dÚmÏ`mª_Ü`o g§doXZerbVm ho _yë` A§Jr éObobo {XgyZ Ambo.
3. 65% {dÚmÏ`mª_Ü`o ór-nwéf g_mZVm ho _yë` éObo Amho.
4. 85% {dÚmÏ`mª_Ü`o l_-à{Vð>m ho _yë` éObobo {XgyZ Ambo.
5. 80% {dÚmÏ`mª_Ü`o d¡km{ZH$ Ñï>rH$moZ ho _yë` éObobo {XgyZ Ambo.
6. 85% {dÚmÏ`mª_Ü`o gm¡OÝ`erbVm `m _yë`m§Mr éOdUyH$ {XgyZ Ambr.
7. 90% {dÚmÏ`mª_Ü`o dº$eranUm ho _yë` A§Jr ~mUË`mMo {XgyZ Ambo.
8. 82% {dÚmÏ`mª_Ü`o amï´>r` EH$mË_Vm ho _yë` éObobo {XgyZ Ambo.
9. 80% {dÚmÏ`mª_Ü`o ZrQ>ZoQ>Ho$nUm ho _yë` {XgyZ Ambo.
10. 85% {dÚmÏ`mª_Ü`o amï´>^º$s ho _yë` éObobo {Xgbo.
{ZarjUmdê$Z Ambobo {ZîH$f©
1. g§doXZerbVm ho _mZdr _yë`-{dÚmÏ`mªÀ`m dV©ZmMo {ZarjU Ho$ë`mZ§Va {_imboë`m à{VgmXmnojm WmoS>o H$_r éObobo Amho Ë`mV
V\$$mdV {XgyZ `oVo.
2. gm¡OÝ`erbVm ho _yë` {dÚmÏ`mªÀ`m A§Jr 90% éObobo {XgyZ Ambo.
3. gd©Y_© g{hîUwVm ho _yë` {dÚmÏ`mªMo {ZarjU Ho$ë`mZ§Va 80% à_mUmV OmUdbo.
4. ñÌr-nwéf g_mZVm ho _mZdr _yë` àíZmdbrV {_imboë`m à{VgmXmEdT>oM OmUdVo.
5. l_-à{VîR>m ho _mZdr _yë` {dÚmÏ`mª_Ü`o 90% à_mUmV éObobo {XgyZ Ambo.
6. dº$eranUm ho _yë` 85% {dÚmÏ`mª_Ü`o éObobo {XgyZ `oVo.
7. amîQ´>r` EH$mË_Vm ho _yë`, àíZmdbrVrb {_imboë`m à{VgmXmEdT>oM OmUdbo.
8. amîQ´>r` ^º$r ho _yë` XoIrb àíZmdbrVrb {_imboë`m à{VgmXmEdT>oM OmUdVo.
9. ZrQ>ZoQ>Ho$nUm ho _mZdr _yë` {dÚmÏ`mªMo {ZarjU Ho$bo AgVm 90% {XgyZ Ambo.
10. d¡km{ZH$ ÑîQ>rH$moZmMm à^md {dÚmWu dV©ZmV 90% OmUdbm.
{e\$magr
1. _mZdr _yë`m§Mo à{ejU _yë`{ejUmg§X^m©V H$m`© H$aUmè`m Zm_m§{H$V EZ.gr.Amo. H$Sw>Z XoÊ`mV `mdo.
2. _mZdr _yë`m§Mo à{ejUmg§X^m©V emim§Zr A{YH$ OmJ¥VrZo H$m`© H$amdo.
3. _mZdr _yë` g¡ÜXm§{VH$ nmVirda Z KoVm joÌr` ñVamda Aä`mgÊ`mMr g§Yr _wbm§Zm Úmdr.
4. _mZdr _yë` d OrdZ H$m¡eë` éOdUyH$sMm gmßVmhrH$ H$m`©H«$_ emim§Zr ¿`mdm.
{ZîH$f©
darb g§emoYZmA§Vr Ago bjmV `oVo H$s, _mZdr _yë` hr \$$ma _moR>r ì`mnH$ g§H$ënZm AgyZ OrdZ H$m¡eë` {ejU Ë`mVrb EH$ bhmZ
KQ>H$ Amho. OrdZ H$m¡eë` {ejUmMr ì`mßVr Oar bhmZ Agbr Var {dÚmÏ`mªÀ`m ^mdr OrdZmH$[aVm \$$ma _hËdmMr ^y{_H$m H$aVo. _mZdr
_yë` Á`mà_mUo emioVrb {d{dY H$m`©H«$_, CnH«_ `m§À`m _mÜ`_mVyZ {dÚmÏ`mªÀ`m A§Jr éO{dbo OmVo. Ë`m CnH«$_m§À`m _mÜ`_mVyZ OrdZ
H$m¡eë`o {ejUXoIrb éO{dVm `oD$ eH$VmV. H$maU e¡j{UH$ àJVr H$aUmam {dÚmWu Ë`mÀ`m d¡`{º$H$ OrdZmV `eñdr OrdZ OJob Ago
Zmhr, H$maU ì`º$rÀ`m OrdZmV AZoH$ g_ñ`m h`m `oV AgVmV. Ë`m g_ñ`m gmoS>{dVmZm bmJUmao H$m¡eë` ho ì`º$rÀ`m A§Jr Agm`bm
hdo. ì`º$rZo KoVbobo {ZU©` ho H$Yrhr MyH$V Zmhr _mÌ KoVbobo {ZU©` nyU© H$aÊ`mgmR>rMo _mJ© H$XmMrV MyHw$ eH$VmV åhUyZ {dÚmÏ`mªMr
^mdr OrdZmMr nyd© V`mar hr emioVyZ H$am`bm hdr. OrdZ OJÊ`mMo H$m¡eë` {dÚmÏ`mªbm emioVyZ AmË_gmV Pmbo nm{hOo nU Ë`mH$[aVm
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àW_ _mZdr _yë` hr ~mbH$mÀ`m A§Jr éObobo AgUohr {VVHo$M _hËdmMo Amho. H$maU g§emoYZmVrb {ZîH$fm©déZ Á`m {dÚmÏ`m©À`m A§Jr
_yë`m§Mr éOdUyH$ `mo½` à_mUmV OmUdbr Ë`m {dÚmÏ`mªZr OrdZ H$m¡eë`o {ejUmMo CnH«$_m~X²Xb gH$mamË_H$ {dMma _m§S>bo d Ë`m§À`m
dV©ZmVyZ gwÜXm OrdZmH$S>o nmhÊ`mMm ÑîQ>rH$moZ gH$mamË_H$ {XgyZ Ambm. åhUyZ OrdZ H$m¡eë` {ejU XoÊ`mgmR>r àW_ _yë`m§Mr éOdUyH$
hmoUo ho AË`§V Amdí`H$ Amho. ho g§emoYZmA§Vr bjmV `oVo.
{dMmamW© H$mhr àíZ
1. Aä`mgH«$_mVyZ 100% _yë` éOdUyH$ H$er hmoB©b?
2. OrdZ H$m¡eë` {ejUmgmR>r joÌr` H$m`m©g Aä`mgH«$_mV H$go ñWmZ XoVm `oB©b?
3. _yë`{ejU d OrdZ H$m¡eë`o {ejU éOdUyH$sgmR>r {ejH$m§Mo AmMaU, ì`dhma `mV EH$dmŠ`VogmR>r Amdí`H$ KQ>H$m§Mo CX²~moYZ
H$go H$aVm `oB©b.
4. OrdZ H$m¡eë`o {ejUmÀ`m g§H$ënZoMr ì`mßVr Aä`mgH«$_mÀ`m _mÜ`_mVyZ H$er dmT>drVm `oB©b?
g§X^© gyMr
1. g§emoYZmMr gmYZo Am{U Z_yZm {ZdS> ^mJ (3)
e¡j{UH$ Am{U g_mOemñÌr` g§emoYZ nÜXVr `ed§Vamd MìhmU _hmamîQ´> _yº$ {dÚmnrR>, _hmamîQ´> emgZmZo ñWm{nbobo.
2. {MËVo, ho_§V (2015), 'e¡j{UH$ g§emoYZ: _m§S>Ur d {Xem', Zm{eH$.
3. _mÜ`{_H$ {ejH$m§H$[aVm {dÚmÏ`mª_Ü`o _yë` à^mdrnUo g§H«${_V H$aÊ`mgmR>r _yë`{dH$mg H$m`©H«$_ d gm{hË` {Z{_©Vr.
g§emoYH$ - g§^mOr bú_Uamd gmoZdUo.
4. AmJbmdo, àXrn (2000), 'g§emoYZ nÜXVremñÌ d V§Ìo', ZmJnya:, {dÚm àH$meZ.
5. Z¡{VH$ gj_Vm - ~hmB© AH$mX_r 2003 nmMJUr.
6. ghñÌ~wÜXo, ~r.h. (1984) {ejUmVyZ Z¡{VH$ _yë` g§dY©Z, gmYZm àH$meZ, nyUo.
7. ZmJVmoS>o, {H$. (2006) Z¡{VH$ _yë`{ejU, {dÚm àH$meZ, nwUo.
8. H$a§XrH$a ew. (1997) _yë`{ejU, \$$S>Ho$ àH$meZ, H$moëhmnya.
9. {^Vm§S>o {d. (1989) e¡j{UH$ g§emoYZ nÜXVr, {dÚm àH$meZ, nwUo.
10.AéU, gm§JmobH$a (2004) {ejUmVrb Zd{dMma àdmh, Zd àdV©Zo.
11.em{bZr Hw$bH$Uu - Z¡{VH$ _yë`, _mZdVm _yë`.
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^maVr` amÁ`KQ>ZoÀ`m A§VJ©V `oUmè`m d¡pídH$ _mZdr _yë`m§À`m éOdUwH$sÀ`m
H¥${VH$m`©H«$_mMr n[aUm_H$maH$Vm: EH$ Aä`mg
boIH$: gwlr. H$ënZm {edmOr gmiw§Io1 Am{U S>m°.gwaoe nmQ>rb2

1 nrEM.S>r. g§emoYH , `ed§Vamd MìhmU _hmamîQ´> _wº {dÚmnrR>, Zm{eH$, B-_ob: kalpanasalunke7@gmail.com
2 _mJ©Xe©H$, {ejUemñÌ {dÚmemIm, `ed§Vamd MìhmU _hmamîQ´> _wº {dÚmnrR>, Zm{eH$

gmam§e
{dkmZmÛmao Pmbobr ^m¡{VH$ àJVr gmÜ` H$aVmZmM _mZdr _yë`o OmonmgÊ`mMr XjVm ì`mnH$ nmVirda Z Pmë`m_wio gm_m{OH$ joÌm_Ü`o
g§ñH¥$Vr nmofH$ _yë`m§Mm hmoV Agbobm èhmg ì`mnH$ nmVirda {dMmad§Vm§Zm d {ejUào_tZm A§V_w©I Ho$ë`m{edm` amhV Zmhr. åhUyZM
1924 _Ü`o _hmË_m Jm§Yr åhUVmV.
VËdm{dZm amOH$maU, l_{dZm g§nËVr,
_mZdVo{dZm {dkmZ, Mm[aÍ`m{dZm {ejU,
{Z{V{dZm ì`mnma, gX²gX²{ddoH$ ~wÜXr{dZm {dH$mg.
`m Xmofm§Zr dV©_mZ g_mOmbm J«hU bmJob. kmZmÀ`m H$jm ì`mnH$ nmVirda é§XmdV Agë`m Var {ejUmMm JwUmË_H$ {dH$mg Pmbobm
Zmhr. Ë`m_wioM OJ^amVë`m 200 Aìdb {dÚmnrR>mÀ`m `mXrV EH$hr ^maVr` {dÚmnrR> Zmhr.
UGC Ahdmb 2014
ì`{º$JV gm_m{OH$ amîQ´>r` nmVirda XoemÀ`m n[apñWVrMo AdbmoH$Z Ho$bo Va gd©M {R>H$mUr AZ¡{VH$VoMo gm_«mÁ` ngabobo Amho.
Ë`m_wio g_mOmV amîQ´>^md OmJ¥V Zmhr Am{U àË`oH$ ì`ºrV amîQ´>r` Mm[aÍ` g§ñH¥$Vrg§dY©Z {Z_m©U hmoUo Amdí`H$ Amho. `mgmR>rM _mZdr
_yë`m§Mm gd© g_mOm_Ü`o n[anmof hmoUo JaOoMo Amho. _yë`m§Mo _yë` Z g_Oë`m_wio ñd¡amMmard¥ËVr, M§JidmXr d ñdH|${ÐV d¥ËVr `m_wio
_yë`m§Mr KgaU hmoV Amho. `mgmR>rM ^maVr` amÁ`KQ>ZoÀ`m CÔoen{ÌHo$Vrb _yë`m§Mo _hËd A{YH$ Amho.
~rOg§km: amîQ´>r` EH$mË_Vm, Ý`m`, ñdmV§Í`, g_mZVm, ~§YwVm
àñVmdZm
^maVr` amÁ`KQ>ZoÀ`m CX²Xoen{ÌHo$V Ý`m`, ñdmV§Í`, g_mZVm, ~§YyVm, amîQ´>r` EH$mË_Vm, Y_©{ZanojVm `m _yë`m§Mm A§V^m©d hmoVmo. `mM
AmYmamda AmnU bmoH$emhr g_mOì`dñWoMo VËd pñdH$mabo Amho. AmO emim, _hm{dÚmb`, CÀM _hm{dÚmb`mVyZ {dÚmWu AÜ``Z
H$aVmV. Vo ^mdr H$mimV bmoH$emhr g_mOì`dñWm pñdH$maboë`m amîQ´>mMo ZmJ[aH$ åhUyZ Amnbo OrdZ ì`VrV H$aUma Amho.
_hm{dÚmb`mVyZ Oo {ejU {Xbo OmVo. Ë`mVyZ amîQ´>mMo ^{dVì` KS>V Amho. Ë`m_wio _hm{dÚmb`rZ OrdZmV {dÚmÏ`mªda CËV_ _yë`
g§ñH$ma hmoUo Amdí`H$ Amho.
g§emoYZmMr JaO
AmOÀ`m g_ñ`mJ«ñV g_mOOrdZmV ~Xb KS>dyZ AmUÊ`mgmR>r ^maVr` amÁ`KQ>ZoÀ`m A§VJ©V `oUmè`m d¡pídH$ _mZdr _yë`m§À`m
éOdUyH$sMm nS>Vmim nmhUo Amdí`H$ Amho. ^maVr` amÁ`KQ>ZoÀ`m CX²Xoen{ÌHo$Vrb _yë`m§À`m A§VJ©V `oUmè`m "amîQ´>r` EH$mË_Vm' d
"ñÌr-nwéf g_mZVm' hr d¡pídH$ _mZdr _yë`o AmOhr g_mOm_Ü`o éObobr {XgV Zmhr. H$maU AmOhr g_mOmV
1. {ó`m§Zm _§{XaàdoemgmR>r PJS>mdo bmJVo Amho.
2. ñÌr-^¥U hË`ogmaIm {df` Amho.
Xa hOmar nwéfm_mJo [ñÌ`m§Mo à_mU 1901 - 978, 1951 - 941, 2011-914
3. OmVn§Mm`VrÛmao pñÌ`m§ZmM A{VH$S>H$ {ejm {Xbr OmVo. CXm. Z§Xÿa~ma `oWrb Am{Xdmgr ñÌrZo CÀM dUu` VéUmer {ddmh Ho$ë`mZo
{Vbm CH$iË`m VobmV hmV KmbÊ`mMr {ejm OmV n§Mm`VrZo {Xbr.
4. amo{hV do_wbm hm _hm{dÚmb`rZ VéU OmVr` {df_VoMm ~ir R>abm. Ë`mÀ`m AmB©-^mdmZo 2015 _Ü`o AmË_gÝ_mZmgmR>r ~m¡ÜX
Y_©mMm pñdH$ma Ho$bm.
5. g§Ü`m Zao ndma åhUVmV, H$moëhmnya _Ü`o ~MVJQ>mVrb _{hbm§Mr ~¡R>H$ ì`dñWm hr OmVrZwgma Amho.
6. O¡gb_oa `oWrb ^mQ>r g_mOm_Ü`o 40-45 dfm©_Ü`o EH$mhr _wbrÀ`m b½ZmMr damV {ZKmbobr Zmhr.
7. 26 OmZodma, 1 _o, 15 Am°JñQ> ho amîQ´>r` {Xdg gwQ²>Q>`m åhUyZ AmZ§X KoVmo. Ë`m {Xder H$moUVmhr amîQ´>r` CnH«$_ am~dV Zmhr.
åhUyZM ^maVr` amÁ`KQ>ZoÀ`m A§VJ©Ëm `oUmè`m d¡pídH$ _mZdr _yë`m§À`m éOdUyH$sgmR>r H¥${VH$m`©H«$_ V`ma H$éZ Ë`mMr n[aUm_H$maH$Vm
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Aä`mgUo Amdí`H$ Amho Am{U åhUyZM àñVyV g§emoYZ hmVr KoÊ`mV Ambo Amho.
e¡j{UH$ g§emoYZmMo _hËd
AmMm`© {dZmo~m§Zr åhQ>bo Amho- kmZ{ZîR>m, {dÚmWu{ZîR>m Am{U g_mO{ZîR>m Agbobo {ejH$M {dÚmÏ`mª_Ü`o `mo½` g§ñH$maj_ _yë`m§Mr
éOdUyH$ H$aV AgVmV. na§Vw e¡j{UH$ à{H«$`oVyZ àM§S> g§»`oZo {dÚmWu ~mhoa nS>V AmhoV. nU _mZdVoÀ`m _yë`m§Mr `mo½` OmonmgZm hmoV
Zmhr Am{U Mm[aÍ`mMr KS>U Z hmoVmM gw{e{jV Pmë`m_wio _mZdmZoM {Z_m©U Ho$boë`m doJdoJi`m eºr _mZdm{déÜX dmnaë`m OmD$Z Ë`m
_mZdmÀ`m d _mZdVoMm -hmg hmoVm§Zm {XgVmo. åhUyZ d¡pídH$ _mZdr _yë`m§À`m {ejUmÛmao _mUgmbm _mUyg ~Z{dUmao {ejU {_im`bm
nm{hOo. ñdm_r {ddoH$mZ§X åhUVmV ""OrdZ KS>{dUmao _mUyg,$ {Z_m©U H$aUmao, Mm[aÍ` KS>>{dUmao d Mm§Jbo {dMma AmË_gmV H$am`bm
bmdUmao {ejU Amnë`mbm hdo Amho'' AmOhr ho {VVHo$M Iao Amho. H$maU `mo½` _yë`m§Mr éOdUyH$ {dÚmÏ`mª_Ü`o hmoUo Amdí`H$ Amho.
_mZdr OrdZm_Ü`o AZoH$ _mZdr _yë` Amnë`mbm gm§JVm `oVrb. hr _yë`o d¡`pºH$, gm_m{OH$, amîQ´>r` `m àH$maMr AgVmV. _wë`m§_yio
ì`³ËrÀ`m AZoH$ gX²JwUm§Mm {dH$mg hmoVmo. Ë`m_wio _yë`m§À`m éOdUywH$s_wio _Zwî` Amnbm {dH$mg, àJVr H$arV AgVmo. åhUyZ àñVyV
g§emoYZmgmR>r 'amîQ´>r` EH$mË_Vm' d 'ñÌr-nwéf g_mZVm' `m XmoZ d¡pídH$ _mZdr _yë`m§À`m éOdUwH$sgmR>r H¥${VH$m`©H«$_ V`ma H$éZ Ë`mMr
n[aUm_H$maH$Vm Aä`mgÊ`mgmR>r àñVyV g§emoYZ _hËdmMo dmQ>Vo.
g_ñ`m {dYmZ
MmirgJmd ehamVrb H$bm, dm{UÁ`, {dkmZ _hm{dÚmb`m_Ü`o ^maVr` amÁ`KQ>ZoÀ`m A§VJ©V `oUmè`m d¡{ídH$ _mZdr _yë`m§À`m
éOdUwH$sgmR>r H¥${VH$m`©H«$_ V`ma H$éZ Ë`mMr n[aUm_H$maH$Vm VnmgUo.
g§emoYZmMr C{X²XîQ>o
1. ^maVr` amÁ`KQ>ZoÀ`m A§VJ©V `oUmè`m d¡pídH$ _mZdr _yë`m§Mm Aä`mg H$aUo.
2. ^maVr` amÁ`KQ>ZoÀ`m CX²Xoen{ÌHo$À`m A§VJ©V `oUmè`m d¡pídH$ _mZdr _yë`m§À`m éOdUyH$sgmR>r H¥${VH$m`©H«$_ V`ma H$aUo.
3. ^maVr` amÁ`KQ>ZoÀ`m CX²Xoen{ÌHo$À`m A§VJ©V `oUmè`m d¡pídH$ _mZdr _yë`m§À`m éOdUyH$sgmR>r H¥${VH$m`©H«$_mMr n[aUm_H$maH$Vm
Aä`mgUo.
g§emoYZmMr J¥{hVHo$
1. d¡pídH$ _mZdr _yë` {dH$mgmgmR>r g_mOm_Ü`o H$mhr R>am{dH$ H$m`©H«$_ KoÊ`mV `oVmV.
2. _yë`{ejU Am`moOZmV d {Z`moOZmV AZoH$ AS>MUr `oVmV.
3. _yë`{ejUmgmR>r {d{eîQ> à{ejU H$m`©H«$_ Zmhr.
4. _yë` {dH$mgmgmR>r {ejH$m§Zm ñd`§AÜ``Z gm{hË` \$$mago CnbãY Zmhr.
g§emoYZ n[aH$ënZm
CÀM _hm{dÚmb`rZ _yë`m§Mr éOdUyH$sÀ`m H¥${VH$m`©H«$_m_wio CÀM _hm{dÚmb`rZ {dÚmÏ`mª_Ü`o d¡pídH$ _mZdr _yë` éOdÊ`mg _XV
hmoVo.
g§emoYZmVrb H$m`m©Ë_H$ ì`m»`m
1. CX²Xoen{ÌH$m- ^maVr` amÁ`KQ>ZoÀ`m gwédmVrbm {b{hboë`m àmñVm{dH$mg gaZm_m' qH$dm CX²Xoen{ÌH$m Ago åhUVmV.
2. _yë`o- ""1997 À`m emgH$s` AÜ`mXoemV g_m{dîQ> H$aÊ`mV Ambobr _ybVëdo''
"_yë` åhUOo _mZdmÀ`m, g_mOmÀ`m, amîQ´>mÀ`m H$ë`mUmgmR>r Amdí`H$ Agbobr _ybVËdo hmo`.'
3. H¥${VH$m`©H«$_- g§emo{YHo$Zo V`ma Ho$bobm EImÚmÀ`m A§Jr R>am{dH$ j_Vm dm H$m¡eë`o d¥ÜXtJV hmoÊ`mgmR>r Am`mo{OV Ho$bobm
{d{dY H¥$qVMm g_mdoe Agbobm {Z`moOZ~ÜX H$m`©H«$_.
4. H¥${VH$m`©H«$_mMr n[aUm_H$maH$Vm- _hm{dÚmb`rZ {dÚmÏ`mª_Ü`o BîQ> d n[aUm_H$maH$ ~Xb KS>>dyZ Ë`m§Mr ^md{ZH$ XS>nU Xÿa
H$aÊ`mgmR>r H¥${VH$m`©H«$_mMr j_Vm åhUOo Ë`m§Mr n[aUm_H$maH$Vm hmo`.
Z_wZm {ZdS>
à`moJH$Ë`m©bm gmo`rMm hmoB©b, ghH$m`© {_iob Agm Ý`mXe© {ZdS>Uo åhUOo ghoVyH$ Ý`mXe©.
g§emoYZH$VuMm {dîm` hm ^maVr` amÁ`KQ>ZoÀ`m CX²Xoen{ÌHo$Vrb _yë`m§À`m A§VJ©V `oUmao d¡pídH$ _mZdr _yë`m§Mr éOdUyH$sgmR>r
H¥${VH$m`©H«$_ Agë`m_wio g§emo{YHo$Zo MmirgJmd ehamVrb H$bm, {dkmZ, dm{UÁ`, CÀM_hm{dÚmb`mVrb H$bmemIoVrb amÁ`emñÌ
{d^mJmVrb {ÛVr` dfm©Vrb 20 {dÚmÏ`mªMr Z_wZm åhUyZ {ZdS>bo Amho.
1. ñdml`r Mb
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d¡pídH$ _mZdr _yë`m§À`m éOdUyH$sMm nS>Vmim nmhÊ`mgmR>r V`ma Ho$bobm H¥${VH$m`©H«$_.
2. Aml`r Mb
d¡pídH$ _yë` éOdUyH$sda Pmbobm n[aUm_.
g§emoYZ nÜXVr
àñVyV g§emoYZgmR>r àm`mo{JH$ g§emoYZ nÜXVr {ZdS>br Amho. nyd© àm`mo{JH$ A{^H$ën {d^mJm§VJ©V EH$bJQ> {Z`§{ÌV H$éZ nyd© MmMUr d
CËVa MmMUr A{^H$ënmMr {ZdS> H$aÊ`mV Ambr.
g§emoYZ ì`mßVr d _`m©Xm
ì`mßVr
1. _hmamîQ´> amÁ`mVrb _amR>r _mÜ`_m§À`m gd© CÀM _hm{dÚmb`mVrb {dÚmÏ`mªZm _yë` éOdUyH$sMm H¥${VH$m`©H«$_ Cn`wº R>aob.
2. gXa g§emoYZ d¡pídH$ _mZdr _yë`m§À`m éOdUyH$sgmR>r Cn`wº Amho.
_`m©Xm
1. àñVyV g§emoYZ MmirgJmd ehamVrb H$bm, {dkmZ, dm{UÁ`, CÀM _hm{dÚmb`mnyaVoM _`m©{XV Amho.
2. àñVyV g§emoYZ 20 {dÚmÏ`mªnwaVoM _`m©{XV Amho.
3. àñVyV g§emoYZ ^maVr` amÁ`KQ>ZoÀ`m CX²Xoen{ÌHo$À`m A§VJ©V `oUmao amîQ´>r` EH$mË_Vm d ñÌr-nwéf g_mZVm `m XmoZM d¡pídH$ _mZdr
_yë`m§À`m éOdUwH$s~m~V _`m©{XV Amho.
g§emoYZmMr àË`j H$m`©nÜXVr
àñVwV g§emoYZmgmR>r MmirgJmd ehamVrb H$bm, {dkmZ, dm{UÁ`, CÀM _hm{dÚmb`mVrb H$bm emIoÀ`m amÁ`emñÌ {d^mJmVrb
{ÛVr` dfm©Mo 20 {dÚmÏ`mªZm "amîQ´>r` EH$mË_Vm' d ñÌr-nwéf g_mZVm `m XmoZ d¡pídH$ _mZdr _yë`m§da AmYmarV nyd© MmMUr {Xbr d
Ë`mZ§Va H¥${VH$m`©H«$_ am~{dÊ`mV Ambm. d `mZ§Va nwÝhm Ë`mM {dÚmÏ`mªZm CËVaMmMUr XoÊ`mV Ambr d "amîQ´>r` EH$mË_Vm' d ñÌr-nwéf
g_mZVm `m XmoZ d¡pídH$ _mZdr _yë`m§da AmYmarV nyd© MmMUr {Xbr d Ë`mZ§Va H¥${VH$m`©H«$_ am~{dÊ`mV Ambm d Ë`mZ§Va nwÝhm Ë`mM
{dÚmÏ`mªZm CËVaMmMUr XoÊ`mV Ambr d "amîQ´>r` EH$mË_Vm' d ñÌr-nwéf g_mZVm `m XmoZ d¡pídH$ _yë`m§À`m éOdUyH$sMm nS>Vmim
KoÊ`mV Ambm. Va Ë`mV bj{UH$ nwaH$ AmT>iyZ Ambm.
àñVwV g§emoYZmV Imbrb H¥${VH$m`©H«$_ am~{dÊ`mV Ambo.
1. amîQ´>r` EH$mË_Vm- ho _yë` {dÚmÏ`mª_Ü`o éO{dÊ`mgmR>r H¥${VH$m`©H«$_1. amîQ´>r` ZoË`m§Mo boI {b{hUo
2. d¥jmamonU
3. ñdÀN>Vm A{^`mZ - _hmamîQ´>{XZ, añË`mV nS>bobo H$mJXr P|S>o Jmoim H$aUo.
2. ñÌr-nwéf g_mZVm
1. d{S>bmonm{O©V g§nËVrV pñÌ`m§Zm h³H$ {_imdm `m KQ>ZoÀ`m {ZU©`m~m~V Amnbo _V
2. nWZmQ²>` - ~oQ>r ~MmAmo, ~oQ>r nT>mAmo.
H¥${VH$m`©H«$_mnyduMr {ZarjUo
1. H¥${VH$m`©H«$_mnydu CÀM _hm{dÚmb`mVrb amÁ`emñÌ {d^mJmVrb 20 {dÚmÏ`m§Mm d¥jmamonU, ñdÀN>Vm A{^`mZ, {d{dY ZoË`m§da
AmYm[aV boI {b{hUo `m CnH«$_mV gh^mJ AË`§V H$_r hmoVm.
2. CÀM _hm{dÚmb`rZ {dÚmWu {~ZYmZñV d¥ËVrMo hmoVo. MmMUrVrb àíZm§Mm Ame` g_OyZ Z KoVm àíZm§da IwUm H$aV hmoVo.
3. CÀM _hm{dÚmb`rZ {dÚmÏ`mª_Ü`o amîQ´>m~X²Xb AmË_r`Vm d g_mZVm `m XmoÝhr _yë`m§Mm A^mdM {XgV hmoVm.
H¥${VH$m`©H«$_mZ§VaMr {ZarjUo
1. CÀM _hm{dÚmb`mVrb {dÚmÏ`mªMm AmË_{dídmg d Xoem~X²Xb d g_mOm~X²XbMm A{^_mZ dmT>bm.
2. pñÌ`m§À`m h³H$m~m~V, g_mZVo~m~V Amnbo gH$mamË_H$ _V {dÚmWu _m§Sy> bmJbo.
3. amîQ´>r` H$m`©H«$_- ñdÀN>Vm A{^`mZ, ~oQ>r ~MmAmo, ~oQ>r nT>mAmo A{^`mZ `m_Ü`o CËñ\$y$V©nUo gh^mJr hmoD$ bmJbo.
g§H${bV _m{hVrMo {díbofU
MmirgJmd ehamVrb H$bm, {dkmZ, dm{UÁ`, CÀM _hm{dÚmb`mVrb H$bm emIoVrb amÁ`emñÌ {d^mJmVrb {ÛVr` dfm©À`m 20
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{dÚmÏ`mªZm amîQ´>r` EH$mË_Vm d ñÌr-nwéf g_mZVm `m XmoZ d¡pídH$ _mZdr _yë`m§da AmYm[aV nyd© MmMUr XoÊ`mV Ambr d Z§Va Ë`m
{dÚmÏ`mªda H¥${VH$m`©H«$_ am~dyZ Ë`mM {dÚmÏ`mªZm CËVa MmMUr XoÊ`mV Ambr. XmoÝhr MmMUrVrb CÎmamda nwT>rb g§»`memñÌr` à{H«$`m
H$aÊ`mV Ambr, Ë`mdéZ nyd© d CÎma d MmMUrMr VwbZm H$aÊ`mV Ambr.

hm nwaH$ C{MV H¥${VH$m`©H«$_ am~{dÊ`mMo \${bV Amho H$m? `mgmR>r T JwUm§H$ H$mT>Uo.

t H$moîQ>H$mdéZ DF-19 AgVmZm 0.05 gmW©H$Vm ñVa 1.72 Am{U 0.01 gmW©H$Vm ñVamMr qH$_V 2.53 Amho. Ë`m_wio
H¥$VrH$m`©H«$_m_yio XmoÝhr ñVamV nS>Umam \$$aH$ bjUr` Amho.
{ZîH$f©
1. CÀM _hm{dÚmb`m_Ü`o _yë`{ejUmÀ`m Vm{gH$m ZmhrV.
2. CÀM _hm{dÚmb`m_Ü`o _yë`{ejUmMo H$moUVohr H$m`©H«$_ am~{dbo OmV Zmhr.
3. CÀM _hm{dÚmb`mVrb amÁ`emñÌ {d^mJmì`{V[aº BVa {dÚmÏ`mªZm amÁ`KQ>ZoÀ`m CÔoe{ÌHo$Vrb _yë` _m{hV Zmhr.
4. ^maVr` amÁ`KQ>ZoÀ`m CÔoen{ÌHo$À`m _yë`m§À`m A§VJ©V `oUmao d¡pídH$ _mZdr _yë`o {dÚmÏ`mªZm _m{hV Pmbo.
5. amîQ´>r` EH$mË_Vm d ñÌr-nwéf g_mZVm `m _yë`m§À`m H¥${VH$m`©H«$_m_yio {dÚmÏ`mª_Yrb {dídmg dmT>bm.
6. amîQ´>r` EH$mË_Vm `m _yë`m§À`m {d{dY H¥$Vr H$m`©H«$_m_wio {dÚmÏ`mª_Ü`o EH$_oH$m§~X²XbMm AmXa d ghH$m`© d¥ËVr dmT>br.
7. ñÌr-nwéf g_mZVm `m d¡pídH$ _mZdr _yë`m_wio g_mOmVrb XmoÝhr KQ>H$m§_Yrb A§Va g_Obo.
8. amîQ´>r` EH$mË_Vm `m d¡pídH$ _mZdr _yë`m_wio BVam§Zm _XV H$aÊ`mMr ^mdZm OmJ¥V Pmbr.
9. ñÌr-nwéf g_mZVm `m _yë`m_wio XoemVrb àË`oH$ ì`ºr g_mZ Amho. `mMr OmUrd {dÚmÏ`mªZm Pmbr.
10. d¡pídH$ _mZdr _yë`m§À`m Aä`mgm_yio ^maVr` amÁ`KQ>ZoZo XoemVrb gd© ZmJ[aH$m§Zm {Xbobr g_mZ _yë` H$moUVr AmhoV d Ë`m§Mm
Cn`moJ H$m` ho {dÚmÏ`mªZm g_Obo.
11. amîQ´>r` EH$mË_Vm _yë`m_wio Xoem~X²XbMm AmXa^md dmT>bm, AmË_r`Vm dmT>br.
12. d¡pídH$ _mZdr _yë`m§À`m H¥$Vr H$m`©H«$_m_wio amîQ´>r` EH$mË_Vm d ñÌr-nwéf g_mZVm hr _yë`o {dÚmÏ`mª_Ü`o A{YH$ éOdÊ`mg _XV
Pmbr.
13. H¥${V H$m`©H«$_mZ§Va {dÚmÏ`mª_Ü`o d¡pídH$ _mZdr _yë`m§~m~V JmoS>r {Z_m©U hmoD$Z Ë`m§Zr H¥${VH$m`©H«$_mV A{YH$ CËñ\$y$V©nUo Amnbm
gh^mJ Zm|Xdbm. åhUOoM ñÌr-nwéîm g_mZVm d amîQ´>r` EH$mË_Vm `m _yë`m§Mr éOdUyH$ {dÚmÏ`mª_Ü`o Pmbr.
g§emoYZ {e\$maer
1. CÀM _hm{dÚmb`m_Ü`o _yë` {ejUmÀ`m Vm{gH$m Agmì`mV.
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2.
3.
4.
5.

{dÚmÏ`mª_Ü`o _yë`m§Mr éOdUyH$ hmoÊ`mgmR>r nWZmQ>`, Xoe^ºrna JrVo B. gmaIo H$m`©H«$_ am~{dbo OmdoV.
CÀM _hm{dÚmb`rZ {dÚmWu Agbo Var {MÌH$bm, AmË_H$WZ B. gma»`m ñnYm© ¿`mì`mV.
amÁ`KQ>ZoÀ`m CX²Xoen{ÌHo$Vrb _yë`o àË`oH$ {dÚmÏ`m©g g_mOmVrb àË`oH$ KQ>H$mg _m{hV AgmdrV.
^maVr` amÁ`KQ>ZoVrb _yë`o àË`oH$mgmR>r g_mZ AmhoV d Vo g_mOmVrb àË`oH$ ì`³ËrÀ`m A§Jr ~mUmdrV `mgmR>r emgZmZoXoIrb
à`ËZ H$aUo Amdí`H$ Amho.
6. amÁ`KQ>ZoÀ`m CX²Xoen{ÌHo$Vrb _yë`m§À`m A§VJ©V `oUmar d¡pídH$ _mZdr _yë`o {dÚmÏ`mªZm _m{hV AgmdrV.
7. XoemVrb {df_Vm Xÿa H$aÊ`mgmR>r ^maVr` amÁ`KQ>ZoVrb _yë`m§MmM AmYma KoUo Amdí`H$ Amho.
8. amÁ`KQ>ZoVrb amîQ>©r` EH$mË_Vm _yë`m_yio {dÚmÏ`mª_Ü`o amîQ´>m~X²Xb A{YH$ AmË_r`Vm d AmXa {Z_m©U hmoB©b.
9. ñÌr-nwéf g_mZVm _yë`m_wio g_mOmVrb ñÌr-nwéf {df_Vm H$mhr à_mUmV H$_r hmoB©b.
{ZîH$f©
_yë`o éO{dÊ`mMr à{H«$`m KamnmgyZ hmoVo. na§Vw _yë` g§dY©Z _hm{dÚmb`mV emioVyZ hmoV AgVo. Ë`mgmR>r _yë`m§Mr AmoiI Am{U _yë`m§Mr
éOdUyH$ hmoUo Amdí`H$ Amho d Vr éO{dÊ`mgmR>r emim _hm{dÚmb`mVyZ {d{dY H¥$VrH$m`©H«$_m§Ûmao d KQ>ZoÛmao _yë`m§Mr éOdUyH$
{dÚmÏ`mª_Ü`o hmoUo Amdí`H$ Amho.
g§X^© gyMr
1. AmJbmdo à{Xn (2000) g§emoYZnÜXVr emñÌo d V§Ìo.
2. I¡aZma {Xbrn (2009) àJV gm_m{OH$ g§emoYZ nÜXVr d gm§p»`H$s`, nwUo: S>m`_§S> npãbHo$eZ.
3. Mm¡Jwbo Eg.Eg.(g§nmXH$)(2010) gm_J«r {díbofU AÝd`mW©, g§emoYZ AmamIS>m d Ahdmb boIZ, `ed§Vamd MìhmU _hmamîQ´>
_wº {dÚmnrR>: ZmpímH$
4. Omoer AZ§V (g§nmXH$) (2010) g§emoYZ nÜXVr, `ed§Vamd MìhmU _hmamîQ´> _wº {dÚmnrR>, Zm{eH$.
5. _wio am. C_mR>o {d. (1998) e¡j{UH$ g§emoYZmMo _ybVËdo (V¥Vr` Amd¥ËVr) Am¡a§Jm~mX, _hmamîQ´> {dÚmnrR>, J§«W {Z{_©Vr _§S>i.
6. _wio g§{Xn (2011) e¡j{UH$ g§emoYZmMr AmoiI, Zm{eH$: BZgmB©Q> npãbHo$eZ.

The Compass | Vol. 10, No. 1, Part 2 | November 2016

56

Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

gd© g_mdoeH$ {ejUmV {deof JaOm AgUmè`m ~mbH$m§_Ü`o _mZdr _yë` éO{dÊ`mV
{ejH$mMr ^y{_H$m: EH$ Aä`mg
boIH$: gwlr. {dÚmXodr {^bm ~mJwb
nrEM.S>r.g§emoYH$, `ed§Vamd MìhmU _hmamîQ´> _wº$ {dÚmnrR, Zm{eH$
_mo.Z§.-9970053806, B-_ob: vidyadevibagul@gmail.com

gmam§e
“_mZdmÀ`m OrdZmbm CÝZV, _m¡ë`dmZ, `eñdr Am{U H$ë`mU_`r ~ZdÊ`mMr j_Vm Á`m JwUm§À`m R>m`r AgVo Ë`m§Zm _mZdr _yë`o Ago
åhUVmV.” nwdm©nma H$mbI§S>mnmgyZ ì`º$rZo h`mM _yë`mÀ`m AmYmao CÝZVr àmßV Ho$br. `m CÝZVrVyZ Ë`mZo {ZgJm©Vrb {d{dY _m¡ë`dmZ
JmoîQ>tMm emoY bmdbm. Amnë`m `m g§emoYZd¥ËVrVyZ Ë`mZo `emMo {eIa JmR>bo. Ë`mÀ`m `m `emVyZ Ë`mZo H$ë`mUH$mar g_mO KS>{dUo
Ano{jV hmoVo. na§Vy ^m¡{VH$ gwImV Vmo {Xdg|{Xdg A{YH$m{YH$ JH©$ hmoV Jobm Amho. ì`º$rV ñdmWu ^mdZm ~iH$Q> hmoD$ bmJbr. `mbm
H$maU åhUOo Ë`mÀ`mVrb _yë`m§Mm èhmg.
AmO _yë`o éO{dÊ`mgmR>r _yë`{ejUmMr JaO {Z_m©U Pmbr Amho. _yë`o {eH$dbr OmV Zmhr Va Vr {eH$br OmVmV. J«hU Ho$br OmVmV.
“Values are not taught but values are caught”

(draH$a nr., 2004)
_yë`{ejU hr g§H$ënZm Á`mà_mUo Aä`mgH«$_mV/{ejUmV g_m{dîQ> H$aÊ`mV Ambr Ë`mMà_mUo gd© g_mdoeH$ {ejU hr g§H$ënZm
Ambr. 86 ì`m KQ>ZmXþéñVrZ§Va 6 Vo 14 d`moJQ>mVrb gd©M _wbm§Zm _mo\$$V d gº$rMo àmW{_H$ {ejU XoUo hr emgZmMr O~m~Xmar Amho.
Ë`mÑîQ>rZo {deof JaOm Agboë`m ~mbH$m§Zm gd©gm_mÝ` emioV àdo{eV H$aÊ`mV Ambo. Aem ~mbH$m§_Ü`o XoIrb _yë`o éO{dÊ`mMr
O~m~Xmar dJ©{ejH$m§da Ambr. {dÚmÏ`mª_Ü`o _yë`o éO{dÊ`mgmR>r {ejH$ {d{dY CnH«$_m§Mo embo` ñVamda Am`moOZ H$arV AgVmo.
e¡j{UH$ ghbr, {e{~ao, N>§XdJ©, JQ>ñnYm©, H«$sS>mñnYm©, joÌ^oQ>r n[anmR>, àmW©Zm, X¡Z§{XZ AÜ`mnZ B. AZoH$ H$m`©H«$_mVyZ EH$mhÿZ A{YH$
_yë`m§Mr OmonmgZm hmoD$ eH$Vo. gd©gm_mÝ` {dÚmÏ`mª~amo~a {deof JaOm AgUmè`m ~mbH$m§_Ü`o XoIrb _yë`o éO{dÊ`mMo H$m_ {ejH$mbm
H$amdo bmJVo. {deof JaOm AgUmè`m ~mbH$m§_Ü`o _yë`o {H$VnV éOVmV? {ejH$ `mgmR>r {deof CnH«$_mMo Am`moOZ H$aVmV H$m? Aem
~mbH$m§_Ü`o _yë`o éO{dVm§Zm H$moUH$moUË`m AS>MUr `oVmV? `m àíZm§Mm emoY KoÊ`mMm à`ËZ gXa emoY{Z~§YmV Ho$bobm Amho.
~rOg§km: gd©g_mdo{eV {ejU, {deof JaOm AgUmao ~mbH$
àñVmdZm
{dÚmÏ`mª_Ü`o _yë`m§Mr éOdUyH$ hr OmUrdnyd©H$ H$éZ Ë`m _wë` éOdUyH$sV g_Vmob amIUo, hr gÚ:pñWVrMr JaO Amho. {dÚmÏ`mª_Ü`o
_wë`m§Mr éOdUyH$ H$aÊ`mMo {ejH$mMo h³H$mMo ñWi åhUOo dJ©Imobr hmo`. Ho$di AÜ`mnZmVyZ _yë`m§Mr éOdUyH$ hmoVo Ago Zmhr Va
Ë`mgmR>r {ejH$m§Zm {d{dY ZmdrÝ`nyU© CnH«$_mMo ghoVyH$ Am`moOZ H$amdo bmJVo. {ejU d _yë` EH$mË_ ~m~r AmhoV. {ejU hm 6 Vo 14
d`moJQ>mVrb àË`oH$ ~mbH$mMm _wb^yV A{YH$ma Amho. Ë`mÑîQ>rZo {ejH$m§Zm à`ËZ H$amdo bmJVmV. g_mdo{eH$ {ejUmV {d{dY j_VoMo
{dÚmWu emioV g_m{dîQ> H$aÊ`mV Ambobo AmhoV. Ë`mÑîQ>rZo {deof JaOm AgUmè`m ~mbH$m§H$S>o XoIrb {ejH$m§Zr g_g_mZ bj XoUo
Ano{jV Amho. Aem {deof JaOm AgUmè`m ~mbH$m§_Ü`o XoIrb _yë` éO{dÊ`mMo Xm{`Ëd {ejH$m§da `oVo.
_w»` eãX - gd© g_mdoeH$ {ejU, {deof JaOm AgUmao ~mbH$
gd© g_mdoeH$ {ejU
6 Vo 14 d`moJQ>mVrb àË`oH$ _wbmg {ejU XoUo ho emioMo C{X²XîQ> Amho. H$moUË`mhr àH$maMr {deof JaOm AgUmao _wbo gd©gm_mÝ` emioV
gm_mdyZ KoUo åhUOoM 'gd© g_mdoeH$ {ejU' hmo`.
(_.am.e¡.g§.d.à.n[afX, nwUo, 2012, {ejH$ hñVnwpñVH$m)
{deof JaOm AgUmao ~mbH$
{deof JaOm AgUmè`m ~mbH$m§_Ü`o nwT>rb ~mbH$m§Mm g_mdoe hmoVmo.
1. A§YËd (Blindness)
2. Hw$îR>amoJ (Leprosy Cured)
3. H$U©~{Ya (Hearing Impaired)
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4. Ad`dmVrb H$_VaVm (Locomotor Disability)
5. _{V_§X (Mentally Challenged)
6. ~hþ{dH$bm§JVm (Cerebral Palsy)
7. AÜ``Z Aj_Vm (Learning Disability)
(_hmamîQ´> àmW{_H$ {ejU n[afX, _w§~B©, An§J g_mdo{eV {ejU)
{deof JaOm AgUmè`m ~mbH$m§gmR>r amîQ´>r` ñVamdarb à`ËZ
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Aem {d{dY `moOZm§Ûmao An§J ~mbH$m§À`m {ejUm~m~V {dH$mgmË_H$ nmdbo CMbÊ`mV Ambobo AmhoV.
g§emoYZ g_ñ`oMo _hËd
_yë`m§_yio ì`º$rÀ`m OrdZmbm AW© `oV AgVmo. `mM _yë`mMo _hËd {deof JaOm AgUmè`m ~mbH$m§À`m ÑîQ>rZo AZÝ`gmYmaU Amho.
Aem ~mbH$m§_Ü`o _wë` éO{dë`m_wio Ë`m§À`mVrb AmË_{dídmg dmT>rg bmJÊ`mg _XV hmoVo. {ejH$m§Zm _wë` éO{dVm§Zm dJm©Vrb àË`oH$
{dÚmÏ`mªÀ`m AmH$bZj_VoMm {dMma H$éZ AÜ`mnZ H$amdo bmJVo. {deof JaOm AgUmè`m ~mbH$m§À`m ÑîQ>rH$moZmVyZ {dMma Ho$ë`mg
{ejH$m§Zm Ë`mV H$mhr AS>MUr `oVmV. Ë`m AS>MUtda _mV H$aÊ`mgmR>r {ejH$m§Zm {deof JaOm AgUmè`m ~mbH$m§gmR>r ZdZdrZ CnH«$_
am~{dUo _hËdmMo Amho.
g§emoYZmMr JaO
{deof JaOm AgUmè`m ~mbH$m§Mo gm_m{OH$sH$aU H$aÊ`mgmR>r Ë`m {dÚmÏ`mªZm gd©gm_mÝ` emioV gm_mdyZ KoD$Z Ë`m§Zm g_mOmÀ`m
àdmhmV AmUÊ`mgmR>r emgZmZo H$mhr R>mog nmdbo CMbbobr AmhoV. Ë`mVrb EH$ åhUOo g_mdo{eH$ {ejUmMr g§H$ënZm hmo`.
g_mdo{eH$ {ejUmV {deof JaOm AgUmè`m {dÚmÏ`mªZm g_m{dîQ> H$éZ KoVë`m_wio Ë`mÀ`m {dH$mgmbm MmbZm {_imbobr Amho. {deof
JaOm AgUmè`m ~mbH$m§Zm XoIrb XoemMm gwOmU ZmJ[aH$ åhUyZ KS>{dÊ`mgmR>r {ejH$ Ë`m§À`mV _yë` éO{dÊ`mgmR>r H$m_ H$arV AgVmo.
`m {ejH$mMr Ë`mVrb _w»` ^w{_H$m Aä`mgÊ`mgmR>r gXa g§emoYZmMr JaO Amho.
g§emoYZ àíZ
1. {ejH$ {deof JaOm AgUmè`m ~mbH$m§_Ü`o _yë` H$em nÜX²>VrZo éO{dVmV?
2. {deof JaOm AgUmè`m ~mbH$m§_Ü`o _yë` éO{dVm§Zm {ejH$m§Zm H$moUË`m AS>MUr `oVmV?
3. _yë` éO{dÊ`mgmR>r {ejH$m§Zm H$moUVo ZdZdrZ CnH«$_ am~{dVm `oVrb?
g§emoYZ g_ñ`m
gd© g_mdoeH$ {ejUmV {deof JaOm AgUmè`m ~mbH$m§_Ü`o _mZdr _yë` éO{dÊ`mV {ejH$mMr ^y{_H$m EH$ Aä`mg.
g§emoYZ C{Ôï>o
1. {deof JaOm AgUmè`m ~mbH$m§_Ü`o _yë` éO{dÊ`mV {ejH$m§Mr ^y{_H$m Aä`mgUo.
2. {deof JaOm AgUmè`m ~mbH$m§_Ü`o _yë` éO{dÊ`mV {ejH$m§Zm `oUmè`m AS>MUtMm emoY KoUo.
3. {deof JaOm AgUmè`m ~mbH$m§_Ü`o _yë` éO{dÊ`mgmR>r CnH«$_ gwM{dUo.
g§emoYZmMr ì`mßVr
1. g§emoYZ gZ 2015-2016 `m dfm©nwaVo ì`má hmoVo.
2. g§emoYZ Ho$di {deof JaOm AgUmè`m ~mbH$m§À`m _yë` éO{dÊ`m~m~V hmoVo.
g§emoYZmMr _`m©Xm
1. àñVwV g§emoYZ ho Zm{eH$ {OëømVrb ñWm{ZH$ ñdamÁ` g§ñWoÀ`m emioVrb d {Oëhm n[afX emioVrb {ejH$m§nwaVoM _`m©{XV hmoVo.
2. àñVwV g§emoYZmV {deof JaOm AgUmè`m ~mbH$m§_Yrb _yë` éO{dÊ`mV {ejH$m§À`m ^y{_Ho${df`r _`m©{XV hmoVo.
g§~§{YV gm{hË`mMm AmT>mdm
1. gd© {ejm A{^`mZm§VJ©V ‘g_mdo{eH$ {ejU’ hñVnwpñVHo$VyZ gd©gm_mÝ`m emioMr {deof JaO AgUmè`m ~mbH$mÀ`m
{ejUà{H«$`oVrb ^y{_H$m Aä`mgÊ`mV Ambr.
2. ‘AÜ``Z Aj_Vm’ `m nwñVH$mVyZ An§Jm§À`m e¡j{UH$ dmQ>MmbrMm B{Vhmg Aä`mgÊ`mV Ambm.
3. _yë` {ejU{df`H$ nwñVH$m§_YyZ _yë`m§Mr _mZdr OrdZmVrb ñWmZ, _hËd, JaO `mMm AmT>mdm KoÊ`mV Ambm.
g§emoYZ H$m`©nÜXVr
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gXa g§emoYZmgmR>r gd}jU g§emoYZ nÜXVrMm dmna H$aÊ`mV Ambm.
àíZmdbrVrb àíZm§Mo ñdén ho _wº$ hmoVo.
_m{hVr g§H$bZmMr gmYZo
gXa g§emoYZmVrb _m{hVr g§H$bZmgmR>r àíZmdbr d _wbmIV `m gmYZm§Mm dmna H$aÊ`mV Ambm.
Ý`mXe©
Zm{eH$ {Oëh`mVrb gd©gm_mÝ` emim§_Yrb EHy$U 20 {ejH$m§H$Sy>Z _m{hVr g§H${bV H$aÊ`mV Ambr.
C{Ôï>{Zhm` {ZîH$f©
H$moï>H$ 1- {deof JaOm AgUmè`m ~mbH$m§_Ü`o _yë` éO{dÊ`mV {ejH$m§Mr ^y{_H$m .

_yë` éO{dÊ`mV {ejH$m§Zm `oUmè`m AS>MUtMm emoY KoVë`mg nwT>rb AS>MUr {ZXe©Zmg Amë`m.
h {ejH$m§Zm {deof JaOm AgUmè`m ~mbH$m§Zm H$moUË`m àH$maMo AÜ`mnZ H$amdo Am{U Ë`mÀ`m JaOm§~m~VÀ`m à{ejUmV gd©M
{ejH$ gh^mJr Pmbo AmhoV Ago Zmhr Ë`m_wio Ë`m§Zm AÜ`mnZmV AS>MUr `oVmV.
h {ejH$m§Zm A§Y, H$U©~{Ya Ago An§JËd Agboë`m ~mbH$m§~amo~a g§^mfU H$aVmZm AS>MUr `oVmV.
h {d{dY An§JËdmgmR>r `mo½` AÜ`mnZ nÕVrMo kmZ {ejH$m§Zm AdJV Zmhr.
h nmbH$m§À`m _`m©XrV à{VgmXm_wio ~mbH$m§_Yrb {dH$mgmV AS>Wio `oVmV.
h nmbH$m§_Yrb CXm{gZVm/ZH$mamË_H$ Ñï>rH$moZ
h àoaUoMm A^md
h gd©gm_mÝ` {ejH$m§À`m _Xvrg H$mhr gmYZ ì`º$s emioda Zo_Ê`mV Ambobo ZgyZ Ë`mÀ` A§eV: ghdmgm_wio {deof JaOm
AgUmè`m ~mbH$m§Zm AS>MUr `oVmV.
h Z¡g{J©H$ An§µJËdmda _mV H$aÊ`mgmR>oE Aem ~mbH$m§Zm H$mhr H¥${Ì_ gmYZm§Mr _XV hmoD$ eH$Vo. na§Vw `m gw{dYm nyU©nUo ~mbH$m§Zm
CnbãY hmoD$ eH$V Zmhr. CXm. ldU`§Ì, MmH$mMr IwMu/ìhrb MoAa, dm°H$a B.
h embo` doimnÌH$mZwgma {ejH$m§Zm Aä`mgH«$_mMr nwV©Vm H$amdr bmJVo åhUyZ {deof JaOm AgUmè`m ~mbH$m§Zm {ejH$ BÀN>m
AgyZhr doi XoD$eH$V Zmhr.
{deof JaOm AgUmè`m ~mbH$m§_Ü`o _yë` éO{dÊ`mgmR>r Cnm``moOZm
1. àH$ën V§ÌmMm dmna H$éZ {deof JaOm AgUmè`m {dÚmÏ`mªZm A{^ì`º$ hmoÊ`mMr g§Yr CnbãY H$éZ Úmdr Ë`mMà_mUo gm§{KH$
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àH$ën {Xë`m_wio {dÚmÏ`mª_Ü`o ghH$m`m©Mr ^mdZm dmT>rg bmJÊ`mg _XV hmoB©b. .
2. ^w{_H$mnmbZ à{V_mZ, Ý`m`VËd emór` à{V_mZ `mgmaIo gm_m{OH$ Am§Va{H«$`m à{V_mZo dmnë`mg {dÚmÏ`mª_Ü`o gm_m{OH$
~m§{YbH$s {Z_m©U hmoÊ`mg _XV hmoB©b.
3. An§JËdmda _mV H$éZ `e àmá Ho$boë`m _hmZ ì`º$sMo, IoimSy>Mo OrdZH«$_ {dÚmÏ`mªZm XmI{dUo.
4. An§JËdmda g§~§{YV H$mhr bKwnQ>, {\$ë_ {dÚmÏ`mªZm XI{dUo. CXm. Yello, Vmao O_rZna gmaIo
5. {deof JaOm AgUmè`m ~mbH$m§_Yrb gwá JwUm§Mm emoY KoÊ`mgmR>r embo` H$m`©H«$_mMo Am`moOZ H$amdo. Cxm. dËH¥$Ëd ñnYm©, Jm`Z,
dmÚ dmO{dUo, {MÌH$bm, H«$sS>m_hmoËgd B.
6. AÜ`mnZmV {d{dY V§ÌkmZmMm dmna H$aUo. CXm. Video, Audio, Images, Computer etc.
{e\$maer
1. {EjH$m§Mo {deof JaOm AgUmè`m {dÚmÏ`mª~amo~a AS>Wim _wº$ g§^mfU hmoÊ`mgmR>r à{ejU XoUo. CXm. ~«ob {bnrMo kmZ.
2. gm_m{OH$ j_Vm {Z_m©U hmoÊ`mgmR>r {deof JaOm AgUmè`m ~mbH$m§Zm emioVrb {d{dY H$m`©H«$_m§_Ü`o gh^mJr H$éZ KoUo.
3. nmbH$m§er j_Vm {Z_m©U hmoÊ`mgmR>r {deof JaOm AgUmè`m ~mbH$m§Zm emioVrb {d{dY H$m`©H«$_m§_Ü`o gh^mJr H$éZ KoUo.
4. d¡ÚH$s` gw{dYm§er bm^mVyZ H$mhrhr à_mUmV emar[aH$ ì`§Jmda _mV H$aÊ`mMm à`ËZ H$amdm.
5. {deof JaOm AgUmè`m {dÚmÏ`mªÀ`m gwáJwUm§Mm emoY KoD$Z Ë`mbm dmd XoÊ`mMm à`ËZ H$amdm.
{dMmamWu àíZ
1. {deof JaOm AgUmè`m ~mbH$m§~amo~a gd©gm_mÝ` ~mbH$m§À`m ghH$m`m©Ë_H$ d¥Îmr_Ü`o dmT> hmoVo H$m?
2. gd©gm_mÝ` ~mbH$m§À`m ghdmgmV {deof JaOm AgUmè`m ~mbH$m§_Ü`o g_m`moOZ j_Vm dmT>rg bmJVo H$m?
g§X^©J«§W
1. à_moX Oo., H$X_ ìhr., OmYd E., (2011), ‘{deof {ejU’, ZmJnya, {dÚm àH$meZ
2. JwëhmZo Or., Ym§S>o Ho$., (2012), ‘AÜ``Z Aj_Vm’ A_amdVr, Z^àH$meZ.
3. amï´>r` e¡j{UH$ YmoaU (1986), e¡j{UH$ AmìhmZm§H$Sy>Z H¥$Vr H$m`©H«$_mH$S>o (2002), nyUo, OrdZ {ejU àH$meZ.
4. An§J g_mdo{eV {ejU, _§~B©, _hmamï´> àmW{_H$ {ejU n[afX.
5. gd© {ejm A{^`mZ, An§J g_mdo{eV {ejU, _w§~B©, _hmam_hmamï´> àmW{_H$ {ejU n[afX.
6. _wimdH$a Eg., _wimdH$a H$ënZm, (2005), ‘_wë`{ejU, gwg§dmX’, ZmJnya, {dÚm àH$meZ.
7. draH$a nr., S>m°. draH$a à{V^m (2004), _yë`{ejU g§H$ënZm d H$m`©dmhr, nyUo, nyUo {dÚmWu J¥h àH$meZ.
8. _wio am. am. Am{U C_mR>o {d. Vw., (1987), ‘e¡j{UH$ g§emoYZmMr _ybVËdo’, ZmJnya, _hmamîQ´> {dÚmnrR> J«§WnrR> J«§W{Z{_©Vr _§S>i.
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gm_m{OH$ _mZdr _yë`o éOdÊ`mV amîQ´>r` godm `moOZoMo `moJXmZ: EH$ Aä`mg
boIH$: gwlr. A{ZVm ^mñH$a WmoamV 1 Am{U S>m°.gÁOZ Wyb2
1

nrEM.S>r. g§emoYH$, `ed§Vamd MìhmU _hmamîQ´> _wº {dÚmnrR>, Zm{eH,
_mo.: 9403315094 , B-_ob: mahaleanita2012@gmail.com
2 gh`moJr àmÜ`mnH$, `ed§Vamd MìhmU _hmamîQ´> _wº {dÚmnrR>, Zm{eH$,
_mo.: 9403774532, B-_ob: sst9771@rediffmail.com

gmam§e
^maV hm `wdH$m§Mm Xoe Amho, Ago AmnU H$m¡VwH$mZo åhUVmo. åhUyZM Amnë`m XoemMo ^{dî` ho _hm{dÚmb`rZ {ejU KoUmè`m `wdH$m§À`m
hmVr Amho. XoemMo ^{dVì` ho Oa CËV_ Agmdo, gd©g§nÝZ Agmdo Ago Oa AmnUmg dmQ>V Agob Va XoemÀ`m `wdH$m§_Ü`o _hm{dÚmb`rZ
VgoM CÀM {ejU KoV AgVm§ZmM g_mOgodm H$aUo, Amnë`m OdinmgÀ`m n[agamVrb bmoH$m§_Ü`o {_igyZ Ë`m§Zm g_OmdyZ KodyZ
aMZmË_H$ H$m`© H$aUo, g_mOgodoÀ`m _mÜ`_mVyZ ñdV:À`m ì`pº_ËdmMm VgoM d¡pídH$ _mZdr _yë`m§Mr OmonmgZm H$aUo, XoemVrb
bmoH$m§À`m godogmR>r H$mhr CëboIZr` H$m`© Ho$bo nmhrOo. hm CX²Xoe S>moi`mg_moa R>odyZ National Service Scheme åhUOoM amîQ´>r`
godm `moOZoMr ñWmnZm H$aÊ`mV Ambr. 1960 _Ü`o àmÜ`mnH$ Ho$.Or. gæ`XrZ `m§Zr doJdoJi`m Xoem§Mm Aä`mg H$éZ ‘Z°eZb gìhr©g
\$$m°a `wW’ hm Ahdmb {Xbm. 1964-66_Ü`o ^maV gaH$maÀ`m {ejU Am`moJmMo AÜ`j S>m°.Xm¡bVqgh H$moR>mar `m§Zr Amnë`m
Ahdmbm_Ü`o {dÚmÏ`mªZr g_mOgodm H$aÊ`mg§~§Yr H$moUË`m àH$maÀ`m `moOZm am~dmì`mV `mg§~§Yr {e\$$maer Ho$ë`m. _o 1969 _Ü`o
VËH$mbrZ {ejU _§Ìr S>m°.amd `m§Zr _hmË_m Jm§Yr OÝ_ eVmãXr dfm©Mo Am¡{MË` bjmV KodyZ amîQ´>r` godm `moOZm gwé H$aÊ`mMr KmofUm
Ho$br.
gm°H«o$Q>rg h`m VËdqMVH$mÀ`m _Vmà_mUo gX²JwU qH$dm _mZdr _yë`o ho OÝ_OmV _wbm§_Ü`o ZgVmV. VgoM Vo {eH$dVm XoIrb `oV Zmhr.
_mZdr _yë`o hr g_OyZ KodyZ AmË_gmV H$am`Mr AgVmV. Vr AmË_gmV H$er H$am`Mr `mMo _mÌ `mo½` Ago `WmW© _mJ©Xe©Z H$aUo H«$_àmßV
R>aVo. Am{U åhUyZM "_mÂ`mgmR>r Zìho Va AmnUmgmR>r\$ ho amîQ´>r` godm `moOZoMo ~moYdm³` g_mOmbm Iwn _hËdnyU© VËdkmZ gm§JyZ OmVo.
åhUOoM H$m` Va Á`m g_mOmV AmnU H$m_ H$aVmo Ë`m g_mOmbm g_OyZ KoUo. Ë`mgmR>r ñdV:_Ü`o gË`{à`Vm, ghH$m`m©Mr ^mdZm,
amîQ´>ào_, amîQ´>r` EH$mË_Vm, gd©Y_© g_^md, l_à{VîR>m, ~§Yw^md, ào_, gX²^mdZm, em§VVm, Y¡`©, g_Vm, Ý`m`, ñÌr-nwéf g_mZVm,
{dkmZ{ZîR>m B. _wb^yV _mZdr gX²JwU {Z_m©U hmoUo _hËdmMo Amho. {dÚmÏ`mª_Ü`o gd© _yë`{df`H$ JwUm§Mm A§V^m©d Pmbm Va g_mOm_Ü`o
em§VVm d gm_§Oñ` {Z_m©U hmoÊ`mg doi bmJUma Zmhr. `m nmíd©^y_rbm bjmV R>odyZ _hm{dÚmb`rZ ñVamda am~dë`m OmUmè`m amîQ´>r`
godm `moOZoÀ`m _mÜ`_mVyZ {dÚmÏ`mª_Ü`o _mZdr _yë`m§{df`r OmUrdOmJ¥Vr {H$Vr à_mUmV Pmbr d H$er Pmbr VgoM g_mOmV H$m_
H$aVm§Zm h`m _mZdr _yë`m§Mr A§_b~OmdUr H$em nÜXVrZo Mmby Amho. ho OmUyZ KoÊ`mgmR>r àñVyV g§emoYZ H$m`© hmVr KoVbobo Amho.
g§~§YrV {df`mbm AZwgéZ g{dñVa _m{hVr emoY{Z~§YmV XoÊ`mV Ambobr Amho.
~rOg§km: d¡pídH$ _yë`o, _mZdr _yë`o, amîQ´>r` godm `moOZm, g_mO à~moYZ, _yë`m§Mo g§dY©Z.
àñVmdZm
amîQ´>r` godm `moOZm hr 24 gßQ>§o~a 1969 amoOr _hmË_m Jm§Yr OÝ_ eVmãXr dfm©{Z{_ËV ñWmnZ H$aÊ`mV Ambr. H|$Ð gaH$maÀ`m nwT>mH$mamZo
amîQ´>r` godm `moOZm AmOVmJm`V gmVË`mZo {d{dY CnH«$_mÀ`m _mÜ`_mVyZ XoemVrb J«m_rU {dH$mgmbm hmV^ma bmdV Amho. l_g§ñH$ma
{e~ramÛmao Jmdm_YyZ ñdÀN>Vm, d¥jmamonZ, añVm Xÿê$ñVr, nWZmQ>ço, {d{dY CnH«$_mÛmao OZOmJ¥Vr Ago AZoH$ à~moYZmMo CnH«$_ CËH¥$îQ>
nÜX{VZo am~{dbo AmhoV. _hm{dÚmb`rZ OrdZm_Ü`o {dÚmÏ`m©Mm ì`pº_Ëd {dH$mg KS>dyZ AmUÊ`mMm à`ËZ amîQ´>r` godm `moOZo_m\$©$V
H$aÊ`mV `oVmo VgoM {dÚmÏ`mª_Ü`o gm_m{OH$ ^mZ {Z_m©U H$éZ g_mO {dH$mgm_Ü`o Ë`m§Zm gh^mJr H$éZ KoÊ`mMo H$m_ amîQ´>r` godm
`moOZoÀ`m _mÜ`_mVyZ Pmbobo Amnë`mbm g_OVo. {ejU Am{U g_mO EH$Ì AmUÊ`mMm hoVy H$mhr A§er `m {Z{_ËVmZo gmYbm OmV Amho.
amîQ´>r` godm `moOZo_Ü`o XmoZ nÜXVrZo àm_w»`mZo H$m_ Ho$bo OmVo. EH$ åhUOo _hm{dÚmb`m_Ü`o {dÚmÏ`mªÀ`m {d{dY H$bm JwUm§Zm dmd XoV
l_mMo _hËd Ë`m§Zm H$imdo `m hoVyZ {Z`{_V H$m`©H«$_mMo ñdén AgVo Va Xÿgao Ago H$s, {e~ram_YyZ {dÚmÏ`mª_Ü`o {d{dY _mZdr _yë`m§Mr
OmUrd d OmJ¥Vr H$éZ XoUo. {e~ra ho amîQ´>r` godm `moOZoMm _w»` Jm^m Amho. {e~ra H$mimV `wdH$m§_Yrb d¡`pºH$ _yë`o, gm_m{OH$ _yë`o,
gm§{KH$ _yë`o d d¡pídH$ _yë`o B. d¥pÜX¨JV hmoV AgVmV. {dÚmÏ`mª_Ü`o XS>boë`m gwßV JwUm§Mm emoY KodyZ gd©JwU g§nÝZ `wdH$ V`ma Ho$bm
OmVmo. amîQ´>r`ËdmgmR>r, g_mOmÀ`m {hVmgmR>r Mm§Jbm ZmJ[aH$ V`ma H$aÊ`mÀ`m CX²XoemZo `mo½` d nmofH$ Ago dmVmdaU amîQ´>r` godm
`moOZoÀ`m _mÜ`_mVyZ V`ma Ho$bo OmVo. {dÚmÏ`mª_Ü`o doJdoJi`m _yë`m§Mr éOdUyH$ H$aÊ`mgmR>r doJdoJio CnH«$_ hmVr KoVbo OmVmV Am{U
`m doJdoJi`m CnH«$_mÀ`m _mÜ`_mVyZ H$mhr _mZdr _yë`o éOdbr OmVmV. Va hr _yë`o d Ë`mMo àH$ma nwT>rbà_mUo gm§JVm `oVmV.
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_mZdr _yë`o
1. O¡{dH$ _yë`o
2. ì`{º$JV _yë`o
3. ~m¡{ÕH$ _yë`o
4. ^md{ZH$ _yë`o
5. emar[aH$ _yë`o
6. {eñV{df`H$ _yë`o
7. H«$sS>m{df`H$ _yë`o
8. gm§ñH¥${VH$ _yë`o
9. gm¢X`©{df`H$ _yë`o
10. H$bmË_H$ _yë`o
11._Zmoa§OZmË_H$ _yë`o
12.ì`mdgm{`H$ _yë`o
13.Am{W©H$ _yë`o
14.n`m©daU{df`H$ _yë`o
15.Ym{_©H$ _yë`o
16._m{hVr d V§ÌkmZmÀ`m dmnam~m~V _yë`o
17.^m¡{VH$ _yë`o
18.Z¡{VH$ _yë`o
19.Amamo½`{df`H$ _yë`o
20.AmÜ`mpË_H$ _yë`o
21.H$m¡Qw>§{~H$ _yë`o
22.B{Vhmg{df`H$ _yë`o
23.dV©_mZ{df`H$ _yë`o
24.^{dî`{df`H$ _yë`o
25.AmnËH$mbrZ _yë`o
26.ñnYm©Ë_H$ _yë`o
27.d¡km{ZH$ _yë`o
28.`wÕH$mbrZ _yë`o
29.gm_m{OH$ _yë`o
30.bmoH$emhr{df`H$ _yë`o
31.amOH$s` _yë`o
32.amï´>r` _yë`o
33.Am§Vaamï´>r` _yë`o
34. e¡j{UH$ _yë`o
35.d¡pídH$ _yë`o
Aem {d{dY _mZdr _yë`m§Mr OS>U KS>U, g§H«$_U d g§ñH$aU amîQ´>r` godm `moOZoÀ`m _mÜ`_mVyZ H$em nÜXVrZo Ho$bo OmVo `mMm g§{jßV
Aä`mg H$aÊ`mgmR>r àñVwV Aä`mgm_Ü`o g§emoYH$mZo amîQ´>r` godm `moOZoMo _mZdr _yë`o éOdÊ`mV H$em àH$mao d {H$Vr à_mUmV `moJXmZ
Amho. `mMm Aä`mg Ho$bm Amho.
g§emoYZ g_ñ`m {dYmZ: _mZdr _yë`o éOdÊ`mg amîQ´>r` godm `moOZoMo `moJXmZ
Aä`mgmMr C{ÔîQ>`o
1. amîQ´>r` godm `moOZm `m CnH«$_mMm emoY KoUo.
2. _mZdr _yë`o éOdÊ`mV amîQ´>r` godm `moOZoMo Mm§Jë`m H$m`m©gmR>r Cnm``moOZm gwM{dUo.
Aä`mgmMr J¥{hVHo$
1. _hm{dÚmb`m§_Ü`o amîQ´>r` godm `omOZm am~{dÊ`mV `oVo.
2. _hm{dÚmb`rZ {dÚmWu amîQ´>r` godm `moOZoÀ`m {d{dY CnH«$_m§_Ü`o ñd`§godH$ åhUyZ H$m_ H$aVmV.
3. amîQ´>r` godm `moOZo_wio {dÚmÏ`mªZm d¡pídH$ JwUm§Mm A{dîH$ma hmoVmo.
ì`mßVr
1. àñVyV g§emoYZ Aä`mg Zm{eH$ ehamÀ`m ^m¡Jmo{bH$ joÌmer g§~§{YV Amho.
2. àñVwV g§emoYZ Aä`mg Zm{eH$ ehamVrb H$bm, dm{UÁ` d {dkmZ _hm{dÚmb`mVrb gd© {dÚmÏ`mªer g§~§YrV amhrb.
3. Oo {dÚmWu amîQ´>r` `moOZo_Ü`o gh^mJr hmoVmV Aem gd© {dÚmÏ`mªZm gXa g§emoYZ Aä`mg bmJw amhrb.
_`m©Xm
1. gXaMo g§emoYZ ho \$$º Ho$.ìhr.EZ. ZmB©H$ H$bm, dm{UÁ`, {dkmZ _hm{dÚmb`mVrb nXdr {ejU KoUmè`m {dÚmÏ`mªnwaVoM _`m©XrV
amhrb.
2. gXaÀ`m g§emoYZ Aä`mgm_Ü`o \$$º _mZdr _yë`m§À`m éOdUyH$sV amîQ´>r` godm `moOZoMo H$m` `moJXmZ Amho `mMmM Aä`mg H$aÊ`mV
Ambm Amho.
3. gXaÀ`m g§emoYZ Aä`mgm_Ü`o _m{hVr g§H$bZmgmR>r à_m{UV nX{ZíM`Z loUr Zgë`mZo g§emoYZ {Z{_©V nX{ZíM`Z loUrÛmao
_m{hVr g§H$brV H$aÊ`mV Ambr Amho.
4. gXaÀ`m g§emoYZ Aä`mgm_Ü`o {ZîH$f© ho _hm{dÚmb`rZ {dÚmÏ`mªZr {Xboë`m à{VgmXmda Adb§~yZ AmhoV.
g§emoYZ nÜXVr
àñVyV g§emoYZ Aä`mgmgmR>r gd}jU nÜXVrMm Adb§~ H$aÊ`mV Ambm. `mV _mZdr _yë`o éOdÊ`m_Ü`o amîQ´>r` godm `moOZoMo H$m`
`moJXmZ Amho `mMm Aä`m H$aÊ`mV Ambm Amho.
OZg§»`m
Zm{eH$ ehamVrb gd© H$bm, dm{UÁ`, {dkmZ _hm{dÚmb`mVrb nXdr {ejUH«$_ Aä`mgUmao {dÚmWu OZg§»`m åhUyZ Aä`mgÊ`mV
Ambr.
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Z_wZm
Zm{eH$ ehamVrb Ho$.ìhr.EZ. ZmB©H$ H$bm, dm{UÁ`, {dkmZ _hm{dÚmb`mVrb nXdr {ejU KoUmao 25 {dÚmÏ`mªMr Ag§^mì`Vmna
AmYm[aV àmg§{JH$ Z_wZm åhUyZ {ZdS> H$aÊ`mV Ambr.
_m{hVr g§H$bZmMo gmYZ
àñVyV g§emoYZ Aä`mgm_Ü`o g§emoYZ _mJ©Xe©H$mÀ`m _mJ©Xe©ZmÀ`m AmYmao g§emoYH$mZo nX{ZíM`Z loUr {dH${gV Ho$br. na§Vw Vr à_m{UV
H$aÊ`mV Ambr Zmhr. g§emoYH$mZo ñd`§{Z{_©V nX{ZíM`Z loUrMm dmna H$éZ _m{hVr g§H${bV Ho$br. nX{ZíM`Z loUr_Ü`o EHy$U 20
gH$mamË_H$ {dYmZm§Mm g_mdoe H$aÊ`mV Ambm. àË`oH$ {dYmZmgmR>r n§Mq~Xÿ Zo_Ê`mV Ambo. Ag_mYmZH$maH$, g_mYmZH$maH$, ~am,
Mm§Jbm d CËH¥$îQ> Aem nÜXVrZo n§Mq~XÿÀ`m ghmæ`mZo nX{ZíM`Z loUr dmnaÊ`mV Ambr.
_m{hVr {díbofUmMo gmYZ: àñVyV Aä`mgm_Ü`o g§H$brV _m{hVrMo Q>³Ho$dmar `m g§»`memñÌr` gmYZmÀ`m _XVrZo {díbofU H$aÊ`mV
Ambo.
g§emoYZmMr H$m`©dmhr
1. H«$m.pìh.EZ. ZmB©H$ H$bm, dm{UÁ`, {dkmZ _hm{dÚmb`mVrb amîQ´>r` godm `moOZo_Ü`o gh^mJr AgUmao Ago 25 {dÚmWu Z_yZm
åhUyZ {ZdS>Ê`mV Ambo.
2. g§emoYH$ {Z{_©V nX{ZíM`Z loUrMm _m{hVr g§H$bZmgmR>r dmna H$aÊ`mV Ambm.
3. g§H${bV Ho$boë`m _m{hVrMo Q>³Ho$dmar `m g§»`memñÌr` gmYZmÀ`m Ûmao {díboîmU H$aÊ`mV Ambo d Ho$boë`m n¥ÏWH$aUmdéZ nyT>rb
{ZîH$f© AmboImÀ`m _mÜ`_mVyZ _m§S>Ê`mV Ambo Amho.
{ZîH$f©: àñVwV g§emoYZ Aä`mgmMo {ZîH$îm© ho {dÚmÏ`mªZm {_imboë`m JwUm§À`m AmYmao d àíZm§Zm {_imboë`m à{VgmXmÀ`m AmYmao
_m§S>Ê`mV Ambr Amho. àË`oH$ {ZîH$fm©Mr CH$b A{YH$ ñnîQ> ìhmdr åhUyZ ñV§^mboImMm dmna H$aÊ`mV Ambm.
1. {dÚmÏ`mªZm àmßV JwUm§À`m AmYmao 92% {dÚmÏ`mªZm {_imboë`m JwUm§À`m AmYmao Ago ñnîQ> hmoVo H$s, _mZdr _yë`m§À`m éOdUyH$s_Ü`o
amîQ´>r` godm `moOZoMo A{Ve` _mobmMo `moJXmZ Amho.
2. amîQ´>r` godm `moOZoÀ`m _mÜ`_mVyZ _mZdr _yë`m§Mr AmoiI d A§_b~OmdUr Mm§Jë`m àH$mao hmoV Ago. 14 {dÚmWuZr, 10 {dÚmWu
CËH¥$îQ>nÜXVrZo hmoVo Va 1 {dÚmÏ`m©Zo ~è`mn¡H$s hmoVo Ago _V ì`º Ho$bobo Amho.
3. amîQ´>r` godm `omOZoÀ`m {deof {e~amVyZ l_XmZmÀ`m {d{dY CnH«$_m§_yio {dÚmÏ`mª_Ü`o _mZdr _yë`m§Mr éOdUyH$ Mm§Jbr hmoVo Agm
à{VgmX 17 {dÚmÏ`mªMm {XgyZ Ambm Va CnH«$_m§_yio _mZdr _yë`m§Mr éOdUyH$ CËH¥$îQ> hmoVo Ago 7{dÚmWu d ~è`mn¡H$s hmoVo Agm
à{VgmX 1 {dÚmÏ`m©Zo {Xbobm g_OVmo.
4. amîQ´>r` godm `moOZoÀ`m {deof {e~ramVyZ g_mO à~moYZmMo Mm§Jbo CnH«$_ am~{dÊ`mV `oVmV Ago 14 {dÚmWuZr, 10 {dÚmÏ`mªZr
CËH¥$îQ> Va 1 {dÚmÏ`m©Zo ~am Agm à{VgmX {Xbobm g_OVmo.
5. {deof {e~ramV _{hbm g~brH$aUm{df`r {d{dY CnH«$_mVyZ _mZdr _yë`m§Mr OmUrd hmoVo. `m~X²Xb 11 {dÚmÏ`mªZr Mm§Jbo Va 14
{dÚmÏ`mªZr CËH¥$îQ> Agm à{VgmX {Xbobm g_OVmo.
6. amîQ´>r` godm `moOZoÀ`m {deof CnH«$_mVyZ Amamo½`m{df`H$ OZOmJ¥VrVyZ _yë` éO{dbo OmVo `m~X²Xb 9 {dÚmÏ`mªZr Mm§Jbo Va 16
{dÚmÏ`mªZr CËH¥$îQ> Agm à{VgmX {Xbobm g_OVmo.
7. amîQ´>r` godm `moOZoÀ`m H$m`©H«$_mVyZ {dÚmÏ`mª_Ü`o _mZdr _yë`m§Mr OmUrd hmoVo `m~X²Xb 14 {dÚmÏ`mªZr Mm§Jbo Va 11 {dÚmÏ`mªZr
CËH¥$îQ> Agm à{VgmX {Xbobm g_OVmo.
8. g_mO{^_wI d gm_m{OH$ àíZm§~m~V amîQ´>r` godm `omOZoÀ`m _mÜ`_mVyZ CÀM à{VMr MMm©Ë_H$ _m{hVrda _V _m§S>br OmVmV.
`m~X²Xb 15 {dÚmÏ`mªZr Mm§Jbm Va 10 {dÚmÏ`mªZr CËH¥$îQ> Agm à{VgmX {Xbobm g_OVmo.
9. amîQ´>r` godm `moOZo_yio ñd`§godH$m_Ü`o ghH$m`m©Mr ^mdZm, {IbmSy>d¥ËVr, _Z {_idynUm, VS>OmoS>rgmR>r gX¡d VËna Agmdo,
l_à{VîR>m Agm Z¡{VH$ _mZdr _yë`mMr éOdUyH$ Mm§Jbr hmoVo. `m~X²Xb 14 {dÚmÏ`mªZr CËH¥$îQ> nÜXVrZo hmoVo, 10 {dÚmÏ`mªZr
Mm§Jbr hmoVo d 1 {dÚmÏ`m©Zo ~-`mn¡H$s hmoVo Agm à{VgmX {Xbobm g_OVmo.
10. amîQ´>r` godm `moOZo_yio {dÚmÏ`mªZm g_mOmVrb J«m_rU OrdZmMr AmoiI d _hËd H$iVo `m~X²Xb 15 {dÚmÏ`mªZr Mm§Jë`màH$mao Va
10 {dÚmÏ`mªZr CËH¥$îQ> nÜXVrZo hmoVo Agm à{VgmX {Xbobm g_OVmo.
11. amîQ´>r` godm `moOZoÀ`m _mÜ`_mVyZ am~{dÊ`mV `oUmè`m CnH«$_m§Ûmao, {e~ram§À`m _mÜ`_mVyZ {dÚmÏ`mª_Ü`o dºeranUm d
{ZQ>ZoQ>Ho$nUmMr gd` bmJVo `m~X²Xb 10 {dÚmÏ`mªZr Mm§Jbo Va 15 {dÚmÏ`mªZr CËH¥$îQ> Agm à{VgmX {Xbobm g_OVmo.
12. amîQ´>r` godm `moOZoÀ`m {e~ram_Ü`o bmoH$JrVo, Xoe^ºrJrV, nma§nmarH$ JrV `m§Mm g_mdoe Ho$ë`m_yio {dÚmÏ`mª_Ü`o amîQ´>r` _yë`o d
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gm_m{OH$ _yë`m§Mr ^mdZm A{YH$ ~iH$Q> hmoVo. `m~X²Xb 10 {dÚmÏ`mªZr Mm§Jbm Va 15 {dÚmÏ`mªZr CËH¥$îQ> Agm à{VgmX {Xbobm
g_OVmo.
13. amîQ´r` godm `moOZo_yio {dÚmÏ`mª_Ü`o ì`{º$JV {dH$mg, ZoV¥ËdJwU, Y¡`©, ñÌr-nwéf g_mZVm B. _mZdr _yë`m§Mm {dH$mg hmoÊ`mg _XV
hmoVo. `m~X²Xb 10 {dÚmÏ`mªZr Mm§Jbm Va 15 {dÚmÏ`mªZr CËH¥$îQ> Agm à{VgmX {Xbobm g_OVmo.
14. amîQ´>r` godm `moOZo_yio {dÚmÏ`mª_Ü`o g§doXZerbVoMo d _¡ÌrnyU© ì`dhmamMr OmUrd OmJ¥Vr hmoVo Agm à{VgmX 10 {dÚmÏ`mªZr Mm§Jbm
Va 15 {dÚmÏ`mªZr CËH¥$îQ> à{VgmX {Xbm.
15. 8 {dÚmÏ`m©Mo Mm§Jbo Va 17 {dÚmWu CËH¥$îQ> Agm à{VgmX d¡pídH$ _yë`m§Mr OmUrd Pmë`mZ§Va {dÚmÏ`mªÀ`m dV©ZmV ~Xb KSy>Z `oVmo
Agm à{VgmX {Xbobm g_OVmo.
16. g_mOmVrb {d{dY ñVamdarb, d§{MV g_mOmMo àíZ, g_ñ`m§Mr OmUrd {dÚmÏ`mªZm hmVo `m~X²Xb 13 {dÚmÏ`mªZr Mm§Jbm, 12
{dÚmÏ`mªZr CËH¥$îQ> Agm à{VgmX {Xbm.
17. amîQ´>r` godm `moOZm§_yio amîQ´>mÀ`m àJVrV hmV^ma bmJVmo `m {dYmZm~X²Xb 1 {dÚmÏ`m©Zo g_mYmZH$maH$, 16 {dÚmÏ`mªZr Mm§Jbm Va
8 {dÚmÏ`mªZr CËH¥$îQ> Agm à{VgmX {Xbobm g_OVmo.
18. godm `moOZoÀ`m _mÜ`_mVyZ {dÚmÏ`mª_Yrb dmB©Q> gd`rMm {dZmf hmoVmo d Mm§Jë`m gd`tMm ñdrH$ma hmoVmo `m~X²Xb 14 {dÚmÏ`mªZr
Mm§Jbm Va 11 {dÚmÏ`mªZr CËH¥$îQ> Agm à{VgmX {Xbm
19. g_mOm_Ü`o em§VVm, ñW¡`©, g_Vm, ~§YwVm `m _yë`m§Mr éOdUyH$ Oa Mm§Jë`m àH$mao H$am`Mr Agob Va àË`oH$ H$m°boO_Ü`o amîQ´>r` godm
`omOZm d Ë`m A§VJ©V {d{dY CnH«$_ am~{dÊ`mV Ambo nm{hOo. `m~X²Xb 1 {dÚmÏ`m©Zo ~am, 11 {dÚmÏ`mªZr Mm§Jbm Va 113
{dÚmÏ`mªZr CËH¥$îQ> Agm à{VgmX {Xbm.
20. godm `moOZoÀ`m _Ü`_mVyZ {dÚmÏ`mª_Ü`o _mP`mgmR>r Zìho Va AmnUmgmR>r hr ^mdZm A{YH$ ÑT> hmoVo. `m~X²Xb 13 {dÚmÏ`mªZr
Mm§Jbm Va 12 {dÚmÏ`mªZr CËH¥$îQ> à{VgmX {Xbm.
21. d¡pídH$ _yë`m§À`m g§H«$_U d g§dY©ZmgmR>r amîQ´>r` godm `moOZoMo `moJXmZ A{Ve` _hËdnyU© AgVo `m~X²Xb 9 {dÚmÏ`mªZr Mm§Jbm Va
16 {dÚmÏ`mªZr CËH¥$îQ> Agm à{VgmX {Xbobm AmT>iyZ Ambm.
g_mamon
gXaÀ`m g§emoYZ Aä`mgmÀ`m _mÜ`_mVyZ Or H$mhr {ZîH$f© hmVr Ambr Ë`m§À`m AmYmao Ago åhUVm `oVo H$s, _mZdr _yë`m§Mr éOdUyH$ Oa
à^mdrnUo H$am`Mr Agob Va amîQ´>r` godm `moOZoMo `moJXmZ ho A{Ve` _hËdmMo Amho ogo gXaÀ`m g§emoYZ Aä`mgmVyZ AmT>iyZ Ambo.
g§X^© gyMr
1. MìhmU, {d.Ho$.)2006, _hm{dÚmb`rZ AÜ`mnH$, Zm{eH$.
2. MmH$Uo, g§.d.àm~o«H$a, à.(2010) amîQ´>r` godm `moOZm g§H$ënZm, nwUo, S>m`_§S> npãbHo$eÝg.
3. MmH$Uo, g§ (g§nm) (2010) amîQ´>r` godm `moOZm `emoJmWm nwUo, nwUo {dÚmnrR> _wÐUmb`.
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ABSTRACT
This research reports the findings of a study to quantify the attitudes towards human values
amongst teachers. It is assumed that the attitude of a teacher to the human values is a major
influence on their learning and subsequent teaching of those values through the subject. Attitude is
found to be closely linked to choice of subject for study. Teachers whose main subject is value
education (Bahá’í Academy Panchgani, Satara) have a markedly more positive attitude towards
human values than those of any other subject group. No human value reform has achieved success
without the commitment of teachers. The personality of teachers plays an extremely important role
in the process of sustain the human values in the students. Factors like attitude, value system and
belief influences the human value along with their knowledge and skills. To achieve value based
education, we need to have clear core defined values moral, logical, ethical and aesthetic values. It
is the need of the time to make all possible attempts to inculcate value oriented education in the
centre of learning. The teacher, the educational administrators and the people as a whole should
devote their time and energy to make the children aware of their value system. Human values are
the same as of life. These are individual as well as social. The idea of the study of human values was
discussed by many researchers. Attitudes of the teachers towards human values, particularly the
teachers as a role models help to promote values among students. Therefore researcher tries to
find out attitudes of the teachers towards human values. The survey was carried out in one Local
Education Authority in the CSSM, YCMOU B. Ed Chembur, Mumbai Center and the sample
comprised 74 primary and secondary teachers.
Keywords: Human Values
Introduction
By human values we refer to the broad sphere of what human beings and communities find
important, significant, meaningful, worthwhile, desirable or good. Human values include moral or
ethical values, concern with right action or good modes of being, but also more broadly include
concern with human happiness, well-being, or flourishing. They include aesthetic values, a concern
with the beautiful.
The adjective "human" serves to distinguish our more inclusive field of concern from certain others
where the meaning of the word "values" is more tightly focused. In economics, for example, we say
that properties, stocks or currencies have certain values -- or in logic or algebra, we say that
statements or variables may have certain values. Of course, human values may include a concern
with these.
The validity, invalidity of human values can be judged intellectually, objectively and scientifically.
Human values are variable from time to time and from place to place. But this does not alter in the
slightest degree the validity, invalidity of the human values.
According to Allport (1951), 'A value is a belief upon which a man acts by preference.' Kluchohn
(1951) says that, “values regulate impulse satisfaction, the need for the requirements of both
personality and socio cultural system for orders, the need for respecting the interests of others and
of the group as a whole in social living. A value is a conception of the desirable and not something
that is merely desired. It is extremely difficult to define as to what is desirable”. Religious and Moral
Education Committee (1959) defined moral and spiritual value as: “Anything that helps us to behave
properly towards others is of moral value. Anything that takes us out of our self and inspires us to
sacrifice for the good of others or for a great cause is of spiritual value”.
Significance of the Topic
Education is a process aimed at socializing and humanizing individual citizen through their life from
birth till death. Human values contribute the following significance for individual and social.
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1. Creation of good citizenship.
2. Development of healthy and balanced personality.
3. Reorganization and reconstruction of experience.
4. Development of character.
5. National integration and national development.
Knowledge leads to awareness, awareness builds right perception and attitude which leads to
action. Thus is an urgent need to sensitize the students towards human values. Hence, the present
study is aimed at studying, 'Attitude of the Teachers towards Human Values'.
Objectives
1. To find out the attitude of teachers towards human values.
2. To analyze the attitude of teachers towards human values with respect to their sex.
Scope and Limitation
The present research is delimited to study of the YCMOU, Nashik B.Ed. Students i.e. teachers from
the various schools of CSSM, Chembur Center.
Hypothesis
There is no significant difference between male and female teachers in their attitude towards human
values.
Review of Literature
Following are the major review of literature which are from the various resources.
h Yasoda R. and Swapna K., (2015) study on the, Attitude of B. Ed. Students towards human
values. They focused on the human values with respect to their sex, father's educational
qualifications and occupation, mother's occupation and, parents annual income also. Their
finding was, B.Ed. students with their mothers' occupation as house wives and others differ
significantly in their attitude towards human values. Mothers' occupation is an influencing factor
of B.Ed. students attitude towards human values.
h Simon Haines, Professor of English, Director/Chairman, and The mission of the Research
Centre for Human Values is to promote electiveness about human values through research,
public discussion and teaching focused on values and value-conflicts as they present
themselves in contemporary lives and across our contemporary academic disciplines.
h Joseph C. Clawson and Donald E. Vinson, University of Southern California study on
HUMAN VALUES: A HISTORICAL AND INTERDISCIPLINARY ANALYSIS. To summarize, any
object of interest to a consumer may fall within the definition of a consumer value provided it
meets the criteria mentioned above. It can involve any generalized person-centered end-state
of existence, mode of behavior, pattern of ideas, grouping of people, biological condition, or
direct benefit that is highly esteemed by the consumer himself, or perceived to be esteemed by
others who are important to him. It is used by him as a criterion for evaluating a wide variety of
other values, objects, activities, and people. It is an enduring type of belief, widely held by the
consumer and by many but not all other members of his subculture or society. It is acquired and
modified through personal, social, and cultural learning starting early in life, and plays a central
role in his decision-making.
h Samriti Mona and Sushma Saini (2014) study on: To study the moral values among male and
female school students. The future of any country depends on the overall development of its
students. Moral development is one such aspect of this development. There are many stages of
human development. From all these stages, childhood stage is most important, as at this stage
the mind of child is fresh and raw to perceive any kind of knowledge. Holistic development of an
individual is incomplete if moral values are neglected. Moral values play an important role in
shaping personality of child. Moral values are things held to be right or wrong or desirable or
undesirable. While morality is something described as innate in human, the scientific view is
that a capacity for morality is genetically determined in us, but the sets of moral values is
acquired, through example, teaching and imprinting from parents and society. Realizing the
importance of moral values among elementary school students a descriptive study was
conducted using moral value scale for school children by Alpana Sen. Gupta and Arun Kumar.
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The result was statistically analyzed using mean, SD and t-ratio. The moral value dimensions
lying, dishonesty, stealing and cheating was compared and assessed for male and female
students.
Above all literature we can conclude that our aim for visionary approach towards achievement of
human values and its developmental practices in our life.
Tools and Methods
For this study, descriptive survey method was employed for the present study. Total 74 YCMOU,
Nashik Student teachers studying at center in CSSM, Chembur, Mumbai consist the sample. A five
point attitude scale was the tool used for collecting the relevance data. In the tool, five major
dimensions related to the human values are there like, Truth, Righteous conduct, Peace, Love and
Non-Violence. The collected data were analyzed using Mean, SD and T Value statistical
techniques.
Result: Data Analysis
1. From the Gender wise attitude of the teachers towards Human Values it was found that Male and
female teachers do not differ significantly in their attitude towards human values.
Interpretation: It can be seen that the obtained t-value is less than the table value at except in
the case of variable sex is not influencing factor of the attitude of teachers.
2. Dimension wise distribution of the attitude score of teachers towards human values shows that
Gender is not an influencing factor of teacher's attitude towards different dimension of human
values.
Interpretation: The t-value obtained clearly indicates that there is no significant difference in
the teacher's attitude of male and female towards human values such as truth, righteous
conduct, peace, love and non- violence.
Conclusions
Activity should be organized in such a way that human values are automatically imbibed and
desired change in the attitude takes place. Involvement of teachers in service activities outside the
four walls of the institution helps the students to develop human values. According to Reid,
“Education is part of life, and clearly our questions about values and education are inseparably from
questions of values in life. Values are embodied in educational practices.” Thus, education
develops a sense of discrimination between good and bad. This discrimination is based on human
values. And these values are tested and treated in schools by teachers as well as family members
also.
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ABSTRACT
“Earth provides enough to satisfy every man's needs, but not every man's greed.”
- Mahatma Gandhi
The environmental ethical values in the different regions of the world are ideally drawn from a
diversity of rich philosophical thoughts and acting judicial system for the environment concern.
Ethical human values helps in arriving at value-based judgments in life based on practical
understanding of various natural principles rather than acquiring certain prejudices.
Human values pertaining to Sustainable Development vis-a-vis Environment is the overarching
paradigm of the United Nations. It is assumed in many spheres that the declarations, conventions
and norms adopted by member states of the UN are universally accepted by persons in all
countries. However, from statistics and empirical observations across the world there appears to be
a lack of general compliance with the inherent ethical principles found in the UN instruments and
conventions. A survey of country reports to treaty bodies at the United Nations reveals the number of
abuses by states around the world. But since the independence history reveals that Indian judiciary
and its related enforcement machinery are often having care and respect for the ethical values
relating to environmentalism by various judgments'. There are four dimensions to human values for
the sustainable development society, environment, culture and economy which are intertwined,
not separate. Sustainability is a paradigm for thinking about the future in which environmental,
societal and economic considerations are balanced in the pursuit of an improved quality of life
enriching ethical human values.
Keywords: Judgments, Sustainable development, Higher Judiciary, The Supreme Court of India
Environment Protection and Conservation, Article 14, 19,21 of Indian Constitution.
Environmental Ethics is the philosophical discipline that considers the moral and ethical relationship
of human beings to the environment. While ethical issues concerning the environment have been
debated for centuries, environmental ethics did not emerge as a philosophical discipline until the
1970s. Its emergence was the result of increased awareness of how the rapidly growing world
population was impacting the environment as well as the environmental consequences that came
with the growing use of pesticides, technology, and industry. The United Nations Conference on
Environment and Development, held in Rio de Janeiro in 1992, provided the fundamental principles
and the programme of action for achieving sustainable development which is one of the ethical
human values for protection and preservation of the environment related issues. As defined by the
Brundtland Report, sustainable development means “Development that meets the needs of the
present without compromising the ability of the future generations to meet their own needs”.1
The Earth Summit or United Conference on Environment and Development (UNCED) was held at
Rio de Janeiro, Capital of Brazil, from June 3 to June 12, 1992. It was the largest International
conference in the history of International relations and International Law. It was attended by 178
nations. More than 20, 000 participants attended the conference. The plenary session was attended
by 130 heads of State and Government.
The Earth Summit is the culmination of series of UN conference beginning with the Stockholm
Conference on Human Environment in 1972. Industrialized countries degrade the environment by
insatiable consumption of resources and intense production of wastes, while high fertility and rapid
population growth in many developing countries put damaging pressure on the planet combined,
such human demands are undermining the world's natural resources base, land, water, and air
upon which all development depends. These issues are, therefore, not only environmental but also
economic.
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Some of the main issues confronting the Earth Summit or UNCED were finances (i.e. who will pay
for the cleaning of the world); technology transfer, institutional framework, climate change, forests
biological diversity and sustainable development. Six issues on which North and South expressed
divergent views were Greenhouse gas emission. Forests population, Technology transfer, Finance
and Degradation. Besides the main issue of funding environmental programmes outline in Agenda
21, other major achievements of the UNCED include a convention on Biodiversity, a convention on
climate change, a convention on forestry, and Earth Charter or Rio-Declaration.
Rio-Declaration contains 27 principles or points concerning almost all countries of the global
community and enlisting general rights and obligations on environment protection. The more
important of the principles of Rio-Declaration are as follows:
Human beings are at the centre of concerns for sustainable development. They are entitled to
healthy and productive life in harmony with nature. States have, in accordance with the charter of
the United Nations and the principles of International Law, the sovereign right to exploit their own
resources pursuant to their own environmental policies and the responsibility to ensure that
activities within their jurisdiction or control do not cause damage to the environment of other States
or areas beyond the limits of national jurisdiction (Principle 2).
Following the Earth Summit, the UNCED, in pursuance of the decision of the United Nations
General Assembly, established the, United Nations Commission on Sustainable Development
(UNCSD) to fulfill a range of functions. These functions broadly fell into the following three
categories.
In 1992, the first United Nations Conference on Environment and Development (UNCED),
commonly referred to as the Rio Conference or Earth Summit, succeeded in raising public
awareness of the need to integrate environment and development. The conference drew 109 heads
of state to Rio de Janeiro, Brazil, to address what were dubbed urgent problems of environmental
protection and socio-economic development. The Earth Summit influenced subsequent UN
conferences, including Rio+20 and set the global green agenda. “The World Conference on Human
Rights, for example, focused on the right of people to a healthy environment and the right to
development; controversial demands that had met with resistance from some Member States until
the Earth Summit.”
At its eleventh session in 2003, the Commission decided on a multi-year work programme
consisting of review and policy years. Since its establishment in 1992, the Commission has greatly
advanced the sustainable development agenda within the international community.
At the United Nations Conference on Sustainable Development (Rio+20), Member States agreed to
establish a high level political forum that will subsequently replace the Commission on Sustainable
Development.
The United Nations Conference on Sustainable Development (UNCSD), also known as Rio 2012,
Rio+or Earth Summit 2012 was the third international conference on sustainable development
aimed at reconciling the economic and environmental goals of the global community. Hosted by
Brazil in Rio de Janeiro from 13 to 22 June 2012, Rio+20 was a 20-year follow-up to the 1992 Earth
Summit / United Nations Conference on Environment and Development (UNCED) held in the same
city, and the 10th anniversary of the 2002 World Summit on Sustainable Development (WSSD) in
Johannesburg.
The ten day mega-summit, which culminated in a three-day high-level UN conference, was
organized by the United Nations Department of Economic and Social Affairs and included
participation from 192 UN member states including 57 Heads of State and 31 Heads of
Government, private sector companies, NGOs and other groups. The decision to hold the
conference was made by UN General Assembly Resolution A/RES/64/236 on 24 December 2009.
It was intended to be a high-level conference, including heads of state and government or other
representatives and resulting in a focused political document designed to shape global
environmental policy.
The concept of sustainable development has become increasingly popular since it was employed
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and explained in the report of the World Commission on Environment and Development(WCED).
Essentialy it means “development that meets the needs of the present without comprising the ability
of future generations to meet their own needs”2
The right to development must be fulfilled so as to equitably meet developmental and environmental
needs of present and future generations, according to the Rio-Declaration (the Earth Summit). It
has been stated in the declaration in the Principle that : “Man has the F.R. to freedom, equality and
adequate conditions of Life in an environment of a quality that permits a life of dignity and well being
and he bears a responsibility to protect and improve the environment for the present and future
generations.”3
The Supreme Court Contribution in Ethical Human Values for Environmentalism
Environmental ethics helps define man's moral and ethical obligations toward the environment. But
human values become a factor when looking at environmental ethics. Human values are the things
that are important to individuals that they then use to evaluate actions or events. In developing
countries like India, Environmental ethics, along with human values, make for challenging
philosophical debates about man's interaction with the environment. Water and air pollution, the
depletion of natural resources, loss of biodiversity, destruction of ecosystems, and global climate
change are all part of the environmental ethics debate and on the other hand the exploitation of
natural resources is essential for economic progress through industrial development.4 There are
number of judgments of the Supreme Court of India are still trying to imbibe ethical human values in
relation with the environment in the society by reflecting various judgments pertaining to
environment protection and preservation.
In L. K. Koolwal v. State of Rajasthan, the Rajasthan High Court observed that a citizens duty to
protect to protect the environment under Article. 51-A(g) of the Constitution bestows upon the
citizens the right to clean environment. The judiciary may go to the extent of asking the government
to constitute national and state regulatory boards or environmental courts. In most cases, courts
have issued directions to remind statutory authorities of their responsibility to protect the
environment. Thus, directions were given to local bodies, especially municipal authorities, to
remove garbage and waste and clean towns and cities.
T.N. Godavarman Thirumulpad v. Union of India, (2002) 10 SCC 606, 630
With an ever increasing population and corresponding requirement of economic growth, a certain
amount of compromise with environment is inevitable. However, this compromise should not be so
extensive that it overrides the protection of environment altogether. It is at this juncture that the
concept of 'Sustainable Development' comes into picture. Sustainable development is essentially a
policy and strategy for continued economic and social development without detriment to the
environment and natural resources on the quality of which continued activity and further
development depend.
Narmada Bachao Andolan v. Union of India, (2000) 10 SCC 664, 727
Sustainable development means what type or extent of development can take place which can be
sustained by nature/ecology with or without mitigation.
N.D. Jayal v. Union of India, (2004) 9 SCC 362; Also see Atma Linga Reddy v. Union of India,
(2008) 7 SCC 788; Glanrock Estate (P) Ltd. v. State of T.N., (2010) 10 SCC 96;
Tirupur Dyeing Factory Owners Assn. v. Noyyal River Ayacutdars Protection Assn., (2009) 9
SCC 737
Treating 'Sustainable Development' as a part of Article 21, Constitution of India, 1950, Supreme
Court, in held that:
"Therefore, the adherence to sustainable development principle is a sine qua non for the
maintenance of the symbiotic balance between the rights to environment and development. Right to
environment is a fundamental right. On the other hand, right to development is also one. Here the
right to “sustainable development” cannot be singled out. Therefore, the concept of “sustainable
development” is to be treated as an integral part of “life” under Article 21."
M.C. Mehta v. Union of India, (2004) 12 SCC 118
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However, if without degrading the environment or minimising adverse effects thereupon by applying
stringent safeguards, it is possible to carry on development activity applying the principles of
sustainable development, then such activity can be carried out.
Research Foundation for Science Technology & Natural Resource Policy v. Union of India,
(2007) 15 SCC 193
It should also be noted that, while applying the concept of “sustainable development”, one has to
keep in mind the “principle of proportionality” based on the concept of balance.
Susetha v. State of T.N., (2006) 6 SCC 543
The concept is required to be implemented taking a pragmatic view and not on ipse dixit of the court.
Intellectuals Forum v. State of A.P., (2006) 3 SCC 549, 574; Bombay Dyeing & Mfg. Co. Ltd. (3)
v. Bombay Environmental Action Group, (2006) 3 SCC 434; H.P. v. Ganesh Wood Products,
(1995) 6 SCC 363 at page 389
Court should follow the principle of sustainable development and find a balance between the
developmental needs and environmental degradation.
T.N. Godavarman Thirumulpad (104) v. Union of India, (2008) 2 SCC 222
Karnataka Industrial Areas Development Board v. C. Kenchappa, (2006) 6 SCC 371
Adherence to the principle of sustainable development is now a constitutional requirement.
Supreme Court, in Karnataka Industrial Areas Development Board v. C. Kenchappa, while
considering the need to maintain environment during land acquisition, held that: [The concept of
'sustainable development' was extensively discussed in this case]
“.....before acquisition of lands for development, the consequence and adverse impact of
development on environment must be properly comprehended and the lands be acquired for
development that they do not gravely impair the ecology and environment.”
Delhi Transport Deptt., Re, (1998) 9 SCC 250, 251; Research Foundation for Science
Technology National Resource Policy v. Union of India, (2005) 10 SCC 510, 518; M.C. Mehta
(Taj Trapezium Matter) v. Union of India, (1997) 2 SCC 353; M.C. Mehta v. Union of India, (2002)
4 SCC 356; Tirupur Dyeing Factory Owners Assn. v. Noyyal River Ayacutdars Protection
Assn., (2009) 9 SCC 737
The much discussed 'precautionary principle' and 'polluter pays principle' are part of sustainable
development. The concept of 'Sustainable Development', which also emerges as a fundamental
duty from Article 51-A of the Constitution, dictates the expansion of population being kept within
reasonable bounds. “Precautionary Principle” and “Polluter Pays Principle”, which have immensely
affected the environmental jurisprudence in India. Referring to the importance of these two
principles, Justice Kuldip Singh, in Vellore Citizen's Welfare Forum v. Union of India,5 held that:
“In view of the above-mentioned constitutional and statutory provisions we have no hesitation in
holding that the Precautionary Principle and the Polluter Pays Principle are part of the
environmental law of the country.”
Vellore Citizen's Welfare Forum has been a landmark judgement for broadening and explaining the
importance of these principles. Section 20 of the National Green Tribunal Act, 2010 (“NGT Act”),6
specifies that the Tribunal, while passing orders, shall apply the precautionary principle and polluter
pays principle.
S. Jagannath v. Union of India and others, (1997) 2 SCC 87; Tirupur Dyeing Factory Owners
Association Vs. Noyyal River Ayacutdars Protection Association and Ors., (2009) 9 SCC 737
The enactment of NGT Act is preceded by an inclination of the Supreme Court of India (“Supreme
Court”) towards these two principles which, in effect, have become part of the law of the land.
In Karnataka Industrial Areas Development Board v. Sri. C. Kenchappa and Ors., Supreme Court,
while explaining that 'precautionary principle' and 'polluter pays principle' are part of the law of land,
referred to some foreign sources.21 For instance, it referred to the Article 7 of the Bergen Ministerial
Declaration on Sustainable Development in the ECE Region, Australian Conservation Foundation
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etc. Precautionary principle requires anticipatory action to be taken to prevent harm.8 That is, in view
of the precautionary principle as defined by the Supreme Court, the environmental measures must
anticipate, prevent and attack the causes of environmental degradation.9
Narmada Bachao Andolan Vs. Union of India and Others, (2000) 10 SCC 664 Supreme Court held
that:
“the 'precautionary principle' and the corresponding burden of proof on the person who wants to
change the status quo will ordinarily apply in a case of polluting or other project or industry where the
extent of damage likely to be inflicted is not known.”
In other words, if one, who seeks to change status quo of the environment, provides insufficient
evidence to alleviate concern about the level of uncertainity, then the presumption should operate in
favour of environmental protection.10
In Re Suo Motto Proceedings, Delhi Transport Department, (1998) 9 SCC 250; M.C. Mehta Vs.
Union of India (UOI) and Ors, (2005) 10 SCC 217; Karnataka Industrial Areas Development Board
Vs. Sri. C. Kenchappa and Ors., (2006) 6 SCC 371
Precautionary principle, along with polluter pays principles, is also part of the concept of
"sustainable development" and has to be followed by the State Governments in controlling pollution.
Supreme Court has also held that these principles flow from the core value in Article 21 of the
Constitution of India.
Court on Its Own Motion Vs. Union of India (UOI) and Ors., 2012 (6) SCALE 607; Govt. of A.P. and
Ors.Vs. Obulapuram Minig. Company P. Ltd. and Ors. etc., (2011) 12 SCC4 91; Glanrock Estate (P)
Ltd. V. The State of Tamil Nadu, (2010) 10 SCC 96
Another innovation has been the development of the “Absolute Liability” Principle in the case of M.
C. Mehta v. Union of India where Justice Bhagwati laid down a stricter principle of law than the
principle of strict liability in the sense that all the exceptions to the Rylands v. Fletcher rule were not
held applicable in this particular principle applicable to enterprises engaged in hazardous activities
and the size of the industry determined the amount of compensation payable by it. The transition
has been said to be constitutionalism of the tort law. The concept of sustainable development has
been introduced in the Indian judicial scenario by the judges of the Supreme Court including such
international principles in the context of the development that was necessary in the view of the
developing economy that India was and to a certain extent still is. In M. C. Mehta v. Union of India11,
the Supreme Court even went so far as to say that life, public health and ecology is entitled to 12 a
priority over unemployment and rural poverty.
One of the earliest cases where the Supreme Court dealt with the concept of inter-generational
equity was in the case of Rural Litigation and Entitlement Kendra, Dehradun v. State of Uttar
Pradesh AIR 1996 SC 2718 where the question that arose was regarding illegal and unauthorized
mining damaging and destroying the local environmental system and causing ecological
imbalance. The Apex court held that some assets are permanent and should not be exhausted in
one generation and also opined that environmental protection and maintaining ecological balance
and the matters thereto related should be placed on the same standing as economical development
of the economy.
The Court after much deliberation ordered the mining work to stop and held that although this would
cause economical loss to the laborers but this was a price that had to be paid for protecting and
safeguarding the rights of the people to live in a healthy environment with minimal disturbance of the
ecological balance and without avoidable hazard to them and to their cattle, homes and agricultural
land and undue affection of air, water and environment. Of the judges who constituted the so-called
'Green Bench' in the Supreme Court at that period of time, notably mention might be made of Justice
Kuldip Singh who delivered the judgement in the Vellore Citizens Forum v. Union of India case
whereby the concept of sustainable development was applied for the first time in an Indian case.
J.Singh had observed in his judgement that ecological protection and economical development
should not necessarily be seen as radically opposite to each other, rather the answer to the balance
should lie in sustainable development. With this judgement this principle was adopted to
incorporate a customary international law in the Indian environmental jurisprudence.
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In Focus
Environmental ethics take into consideration the moral obligations human beings have concerning
the environment. The values can enlightened how environmental ethics and human values affect
our ability to understand and solve environmental problems. For achieving the consciousness at the
grass roots level it is imperative to spread information and educate the public at large of the
concerned environmental laws, constitutional rights and obligations as well the landmark
judgements given by the Supreme Court to expand the scope of ethical human values for
environmentalism in India.
End Notes
1. 1987 report of the World Commission on Environment and Development (Brundtland Report)
[Report of the Commission chaired by the then Prime Minister of Norway, Ms G.H. Brundtland]
2. WCED, Our Common Future (1987), Prior to this, the concept had been used in the Stockholm
Conference on the Human Environment 1972
3. Kuljit Kaur (April 2007), Nyaya Deep The Official Journal of NALSA, Vol. VIII, Issue 2,p.16
4. Dr.N.Maheshwara Swami(2008)Textbook on Environmental Law, Asia Law House
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_wº$ {dÚmnrR>mÀ`m E_.ES>. {dÚmÏ`mª_Ü`o g§nH©$gÌmÀ`m _mÜ`_mVyZ {d{dYVoVyZ EH$Vm,
g§KQ>rVnUm, àm_m{UH$nUm, gm¡§X`©ÑîQ>r Am{U XÿaÑîQ>rMm {dH$mg
bo{IH$m: S>m°.g§OrdZr amOoe _hmbo
à.g§MmbH$, {ejUemñÌ {dÚmemIm, `ed§Vamd MìhmU _hmamîQ´> _wº$ {dÚmnrR>, Zm{eH$, B_ob: drsanjivani_mahale@yahoo.co.in

gmam§e
_wº$ {dÚmnrR>m_Ü`o àdoe KoUmao {dÚmWu ho àm¡T> AgVmV. Vo AZw^dg_¥ÜX AgVmV. AZoH${dY H$maUm§_wio Ë`m§Zm {dÚmWu XeoV {ejU Z
KoVm Amë`m_wio ZmoH$ar/ì`dgm` H$aVmZm Vo {eH$V AgVmV. ñd`§ AÜ``ZmMr gd` bmJë`m_wio AmOÝ_ {dÚmWu ~ZVmV. Am¡nMm[aH$,
AZm¡nMm[aH$ Am{U ghO {eúmU nÜXVrZo Vo gVV ì`dgm`mbm AZwén H¥$Vr {eH$VmV.
e¡j{UH$ joÌmV H$m`© H$aUmè`m ì`º$tÀ`m ì`mdgm{`H$ {dH$mgmgmR>r _wº$ {dÚmnrR>m_m\$©$V {ejUemñÌ {ZîUmV (E_.ES>.) {ejUH«$_
am~{dbm OmVmo. `m {ejUH«$_mV {dÚmÏ`mªZm VmpËdH$ Aä`mgH«$_, g§emoYZ H$m`© Am{U joÌr` H$m`© H$amdo bmJVo. {dÚmÏ`mªZm _mZdr
AmYma XoÊ`mgmR>r gwQ>²Q>rÀ`m H$mbmdYrV g§nH©$ gÌ Am`mo{OV Ho$br OmVmV. {dÚmÏ`mªZm g§nH©$ gÌmV {d{dY KQ>H$m§~m~V _mJ©Xe©Z Ho$bo
OmVo. g§nH©$ gÌmÀ`m Xaå`mZ ho {dÚmWu {Zdmgr AgVmV. AZm¡nMm[aH$[aË`m Ë`m§À`mH$Sy>Z _yë` {dH$gZmg§X^m©V {d{dY H¥$Vr H$éZ
KoVë`m OmVmV. `m H¥$Vt_YyZ _yë`m§Mr éOdUyH$ hmoB©b `mH$S>o OmUrdnyd©H$ bj {Xbo OmVo. {d{dY H¥$Vt_YyZ {dÚmÏ`mªH$S>o _yë`m§Mr
éOdUyH$ Pmbr. Ë`mMm CÀM e¡j{UH$ g§nmXZmgmR>r Cn`moJ Pmbm. Ë`mMà_mUo Ë`m§À`m_Ü`o {d{dYVoVyZ EH$Vm, g§K{Q>VnUm dmT>rg
bmJbm. Ë`mVyZ gm_m{OH$ EH$VoMr OmUrd {Z_m©U Pmbr. {dÚmÏ`mªZr E_.ES>. nyU© Ho$ë`mZ§Va Ë`m§À`mV g§emoYZmË_H$ XÿaÑîQ>r {dH${gV
Pmë`m_yio Ë`m§Zr g§emoYZmVrb CÀM nXdr àmßV Ho$br. `m~m~VMr _m§S>Ur àñVwV emoY{Z~§YmV Ho$bobr Amho.
~rOg§km: g§nH©$ gÌ, à_m{UH$nUm, g§KQ>rVnUm, gm¡X`©ÑîQ>r, XÿaÑîQ>r {d{dYVoVyZ EH$Vm
àñVmdZm
^maVr` g§{dYmZmÀ`m àmñVm{dH$mV gd© ZmJ[aH$m§g gm_m{OH$, Am{W©H$ d amOZ¡{VH$ Ý`m`, {dMma A{^ì`º$r, {dídmg, lÜXm, CnmgZm
h`m§Mo ñdmV§Í`, XOm©Mr d g§YrMr g_mZVm ho d¡`pº$V {dH$mgmMr _yë`o _m§S>bobr AmhoV. EH$ gmd©^m©_, g_mOdmXr, Y_©{Zanoj,
bmoH$emhr JUamÁ` KS>{dÊ`mg Ë`mV àmYmÝ` {Xbobo Amho. WmoS>Š`mV g§{dYmZmV ì`º$r {dH$mgm~amo~arZzo gm_m{OH$ {dH$mgmMmhr {dMma
_m§S>bobm Amho. gmR> dfm©Z§Vahr ^maVr` amÁ`KQ>Zm gdmªZm _mJ©Xe©H$ R>aV Amho.
g_mOmVrb AZoH$ ì`º$r {d{dY H$maUm§_wio nma§n[aH$ {ejU àUmbrÀ`m _`m©Xm bjmV KoVm {ejU KoD$ eH$V Zmhr. àm¡T> {ejU
XoÊ`mgmR>r nÌì`dhmamÛmao {ejU, Xÿa {ejU, _wº$ {dÚmnrR>o gwé Pmbr. _hmamîQ´>mVhr EH$ _wº$ {dÚmnrR> _m. `ed§VamdOr MìhmU
h`m§À`m Zmdo ñWmnZ Pmbo.
`ed§Vamd MìhmU _hmamîQ´> _wº$ {dÚmnrR> _m{hVr
`ed§Vamd MìhmU _hmamîQ´> _wº$ {dÚmnrR>mMr ñWmnZm 1989 gmbr Pmbr. g§nyU© _hmamîQ´> ho {dÚmnrR>mMo H$m`©joÌ Amho. g_mOmVrb
VimJmimVrb bmoH$m§n`ªV {ejUmMr kmZJ§Jm nmohmoM{dÊ`mgmR>r {dÚmnrR>mMo ‘kmZJ§Jm KamoKar’ ho {~«XdmŠ` Amho.
g_mOmÀ`m JaOoZwén ì`mdgm{`H$, Vm§{ÌH$ d H$bm {dÚmemIoVrb à_mUnÌ Vo g§emoYZ ñVamn`ªVMo {ejUH«$_ am~{dbo OmVmV. `m
{ejUH«$_m§Zm àdoe KoUmao {dÚmWu ho g_mOmVrb {d{dY ñVam§_YyZ `oVmV. `m {dÚmÏ`mª_Ü`o {d{dY KQ>H$m§~m~VrV {d{dYVm {XgyZ `oVo.
CXm. d`, AZw^d, e¡j{UH$ nmVir, gm_m{OH$, Am{W©H$ nmíd©^y_r JaO, AmdS>, ~m¡pÜXH$ j_Vm Aem {d{dYm§Jr d¡{eîQ>`o AgUmè`m
{dÚmÏ`mªZm EH${ÌV _mJ©Xe©ZmMo H$m_ g§nH©$ gÌmV g_§ÌH$m§Zm H$amdo bmJVo. ~hþ{dY d¡{eîQ>`o AgUmè`m {dÚmÏ`mª_Ü`o EH${dYVm {Z_m©U
H$aÊ`mgmR>r Aä`mgH|$Ðmdarb ì`º$tZm OmUrdnyd©H$ à`ËZ H$amdo bmJVmV.
g§nH$© gÌmÛmao _mZdr AmYma
g§nH©$gÌmV {dÚmÏ`mªZm AmYma XoÊ`mMo _hËdmMo KQ>H$ nwT>rbà_mUo Amho. KQ>Zm§Zwgma {dÚmÏ`mªda hmoUmao n[aUm_ nwT>o _m§S>bobo Amho.
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H$moîQ>H$ H«.1 g§nH©$gÌmVrb {d{dY H¥$Vr Am{U n[aUm_

g§nH©$gÌmV AÜ``Z n[apñWVr {Z_m©U H$aÊ`mgmR>r AmH¥$Vr H«$. 1 _Ü`o XmI{dë`mà_mUo dmVmdaU {Z_m©U Ho$bo OmVo.
AmH¥$Vr H«$-1
ZdrZ {ejUàUmbrVrb {ZînVr ÑîQ>rH$moZ

g§nH©$ gÌmVrb {d{dY H¥$Vr H$aVmZm {dÚmÏ`mªMr Am{W©H$, gm_m{OH$, e¡j{UH$ g§X^© d Ë`m§Mr H$m`©joÌmVrb n[apñWVr {dMmamV KoVbr
OmVo. Ë`m§À`mH$S>o Agboë`m kmZ Am{U Vm§{ÌH$ H$m¡eë`m§Mr AmoiI H$éZ KoD$Z Ë`mMm {Z`moOZmgmR>r Cn`moJ Ho$bm OmVmo. {dÚmÏ`mª_Ü`o
d¡`pº$H$ d gm_m{OH$ AÜ``Z KSy>Z `oÊ`mgmR>r {d{dY nm`è`m, Q>ßno d AÜ``ZmMr nmVir {ZpíMV Ho$br OmVo. AÜ``ZmMr à{H«$`m KSy>Z
Joë`mZ§Va {dÚmÏ`mª_Ü`o d¡`pº$H$ d gm_m{OH$ kmZg§M`mMm emoY KoÊ`mV `oVmo. AÜ``Z {H$Vr Pmbo, Ë`mÀ`m àJVrMr nmVir {ZpíMV
H$aVm `oVo. {dÚmÏ`mªMr àJVrMr nmVir {ZpíMV H$éZ Ë`m§À`mH$Sy>Z àË`m^aU KoD$Z Ë`mMo {díbofU Ho$bo OmVo. AÜ``Z AÜ`mnZ à{H«$`oV
Amdí`H$VoZwgma ~Xb Ho$bo OmVmV. g_mOmZo g_mOmÀ`m {dH$mgmgmR>r _m§S>bobr à{H«$`m Amho. hr AmH¥$Vr XmIdVo. AmH¥$VrMm _yi ñÌmoV,
VmH$dbo (2016) `m§À`m boImVyZ KoÊ`mV Ambobm Amho.
g§emoYZ g_ñ`oMo _hËd
`ed§Vamd MìhmU _hmamîQ´> _wº$ {dÚmnrR>mVrb E_.ES> {ejUH«$_mVrb {dÚmWu ho godm§VJ©V AgVmV. àmW{_H$ Vo _hm{dÚmb`rZ
ñVamVrb {ejU, S>r.ES>. {dÚmb`mVrb {ejH$ à{ejH$, e¡j[UH$ àemgZmVrb ì`º$r `m {ejUH«$_mg àdoe KoVmV. d`moJQ> hm 30 Vo
60 Xaå`mZMm AgVmo. AZw^d {d{dYm§Jr AgVmo. `m {d{dYm§Jr AZw^dmMm Cn`moJ H$éZ kmZm~amo~aM _mZdr _yë` éO{dÊ`mMo H$m_
g§nH©$ gÌmV Ho$bo OmVo. ^{dî`mVhr {dÚmWu EH$_oH$m§Zm _mJ©Xe©Z H$aVmV. {d{dY H$m_m§gmR>r EH$_oH$m§Zm _XV H$aVmV. CÀM {ejU
KoÊ`mgmR>r _mJ©Xe©Z H$aVmV.
VmpËdH$ÑîQ>`m hr _m§S>Ur `mo½` Amho. na§Vw àË`jmV Vo KSy>Z `oVo H$m `mMm emoY KoÊ`mgmR>r nwT>rb g§emoYZ àíZ {ZpíMV H$aÊ`mV Ambo.
1. E_.ES²>.À`m g§nH©$ gÌmgmR>r {dÚmWu hmoñQ>ob_Ü`o amhVmV. Ë`m§Mm JQ>{dH$mgmgmR>r H$gm Cn`moJ H$aVm `oB©b.
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2. {dÚmÏ`mª_Ü`o {d{dY joÌmVrb AZw^dm§Mr XodmU KodmU hmoD$Z kmZmMr nmbir H$er C§MmdVm `oB©b?
3. E_.ES>.À`m {dÚmÏ`mªZr A§VJ©V _yë`_mnZ åhUyZ H$amd`mÀ`m H¥$Vr Vo àm_m{UH$nUo d gMmoarZo H$aÊ`mgmR>r Ë`m§Zm H$go _mJ©Xe©Z
H$aVm `oB©b?
4. E_.ES>. Mo {dÚmWu gmXarH$aUmV gO©ZerbVm Am{U kmZmMm ^{dî`H$mimV Cn`moJ hmoÊ`mgmR>r Ë`m§À`mV XÿaÑîQ>r H$er {dH${gV
H$aVm `oB©b Ago g§emoYZ àíZ g_moa R>odwZ nwT>rb g§emoYZ g_ñ`m {ZpíMV H$aÊ`mV Ambr.
g§emoYZ g_ñ`m
_wº$ {dÚmnrR>mÀ`m E_.ES>. {dÚmÏ`mª_Ü`o g§nH©$gÌmÀ`m _mÜ`_mVyZ {dH${gV hmoUmè`m _yë`m§Mm Aä`mg.
g§emoYZ C{ÔîQ>o
1. E_.ES>. {dX²>`mÏ`mªÀ`m EH${ÌV {Zdmgm_wio Ë`m§À`mV JQ>{dH$mg ^mdZm {dH$gZmMm emoY KoUo.
2. E_.ES. {dX²>`mWu Ë`m§À`m {d{dYm§Jr AZw^dm§Mr, g§X^© ómoVm§À`m XodmUKodmUrVyZ kmZmMr> nmVir C§Mm{dÊ`mMm à`ËZ H$aVmV H$m
Ë`mMm emoY KoUo.
3. E_.ES>. {dX²>`mWu XrK©ñdmÜ`m` gmXarH$aUmVyZ {_imboë`m àË`m^aUmMm dmna nwT>rb {XK©ñdmÜ`m`mV H$aVmV H$m Ë`mMm emoY KoUo.
4. E_.ES>. {dX²>`mWu XrK©ñdmÜ`m` gmXarH$aUmgmR>r gO©Zerb H¥$VtMm dmna H$aVmV H$m Ë`mMm emoY KoUo.
5. E_.ES>. {dÚmWu XrK©ñdmÜ`m` gmXarH$aUmVyZ Aä`mgH«$_mMo X¡Z§{XZ OrdZmVrb Cn`moOZmMm emoY KoVmV H$m Ë`mMm Aä`mg H$aUo.
g§emoYZ H$m`©nÜXVr
àñVwV g§emoYZmgmR>r gd}jU g§emoYZ nÜXVrMm dmna H$aÊ`mV Ambm. _yë` éO{dÊ`mgmR>r H¥$Vr {ZpíMV H$aÊ`mV Amë`m. Ë`m§Mm
OmUrdnyd©H$ dmna H$aÊ`mV Ambm. gm_J«r EH$ÌrH$aUmgmR>r gh^mJr {ZarjU, àíZmdbr nS>Vmim gyMr Am{U AZm¡nMm[aH$ _wbmIV
BË`mXr gmYZm§Mm dmna H$aÊ`mV Ambobm Amho.
gm_J«r àm_w»`mZo JwUmË_H$ ñdénmV hmoVr. Ë`m_wio {VMo {díbofU JwUmË_H$ nÜXVrZo H$aÊ`mV Ambobo Amho.
C{X²XîQ>{Zhm` gm_J«r {díbofÊm
1. JQ>{dH$mg ^mdZoMm {dH$mg ({d{dYVoVyZ EH$Vm)
{d{dY joÌmV H$m`© H$aUmè`m 4-5 {dÚmÏ`mªZm EH$M Imobr amhÊ`mg {Xbr. àË`oH$mÀ`m ñdV:À`m KamVrb amhÊ`mÀ`m gd`r doJdoJi`m
hmoË`m. na§Vw AZm¡nMm[aH$ MM}_YyZ Ë`m§Zr EH$_oH$m§À`m gd`r g_OyZ KoVë`m. eŠ`Vmo àË`oH$mÀ`m gmo`rZwgma é__Ü`o amhÊ`mg gwédmV
Ho$br. {dÚmnrR>mV {~~Q>`mMm dmda Agë`m_wio amÌr Oodm`bm OmVmZmhr EH${ÌVnUo OmUo, {dÚmWuZtZm Ë`m§À`m JoñQ>hmD$gn`ªV ¿`m`bm
OmdyZ Z§Va gmoS>{dÊ`mg OmV hmoVo. EH$m Hw$Qw>§~mVrb gXñ` åhUyZ gd© EH${ÌVnUo amhV hmoVo. {dÚmWuZr g§nH©$gÌmV CnpñWV ZìhË`m.
H|$Ðg_Ýd`H$m§Zm Ë`m§À`m é_da ZoD$Z Ë`m§Mr AS>MU g_OmdyZ KoVbr. d `mo½` Vr _XV Ho$br.
2. g§KQ>rVnUm {dH$gZ
gd© {dÚmÏ`mªZm g§X^© nwñVHo$ CnbãY Pmbr ZìhVr. H$mhr {dÚmÏ`mªZr BVa J«§Wmb`m§_YyZ nwñVHo$ {_i{dbobr hmoVr. g§nH©$ gÌmÀ`m doir
nwñVH$m§Mr XodmUKodmU, àíZm§Mr MMm©, CËVam§Mo _wX²Xo d Cn_wÚm§Mr _m§S>Ur, boIZ, ghH$mar {dÚmÏ`mªg_moa é__Ü`oM g§Ü`mH$mir
gmXarH$aU H$éZ Ë`m§À`mH$Sy>Z àË`m^aU KoD$Z Amdí`H$ Vo ~Xb H$aUo. gwYm[aV [XK©ñdmÜ`m` boIZ Am{U gmXarH$aU H$aÊ`mMm à`ËZ
H$aUo.
OwÝ`m VwH$S>rMo V¥Vr` g§nH©$gÌ Am{U ZdrZ VwH$S>rMo àW_ g§nH©$ gÌ {XdmirV gwQ²>Q>rV `oV AgV. OwÝ`m Am{U ZdrZ {dÚmÏ`mªZm EH${ÌV
AmUyZ Ë`§mZm _mJ©Xe©Z Ho$bo OmV Ago. Ë`mdoir OyZo {dÚmWu ZdrZ {dÚmÏ`mªZm {df`{Zhm` g§X^© nwñVHo$, g§emoYZmg§§~§Yr g§X^© nwñVH$m§Mo
CnbãY {R>H$mUm~m~V _m{hVr XoV. OoUoH$éZ ZdrZ {dÚmÏ`mªMo E_.ES>. {H$_mZ H$mbmdYrV nyU© hmoÊ`mgmR>r _mJ©Xe©Z hmoB©b.
3. àm_m{UH$nUm d XyaÑï>r
n{hë`m A{Zdm`© Aä`mgH«$_mÀ`m [XK©ñdmÜ`m` gmXarH$aU H$aVmZm narjH$m§H$Sy>Z {dÚmÏ`mªZm gyMZm {Xë`m OmVmV. `m gyMZm H$moUË`m
{_imë`m Ë`mMr Ë`m§Zr boIr Zm|X H$amd`mMr hmoVr. `m gyMZm {dMmamV KoD$Z Xþgè`m [XK©ñdmÜ`m`mMo boIr {Z`moOZ H$amd`mMo hmoVo.
Xþgè`m gmXarH$aUmZ§Va n{hë`m gmXarH$aUmZ§VaÀ`m {Z`moOZmMm gmXarH$aUmgmR>r Vwåhmbm H$gm Cn`moJ Pmbm Vo Zm|Xdmd`Mo hmoVo. `m
{Z`moOZm_wio gmXarH$aUmV H$moUH$moUË`m gwYmaUm Pmë`m ho Ë`m§Zr Zm|X{dbo. Xþgè`m gmXarH$aUmV {Xboë`m gyMZm§Zygma {Vgè`m
gmXarH$aUmgmR>r H$amd`mMo ~Xb d {Z`moOZ Ë`m§Zr H$aUo Ano{jV hmoVo. {Vgè`m gmXarH$aUmZ§Vahr `mM ñdénmMo àíZ {dÚmÏ`mªZm
{dMmaÊ`mV Ambobo hmoVo.
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[XK©ñdmÜ`m` gmXarH$aUmÀ`m EHy$U AZw^dmMm {dÚmÏ`m©bm ñdV:À`m àJVrgmR>r Pmbobm Cn`moJ nwT>rbà_mUo _m§S>bobm Amho.
1. {df`mMr _m§S>Ur ì`dpñWVnUo H$aVm `oVmV.
2. g§X^© J«§W APA nÕVrZo {b{hVm `oVo.
3. {df`mMr _wÔogyXnUo _m§S>Ur d gmXarH$aU H$aUo.
4. {Z`moOZ d gmXarH$aU `mV Vmi_oi gmYUo.
5. boIZmV Q>mn{Q>nnUm, AMyH$Vm Agmdr.
6. AmË_{dídmg, doµioMo `mo½` {Z`moOZ j_Vm {dH${gV Agmdr.
7. AmX^© nmXa{e©H$m H$er ~Zdmdr ho g_Obo.
8. OŠPMm dmna H$gm H$amdm ho g_Obo.
9. n{hë`m gmXarH$aUmÀ`m doir g§^«_mdñWm hmoVr. VmpËdH$ _m{hVrda ^a OmñV nmaX{e©Ho$Mr _m§S>Ur `mo½` ZìhVr. gyMZm§Zwgma {Vgè`m
gmXarH$aUmV gd© XwéñË`m H$aÊ`mV Amë`m.
10. AmË_{dídmg dmTbm.
11. gmXarH$aUmV gd© _wÚm§Mr _m§S>Ur H$amd`mMr ho g_Obo.
12. àíZmbm AZwgéZ R>iH$ _wÔo, Cn_wÔo {ZpíMV H$go H$amdo d Ë`mMo àmË`{jH$ {_imbo.
13. VÁk _mJ©Xe©H$m§Zr MwH$s~m~V AMyH$ _mJ©Xe©Z Ho$ë`m_wio ÌwQ>r H$_r Pmë`m.
14. _moR>m Ame` _moOŠ`m eãXm§V _m§S>ë`mMo H$m¡eë` àmá Pmbo.
15. g§H$ënZoMo e¡j{UH$ Cn`moOZ d BVa KQ>H$m§er g§~§Y H$gm OmoS>mdm `m~m~V _m{hVr {_imbr.
16. g_d`ñH$ JQ>mg_moa gmXarH$aU H$go H$amdo ho {eH$Vm Ambo.
XyaÑîQ>r
1. gmXarH$aUmgmR>r {_imboë`m {df`mMm Aä`mg gImob Ho$ë`m_wio Ë`mMo X¡Z§{XZ OrdZmV H$go Cn`moOZ H$amdo ho g_Obo.
2. gd© {df`m§_Ü`o g_Ýd` AgVmo. {df`m§Mm Aä`mg H$aVmZ Vmo g_J«VoZo Ho$ë`mg BVa {df`m§er g§~§Y OmoS>Vm `oVmo.
gO©Zerb H¥$VtMm dmna
1. nmaX{e©H$m H$_rV H$_r eãXm§V _m§S>Ê`mV Ambr.
2. nmaX{e©Ho$V Ame`mÀ`m _mJUrZwgma {MÌ AmaoIZ, Vº$m, H$moï>H$ `m§Mm dmna H$aÊ`mV Ambm.
3. {XK© ñdmÜ`m` CÎmamMr _m§S>Ur àíZmbm AZwén nÕVrZo H$aÊ`mV Ambr.
Ame`mMo X¡Z§{XZ OrdZmV Cn`moOZ
{dÚmÏ`mªZm {XK©ñdmÜ`m` gmXarH$aUmgmR>r nS>Vmim gyMr XoÊ`mV Ambobr hmoVr. KQ>H$m§Mr e¡j{UH$ d ì`mdhm[aH$ Cn`moOZ, dmMboë`m
gm{hË`m~mhoa OmdyZ ñdV:À`m AZw^dm§Mr, _Vm§Mr _m§S>Ur H$aVmZm {dÚmWu ñdV:À`m H$m`m©À`m {R>H$mUr Ame`mMm dmna H$gm d Hw$R>o
H$aVm `oB©b `m{df`r ñdV:Mo _V _m§S>V hmoVo.
{ZîH$f©
[XK©ñdmÜ`m` gmXarH$aUmVyZ {dÚmÏ`mªZm {dMma Am{U H¥$VtMr gm§JS> KmbÊ`mMr gd` bmJbr. àË`oH$ eãXmbm gm¢X`©_yë` AgVo.
Ame`mbm AZwén MnH$b eãXm§Mm dmna H$aVm Ambm. Aä`mgd¥ËVrV dmT> Pmbr. H$m_mMo {Z`moOZ H$amdo Ë`mZwgma H$m`©dmhr H$amdr
h`mMr OmUrd {Z_m©U Pmbr. ñdV:~amo~aM BVam§Zm Aä`mgmV _XV H$aUo. gm_m{OH$, ì`mdgm{`H$ OrdZmV dmdaÊ`mgmR>r gH$mamË_H$
d¥ËVr g§K{Q>VnUm {Z_m©U Pmbm.
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ABSTRACT
Inclusive education means that all students attend and are welcomed by their neighborhood school
in appropriate age; regular classes are supported to learn, contribute, and participate in all aspects
of life of the school. Human values are heart of the education. Love, peace, truth, wisdom, integrity,
justice, co-existence, service, devotion and contentment are universal human values. Human
values provide quality of life and sustained development in the society. Human value education is a
planned educational program aimed at the development of values in students and guide them to
develop as human beings in the right path. Human values give direction and firmness to life, bring
the behavioral changes towards positivism, promote the peace and harmony in the individuals and
in the society. Due to developmental and fast changing life, it has been very difficult for education
system to inculcate universal human values in both normal students and children with special
needs. Attitude of society, attitude of regular teachers, nature of curriculum, lack of proper training,
time limit, etc., are barriers in inculcating universal human values through inclusive education. This
research paper focuses on various barriers in inculcating universal human values through inclusive
education. For this research, researcher choose 145 regular teachers teaching in inclusive
classrooms of Kolhapur District.
Keywords: Inculcate, Universal Human Values, Inclusive Education
Introduction
Everyone has the right to education. Education shall be free, at least in the elementary and
fundamental stages. Elementary education shall be compulsory. Education shall be directed to the
full development of human personality and to the strengthening of respect for human rights and
fundamental freedoms. It shall promote understanding, tolerance and friendship among all nations,
racial or religious groups, and shall further the activities of the United Nations for the maintenance of
peace.
'Education for All' means ensuring that all children have access to basic education of good
quality. This implies creating an environment in schools and in basic education programmes in
which children are both able and enabled to learn. Such an environment must be inclusive of
children, effective with children, friendly and welcoming to children, healthy and protective for
children, and gender sensitive.
Inclusion in education is an approach to educate students with special educational needs. Inclusive
education means all students attend and are welcomed by their neighborhood schools in age
appropriate, regular classes and are supported to learn, contribute, and participate in all aspects of
the life of the school. Inclusive education is about how we develop and design our schools,
classrooms, programmes and activities so that all students can learn and participate together.
Traditional education systems and inclusive education systems are different from each other.
UNESCO defines inclusive education as 'a process of addressing and responding to the
diversity of needs of all learners through increasing participation in learning, cultures and
communities, and reducing exclusion within and from education. It involves changes and
modifications in content, approaches, structures and strategies, with a common vision which covers
all children of the appropriate age range and a conviction that it is the responsibility of the state to
educate all children.'
Inclusion is an educational practice in which children with disabilities are educated in classrooms
with children without disabilities. The purpose of inclusion is to make sure that students with special
needs are integrated in the general education setting for as much of the day as possible, with the
supports they need to be successful. Inclusion strategies can include co-teaching, consultative
services, paraprofessional support, modifications to curriculum or testing, accommodations for
specific disabilities, and other services an individual student needs in order to access the district
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curriculum in general education classroom.
Children with special needs are unique individuals. Their uniqueness may be noticed in one or more
of the following dimensions: vision, hearing, movement, communication, perceptual, motor, social,
emotional intelligence and adaptive behavior. These children were previously regarded as children
with diverse abilities. Mainly there are 10 types of disability or special need.
1. Total Blind
2. Partial Blind
3. Hearing Impaired
4. Speech Impaired
5. Mentally Retarded
6. Autism Spectrum Disorder
7. Physically Handicapped
8. Cerebral Palsy
9. Multiple Disabled
10. Learning Disabled
Value in general is a part of philosophy. Philosophy is one of the basic subjects which deal with the
basic problems of mankind. In its discourse, it deals with issues such as existence, knowledge,
values, reasons, mind and language. Its theoretical perspective is developed by various
theoreticians mainly based on a rational approach with a critical outlook. Based on the parameters
of value, a number of other aspects are developed to regulate the behavioral patterns of human.
These values such as dignity, liberty, equality, justice, ethics and morals have their significant
impact to shape the human relations in a society. These philosophical concepts have a profound
impact on law.
The main aim and function of law in any society is to regulate the relations between men and to
alleviate the intensity of conflicts to promote peace, security, good and orderly behavior of mankind
to establish a conflict-free society. This being the main function of law, it absorbs all the essential
tools from every field of study with a critical outlook. This in turn will help to analyze each issue and
lay norms to develop a rational human mind to achieve maximum results in their inter-relationships
with each other. Since the concept of right and its exercise and regulation centered on a number of
values developed from ancient to modern times, they have had a great impact in the realization,
promotion, and protection of human rights. In view of the linkage and importance that values play
and their significant role in the promotion and realization of human rights, the different concepts of
values are examined in brief.
In general, we think of values that are commonly followed by us in day-to-day life. These values vary
from person to person, depending on their experiences and circumstances in which they grow.
However, there are certain basic values which are common to all. They are life, liberty, security,
freedom and success, security to life, kindness, pain, and pleasure. Depending on the
circumstances, the way in which each person grows up considers which value is important to him.
But adhering to values which are common to all, in the longer run, develops a society to establish
peace for the progressive all-round development of all the sections of a society. This will help all to
learn to live with unity in diversity.
Values motivate people to achieve their goals. Values transcend time and territory, and develop
relationships and regulate the behavioral patterns of individuals. These being the central aspects of
values, a number of scholars identified ten basic values, which motivate and regulate the behavior
of human beings in achieving their goals. These goals are: self-destruction, which promotes an
independent thought which results in a judicious decision-making process in creating or exploring
the goal; Stimulation, which creates excitement, novelty and challenges in life; and Hedonism (Self
Satisfaction), which brings in pleasure and sensuous gratification for oneself. Achievement
demonstrates the competence of individuals, according to the standards of society.
Education should encompass values such as peace, non-discrimination, equality, justice, nonviolence, tolerance, to live in peace and security, and respect for human dignity. These objectives
can be achieved only through imparting human rights education, which is an integral part of right to
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education. It emphasizes that value education is not a separate domain. No education is valuefree, and goals of education include the goals of value education itself. Therefore, value
education is not to be taken as burden or as an odd programme/activity. It does not have to be
perceived as yet another task by schools already busy with the hard work of improving retention
and academic achievement of students. Much of the work can be done in the context of what
schools are already doing, despite the constraints under which they are working. The skepticism
and lack of faith in schools as a potential source for fostering values need to be dispelled.
Power brings in social status and prestige, control over people, and resources. Security brings in
harmonious relationship between individuals, to guide the society to establish a compatible
environment for people to lead a life with pleasure and groom their freedoms. Conformity to social
standards mainly regulates the behavior of individuals, and prevents the wrong-doing activities by
individuals to themselves, and towards one another in the society. Tradition promotes the qualities
of respect to the practices that are inherent in society. Religion promotes the innovation of
knowledge and furtherance of values to the achievement of peace and security. It teaches a happy
sharing of the benefits that are derived through the promotion of knowledge. Benevolence
establishes the belief and enhances the qualities of welfare to promote the interest of the individuals
with whom each one interacts in their day-to-day activities. Universalism promotes the qualities of
understanding, appreciation, tolerance and protection for the welfare of people. It takes care of
developing harmonious living and working for the benefit of advancement of scientific knowledge,
and to share the resources equally. The philosophy of human rights is similar with that of the above
values.
Therefore, values are one of the basic aspects of human rights. The strict adherence of human
rights restores not only values, but also in turn the ability to achieve peace, security and
harmonious living in community without any kind of discrimination that exists between individuals
and nation-states. Education is one of the important medium for inculcating human values. Children
with special needs have a right to education. Inclusive education is also important in inculcating
universal human values. If we inculcate universal human values through inclusive education in
children with special needs, then it is very helpful for development of India.
Need of the Study
Inclusive schooling is the practice of including everyone irrespective of talent, disability, socioeconomic background or cultural origin in supportive mainstream schools and classrooms where
the needs of all students are met. By educating all children together, children with disabilities have
the opportunity to prepare for life in the community, teachers improve their professional skills and
society makes the conscious decisions to operate according to the social value of equality. For this
purpose, the government of India started the concept of inclusive education-- but nowadays there is
low seriousness about inclusive education. It is very necessary to inculcate human values in
children with special needs also. Inclusive education is one of the best methods for inculcating
universal human values in both children with special needs as well as in normal students. From all of
the above reasons, the researcher chose this topic for study.
Statement of the Problem
Inculcating Universal Human Values through Inclusive Education: A Study
Definitions of Key Concepts
Inculcate
Conceptual Definition: To impress upon the mind of another by frequent instruction or repetition
(www.thefreedictionary.com)
Operational Definition: For the purpose of this study, inculcate means implant human values in
both children with special needs and normal children.
Universal Human Values
Conceptual Definition: Universal human values are the principles, standards, convictions and
beliefs that people adopt as their guidelines in daily activities which worth for all in world.
(www.humanbasics.org)

The Compass | Vol. 10, No. 1, Part 2 | November 2016

82

Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

Operational Definition: For the purpose of this study, researcher considers love, peace, truth,
wisdom, integrity, justice, co-existence, service, devotion and contentment as universal human
values.
Inclusive Education
Conceptual definition
Acceptance of all pupils in the mainstream system, taught with a common framework, and identified
as the responsibility of all teachers.
Operational Definition
For the purpose of this study, education given to the children with special needs in general schools
of Kolhapur district was studied.
Objectives of Study
1. To identify universal human values in inclusive education.
2. To study barriers in inculcating universal human values through inclusive education.
Assumptions
1. Inclusive education is implemented in all primary schools of Kolhapur district.
2. Inclusive education inculcate universal human values in children with special needs and normal
children
Scope of the Study
1. Present study included municipal corporation schools and Zillha Parishad schools of Kolhapur
district.
2. Present study included regular teachers who teach in inclusive classrooms.
Delimitations of the Study
1. The present study covered municipal corporation schools and Zillha Parishad schools of
Kolhapur district which gives inclusive education for children with special needs.
2. The present study is delimited for only Marathi medium primary schools in Kolhapur district.
Significance of the Study
The researcher is expected to study overall view towards inclusive education. The result of present
study is significant to: Teachers and mobile teachers of children with special needs to remove
barriers in inclusive education.
Plan and Procedure
Selection of Sample for this Study
For the purpose of this study, Kolhapur district was the population of study. Among Kolhapur district
there were 12 Tehsil in which researcher selected 6 Tehsil randomly for study and Kolhapur city
purposively. 6 Tehsil contain various schools which are under control of Zillha Parishad. From Zillha
Parishad schools, 20% schools from each Tehsil were selected randomly. Like that, Kolhapur city
contains various schools which are under control of Kolhapur Municipal Corporation. Schools in
Kolhapur city those are purely under control of Kolhapur Municipal Corporation; 20% schools were
selected for study. Researcher selected one regular teacher from each school. Selected teachers
teach in inclusive classrooms.
Where,
A = Regular Teacher,
Z.P. = Zilha Parishad Schools
Data Gathering Tools
For the present study, the following data gathering tools were used.
1. Document Analysis
For identification of universal human values in education researcher used document analysis.
2. Questionnaire for Regular Teacher
Specific questionnaires were prepared to gather the relevant data and information regarding
inclusive education from the various schools.
Questionnaires were prepared and checked out from experts of different fields. Corrections were
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made according to the instructions of experts and guide. After getting permission from educational
officer of Kolhapur district, questionnaires were applied on the selected sample.
Analysis of Data
Stimulation, self-direction, achievement, power, security, conformity, traditions, universalism,
benevolence, hedonism, justice, honesty, faith, service, freedom, integrity, peace, trust, caring,
loyalty, love, non-violence, sympathy these are universal human values included in education.
Among these universal human values, all values inculcating through inclusive education.

Observation
The Barriers in Inculcating Universal Human Values Through Inclusive Education it was observed
that 88 regular teachers have the problem of time limit, 64 regular teachers have the problem of lack
of training of regular teachers, 49 regular teachers have the problem of attitude of society, 48 regular
teachers have the problem with curriculum and 19 regular teachers have the problem with attitude
of parents.
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Interpretation
It is interpreted that a majority of regular teachers have the problem of time limit and regular
teachers don't complete training of inclusive education in implementation of inclusive education,
where average regular teachers have a problem related with curriculum and society's attitude.
Hence, it is very necessary to solve the problem by headmasters, regular teachers, mobile
teachers, parents etc..
Conclusions
1. Following are the universal human values identified which are inculcated through inclusive
education. Stimulation, self-direction, achievement, power, security, conformity, traditions,
universalism, benevolence, hedonism, justice, honesty, faith, service, freedom, integrity,
peace, trust, caring, loyalty, love, non-violence, sympathy.
2. There are various barriers in inculcating universal human values through inclusive education.
Regular teachers and mobile teachers are facing various problems. Mostly problems related to
time and classroom management. Administrative officers for supervision, headmasters, regular
teachers, mobile teachers overcome these barriers using various methods like discussion with
parents, taking help of school management committee, provide extra time etc..
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~hmB© AH$mX_r, nmMJUr.

gmam§e
^maVr` g§ñH¥$VrV àmMrZ H$mimnmgyZ AZoH$ _yë`o éO[dbr Jobr AmhoV. `m _yë` g§ñH$mamMo H$m`©o g§ñH¥$Vr, Hw$Qw>§~ nÕVr, g_mO ì`dñWm,
^mfm, gm{hË` d {ejU nÕVr_wio hmoV AgVo. "Á`m JwUm§_wio VËdm§_wio ì`º$s, g_mO Am{U {díd øm_Ü`o nañna gwg§dmX gmYyZ gdmªMm
{dH$mg hmoVmo Vr VÎdo åhUOo _yë` hmo`'. (_hm. am. e¡. g§emoYZ d à{ejU n[afX nwUo) _mZdr _yë`o åhUOo _mZdr dV©Z hmo`. _yë`m§Mo
ñdén ho ~hþ{dY AmhoV. H$mhr _yë`o VËH$mbrZ Va H$mhr emídV _yë` AmhoV. VËH$mbrZ_yë`o hr ñWi d H$mbnaËdo ~XbV AgVmV. Va
{Ma§VZ _yë`o hr ñWimV, H$mimV ~Xb Pmbm Var Ë`m§À`mV ~Xb hmoV Zmhr. VrM _yë`o d¡pídH$ AmhoV. `mM d¡pídH$ _yë`m§Zm _mZdr
OrdZmV _hËdmMo ñWmZ Amho.
g§nyU© OJmV _mZdr OrdZmVrb àË`oH$ ^mJmV n[adV©Z KSy>Z `oV AmhoV. EH${dgmì`m eVH$mV AmYw{ZH$ V§Ì{dkmZmMr H«$m§Vr KSy>Z kmZmMm
àñ\$moQ> Pmbm Amho. OJ {d{dY A§Jm§Zr g_¥Õ d g_W© hmoV AmhoV. nU `mM n[adV©Zm_wio _mZdr OrdZ Agwa{jV d Aem§V ~Zbo OmV
Amho. {_i{dboë`m kmZm~amo~a Ë`mgmo~V bmJUmar _yë`o _mÌ Omonmgbr OmV ZmhrV. V§ÌkmZm_wio OJ Oar IoS>o Pmbo Agbo Var _mUyg_mUgmnmgyZ Xÿa Mmbbm Amho. åhUyZM Mm§Jë`m M[aÍ`mMr OS>U-KS>U H$aUmar _yë`o _hËdnyU© R>aV Amho. H$mhr _yë`o hr Xoe, àXoe,
^mfm g§ñH¥$VrZwgma ~XbV AgVmV EImXo _yë` EImÚm g_mOmgmR>r {hVH$maH$ Agob Va VoM Xwgè`m g_mOmgmR>r {hVH$maH$ AgobM Ago
Zmhr na§Vw emídV _yë`o _mÌ gdmªgmR>rM {hVH$maH$ AgVmV øm Ñ[ï>H$moZmVyZ emídV _yë`m§Mo gmd©{ÌH$rH$aU hmoUo JaOoMo Amho.
_yë`o éO{dÊ`mMr O~m~Xmar Hw$Qw>§~m~amo~aM emioVrb {ejH$m§dahr AmhoV åhUyZ øm {ejH$m§Zm {ejH$ à{ejU H$m`©H«$_mV `mo½` {_imbo
Va Vo Amnë`m {dÚmÏ`mª_Ü`o `mo½`àH$mao _yë`o éOdVrb. `mgmR>r ^maVmVrb nyd©àmW{_H$ {ejUmMo àUoVo, {ejUVÁk {JOw^mB© ~YoH$m
`m§À`m "{XdmñdßZ' nwñVH$mVrb EH$m bú_re§H$a `m {ejH$mZo {dÚmÏ`mª_Ü`o {d{dY à`moJmÛmao éO{dbobr _yë`o {Xbr AmhoV `m g§X^m©V
g§emoYH$ ~r. ES²> . à{ejUmWvVrb d¡pídH$ _yë`m§Mo nyd© MmMUrÛmao emoY KoVbm OmB© Am{U Ë`mZ§Va "{XdmñdßZ'Ûmao AÜ`mnZmVyZ R>am{dH$
_yë`m§Mr éOdUyH$ H$éZ CÎma MmMUrÛmao Ë`m§À`mV Pmboë`m _yë` éOdUyH$sMm n[aUm_ ~{KVbm OmB©b.
^{dî`mV em§VVm, ñdmV§Í`, Y_©{ZanojVm, Ý`m` hr _yë`o {Q>H$dyZ R>odÊ`mMr O~m~Xmar hr {ejH$m§da AmhoV. `m åhUyZ à{ejUmWvda `mo½`
_yë`m§Mr éOdUyH$ Pmbr Va ^mdr {dÚmÏ`mªda Ë`mMo Mm§Jbo n[aUm_ {XgyZ `oVrb. åhUyZ "{XdmñdßZ' Ûmao AÜ`mnZmVyZ _yë`o éO{dbr Va
Ë`mMm n[aUm_ à{ejUmWt©_Ü`o ~Km`bm {_iob.
~rOg§km: ‘{XdmñdßZ’ nwñVH$
àmñVm{dH$
_mZdr àmÊ`mÀ`m CËH«$m§V AdñWonmgyZ _yë`m§Mr gwédmV Pmbr Amho. Ë`m _yë`m§V ^a nS>ë`m_wio Ë`m§Mr g§»`m, àH$ma dmT>bo Amho. _mZdr
_yë` åhUOo _mZdr dV©Z hmo`. ^maVr` g§ñH¥$VrV AZoH$ _yë`o àmMrZ H$mimnmgyZ éO{dbr Jobr Amho. _yë`o éO{dÊ`mMo H$m`© g§ñH¥$Vr,
Hw$Qw§~ nÕVr, g_mOì`dñWm, ^mfm, gm{hË` d {ejUmÛmao hmoV AgVo. "_yë` åhUOo g_m`mo{OV _mZdr dV©Z hmo`. `m _mZdr dV©ZmMm
ñdV:À`m, g_mOmÀ`m, amï´>m§À`m d Am§Vaamï´>r` gm_§Oñ`mÀ`m {dH$mgm H$arVm _hÎdmMm dmQ>m AgVmo.' (S>m°. Jmd§S>o, nrEM².S>r. à~§Y)
_yë`m§Mo ñdén ~hþ{dY AgyZ H$mhr _yë`o VËH$mbrZ Va H$mhr emídV _yë`o AmhoV. VËH$mbrZ _yë`o hr ñWi d H$mbnaËdo ~XbVmV nU
{Ma§VZ _yë`o hr ñWi, H$mb d ì`{º$naËdo ~XbV ZmhrV. Ë`m§ZmM d¡pídH$ _yë`o XoIrb åhUVmV.
EH${dgmì`m eVH$mV àË`oH$ joÌmV n[ad©VZ KSy>Z `oV AmhoV. AmYw{ZH$ V§Ì{dkmZ, kmZmMm àñ\$$moQ> hmoV Amho. _mZdr OrdZ J[V_mZ,
g_¥Õ d g_W© hmoV AgVmZm EH$m ~mOybm Agwa{jV d Aem§V ~ZV Amho. kmZm~amo~a Ë`mgmo~V bmJUmar _yë`o _mÌ Omonmgbr OmV ZmhrV.
V§ÌkmZm_wio OJ Odi Ambo Agbo Var _mUyg _mUgmnmgyZ Xÿa OmV Amho. åhUyZM _yë`m{Y{ð>V g_mOmMr JaO {Z_m©U Pmbr Amho.
Hw$Qw>§~, g_mOm~amo~aM emioVrb {ejH$m§dahr _yë`o éO{dÊ`mMr O~m~Xmar AmhoV. åhUyZM {ejH$ à{ejU H$m`©H«$_mV Ë`m§Zm
_yë`m§{df`r `mo½` _mJ©Xe©Z {_imbo Va Vo Amnë`m {dÚmÏ`mª_Ü`o `mo½` àH$mao _yë`o éOdy eH$Vrb. `mgmR>r ^maVmVrb AmÚ ~mb{ejUmMo
àUoVo {ejUVÁk {JOw^mB© ~YoH$m `m§À`m "{XdmñdßZ' nwñVH$mVrb bú_re§H$a `m {ejH$mZo {dÚmÏ`mª_Ü`o {d{dY _yë`o à`moJmÛmao éO{dbr
AmhoV `mM g§X^m©V g§emoYH$mZo H$mhr d¡pídH$ _yë`o ~r. ES²>. à{ejUmWv_Ü`o éOdyZ Ë`m§Mr n[aUm_H$maH$Vm ~{KVbr Amho.
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^{dî`mV em§VVm, ñdmV§Í`, Ý`m`, g_mZVm d g_mYmZ hr _yë`o éO{dÊ`mMr O~m~Xma {ejH$m§da Amho. åhUyZ à{ejUmWv_Ü`o `m
_yë`m§Mr éOdUyH$ Pmbr Va ^mdr {dÚmÏ`mªda Ë`mMo Mm§Jbo n[aUm_ {XgyZ `oB©b. \$º$ {dÚmÏ`mªZmM Zmhr Va g_mOmbm, Xoembm d g§nyU©
{dídmbm `mMm \$$m`Xm hmoD$Z {dH$mg hmoB©b.
g_ñ`m {dYmZ
~r.ES²>. à{ejUmWvda {JOw^mB© ~YoH$m§À`m "{XdmñdßZ' nwñVH$mÀ`m _mÜ`_mVyZ d¡pídH$ _yë`m§À`m éOdUyH$sgmR>r AÜ`mnZmMm n[aUm_
VnmgUo.
nm[a^m{fH$ eãX
1. ~r.ES²>. à{ejUmWu
2. "{XdmñdßZ' nwñVH$
3. d¡pídH$ _yë`o
4. éOdUyH$
5. AÜ`mnZmMm n[aUm_
g§emoYZmMr C{Ôï>o
1. ~r.ES>². à{ejUmWvÀ`m d¡pídH$ _yë`m§~m~VMm Ñ{ï>H$moZ VnmgUo.
2. d¡pídH$ _yë`m§À`m éOdUyH$sgmR>r "{XdmñdßZ' nwñVH$mÛmao AÜ`mnZ H$m`©ZrVr V`ma H$aUo.
3. ~r.ES>². n«{ejUmWvda "{XdmñdßZ' nwñVH$mÛmao V`ma Ho$bobr AÜ`mnZ H$m`©ZrVr dmnaUo.
4. d¡pídH$ _yyë` éOdUyH$sgmR>r V`ma Ho$boë`m AÜ`mnZ H$m`©ZrVrMm ~r.ES²>. à{ejUmWvda Pmbobm n[aUm_ VnmgUo.
g§emoYZmMr JaO d _hÎd
_mZdr OrdZmer g§~§YrV àË`oH$ joÌmV AmO n[adV©Z hmoV Amho. _m{hVrMm àñ\$moQ>, V§ÌkmZmV PnmQ>çmZo ~Xb hmoV Amho. _mUyg
A{YH$m{YH$ àJVr H$aV AgVmZm Hw$R>oVar _mZdr _yë`m§Mr KgaU d Agwa{jVVm dmT>V Amho. gÚpñWVrV _mZdmbm AZoH$ g_ñ`m§Zm Vm|S>
Úmdo bmJV Amho. Ogo H$s, XheVdmX, Aem§VVm, ~oamoOJmar, AÝ`m`, X§Jbr B. hmo`. ~mbnUmVM {d{dY _yë`o ~mbH$mV éObr Va
Ë`mbm `m g_ñ`m§Zm gm_moao Omdo bmJUma Zmhr. Hw$Qw>§~mà_mUo emio_Ü`o XoIrb {ejH$ hr _yë`o éO{dÊ`mMo H$m`© `mo½` àH$mao H$é eH$VmV.
åhUyZ Ë`m§À`mV à{ejUm_Ü`o _yë`o éOdUyH$ Pmbr Va Vo {ejH$ {dÚmÏ`mª_Ü`o éOdy eH$Vrb. {ejUVÁk {JOw^mB© ~YoH$m§Zr
"{XdmñdßZ' nwñVH$mVyZ EH$m {ejH$mÛmao {dÚmÏ`mª_Ü`o Or _yë`o éO{dbr Ë`m§Mr JaO AmOhr g§emoYH$mbm dmQ>br.
~r.ES²>. à{eUmWv_Ü`o "{XdmñdßZ' nwñVH$mÀ`m _mÜ`_mÛmao {d{dY AÜ`mnZ H$m`©ZrVrMm dmna Ho$ë`mZo d¡pídH$ _yë`o éO{dbr OmB©b
Am{U Ë`m§À`mÛmao CÚmÀ`m ~mbH$m§_Ü`o _yë`m§Mr éOdUyH$ hmoB©b. Ë`mVyZ d¡`{º$H$$, H$m¡Qw>§{~H$, gm_m{OH$, amï´>r` d Am§Vaamï´>r` ñVamda
gm_§Oñ` {Z_m©U hmoD$Z AZoH$ g_ñ`m Xÿa hmoB©b. åhUyZ `m H$m`©ZrVrÛmao à{ejUmWv_Ü`o _yë` éOdUyH$ hmoVo H$m? ho nmhÊ`mgmR>r àñVwV
{df`mMr g§emoYH$mZo {ZdS> Ho$br.
g§emoYZmMr ì`már (Scope of Research)
1. àñVwV g§emoYZ ho {JOw^mB© ~YoH$m§À`m "{XdmñdßZ' nwñVH$mer g§~§{YV Amho.
2. àñVwV g§emoYZ d¡pídH$ _yë`m§er g§~§{YV Amho.
3. àñVwV g§emoYZ _hmamï´>mVrb Zm{eH$ ehamVrb ~r.ES²>. à{eUmWver g§~§{YV Amho.
g§emoYZmMr _`m©Xm (Limitation of Research)
1. àñVwV g§emoYZ ho \$$º$ {JOw^mB© ~YoH$m§À`m "{XdmñdßZ' nwñVH$mVrb _yë`m§er _`m©{XV Amho.
2. àñVwV g§emoYZ ho em§VVm, ñdmV§Í`, Ý`m`, g_mZVm d Iam AmZ§X `m nmM d¡pídH$ _yë`m§n`ªV _`m©{XV Amho.
3. àñVwV g§emoYZ Eg.EZ.S>r.Q>r. {dÚmnrR>mer g§b{¾V ~{hUm~mB© _{hbm {ejUemó _hm{dÚmb` Zm{eH$ nwaVo _`m©{XV Amho.
4. àñVwV g§emoYZ 2015-16 `m e¡j{UH$ dfm©nwaVo _`m©{XV Amho.
Ý`mXe© (Sample)
àñVwV g§emoYZmV Zm{eH$ ehamVrb ~{hUm~mB© _{hbm {ejUemó _hm{dÚmb`mVrb 25 à{ejUmWvMm Ý`mXe© KoÊ`mV Ambm. Ë`mMr
{ZdS> `mÑpÀN>H$ nÕVrZo H$aÊ`mV Ambr.
g§emoYZ àíZ (Research questions)
{JOw^mB© ~YoH$m§À`m "{XdmñdßZ' nwñVH$mMr d¡pídH$ _yë`o {Xbr AmhoV H$m?
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1. ~r.ES²>. à{ejUmWv_Ü`o {d{dY AÜ`mnZ H$m`©ZrVr§Mm dmna H$éZ _yë` éOdUyH$ hmoB©b H$m?
g§~§{YV gm{hË`mMm AmT>mdm
1. ~YoH$m {JOw^mB© (2011) "{XdmñdßZ' (11 dr Amd¥Îmr) ^mdZJa : ZyVZ ~mb{ejU g§K `m nwñVH$mÛmao {JOw^mB© ~YoH$m§Zr EH$m
{ejH$mV AgUmao d¡pídH$ _yë`o XmI{dbr AmhoV. Ë`mMr éOdUyH$ ~mbH$mV H$emàH$mao H$amdr ho à`moJmVyZ XmIdyZ {Xbo.
2. ndma Zm. J. (2006) "_yë`{ejU : AmOÀ`m g§X^m©V' nwUo : {ZË` ZyVZ àH$meZ `m nwñVH$mVyZ _yë`m§Mr g§H$ënZm, àH$ma ,_wë`
g§Kf© d {ejH$mMr ^w{_H$m XoÊ`mV Ambr Amho.
3. ~moaH$a {dîUy (1997) "_yë`{ejUmMr Jwé{H$„r', Ah_XZJa : JmO àH$meZ `m nwñVH$mV _yë`{ejU, Ë`mV gh^mJr KQ>H$
_yë`m§Mo àH$ma, _yë`o éO{dÊ`mgmR>r {d{dY CnH«$_ XoÊ`mV Ambo AmhoV.
4. q^VmS>o {d. am. (2006), "e¡j{UH$ g§emoYZ nÕVr'. nwUo : {ZË` ZyVZ àH$meZ gXa nwñVH$mÛmao g§emoYH$mg H¥$Vr g§emoYZmÀ`m
nm`è`m g_OÊ`mg, ì`már, Ý`mXe© d g§emoYZ nÕVr, _m{hVrMo {díbofU d {ZîH$f© V`ma H$aÊ`mgmR>r Cn`wº$ R>abo.
g§~§{YV g§emoYZmMm AmT>mdm
1. Jm`H$dmS> eer, (E{àb, _o, OyZ, Owb¡ 2014) "{ejUg_rjm' ""e¡j{UH$ n[adV©Z : g§X^© _yë` {ejU'' ZmJnya `m
{Z`VH$m{bH$mVyZ _yë`m g§X^m©V hmoUmao n[adV©Z {ejUmMo _yë`mg§~§{YV H$m`© g_Obo.
2. Q>monH$a aoIm (E{àb, _o, OyZ, Owb¡ 2015) "{ejUg_rjm' ""AÜ`mnZ H$m`©ZrVrÛmao OrdZH$m¡eë`mMr ê$OdUyH$'' `m boImVyZ
{d{dY AÜ`mnZ H$m`©ZrVrMm dmna H$ê$Z OrdZH$m¡eë`m§Mr ê$OdUyH$ H$moUË`m àH$mao H$amdr `mMr _m{hVr {Xbr Amho.
3. {eIao nr. ìhr. (5 _o 2010) "{ejU Va§J' (A§H$ 9) "amï´>r` EH$mË_Vm _yë`m~m~V {dÚmÏ`mªMm Ñ{ï>H$moZ' `m _m{gH$mV amï´>r`
_yë`m§~m~V {dÚmÏ`mªMm Ñ{ï>H$moZ VnmgyZ _yë`m§~m~V à{ejU H$m`©H«$_ am~dyZ Ë`mMr n[aUm_H$maVm Vnmgbr Amho. darb gm{hË` d
g§emoYZ boI, H¥$Vrg§emoYZm_wio g§emoYH$mg Ë`mMo H¥$Vrg§emoYZ H$aÊ`mg Cn`wº$ R>abo Amho.
g§emoYZ nÕVr (Research Method)
gXa g§emoYZmgmR>r JwUmË_H$ g§emoYZ nÕVrMr {ZdS> Ho$br AgyZ àm`mo{JH$ nÕVrVrb EH$b JQ> CÎma-nyd© MmMUrMr {ZdS> Ho$br Amho.
_m{hVr g§H$bZmMr gmYZo (Tools for Data Collection)
gXa g§emoYZmV _m{hVr g§H$bZmgmR>r àíZmdbr ho gmYZ V`ma H$aÊ`mV Ambo Amho. Ë`mV _wº$ àíZ XoÊ`mV Ambr AmhoV.
g§emoYZ nÕVr (Research Method)
gXa g§emoYZmgmR>r JwUmË_H$ g§emoYH$m§Zr ~r.ES²>. à{ejUmWvgmR>r d¡pídH$ _yë`m§~m~V Ñ{ï>H$moU nmhÊ`mgmR>r EH$ nyd©MmMUr KoVbr
Ë`mV em§VVm, ñdmV§Í`, Ý`m`, g_mZVm d Iam AmZ§X hr nmM _yë`o KoVbr. àË`oH$ _yë`mda Mma àíZ `mà_mUo EHy$U 20 àíZm§Mr _wº$
ñdê$nmVrb CÎmao {b{hÊ`mgmR>r nyd©MmMUr KoVbr, Ë`mVyZ d¡pídH$ _yë`m§~m~V à{ejUmWvMm Ñ{ï>H$moZ VnmgÊ`mV Ambm. Ë`mZ§Va
{ejUVÁk {JOw^mB© ~YoH$m§À`m "{XdmñdßZ' nwñVH$mVrb nmM d¡pídH$ _yë`o ê$O{dÊ`mgmR>r Imbrb AÜ`mnZ H$m`©ZrVrMm dmna H$aÊ`mV
Ambm.
d¡{ídH$ _yë`
AÜ`mnZ H$m`©ZrVr
1) em§VVm
H$WZ
2) ñdmV§Í`
{dMma {d_f©/g„m _gbV
3) Ý`m`
ZmQ>çrH$aU
4) g_mZVm
JQ>MMm©
5) Iam AmZ§X
àíZmoÎma
Ë`m§ZVa darbà_mUo àË`oH$ _yë`mgmR>r 4 àíZ Ago EHy$U 20 _wº$ àíZ XoD$Z CÎma MmMUr KoÊ`mV Ambr. nyd©MmMUr d CÎmaMmMUr `m§Mo
[díbofU d AW©{Zd©MZ H$aÊ`mV Ambo. eodQ>r {_imboë`m _m{hVrZwgma {ZîH$f© H$mT>Ê`mV Ambm.
_m{hVrMo {díbofU d AW©{Zd©MZ
g§emoYH$m§Zr _m{hVrMo {díbofU H$aVmZm H$mhr _wÚmZwgma {díbofU H$ê$Z Ë`mZwgma AW©{Zd©MZ Ho$bo. _wº$ àíZm§À`m CÎmam§Mo {díbofU
1. em§VVm `m _yë`m~m~V
{JOy^mB©À`m "{XdmñdßZ' Vrb em§VrÀ`m Ioim_wio ~mbH$m§_Ü`o EH$mJ«Vm dmTy>Z `mo½` {ZU©`j_Vm {dH${gV hmoB©b Ago 25
à{ejUmWun¡H$s 22 à{ejUmWvZr gm§{JVbo Amho. _mZdr OrdZmV em§VVobm _hËd Amho Ago gd©M à{ejUmWrªZr gm§{JVbo.
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AW©{Zd©MZ
darb {díbofUmdê$Z Ago {XgyZ `oVo H$s, OmñVrV OmñV à{ejUmWvZm ~mbH$m§_Ü`o em§VVm, EH$mJ«Vm dmT>{dÊ`mgmR>r em§VrÀ`m IoimMo
_hËd g_Obo. gd©M à{ejUmWvZr d¡`{º$H$ em§VVm {Z_m©U Pmbr H$r, gm_m{OH$, amï´>r` d Am§§Vaamï´>r` em§VVm {Z_m©U hmoD$ eH$Vo ho
gm§{JVbo.
2. ñdmV§Í` `m _yë`m~m~V
23 à{ejUmWvÀ`m _VmZwgma àË`oH$ ~mbH$mbm ñdmV§Í` XoUo JaOoMo Amho. ñdmV§Í`m_wio ì`º$rMm {dH$mg, ñdAmoiI, AmË_{dídmg
dmT>Vmo ñdmV§Í`mMo ñd¡amMmamV ê$nm§Va hmody Z`o åhUyZ ~mbH$m§Zm ñd`§{eñVrMr gd` bmdbr nm{hOo åhUOo g_mOmV dmdaVmZm Vo BVam§À`m
_Vm§Mmhr AmXa H$aVrb.
AW©{Zd©MZ
darb {díbofUmdê$Z Ago {XgyZ `oVo H$s, ~hþVoH$ à{ejUmWvÀ`m _Vo ~mbH$m§Zm ñdmV§Í` {Xbo nm{hOo. nU Ë`mM ~amo~a Ë`m ñdmV§Í`mMo
ñd¡amMmamV ê$nm§Va hmoD$ Z`o åhUyZ ñd`§{eñV bmdbr nm{hOo.
3. Ý`m` `m _yë`m~m~V
gd©M à{ejUmWvÀ`m _Vo ì`º$sbm `mo½` Ý`m` {_imbm nm{hOo. Ý`m` XoVm§Zm H$moUË`mhr àH$maMm ^oX^md H$ê$ Z`oo d Ý`m` {_i{dÊ`mgmR>r
àË`oH$mZo àm_m{UH$nUo Amnbo H$m_ Ho$bo nm{hOo. Ý`m` {_imbm Va ì`º$rV AmË_{dídmg dmT>Vmo, nwT>rb H$m_mgmR>r àoaUm {_iVo.
AW©{Zd©MZ
darb {díbofUmdê$Z Ago {XgyZ `oVo H$s, gd©M à{eUmWvÀ`m _Vo ì`º$sbm `mo½` Ý`m` {_imbm nm{hOo. `mo½` Ý`m` {_imbm Va
AmË_{dídmg dmT>Vmo. Ý`m` XoVmZm H$moUVmhr ^oX^md H$ê$ Z`o.
4. g_mZVm `m _yë`m~m~V
25 n¡H$s 24 à{ejUmWvZr gdmªZm g_mZ XOm© d g§Yr {_imbr nm{hOo Ago gm§{JVbo Va gdmªZr ór-nwê$f g_mZVm Agmdr, Ë`m§À`m _Vo
g_mZVoÀ`m nm`mda AmXe© g_mOmMr C^maUr hmoB©b `m _Vmer Vo gh_V Amho.
AW©{Zd©MZ
darb {díbofUmdê$Z Ago {XgyZ `oVo H$s, gdmªZm g_mZ XOm©, g§Yr, h¸$, {ejU d doVZ Úmdo. ór-nwê$f g_mZVm g§nyU© OJmV Agmdr.
5. Iam AmZ§X `m _yë`m~m~V
25 n¡H$s 25 à{eUmWvÀ`m _Vo _mZdr OrdZmV Iè`m AmZ§Xmbm _hËd Amhoo. àË`oH$ ì`º$sbm AmZ§X hm doJdoJù`m àH$mao {_iV AgVmo.
20 à{ejUmWvÀ`m _Vo Iam AmZ§X Iyn _ohZV, H$ï> KooD$Z Ë`mMo `mo½` \$$i {_iVo Voìhm hmoVmo Va 15 à{ejUmWvÀ`m _Vo BVam§Zm ghH$m`©
H$aÊ`mV AmZ§X {_iVmo. Va H$mhr 22 à{ejUmWuÀ`m _Vo Iam AmZ§X hm _mZ{gH$, AmpË_H$ g_mYmZ XoVmo.
AW©{Zd©MZ
darb {díbofUmdê$Z Ago {XgyZ `oVo H$s, gd©M à{ejUmWvZm Iè`m AmZ§Xmbm _hÎd {Xbo Amho. ~hþVHo$m§À`m _Vo Iam AmZ§X hm Iyn
n[al_ KoD$Z {_imbobo \$$i AgVo Va H$mhtZm BVam§Zm _XV H$aÊ`mV AmZ§X {_iVmo. Va ~hþVoH$m§Zr Iam AmZ§X _mZ{gH$ d AmpË_H$
g_mYmZ XoVmo Ago gm§{JVbo.
g§emoYZmMo {ZîH$f© (Findings of Research)
1. ~r.ES²>. à{ejUmWu d¡pídH$ _yë`m§Mo _mZdr OrdZmV AgUmao _hÎd gm§Jy eH$VmV.
2. à{ejUmWvZm em§VVoMo _yë` {JOw^mBªÀ`m "{XdmñdßZ' nwñVH$mÀ`m _mÜ`_mÛmao "em§VrÀ`m IoimVyZ' ê$O{dÊ`mg _XV hmoVo.
3. AÜ`mnZ H$m`©ZrVrÀ`m dmnam_wio d¡pídH$ _yë`m§Mr ê$OdUyH$ hmoÊ`mg _XV Pmbr.
4. ZmQ>çrH$aUmÛmao Ë`m§À`mV Ý`m` _yë` ê$O{dÊ`mg _XV Pmbr.
5. ñdmË`§Ì _yë`m§{df`r OmUrd {Z_m©U H$aÊ`mgmR>r {dMma {d_e© / g„m-_gbV, à^mdr R>abo.
6. em§VVm, g_mZVm d Iam AmZ§X hr _yë`o ê$O{dÊ`mgmR>r àË`oH$ H$WZ, JQ>MMm© d àíZmoÎma V§Ì Cn`wº$ R>abr.
g§X^© gyMr
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ndma Zm. J. (2006) "_yë`{ejU : AmOÀ`m g§X^m©V' nwUo : {ZË` ZyVZ àH$meZ
ZmJVmoS>o {H$aU (2006) "Z¡{VH$ _yë` {ejU' ZmJnya : {dÚm àH$meZ
Z§XZ ndma ~m~m (E{àb, _o, OyZ Owb¡ 2015) "{ejUg_rjm', ZmJnya : {Z`VH$m{bH$.
Z§XZ ndma ~m~m (E{àb, _o, OyZ, Owb¡ 2014), "{ejUg_rjm', ZmJnya : {Z`VH$m{bH$.
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aËZm{Jar ehamVrb A.Ho$.XogmB© {dÚmb`mVrb B`ËVm AmR>drÀ`m {dÚmÏ`mª_Ü`o
n`m©daUr` _mZdr _yë`m§Mr éOdUyH$: EH$ Aä`mg
bo{IH$m: gm¡. ew^Xm CËV_ H$mQ>H$a
nrEM.S>r. g§emoYH$, `ed§Vamd MìhmU _hmamîQ´> _wº$ {dÚmnrR>, Zm{eH$
_mo.: 9975337848, E-mail: katkarshubhada@gmail.com

gmam§e
àñVwV Aä`mg {df`mMm _yi CX²Xoe B`ËVm AmR>drÀ`m {dÚmÏ`mª_Ü`o n`m©daUr` _mZdr _yë`m§Mr éOdUyH$ H$aUo hm Amho.
n`m©daUm_Ü`o _mZdmMm hñVjon gwê$ Pmbm VoìhmnmgyZ n`m©daUmMm g_Vmob T>iV Ambobm Amho. _mZdr hñVjonm_wio n`m©daUr` g_ñ`m
_moR>`m à_mUmV {Z_m©U Pmë`m AmhoV. Z¡g{J©H$ d _mZdr {H«$`m§Zr n`m©daUr` g_ñ`m Cä`m amhVmV, ho AmO {gÜX Pmbo Amho. `m XmoÝhr
{H«$`m§Zr {Z_m©U hmoUmè`m n`m©daUr` g_ñ`m§Mr _m{hVr {dÚmÏ`mªZm AgUo JaOoMo Amho. Z¡g{J©H$ {H«$`m§Zr hmoUmè`m n`m©daUr` g_ñ`m
AmnUmg Oar Q>miVm Amë`m ZmhrV Var Ë`mnmgyZ ~Mmd H$gm H$amdm ho kmV AgUo OéarMo Amho. Va _mZdr {H«$`m§Zr hmoUmè`m n`m©daUr`
g_ñ`m H$em Q>miVm `oVrb `mMr OmUrd-OmJ¥Vr hmoUo JaOoMo Amho. VgoM hr OmUrd-OmJ¥Vr {dÚmÏ`mªÀ`m_Ü`o Ambr Va Vmo `m
n`m©daUr` g_ñ`m§Zm Vm|S> XoÊ`mMr V`mar H$aob. Ë`m ÑîQ>rZo {ejH$m§Zr n`m©daU {ejUmÀ`m _mÜ`_mVyZ {dÚmÏ`mªZm _mJ©Xe©Z H$aUo
Amdí`H$ Amho. {ejH$m§Zr {dÚmÏ`mªZm _mJ©Xe©Z H$aVmZm n`m©daUr` _mZdr _yë`m§Mr éOdUyH$ H$em nÜXVrZo H$amdr `mMmhr {dMma H$aUo
Amdí`H$ Amho. n`m©daUmMo g§ajU d g§dY©Z H$aÊ`mgmR>r {dÚmÏ`mª_Ü`o n`m©daUr` _mZdr _yë`m§Mr éOdUyH$ hmoUohr A{Ve` _hÎdmMo
Amho. Ë`m ÑpîQ>H$moZmVyZ àñVyV g§emoYZ g§emo{YHo$Zo hmVr KoVbo Amho.
~rOg§km: n`m©daUr` _mZdr _yë`m§Mr éOdUyH$
àñVmdZm
_mZdr _yë` åhUOo _mZdr dV©Z hmo`, _Z hr _mZdmbm {_ibobr X¡dr eº$r Amho. H$moUVo H$m`©, dV©Z Mm§Jbo-dmB©Q Ë`mÀ`m _Zmbm nQ>ob
Va Vmo H$aVmo, _mUgmMo _Z BVHo$ à^mdr AgVo H$s, EH$Xm H$m EImXr JmoîQ> Ë`mÀ`m _Zmbm nQ>br na§Vw ~wÜXrbm nQ>br Zmhr Var Vr Vmo H$aVmo
åhUyZ {ejUmZo ~wÜXrMm {dH$mg H$aVm `oVmo. _Zmbmhr Mm§Jbo diU bmdVm `oVo. `mgmR>r _Zmda Mm§Jbo _yë`g§ñH$ma, Mm§Jë`m gd`r
bmdë`m Va Ë`mÀ`m Mm[aÍ`mMr Mm§Jbr OS>UKS>U hmoD$Z Ë`mVyZ gwOmU d erbdmZ ZmJ[aH$ V`ma hmoV AgVmV. {d{dY d¡km{ZH$
emoYm§_wio _mZdr OrdZ A{YH$M Agwa{jV Pmbo Amho. gÜ`mMr n[apñWVr AË`§V YH$mYH$sMr Amho. Ë`m_wio n`m©daUr` _yë`{ejUmMr
AË`§V Vrd«Vm ^mgV Amho. H$maU ^mdr {nT>`m§gmR>r Z¡g{J©H$ gmYZg§nXm§Mo OVZ H$aUo AË`§V Amdí`H$ Amho. hr OmUrd {dÚmÏ`mª_Ü`o
`oUo JaOoMo Amho. Ë`mgmR>r {dÚmÏ`mª_Ü`o n`m©daU{df`H$ _yë`m§Mr éOdUyH$ hmoUohr {VVHo$M Amdí`H$ Amho.
n`m©daUmÀ`m qH$dm {ZgJm©À`m g§ajUmgmR>r Amdí`H$ AgUmè`m _yë`m§Zm n`m©daU{df`H$ _yë`o qH$dm Z¡g{J©H$ _yë`o Ago AmnU åhUVmo.
Aem àH$maMr n`m©daUr` _yë`o nwT>rbà_mUo gm§JVm `oVrb.
1. n`m©daU gmjaVm
2. {ZgJ©ào_
3. àm[Uào_
4. dZñnVrào_
5. Obào_
6. n[ag§ñWm ào_
7.àXÿfU{damoY
8. gm¢X`m©{^ê$Mr
9. H$ê$Um, ^yVX`m
11. H$mQ>H$ga
`m§gmaIr AZoH$ n`m©daUr` _yë`o Amnë`mbm ì`º$rÀ`m H¥$VrVyZhr {XgyZ `oVmV d hr gd© n`m©daUr` _mZdr _yë`o n`m©daUmÀ`m
Ñ[îQH$moZmVyZ A{Ve` _hÎdmMr AmhoV. {ejH$m§Zr h`mM n`m©daUr` _mZdr _yë`m§Zwgma n`m©daUmÀ`m emídV {dH$mgmgmR>r à`ËZerb
Agbo nm{hOo. _yë`{ejUm_YyZ {dÚmÏ`mªÀ`m_Ü`o n`m©daU{df`H$ _yë`o {d{dY CnH«$_m§À`m gmhmæ`mZo éO{dVm `oVrb. VgoM Z¡g{J©H$
_yë`m§Mr OnUyH$ H$er H$amdr `mMr OmUrd {dÚmÏ`mª_Ü`o {Z_m©U H$aVm `oB©b. `m ÑpîQ>H$moZmVyZ n`m©daUmMo g§ajU d g§dY©Z hmoÊ`mg _XV
hmoB©b. åhUyZM {dÚmÏ`mª_Ü`ohr n`m©daUr` _mZdr _yë`m§Mr éOdUyH$ hmoUo A{Ve` _hËdmMo Amho.
H$m`m©Ë_H$ ì`m»`m
aËZm{Jar eha- _hmamîQ´>mÀ`m {H$ZmanQ>²Q>rdarb EH$ aËZm{Jar ho eha ehar g_wXm`mV `oVo.
A.Ho$.XogmB© {dÚmb`- AÝZnyUm© Ho$ed XogmB© ho {dÚmb` aËZm{Jar ehamV Amho.
B`ËVm 8drMo {dÚmWu- _mÜ`{_H$ ñVamdarb B`ËVm 8drÀ`m dJm©Vrb {H$emoad`rZ {dÚmWu.
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n`m©daU- gOrdmÀ`m g^modVmbr AgUmè`m O¡{dH$ d AO¡{dH$ KQ>H$m§Mm g_yh åhUOo "n`m©daU’ hmo`.
n`m©daUr` _mZdr _yë`o- n`m©daUmÀ`m qH$dm {ZgJm©À`m g§ajUmgmR>r Amdí`H$ AgUmè`m _yë`m§Zm n`m©daU{df`H$ _yë`o qH$dm
Z¡g{J©H$ _yë`o Ago åhUVmV. CXm. n`m©daU gmjaVm, {ZgJ©no«_, àm{Uào_, dZñnVrào_, Obào_, n[ag§ñWmào_, àXÿfU{damoY Z¡g{J©H$Vm
BË`mXr.
g§emoYZmMr C{Ôï>o
àñVwV g§emoYZmMr C{Ôï>o nwT>rbà_mUo AmhoV.
1. _mZdr {dH$mgmV Z¡g{J©H$ gmYZg§nËVrMo _hËd nQ>dyZ XoUo.
2. Z¡g{J©H$ gmYZg§nËVrMm dmna H$mQ>H$garZo H$amdm `m~m~VMo kmZ XoUo.
3. gmd©O{ZH$ ñdÀN>VoMo _hÎd nQ>dyZ XoUo.
4. {dÚmWu ñdV:À`m Amamo½`mMr H$miOr KoVmo H$m Vo nhmUo.
5. Üd{ZàXÿfU hmoUma Zmhr `m~m~VMr H$miOr KoÊ`mg àd¥ËV H$aUo.
6. drO dmnam~m~V H$moUVr XjVm ¿`mdr `m~X²XbMo _mJ©Xe©Z H$aUo.
7. H$Mam, ßb°pñQ>H$ {neì`m `m~m~V `mo½` Vr OmUrd OmJ¥Vr {Z_m©U H$aUo.
8. {dÚmÏ`mªZm n`m©daU{df`H$ H$m`©H«$_mV gh^mJr hmoÊ`mgmR>r àmoËgm{hV H$aUo.
g§emoYZmMr JaO d _hÎd
n`m©daUmMo ajU H$aÊ`mgmR>r Am{U Ë`mMm g_Vmob {Q>H${dÊ`mgmR>r n`m©daU{df`H$ Om{UdoMr AË`§V JaO Amho. Amnë`m XoemV 60%
bmoH$m§Zm n`m©daUmMm AW© _mhrV Zmhr. åhUyZM àË`oH$ ì`ºr_Ü`o n`m©daU g§ajUm~m~V OmUrd {Z_m©U H$aÊ`mMr VgoM dmVmdaU ñdÀN>
d {hadoJma R>odÊ`mMr ^mdZm {Z_m©U hmoÊ`mMr JaO Amho. embo` ñVamda {dÚmÏ`mª_Ü`o n`m©daUr` _yë`o éO{dUo d Ë`m~m~V {ejH$m§Zrhr
Xj amhÿZ {dÚmÏ`mªZm _mJ©Xe©Z H$aUo JaOoMo Amho. VgoM {ejH$ d _w»`AÜ`mnH$m§Zr n`m©daUmVrb {d{dY KQ>H$m§Mo {díbofU H$éZ
nañnag§~§Y {deX H$amdoV. Ë`m_wio {dÚmÏ`mªZm n`m©daUmVrb {d{dY KQ>H$m§Mr A{YH$ _m{hVr hmoÊ`mg _XV hmoB©b. Ë`mVyZ n`m©daUmÀ`m
g_ñ`m {dÚmÏ`mªZm g_OVrb d Ë`m g_ñ`m gmoS>{dÊ`mgmR>rMo H$m¡eë`hr {dÚmÏ`mª_Ü`o {dH${gV H$aUo _hÎdmMo Amho. `mgmR>r
emim§_YyZ Ago à`ËZ hmoUo JaOoMo Amho. Ë`m_wio {dÚmÏ`mª_Ü`o AZoH$ n`m©daUr` _yë`ohr éOÊ`mg _XV hmoB©b d `mVyZM n`m©daUr`
OmUrd OmJ¥Vrhr hmoB©b.
{dÚmÏ`mªZr Amnë`m X¡Z§{XZ OrdZmV {d{dY n`m©daUr` _mZdr _yë`m§Zm _hÎdmMo ñWmZ XoD$Z Amnbo dV©Z AmMaUmV AmUbo nm{hOo.
`mgmR>r {ejH$ d nmbH$ `m§Zr {dÚmÏ`mªZm `mo½` _mJ©Xe©Z H$aUohr _hÎdmMo Amho. H$maU n`m©daUr` _mZdr _yë`mVyZM n`m©daUmMm
g_Vmob {Q>H${dUo _hÎdmMo Amho. Ë`mMn_mUo ^mdr {nT>`m§À`m JaOm ^mJ{dÊ`mgmR>r Z¡g{J©H$ gmYZg§nXm§Mo g§ajU d g§dY©Z H$go H$amdo
`m~m~VMo {dMmahr {dÚmÏ`mª_Ü`o éO{dUo JaOoMo dmQ>Vo. `m ÑpîQ>H$moZmVyZ g§emo{YHo$Zo àñVwV g§emoYZmVyZ {dÚmÏ`mª_Ü`o n`m©daUr` _mZdr
_yë`o éO{dÊ`m{df`rMo g§emoYZ hmVr KoVbobo Amho.
g§emoYZmMr ì`mßVr d _`m©Xm
àñVwV g§emoYZmV {dÚmÏ`mª_Ü`o n`m©daUr` _yë`m§À`m éOdUwH$sg§X^m©Vrb Aä`mg H$aÊ`mV Ambm Amho. AmO n`m©daUmMo ajU
H$aÊ`mgmR>r Am{U Ë`mMm g_Vmob {Q>H${dÊ`mgmR>rhr n`m©daU{df`H$ Om{UdoMr AË`§V JaO Amho. Ë`mZwgma n`m©daUr` _mZdr _yë`m§Mr
éOdUyH$ hmoUohr _hÎdmMo Amho. `mMmhr {dMma àñVwV g§emoYZmV Ho$bm Amho.
àñVwV g§emoYZmgmR>r \$º$ aËZm{Jar ehamVrb A. Ho$. XogmB© {dÚmb`mVrb B`ËVm 8drÀ`m {dÚmÏ`mª_Ü`o n`m©daUr` _mZdr _yë`m§Mr
éOdUyH$ H$aÊ`m{df`rMm {dMma Ho$bm Amho.
g§emoYZ nX²YVr
g§emoYZ g_ñ`oÀ`m ñdénmZwgma g§emoYZmgmR>r dmnabr OmUmar nX²YVr {ZpíMV Ho$br OmVo. gXa g§emoYZ dV©_mZH$mimer {ZJ{S>V
Agë`m_wio dU©ZmË_H$/gd}jU nX²YVrMm dmna H$obobm Amho.
g§emoYZ gmYZo
àñVwV g§emoYZm_Ü`o {ZarjU ho gmYZ dmnaÊ`mV Ambo Amho.
g§emoYZmMr H$m`©nX²YVr
g§emoYZ g_ñ`oÀ`m C{X²XîQ>m§Zm AZwgéZ g§emo{YHo$Zo {ZarjU gyMr V`ma Ho$br d hr {ZarjU gyMr VÁk _mJ©Xe©H$m§H$Sy>Z VnmgyZ KoÊ`mV
Ambr d Ë`mZwgma _mJ©Xe©Z KoVbo d `m {ZarjU gyMrÀ`m _wX²X`m§Zwgma {dÚmÏ`mªMo dJm©V d dJm©~mhoa {ZarjU H$éZ gXa g§emoYZm_Ü`o
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n`m©daUr` _mZdr _yë`m§À`m éOdUwH$sg§X^m©Vrb {díbofU Ho$bo Amho.
_m{hVr g§H$bZmMr gmYZo
àñVwV g§emoYZmV _m{hVr g§H$bZmgmR>r {ZarjU `m gmYZmMm dmna H$aÊ`mV Ambm. {ZarjU H$aÊ`mgmR>r {ZarjU gyMr V`ma H$aÊ`mV
Ambr d {ZarjU gyMrÀ`m _wX²X`m§Zwgma {dÚmÏ`mªMo {ZarjU H$aÊ`mV Ambo d `m {ZarjUmdéZ {_imboë`m _m{hVrMo {díbofU d
AW©{Zd©MZ H$aÊ`mV Ambo d Ë`m AmYmao {ZîH$f© H$mT>Ê`mV Ambo AmhoV.
àñVwV g§emoYZmgmR>r eoH$S>odmar `m g§»`memñÌr` gmYZmMm dmna Ho$bm Amho.
g§emoYZmMo {ZîH$f©
àñVwV g§emoYZm_Ü`o {ZarjU `m gmYZmÀ`m ghmæ`mZo g§emoYZmMo {ZîH$f© nwT>rbà_mUo Ambobo AmhoV.
1. B`ËVm AmR>drÀ`m 65% {dÚmÏ`mªZm Z¡g{J©H$ gmYZ g§nXm{df`rMo _hÎd _mhrV Amho.
2. B`ËVm AmR>drÀ`m 60% {dÚmÏ`mªZm nmÊ`mMm dmna H$mQ>H$garZo H$amdm `m~X²XbMo kmZ Amho.
3. B`ËVm AmR>drMo 74% {dÚmWu ñdV:À`m Amamo½`m{df`rMr H$miOr KoVmV.
4. B`ËVm AmR>drMo 79% {dÚmWu ñdÀN> d YwVbobo H$nS>o dmnaVmV.
5. B`ËVm AmR>drMo 65% {dÚmWu hmVmÀ`m d nm`m§À`m ~moQ>m§Mr ñdÀN>Vm R>odVmV.
6. B`ËVm AmR>drMo 78% {dÚmWu Üd{ZàXÿfU hmoD$ Z`o `m~X²XbMr H$miOr KoVmV.
7. B`ËVm AmR>drMo 70% {dÚmWu gmd©O{ZH$ ñdÀN>VoÀ`m H$m`©H«$_m_Ü`o ^mJ KoVmV.
8. B`ËVm AmR>drMo 78% {dÚmWu _Ü`mZ ^moOZmZ§Va ñdV:À`m n[agam^modVrMr ñdÀN>Vm R>odVmV.
9. B`ËVm AmR>drMo 77% {dÚmWu emio^modVrMr PmS>o d Hw§$S>`m `m§Mr {ZJm R>odVmV d XaamoO PmS>m§Zm nmUr XoVmV.
10. B`ËVm AmR>drMo 81% {dÚmWu dJ©ImobrVrb, emioVrb H$Mam, ßb°pñQ>H$ {neì`m, B. H$Mam H$MamHw§$S>rVM Q>mH$VmV.
11. B`ËVm AmR>drMo 75% {dÚmWu emim gwQ>ë`mZ§Va dJ©ImobrVrb n§Io, ~ë~ ~§X H$éZ OmVmV.
12. B`ËVm AmR>drMo 82% {dÚmWu n`m©daU{df`H$ H$m`©H«$_mV gh^mJr hmoVmV.
13. B`ËVm AmR>drMo 75% OmUrdOmJ¥Vr g§X^m©Vrb H$mÌUo emioÀ`m H$mM\$bH$m_Ü`o bmdVmV.
14. B`ËVm AmR>drMo 84% {dÚmWu n`m©daU{df`H$ ì`m»`mZo, nWZmQ>`, a°br_Ü`o gh^mJr hmoD$Z n`m©daU OmUrdOmJ¥VrgmR>r à~moYZ
H$aVmV.
15. B`ËVm AmR>drMo 92% {dÚmWu n`m©daUmg§X^m©Vrb ghbr d joÌ^oQ>r_Ü`o gh^mJr hmoVmV.
{e\$maer
àñVwV g§emoYZmV {ZîH$fm©déZ nwT>rb {e\$maer H$aÊ`mV Amboë`m AmhoV.
1. {dÚmÏ`mªZm Z¡g{J©H$ gmYZg§nXm{df`rMo _hÎd nQ>dyZ XoÊ`mgmR>r emioZo n`m©daU{df`H$ VÁkm§Mr ì`m»`mZo Am`mo{OV H$amdrV.
2. {dÚmÏ`mªZr nmÊ`mMm dmna H$mQ>H$garZo H$amdm.
3. {dÚmÏ`mªZr ñdV:À`m Amamo½`m{df`rMr A{YH$ Mm§Jbr H$miOr ¿`mdr `mgmR>r VÁk S>m°ŠQ>am§Mr ì`m»`mZo Am`mo{OV H$amdrV.
4. {dÚmÏ`mªZm ñdÀN> d YwVbobo H$nS>o dmnaÊ`mg§X^m©Vrb _mJ©Xe©Z dJ©{ejH$m§Zr H$amdo.
5. {dÚmW©u hmVmÀ`m d nm`mÀ`m ~moQ>m§Mr {ZJm R>odVmV H$s Zmhr `m~X²XbMo {ZarjU {ejH$m§Zr H$amdo d Ë`m~m~V `mo½` _mJ©Xe©Z H$amdo.
6. emioZo n`m©daUmÀ`m g§ajU d g§dY©ZmgmR>r n`m©daU gmjaVm, {ZgJ©ào_, àm{Uào_, dZñnVrào_, Obào_, n[ag§ñWmào_,
àXÿfU{damoY, B. n`m©daU{df`H$ _yë`m§{df`rMr OmUrd {d{dY n`m©daU{df`H$ H$m`©H«$_m§Mo Am`moOZ H$éZ {Z_m©U H$amdr.
7. {ejH$m§Zr {dÚmÏ`mªZm gmd©O{ZH$ ñdÀN>VoÀ`m H$m`©H«$_m_Ü`o gh^mJr hmoÊ`mg àmoËgm{hV H$amdo.
8. _Ü`mZ ^moOZmZ§Va {dÚmÏ`mªZr n[aga ñdÀN> R>odmdm.
9. {dÚmÏ`mªZr emio^modVrMr PmS>o, Hw§$S>`m `m§Mr {ZJm amImdr d PmS>m§Zm XaamoO nmUr Úmdo.
10. emioVrb d dJm©Vrb H$Mam, ßb°pñQ>H$ {neì`m, B. H$Mam H$MamHw§$S>rVM Q>mH$mdm.
11. {dÚmÏ`mªZr emim gwQ>ë`mZ§Va, dJ©ImobrVrb n§Io, ~ë~ ~§X H$éZ OmdoV.
12. _w»`mÜ`mnH$ d {ejH$ `m§Zr n`m©daU{df`H$ H$m`©H«$_m§Mo Am`moOZ H$amdo d Ë`mVyZ A{YH$m{YH$ {dÚmWu gh^mJ dmT>dmdm.
13. n`m©daUmÀ`m OmUrd OmJ¥VrgmR>r {dÚmÏ`m©§Zr H$mM\$bH$mV n`m©daUmÀ`m g§X^m©Vrb H$mÌUo bmdmdrV. `mgmR>r {ejH$m§Zr
{dÚmÏ`mªg àmoËgm{hV H$amdo.
14. n`m©daU{df`H$ ì`m»`mZo, nWZmQ>`, a°br_Ü`o {dÚmÏ`mªZr gh^mJr hmoUo Amdí`H$ Amho.
15. {dÚmÏ`mªZr Üd{ZàXÿfU hmoD$ Z`o `m~m~VMr H$miOr ¿`mdr.
16. ObàXÿfU, Üd{ZàXÿfU, dm`wàXÿfUm{df`rMr àË`j _m{hVr {dÚmÏ`mªZm H$éZ XoÊ`mgmR>r [\$ëS> {Q´>n Am`mo{OV H$amdr.
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ABSTRACT
Motiwala Homoeopathic Medical College is an institute imparting training in homoeopathic science
for the last twenty five years. To develop academically and spiritually proficient homeopathic
practitioners has been our vision. Having strong human values in our education system is one of the
most important requisite of a true Physician. In today's society materialism has become a false god
which unconsciously the professionals worship and this is undermining the very nature of
Humanism. It has been universally accepted that one of the major drawbacks of our Education
system is the lack of human values in our education.
Value education has somehow become synonymous with religion, caste, culture, or even tradition
and this has hampered every effort of good willed institution to incorporate it into its Value Added
Curriculum.
With this intention our institute in collaboration with Bahá’í Academy started a four year program in
universal human values. According to this we run a parallel course in universal human values with
homoeopathic science.
A true education should aim to bring out permanent change in attitude and behavior of a learner.
This will finally be reflected in his personal, professional as well as social life .To study this effect on
our ex-students who had taken up this program we decided to carry out this survey based research
to see the Retention of the Impact of this Value Education in their Social and Professional lives.
Keywords: Retention of Impact
Introduction
The rate of literacy has been ever rising since the Second World War but so is the unrest in our
society. The forces of integration and disintegration seem to be affecting our society simultaneously
and at times it seems there is more of the negative forces; this unrest is resulting in the increase in
prejudices of various kinds from religious to national to race and ethnicity. The cat and mice race to
excel over each other has lead to a state of jealousy and malice at the individual level, the level of
society and even the nations. Leadership has become synonymous with thirst for power and
corruption; in all these conditions one is forced to question the relevance of literacy to education
and learning to development. In this condition one has to accept that our education system has
failed miserably, for it has failed to uplift mankind as a whole and each individual as its basic unit.
During schooling phase of our education system we have weekly class for moral education, which
in many schools is conducted as a routine with no emphasis on its practical aspects and it is
considered that Values would be taught and learned at home or through society As the Student
grows, his understanding of conflict resolution is challenged by what he sees, hears, and
understands from his exposure to family, the society, what he learns from history, and last but not
the least is the media, “Essentially, while conflict-promoting attitudes and behaviors are
characteristic of earlier phases of human development, unity-promoting attitudes and behaviors
emerge in later phases of healthy development.1
At the Motiwala Homoeopathic Medical College and Hospital Nashik, over the years since its
inception, the institution has always worked on imbibing in its student some very basic human
values of which respect for gender, removal of prejudices, Consultation as a tool for Conflict
Resolution, Respect For Each Other, Respect For All Religions, Oneness of Mankind and Selfless
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leadership were values that were a culture of our institution-- and in 2001 the institution first
conducted a participatory learning program developed by the Ruhi Institute In Columbia. The
book 1 was done with the students, called as “REFLECTION ON THE LIFE OF THE SPIRIT”
The student's interest for the same prompted our College to make this a part of our value added
curriculum and we implemented the program of Universal Human Values Education Program that
was being conducted by the Bahá’í Academy for the Shivaji University at Kolhapur.
Objectives
1. To study the retention of the impact of EUHV program and its influence on personal level of the
learner
2. To study retention of the impact of EUHV program and its influence at professional level of the
learner
3. To study retention of the impact of EUHV program and its influence at social level of the learner.
Research Hypothesis
There is a significant retention of the impact of Universal Human Value Education program at
personal, professional and social level of a learner.
Null Hypothesis
There is no retention of the impact of the Universal Human Value Education program at the
personal, professional and social level of the learner
Methodology
Sample size taken is 30. Incidental sampling method was used.
1. It was decided to take 15 students from amongst the ones who were still doing their internship in
the college, as their retention of the program would still be fresh as they were still in the same
environment; they are referred to as Group I.
2. The other 15 were to be selected from students who had competed their Internship more than
three years previously and students who lived in and around Nashik and were available easily;
they are referred to as Group II, and this group was of only nine students as explained
hereunder.
3. During the evaluation process we came across six students who had not done the EUHV
program, as these were the students who had been transferred to our college from one college
in Nagpur that had closed down. Hence they had not done the program; these six students were
then taken out of Group II and thereby Group III was formed of these six students who had not
done the EUHV program, and this Group III, served as the Control group.
4. By removing three students from Group II that is student number 1, 6 and 9 Group IV was formed
as an experimental group.
5. By removing three students from below and three students above the center of Group I, another
Group V was formed as an experimental Group to compare and contrast our study with the
control Group III.
The Study setting was the Motiwala Homoeopathic Medical College, Nashik. The study populationcomprised only students those who have passed out from the college not more than five years
previously.
Type of Study: Analytical, Retrospective Study.
Tools Used: Questionnaire designed by researchers based on the objectives and some of the
concepts and values that form part of the EUHV program
Statistical Tools: Following statistical tools were used for the analysis of the data Percentage,
Mean, Standard Deviation, One-Way ANOVA (F Test) (Garett, 2012).
A Questionnaire was made keeping in mind the concepts and values that one would be faced with,
in their day-to-day life.
It was important to keep the questionnaire as simple as possible and at the same time to convey
the situation that one does face in day-to-day life.
Some concepts and values that we tried to cover were:
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1. Science and Religion
2. Consultation and Conflict Resolution
3. Gender Equality
4. Equality of Mankind
5. True Leadership
6. Social Justice
7. Responsibility
8. Sacrifice
9. Spirituality.
A questionnaire was delivered to participants by hand. They were informed that the purpose of this
survey was to get information related to our students understanding of Value Education.
Analysis of data was done by panel of three members.
Inclusion Criteria
Students who had taken up the course in homoeopathy at the Motiwala Homoeopathic Medical
College, in the last 10 years were included in the study.
Exclusion Criteria
All students admitted in the college prior to the academic year 2004-2005.
Review of literature
Concept of universal human values:
Human values are virtues of the human race that have evolved through years and aim at spiritual
and material development of mankind. They are nothing but reflection of the qualities of our Creator.
Man is a mini universe in himself and yet a part of the majestic universe around him. He is
continuously being influenced by this natural environment and learns from it. It is expected that he
too must imbibe in himself qualities of the universe. Nobody has ever experienced that it rained only
for rich and not poor, or for any caste or creed. Nature treats everybody equally.
Love, peace, freedom, respect, generosity, kindness, humility, justice are some of the other values
learned from nature.
These values don't change according to time, place and person and hence they are universal
human values.
Need of Education in Universal Human Values:
Basic understanding of our values influences all the decisions we take in life.
So far the only source of the so called moral values or value education has been the various
religious scripture or the mythologies that have been taught as a tradition or incorporated into the
school curriculum based on religious or community values.
However with the growth of wealth and decline of faith in the religions, in the modern and
westernized societies value education has by and large declined as well.
In our day to day lives we see that the vast majority going about their work and service do so with the
least concern of Values or its applicability. They seem to be naïve about its importance in a world
dominated by a materialistic and narcissistic attitude. ‘Hence the premise that our contemporary
modern world, is in an urgent need for a universal and religion-independent social and moral
education'.2
Curriculum of Education in Universal Human Value Program taken up by Motiwala Homoeopathic
Medical College:
This curriculum is being designed by Bahá’í academy, Panchgani in collaboration with FUNDAEC,
university of Columbia.
Level 4: Advanced Diploma Level
Duration: 140 hours of contact sessions, 40 hours of practical(s) and 100 hours of Service Learning
Activities. Course includes four modules.
Module -1: Moral Capabilities: Fundamentals
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Students study a module designed to help develop moral capabilities such as: Managing one's
affairs with rectitude of conduct, building environments of unity built on diversity and fostering
initiative. Together with this module is a module on service learning activities that is described
below. Training on cooperative learning and Happy Hippo Show are also included
Module -2: Beauty, Knowledge and Transition
The two moral forces of “Attraction to Beauty” and “Thirst for Knowledge “are discussed. The impact
of change, forces of destruction and construction, destiny of mankind, Human Rights and Duties
and influencing and being influenced by the environment are among other themes of this module.
Module-3: Basic Concepts in Education
This module presents eight aspects of education: its nature; aim; the nature of understanding;
concepts and information; the twofold purpose of education; investigation of truth; building
capabilities; and integration.
Module -4: True Happiness, Social Harmony and Peace
This module introduces the concepts of True Happiness, Morality and Spirituality and Promoting
Social Harmony and Peace: A Prerequisite for National Development. Action Research: 'How am I
improving what I am doing?' is included in this Course. Students learn preparing a research
proposal, conduct research, analyze the data, and prepare the report.
Application of Universal Human Value Program:
Without knowledge and understanding of the very most basic human values, nobody can
give a direction to one's life that makes sense. Hence this knowledge should influence one's
personal, professional and social well being. When it comes to medical field in particular,we know
that it is one of the noblest professions, at the same time it can be most misused instrument leading
to social destruction. Practice of profession guided by values can only make a doctor a true servant
of humanity. This course will enhance students' personal progress . It will not stop here, but he
becomes an active contributor towards social progress.
Impact of Value Education
Many educational institutes have now made value education a part of their curriculum; Case studies
carried out by some researchers have shown a very positive impact on a student and on social
environment too. Most of these studies are carried out in school but there are no reports on students
pursuing higher education. There are no reports regarding long term retention of this impact.
Retention Capacity of an Individual ‘….. Without retention there can't be a successful transfer of
knowledge from one subject area to another. The forgetting curve supports one of the seven kinds of
memory failures: transience, which is the process of forgetting that, occurs with the passage of time.
Forgetting curve purports to show that humans tend to halve their memory of newly learned
knowledge in a matter of days or weeks unless they consciously review the learned material. The
mind decides what information is unimportant and immediately disregards it. What your mind
remembers is what you need to function…….3
Data Analysis
For the tabular format of the marks, each answer was given maximum of 3 marks: 1mark for the
concept rightly represented; 1 mark for the expression of the solution; and 1 mark if it was realistic in
its presentation. Although these marks solely depended on the judgment of the mentors, the
Unanimous evaluation was of utmost value. For answers that did not cover the concept, or lacked in
expression or were found to be idealistic rather than realistic, the marks in this case were made
accordingly.
The marks so collected were analyzed and the statistical data so collected were interpreted.
The groups I & II are with the mean value 14.47 and 16.56 respectively along with their standard
deviation 5.75 and 6.5. The average mean and standard deviation of these groups are 15.51 and
6.12, based on this finding it is seen that the average score of group I and II is seen to be 15.51 which
is 55.39% hence it is seen to be a acceptable level of retention of the impact of Universal Human
Value Education.
The average Standard Deviation of Group I and Group II is seen to be 6.12 this signifies that there is
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an appreciable Homogeneity in the absorption of the learning from the EUHV program. It was found
that:
1. 23.33% of the participants strongly agreed that EUHV should be conducted in the Institutions of
higher education
2. 36.66% students are agreed to the same.
3. 16.67% of the students were not sure if this program should be conducted
4. 23.33% felt that there was no need for this program.
From the Descriptive Statistics and the result of one way ANOVA, It was found that 6 of the students
filled the questionnaire but had not done the EUHV program. Based on this, the researchers
decided to make a further evaluation to see the result of the scores on students that had not done the
EUHV program and to compare them with 6 students that had done the program. These were
selected by taking the three students from either side of the middle of group I; the results so obtained
are seen in Table No. 2. Here it is seen that the score of Group III, i.e, those that have not done the
EUHV program, is 10.5 which is equal to 37.5% --way below the ones that had done the program.
To find an answer to the Hypothesis, One-way-ANOVA (Analysis Of Variance), also called as the 'F'
Test ,was applied amongst the three groups as shown in Table No. 2.
The result of the One-way-ANOVA test revealed that the difference amongst the Group III that had
not done the EUHV program, Group IV are six students from amongst the Group II that have done
the EUHV program over 3 years back since passing out from the institution, and Group V are the 6
students from amongst the group I that have done the EUHV program recently and are still in their
Internship program.
The one-way ANOVA was applied to find the Retention of Impact of the EUHV program on the
experimental groups and the control group.
As there was significant difference between the Experimental and the Control group observed as
seen in Table No. 2, the results are interpreted as the obtained 'F' value is seen to be 4.83, which is
greater than the Table F value, which is 3.68 at 0.05 level of significance, It means the obtained F
value is significant; hence the Null Hypothesis is rejected and the Research Hypothesis is accepted
This asserted that the program of EUHV has had a highly significant retention of the impact of value
education and this confirms the research Hypothesis that is “Universal human value program
produces a significant impact at personal, professional and social level of a learner”.
Discussion
Value education is misunderstood, and it is argued by many that these are Values that are imbibed
by the students from home or through society their religion and even to some extent their Culture.
Hence they do not need to be practiced or taught in a regular education program,
And the reasons given are that these values are related to religion or aligned with some fixed beliefs
or ideology and this creates a prejudice for the study of such programs.
The questions that were put before the participants of this research were purely related to Universal
values that affect the Individual outlook to society, the well-being of the society that we live in, as well
as the participant's contribution in the development of his immediate as well as extended family.
It was interesting to note that 60% of students felt the need of including this program for higher
studies, though 17%were not sure. 23% did not feel the need and these were the students who
actually have not done the program.
Further, the participants who have done the program were able to express themselves more
appropriately based on the above Values and Concepts as compared to the participants who have
not done the program.
This study, although it has just taken a very small sample size of the control group, showed much
potential for doing a survey taking another Homoeopathic College as a Control and The Motiwala
College as the experimental group. That study would give us a better idea of the effectiveness of
Value Education in Institutions of Higher Education.
Conclusion
The one way ANOVA or the F test has shown that the Research Hypothesis is accepted. This goes
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to say that a program of Value Education has a significant effect on students of Higher education on
personal, professional, and social level even after five years of completion of course.
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ABSTRACT
Universal human values play an important role in the life of human being at various stages including
education and career. When a child enters in school, her/his behavior depends on the home culture
that is the family circle. In primary and secondary school life, there is major influence of friends and
teachers on her/his behavior that is the school circle. When she/he enters the college or
professional course, the social circle plays an important role which has dominant impact on the
humanity and moral capabilities. The overall personality of individual depends on those circles. This
paper discusses the tilt of student towards good behavior or aggression and misbehavior. Those are
critically evaluated by the two methods named Value Survey and Value Questionnaire. The article
clarifies how education in universal human values is deeply essential to nourish the moral
capabilities in the student and ultimately in society in a positive way.
Keywords: Home Circle, School Circle, Social Circle, Family Circle, Human Values, Cultural
Impact
Introduction
The life of children has a great impact of three circles, namely home circle, school circle and social
circle, at different stages in their development. When children enter in primary school they have a
different status of a new recruit compared to their individual status at home. His/Her behavior
depends on the home culture. They had a major role of son or daughter in a family. Now the children
have achieved roles as students. Families are the central and enduring influence in children's life
regardless of their education, composition and income. Children receive care from their parents for
their dependency and attention, but the way children are nurtured in childhood influences their
relationships towards teachers, friends and overall society. While entering the school, he/she goes
under the influence of two major social agents like school teachers and friends. Now the school
circle plays major role in his/her life and may decline the influence of home culture.
School students are members of a small group which provides a tremendous influence on their
moral development. Teachers are the role models to students in school; they play a major role in
developing their ethical behavior. Though there are rules and regulations of school, school circle
peers' may show boldness about misbehavior like lying, cheating, stealing and considering others.
The social circle has a dominating impact on youth during his/her education in professional
institutions like engineering. The complete technical environment and working with
machines/computers may decline the human values in students.
Social media is used by students to exchange information,(audio and video contents) and spread
different ideas in a virtual community. The way social media is being used these days brings lots of
side effects with it, the most important being on human ethics. Ethics play an important role in
interpersonal conflict. Lack of respect for each other leads to poor human relations between them.
Students who have warm relations and respect towards teachers are empowered to think for
themselves and are more apt to communicate openly with others. “If you give respect to others, you
will receive respect from others in return.” The engineering institutions infuse value education to the
children in an informal way. They play a major role in developing ethical behavior in students.
Importance of the Study
This study points towards the need of universal human values in the life of engineering students. It is
very important to cultivate humanity and moral capabilities in a student to be a good human being
along with good engineer. The present study focuses on the need of education in human values and
the stages where it should be implemented to furnish the moral capabilities. Organizations are
giving a message of humanity by providing a quality culture and environment and introducing
human value education to the students.
The Compass | Vol. 10, No. 1, Part 2 | November 2016

102

Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

Objective of the Study
The objective of the study is to find out and analyze the need of universal human values in the life of
engineering students to become a good human along with good engineer, To analyze the effect of
different circles, and to analyze the importance of human values for the success of the
Organization.
The Universal Human Value
The human, ethical and moral values are universal values. Universal human values are the basis of
human relationships, in a spirit of reciprocity and mutual respect of those values.
Universal Human Values as a whole defines one's individual personality and is defined in literature
with different ways as:
h By the social value we understood any datum having an empirical content accessible to the
members of some social group and a meaning with regard to which it is or may be an object of
activity.
h A thing has or is a value if and when people behave towards it so as to retain or increase their
possession of it.
h Values are the obverse of motives…the object, quality, or condition that satisfies the motivation.
h Values are the desirable end states which act as a guide to human endeavor or the most general
statements of legitimate ends which guide social action.
h What we properly call a value in life is an organic mixture of need, interest, feeling, purpose and
goal, the production and conservation of values is one of the main concerns of human
existence.
h A value is a conception, explicit or implicit distinctive of an individual or characteristic of a group
of the desirable which influences the selection from available means and ends of action.
Home Circle
The home circle is important in developing the moral values of a child. There is a close contact
between the parents and children. Home culture determines the personality of a child. It is the
foundation on which values are built. Human values like truthfulness, peace, justice are instilled in
child. The home circle shapes the child's attitude towards people and society. It plays a vital and
effective role in social and moral development of the child. Children identify themselves with their
parents and other family members, and adopt them as their role models for emulation and imitation.
In this circle, behavioral problems are due to family dispute between their parents.

Fig. Child Behavior Home Circle
School Circle
The school circle includes the influence of the schoolteacher and friends of a student, and the
concept of equality in diversity, mutual interdependence and tolerance in this small part of society. It
enables children to experience dignity and boost their confidence as well as self-esteem and ethics.
It has great impact on a student's behavior towards others. The biased attitude of a teacher may
push the student towards aggression and misbehavior. School circle affects the sensitivity to
others, wellbeing and feelings on the basis of rational commitment to values. Polite friends and
warm relations with teachers cultivate human values in students.
Social Circle
The social circle, like media and science/technological environment, have the major influence on
engineering student's behavior. The engineering student may be tilted towards aggression and
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Fig. Student Behavior School Circle
misbehavior due to continuous working with machines / computers and the effect of media. The
engineering student has a greater explosion of science and technology. Application of science and
technology in a more human and rationale way is related to moral and ethical responsibility. A major
ubiquitous aspect of contemporary society is the intrusion of the social media. The youth, instead of
learning how human beings are equal, grow up with prejudices injurious to society. Students should
go through the process of learning universal human values in institutes for propagation of positive
messages.
Methodology
The batch of students of AGTI's Dr. Daulatrao Aher College of Engineering, Karad, have been
selected and formally trained for a day by Experts from Bahá’í Academy, Pachagani. The training
was done on the topic of moral capabilities.
Value Survey and Value Questionnaire
50 engineering students are requested for demographic data in addition to the responses to the
survey questionnaire with five questions about each circle. 25 students are those who have
attended the workshop of universal human values and 25 have not attended the workshop.
In order to understand students values, a scale was used consisting of 15 items to measure the
impact of each circle and also the effect of education of human values. The scale consists of 15
items with four response/choices for each item, i.e. 1.Strongly disagree, 2. Partial agree, 3.
Undecided, 4. Agree, 5.Strongly agree. The statistical data were then analyzed for conclusion.
Results & Discussions
The various responses to the given questionnaires by the students (Course attended/ Course not
attended) has been tabulated, analyzed and conclusion.
SET 1:
The findings from the study are that there is a major impact of the home circle on a child's behavior.
For questionnaires related to home circle, about 56% students who attended the course have given
response as strongly agree as per as the human values are concerned. Also 29% students have
given response as agree (Total 85% responds as strongly agree/agree).
The students who have not attended the course have given 37% response as strongly agree and
34% as agree (Total 71% responds as strongly agree/agree). The children who are well nurtured in
childhood have positive impact on their feelings and behavior towards others. Parents have an
important role in the nourishment of human values in a child.
SET2:
The findings from the study are that there is misbehavior and aggression of a student depending on
the relation with teachers and nature of friends. The responses of course attended students and
non-attended students are 60% and 66% as strongly agree/agree. Irrespective of trainings, the
students had given nearly the same response towards human values. Education in human values
prepares a student to develop healthy interpersonal relationships at home and in school.
SET3:
The findings from the study are that an engineering student tilts due to the continuous exposure of
technology/science and working with machines. About 74% of course attended students respond
as strongly agree/agree and 50% of course not attending students respond accordingly. Here the
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comparison clearly shows the positive effect of education of universal human values. The
engineering students, those who have attended the course, are more polite and accept realities,
which reflects in their responses.
Conclusions
There is great impact of three circles on the engineering student's life. The different aspects of
family, school teacher, friends and society play a vital role in an engineer's personal life as well as in
society. The crucial change in behavior of a student is the outcome of education in human values.
The findings suggest that there is a deep need for education of Universal Human Values in an
engineer's life. With this education, the society will be gifted with good professional engineers along
with good human beings.
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ABSTRACT
Pharmacists perform crucial roles, by involving in production of pharmaceutical formulations,
Quality Control, Quality Assurance and Rational dosage of medicines for human as well as animals.
The pharma professional is dedicated to medicines and patients with a special focus on the
Research & Development - with an aim to ensure that the patient consumes the effective medicines
and obtains relief from the ailment. Hence, Pharmacy is a vital part of overall Healthcare System of a
nation.
Society in general is losing moral, ethical grounds and human values at an un-imaginary high rate.
Hence Education in Universal Human Values has become a Global Need Particularly in a field like
Pharmacy where a Pharmacist has to understand, empathize, support and guide patient on proper
and rational use of medicines. More than any other profession, a pharma personnel has to inculcate
human values in a larger interest of mankind. Understanding this need of Imbibing Human Values
amongst budding pharmacists, SMBT College started the program “Education in Universal Human
Values” of Bahá’í Academy, Panchgani.
The researcher has been a Institute Course Coordinator for Education in Universal Human Values
Program since 2013 (3 years) and this study is undertaken in order to assess the positive impact of
conducting the course at SMBT College of Pharmacy, Nandi Hills, Dhamangaon, Nashik.
Keywords: Pharmacy Students, National Healthcare System
Introduction
Since its inception in 1983 at Sangamner (Maharashtra), SMBT Sevabhavi Trust has been on a roll
to cater the needs of large section of society. Medical field, pharmacy field and overall healthcare
improvement have been the agenda so far. It has spread its wings and one of its pharmacy college
situated at a beautiful campus of Nandi Hills, Dhamangaon has emerged as one of the finest
education provider in pharma field across its affiliated Savitribai Phule Pune University. Education in
Universal Human Values course has been started in collaboration and guidance of Baha'I Academy,
Panchagani since 2012. The author feels honored to mentor SY B Pharm Students and co-ordinate
the activities for the course during 2013 to 2015, three batches of SY B Pharm students.
The present study is conducted with SY B Pharm students of SMBT College of Pharmacy, Nandi
Hills, Dhamangaon, Taluka-Igatpuri, District-Nasik during 2013-14. The age group of students is 1718 years. Majority of the students come from deprived socio-economic background. The sample
audience is new to the concepts of Education in Universal Human Values.
About the Course Module The moral capabilities “Fundamentals” module has been designed to
introduce a novel concept of Human Values with simple and rational examples in day-to-day living.
We are aware the everlasting chaos and social injustice has been prevailing across the globe, and
it's a moral responsibility of an individual to un-leash the potential and use it towards the betterment
of society. The comprehensive structure of 9 units presented in the Module-I encourage students to
think and act independently.
Various aspect of course include understanding of the concept of Family, Extended Family, ways of
communication across extended family, rectitude of conduct, ability to promote rectitude of conduct
in extended family, unity of vision, unity of thought and unity of action, ways to learn through action
etc. The course achieves a peak response during student's Service Learning Activities, during
which they learn things practically.
Objectives
1. To create awareness of practicing human values among students
2. To find out what qualities have developed in students
3. To find out students attitude towards discipline
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4. To find out the attitude towards challenging situations in day to day life
5. To find out which concepts of Human Values are clear to the students
Tools and Methods
The experimental method was used for the study. The data was collected with help of the format and
questionnaire developed by the author for this research. A total of 50 students from S.Y. B. Pharm
Batch of Academic Year 2013-14 were subjected to the study.
As a course structure students have to undergo first practical of “Equal Wings” after completion of
Unit 2. During practical work students spontaneously handled Gender inequality issues in the
society and their extended families. After completion of Unit 5, students were required to do second
practical viz. Uprightness. During this students understood as to what it takes to learn, develop and
nurture “Rectitude of Conduct”. As Unit 8 is completed, students were required to do third practical
viz. preparing their Evolving Conceptual Framework of Social Action. “Service Learning Activity” is a
phenomenal and Personality changing activity for these students. During the course students have
learned and developed various skills which are used to promote a social cause through the Service
Learning Activity. Undoubtedly, the social service part of this activity transforms students all
together.
Results
Students exhibited overall positive impact in number of aspects after completion of Module-I, the
table below gives us a complete idea of students changed attitude, perception and overall success
of the course of “Education in Universal Human Values Module I”
Discussion
The responses of the students show that the course of “Education in Universal Human Values
Module - I” has shown a positive impact on the SY B Pharm students of SMBT College of Pharmacy
in various aspects of their personal and professional development. It's a journey of all the students
towards attaining a better career through better and developed human values. As it is said “A good
soul irrespective of surrounding attains a spiritual strength and shines across all walks of Life” for
the students of SMBT College of Pharmacy, “The journey has well begun”
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ABSTRACT
School is the place where the formal education is implemented through well defined curriculum.
Curriculum enlists subjects to be taught, practicals to be conducted, as well as co-curriculum &
extra-curricular activities. Biology is one of the important subjects in the curriculum in junior college
level. Biology subject is a study of living organisms. It is concerned with the characteristics,
classification, and behaviors of organisms, how species come into existence, and the interactions
they have with each other and with the environment. Biology encompasses a broad spectrum of
academic fields that are often viewed as independent disciplines. Another thought is biological
studies emphacise on environmental awareness, animal protection and scientific attitude. The aim
of the present paper is to know how the Biology subject is inculcating the Universal Human Values
among Junior College Students. The Objectives of the present paper are 1) To analyze the content
of XI std Biology Textbook with reference to Universal Human Values. 2) To study the role of Biology
Teachers about Biology Textbook with reference to Universal Human Values. 3) To study the
opinions of the Biology Teachers and Biology Students about the role of the Biology textbook in
inculcation of Human Values. The present study is descriptive in nature, and purposive sampling
method is used for sample selection. The data are collected with help of content analysis method,
questionnaire and unstructured interview technique.
The present paper is helpful for society to know more about the Universal Human Values and also to
know how Universal human Values can be inculcated through the Biology subject among the Junior
College students.
Keywords: Universal Human values, Biology, Junior College Students
Introduction
Education is necessarily a process of including values to equip the learner to lead a life that is
satisfying to the individual in accordance with the cherished values and ideals of the society.
Philosophers, spiritual learners and educationists of our country, all in various ways, have
emphasized the role of education for 'character development', 'bringing out the latent potentialities
and inherent qualities' and developing an 'integrated personality' for the well-being of the individual
and society at large. The concerns for value education are reflected in our key policy documents
from time to time.
One of the most important reasons for reorienting education for values is the fact that the current
practices in school education by-and-large contribute to the lopsided development of students.
These put exclusive focus on cognitive to the total neglect of the affective domain, and present
alienation between head and heart. Students are nurtured in a spirit of excessive competitions, are
trained right from the beginning to relate to aggressive competition, and learn facts detached from
contexts. They hardly know how they should live their lives, commit themselves to the welfare of the
country, or care about the environment and other social and moral issues. They are not clear as to
what sort of persons they hope to become when they complete their school education.
This kind of education turns children into machines. Such a perspective defeats the very purpose of
education the wholesome development of personality including ethical development which is
fundamental for responsible decision making in case of moral conflict. Children and youth need to
be educated to practice the commonly held values of harmony and peace with self and others.
Children are envoys of the future. As per population projection, India will have one of the youngest
populations in the world by 2020.This vast human resource will shape the nation and the world.
What is urgently needed is a re-examination of the content and process that each school adopts to
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educate children under their charge. Although value education is the responsibility of both parent
and public, the school, due to its institutionalized nature, ought to take the major responsibility.
There is general acceptance that education must provide the thrust for nurturing values. The spirit of
values lies implicit or hidden in the textbooks.
Need and Significance of the Study
The National Curriculum Framework for School Education (2005) brought to focus the erosion of
human values and suggested the integration of values in the curriculum. Almost in all textbooks,
values are embodied. The Biology subject also reflects some values such as Love with nature, Care
of the nature, Environmental awareness, Respect to biodiversity, Organizing, Scientific attitude,
Non-violence, Atheistic view, Integrity, Sensation with nature, Dependent attitude, Cooperation,
Human Health etc..
Objectives of the Study
1. To analyze the content of XI std Biology Textbook with reference to Universal Human Values.
2. To study the role of Biology Teachers about Biology Textbook with reference to Universal Human
Values.
3. To study the opinions about the Biology Teachers and Biology Students about the role of Biology
textbook in inculcation of Human Values.
Research Methodology
Research Method
For the present study, Descriptive Research method is used where Documentary analysis was
done qualitatively.
Tool for Data Collection
For the present study following tools and techniques were used:
1. Check list-For reflection of Universal Human Values in XI std. Biology textbook.
2. Interviews-Interviews of the Biology teachers and XI std. Science students to find out the
reflected Universal Human Values in the Biology textbook.
Statistical Technique
The collected data are analyzed through Suitable statistical technique as percentage.
Delimitations of the Study
The study is delimited to only Biology textbook, Biology teachers and XI std. Science students
Analysis of Data
The data were analyzed qualitatively:
Study of Universal Human Values reflected in Biology Textbook according to Biology teachers.
1. Most teachers(95%) agreed std Biology Textbook content reflected the some universal human
values, but did not cover all the universal human values.
2. Many teachers (75%) agreed that Biology Textbook content is enriched with universal human
values and they are trying to inculcate these human values in their students at the time of lecture
and practical.
3. Half of the teachers (50%) agreed that at the time of Biology lecture they are focused on the
Human Values through the biology content
4. Most of the teachers (80%) agreed upon different universal human values like love, care, justice,
universalism etc.
Study of Universal Human Values reflected in Biology Textbook according to XI standard
Biology students1. Most of the students (95%) agreed that Biology Textbook is useful for inculcation human values.
2. Most of the students (90% ) agreed that their teacher instructed them about the human values at
the time of biology lecture or practical work.
3. Very few (2%) students agreed that their teachers tried to inculcate values by different ways for
students, but students are unaware about it.
Conclusions
1. For the objective No. 1 it is concluded that the Biology textbook reflects some Universal Human
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Values such as Love with nature, Care of the nature, Environmental awareness, Respect to
biodiversity, Organizing, Scientific attitude, Non-violence, Atheistic view, Integrity, Sensation
with nature, Dependent attitude, Cooperation, Human Health etc.. Biology is a very interesting
subject in Junior college Level. Biology textbook justifies reflection on Universal Human Values
by providing its content.
2. For the objective No. 2 it is concluded that the Biology textbook reflects some universal human
values but does not cover the all universal human values. (Source: Aswathy Raveendran and
Surga chunawala. Reproducing Values: A Feminist Critique of a Higher Secondary Biology
Textbook Chapter on Reproductive Health)
3. For the objective No. 3 it is concluded that the Biology Textbook is useful for inculcation human
values.(Source: Robert Brooker. The Value of a Textbook)
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ABSTRACT
In today's economic scenario and competitive business world it has been observed that the social
responsibility of business is ignored by many entrepreneurs. This has an adverse effect on their
profits and goodwill. Apart from the basic organizational objectives such as profit maximization,
diversification, customer satisfaction, survival and growth; there are two other important objectives
which a businessman should consider and those are Social Objectives (concern towards Society,
Government, environment etc.) and Personal Objectives (concern towards the Human Resources /
Employees). Social and Personal Objectives focus on ethical behavior and social obligation of an
entrepreneur. A businessman can achieve the Social and Personal objectives only when he
practices Business Ethics at his work. These ethics are socially determined moral principles / code
of conduct which governs the business activities.
The basic purpose of this paper is to introduce, discuss and analyze the topic of “Business Ethics”
and to know the perception of junior college commerce students (age group 16 to 18 years.) about
business ethics. The researcher has conducted a survey and has collected the data from students
whose aim in life is to become successful entrepreneurs. In this paper the students' observations on
today's unethical business practices, the suggestions given by them to businessmen, their views on
significance of ethics, and how they will foster business ethics in their planned business are
presented. This will help the researcher to guide the students to understand what is right and what is
wrong (ethical and unethical) in business, so that in future these students apply proper principles
and values in their business.
Keywords: Students Perception on Business Ethics.
Introduction
In the field of business, Ethics matter a lot because there is much evidence to prove that unethical
behavior can cost a company its reputation, affect its share price and lower its profits. Some of the
scandals in the business world had their origin in scant regard to morality. Business ethics is a
growing and developing discipline. It may rightly be called an American subject in the sense that
ethics was first introduced in most management courses in U.S.A.. Business ethics is a branch of
Social Science. Business ethics are rules of business conduct, by which propriety of business acts
may be judged. There is a growing realization all over the world that ethics are vitally important for
any business and for the progress of any society. Ethics and profits go together in the long run to
protect society. Corruption in commerce is degradation of values and professional ethics. Tenets of
business ethics operate as a system of values that are concerned primarily with the relationship of
business goals to human ends. In business, no universal set of ethical principles exists, and what is
right and what is wrong often depends on circumstances. In order to successfully conduct an ethical
business and to enjoy its fruits, businesses must have a vision about why they exist. And they must
also have shared beliefs about acceptable standards of behavior in the business world.
In today's economic scenario and competitive business world it has been observed that, in order to
achieve organizational goals of profit and growth, a businessman indulges himself in many
unethical acts. These acts are cheating customers and workers and also affecting the environment
adversely. Therefore there is a need to clearly understand and foster ethics by every entrepreneur
to grow and diversify ethically. This will satisfy the consumers, environment and also he himself will
remain happy and satisfied with his business activities.
Objectives
Here, through the medium of a research conducted on commerce student's perception on business
ethics, the researcher's objectives are:
1. To find the knowledge of business ethics among the junior college students of commerce
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discipline.
2. To know the conceptual understanding of business ethics among the junior college commerce
students.
3. To be aware about the benefits of practicing business ethics to an entrepreneur and to the
society.
4. To know the ways of inculcating business ethics among the students who desire to become
entrepreneurs.
5. To guide the students to understand the ethical behavior in business, so that in future they can
apply the same and ethically prosper in their business activities.
Scope: Such type of study on business ethics can be conducted in various commerce and
management institutes to know the perception and understanding about business ethics among
students. Based on the study, a commerce teacher can guide and inculcate values among the
students, which is a need in today's economic scenario. This will also help students in making moral
judgments in business.
Limitation: Researcher has conducted research on the perception of commerce students on
business ethics in junior college on 16 students only.
Method Used for Research: Researcher used the survey method. Students were made to answer
a questionnaire. Students were allowed to discuss and then answer a few questions.
What are Ethics?
The word 'ethics' is derived from an ancient Greek word 'ethikos', which means “relating to one's
character.” Ethics concern attempts to distinguish 'right' from 'wrong', 'good' from 'bad', and what
constitutes desirable conduct in a particular set of social circumstances. The Institute of Global
Ethics defines ethics as 'obedience to the unenforceable'.
Ethics means adhering to moral principles, being guided by particular values and behaving in a way
people ought to act. Ethics is a normative science of conduct, its function is to judge the moral worth
of conduct with reference to a norm or ideal or standard. Ethics can be also referred to the codes or
other systems for controlling means so that they serve human ends. It can be said that ethics are
codes/standards/ body of moral values which control the human behavior and their actions.
What are Business Ethics?
Business Ethics originated in U.S.A in 1970's. Business Ethics highlights social values and society's
concerns in relation to business. It forced the corporate in that country to abstain from policies and
practices which were hostile to consumers and for environment protection.
According to John Donaldson, “Business Ethics in short, can be described as the systematic study
of moral matters pertaining to business, industry or related activities, institutions or practices and
beliefs.”
Business Ethics refers to the socially determined moral principles which govern business activities.
Business Ethics are principles which may be written or unwritten codes which governs professional
activity.
For example: Charging reasonable prices from consumers, using fair weights for measurement of
commodities, giving fair treatment to employees, etc..
What is Unethical Behavior in Business?
When we talk about unethical behavior in business, we are talking about actions that don't conform
to the acceptable standards of business, in other words, failing to do what is right in situations.
In some cases, it may be an individual within a business who is unethical in the course of his or her
job and at other times. While in others it may refer to a corporate culture, where the whole business
is corrupt from top to down with disastrous results to society. It's important to realize that what is
unethical may not always be illegal (though sometimes it is both). There are many instances where
an entrepreneur may act within law, but his actions may hurt society, then it is considered to be
unethical.
Unethical Behavior Observed in Business World
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There are many ways that businesses engage in unethical conduct such as:
1. Bribery and theft.
2. Coercive acts such as setting higher prices and selling poor quality products.
3. Providing deceptive information which creates false impressions on the consumers.
4. Misleading advertisements and faulty sales promotion acts.
5. Discrimination while selling products.
6. Unfair judgment from the employer towards employee.
7. Redressing consumer grievances on time.
8. Unfair labour practices. (Exploitation of workers)
9. Frequent transfers of employees.
10. Partiality in selection of employees (influence).
11. Favoritism in promotions.
12. Tax loopholes.
13. Harassment of workers at work place.
14. Adulteration in milk, food grains or food products.
15. Carelessness by Human Resource Departments towards training programs.
16. Long working hours.
17. Neglecting employee's personal goal.
18. Polluting environment and not following proper policies to protect our natural resources.
19. Not giving timely returns to shareholders and debenture holders.
20. Not providing accurate information to consumers and government authorities.
21. Not respecting democratic rights of workers.
22. Neglecting CSR (Corporate Social Responsibility).
23. Centralization in decision making.
24. Adapting child labour.
25. Dumping Toxins, etc.
How are Business Ethics beneficial to the Businessman and Society?
1. Creating and maintaining goodwill, consumers will trust the businessman's products and
services.
2. Employer-Employee relation becomes strong which leads to employee satisfaction and which in
turn leads to production and sales consequently.
3. Profit maximization, growth and survival these basic objectives will be achieved.
4. Retention of consumers and inculcating a sense of belongingness and loyalty.
5. Trustworthy and honest business enterprises are always accepted by everyone.
6. Good quality, prices and quantity will lead a business towards profits and will maintain its image
in the competitive world.
7. Attending employee's grievances will reduce employee turnover and labour absenteeism.
8. Setting ethical standards brings discipline in an organization.
9. If there is already goodwill created among the target customers, then the cost of advertisement
and sales promotion will be less, even if the company comes up with diversified products.
10. A businessman who runs his business on ethical norms will be relaxed and will sleep peacefully,
because there is no fear or sense of any insecurity.
11. Competitive edge.
12. Ethics in business makes an entrepreneur understand the relevance of ethical life and helps him
to achieve humanistic attitude and concern towards others.
Social responsibility of a Businessman towards various interest groups to foster ethics.
1. Responsibility towards shareholders/owners
A business enterprise has the responsibility to provide a fair return to the shareholders or
owners for their capital investment. Accurate and regular information regarding working on a
business should be provided to shareholders, etc..
2. Responsibility towards workers
Every business enterprise must create right kind of working conditions for its employees, must
respect trade unions and democratic rights, must attend to the grievances and solve them,
decentralization is necessary in some cases, fair wages/salary, giving importance to worker's
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personal objectives, cooperating with workers, providing proper information, conducting
meetings between top level management, operational level and supervisory level staff, etc..
3. Responsibility towards the consumers
It is said that “Customer is the king”, so an entrepreneur has to supply the right quality and
quantity of products at a reasonable price, should provide desired service, provide correct
information through the medium of sales promotion and advertising, should not cheat
consumers by adulteration and by being dishonest, no discrimination while selling, etc.. Every
business organization should aim at customer satisfaction, because if a customer is satisfied
and happy, then he will be retained and would create more customers.
4. Responsibility towards the government and community
A businessman must respect the laws of the country, should pay tax, and repayment of loans
should be also done regularly and honestly. He should behave like a good citizen and act
according to the values of society. He should operate within the laws of the land, respecting the
religious sentiments and dignity of people while advertising a product. Every business
enterprise should protect the biodiversity and resources, and should develop proper image in
the society through continuous interacting with various groups of people. It should work towards
Corporate social responsibility etc..
Sources of Business Ethics
The sources which can foster ethics in a businessman are:
1. Firstly, an enterprise must be clear about its vision which is necessary to build up their principles
which will govern the ethical behavior. A Memorandum of Association and Articles of Association
should be ethically drafted, so these documents can be the sources by themselves.
2. Self, others (parents, teachers, friends, elders.)
3. Consumer's advice.
4. Religions, customs, traditions and culture.
5. Educational Institutes and Commerce and Management colleges.
6. Co-curricular activities such as NCC, NSS, Scouts/Guides, Red Cross camps, social services
and cultural programs, sports, games, these activities build a person's character which is
essential for a businessman.
7. Value education as a subject in schools and colleges.
8. Through the subjects like Business Studies, Human Resource Management etc… students are
thought about ethics in business.
9. Print media, audio visual aids, dramas, street plays on topics like consumer protection,
businessman and value education etc.
10. CSR policies of various other organizations.
11. Business magazines, research material, market information etc.
12. Training and development programs, seminars and workshops conducted on positive attitude,
stress management at work place.
How can business ethics inculcated in youth (Commerce Students) in educational institutes
with the help of various methods?
“My hope of the future lies in the youth of character intelligent, renouncing all for the service of
others, and obedient who can sacrifice their lives in working out my ideas and thereby do good to
themselves and the country at large.” Swami Vivekananda.
Swami Vivekananda repeatedly called upon the youth to follow the ideals of 'Tyaga'or Sacrifice and
Seva or selfless service. The beauty about Swami Vivekananda's philosophy is that spirituality is
made practical through Service. He wanted the youth to live a noble life with lofty ideals and wished
that the youngsters cultivate and nurture the ability to feel for others. This is possible when the youth
are able to differentiate between ethical and unethical behavior. Value inculcation develops a critical
consciousness and humanistic attitude among youth.
Values are obtained in different ways. The most important place for building values is a person's
family. The family is responsible for teaching a child what is right and what is wrong long before there
are other influences. The second way is the school or educational institutes. The inculcation of
business ethics among students is necessary in educational institutes so that the students who
The Compass | Vol. 10, No. 1, Part 2 | November 2016

114

Sub-theme: The Need for Education in Universal Human Values from Economical Perspectives

desire to become businessman can grow up ethically.
Some of the methods of inculcating business ethics in students are
1. Value Education as a subject in schools and colleges to inculcate basic universal human values
among students.
2. Seminars conducted on topics like Entrepreneurship, Setting Goal, Team Spirit, handling
Conflicts, Time Management, Risk Management, Anger Control etc.; this will help students to
shape their character at an initial stage, so that in future, they can handle difficult business
situations in a better manner.
3. Through the medium of audio visuals and PowerPoint Presentations, success stories of
business organizations and their contribution to the economy can be shown. The current
problems in business and their effect on environment can be highlighted.
4. Group discussions, debates can be organized to know students views on business situations.
5. Talks by eminent speakers, life coaches, counselors.
6. Conducting business games, quiz competitions etc.
7. Dramatization, role playing and street play.
8. Group project.
9. Visit to various companies and observing discipline in different department in the company.
10. Hands-on experience of the working of Consumer Co-operative Stores.
11. Motivating students in preparing wallpapers/magazines, articles on business ethics.
12. Assignment on relevant topics can be given on comparative study of corporate social
responsibility of two different companies in same industry, Misleading advertisements etc.
13. During morning assembly, articles on ethical conducts, environment protection etc can be read.
14. Watching movies which teach good morals.
15. Explaining with examples on charity work.
16. Workshop on shell craft, candle making, artificial flower making, plumbing, basic electrical
repairs etc can be conducted to help students to develop skill which can make them self reliant.
17. Talks on consumer protection, environmental education, non discrimination in business, nonfavoritism, fair pricing policy, value judgment, labour rights, etc can be given by legal advisors
and Human Resource Managers.
18. Class activity can be given to students to make them think on principles/code of conduct in
business.
19. Case study can be conducted, survey method and other data collection methods can be used to
know the working condition of employees and also market surveys also can be conducted.
Students can be then told to suggest measures to solve the problems in an industry.
20. Celebrating the days like Labour Day, Consumer Protection Week etc and creating awareness
on the same.
Questionwise Data Ananlysis, Interpretations and Conclusions
Q. No. 1) Who is an Entrepreneur?
Interpretation: Students are aware about the meaning of an entrepreneur and his motive of making
profit.
Q. No. 2) Do you want to become an Entrepreneur?
Interpretation: All students want to become an entrepreneur and want to take it as a career.
Q. No. 3) Which area of business would you like to work for?
Interpretation: Students have selected the field of business which they want to serve. It is really
good to know student's career plans at this age.
Q. No. 4) Why have you selected the above mentioned field for your business activity?
Interpretation: The responses given for this question are divided into two categories.
It was observed that 7 students had decided to start the business activity because of the
convenience of the villagers, to make people happy in case of cyber games, they felt that catering
service is a great service as it provides food to people and makes their work easy, and a medical
stores is one of the important stores and is necessary in every village. So here students are
concerned about society, and customer satisfaction is given importance.
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The second category is of materialistic gains; 9 students had responded saying that high profits,
easy to start business and more demand, were their criteria.
The interpretation is that majority of the students are concerned about their individual materialistic
gains.
Q. No. 5) What kind of priorities would you like to have, being an Entrepreneur in your
business?
Interpretation: Here it was observed that majority of students have answered saying they give
priority to healthy pure products, reasonable price, new and creative things to consumers, good
quality products and properly measured (quantity), so these 11 students are concerned about
customer satisfaction which will help them to grow and maintain goodwill in the market. 5 students
have responded saying they give priority to profit making, so these students were told by the
researcher that if consumers are satisfied then definitely profits will be high. So consumer
satisfaction should be given priority.
Q. No. 6) What are Business Ethics?
Interpretation: Students have knowledge and understanding about Business Ethics. They are
aware that ethical business is beneficial to the businessman and to society.
Q. No. 7) Is ethical business beneficial to all the social interest groups?
Interpretation: All students gave a positive answer.
Q. No. 8) How will you foster ethics in your business?
Interpretation: Students responses were really appreciable, as they are value-based. The majority
of them justified themselves by saying that producing good quality products is a must. Second was
about reasonable price, which is also neglected by many entrepreneurs, therefore consumers are
cheated.
Q. No. 9) As a consumer and an element of society what unethical acts have you noticed
recently among business groups?
Interpretation: The majority of students have observed that advertisements mislead the public
and are absolutely unethical. Secondly, Quality of products is poor, and wrong pricing policies and
corruption in business is rampant. So students are aware about the unethical acts in business world.
Q. No. 10) As a student of Business Studies (Commerce), what steps would you like to take in
order to eradicate unethical acts in business.
Interpretation: Students suggestions were good. Firstly, they preferred to directly inform the
businessman about unethical acts and will also tell him what is right. The majority of students were
ready to personally meet many businessmen and educate them about values in business.
Reframing business policies and creating awareness among consumers. The answers indicate that
students want to bring a change in the business policies and are ready to take initiative to make
people conduct their business ethically.
Q. No. 11) List out the values in business which you would practice as a businessman?
Answer: Honesty, care for society, environment protection, correct information, kindness, love,
equality, truth, helping, punctuality, hard work, dignity towards labour, team work, politeness, fair
judgment, respecting staff at every level of management, customer satisfaction as priority, patience,
adjustments, understanding, solving of consumer and employee grievances on time, producing and
selling good quality products and of proper quantity, selling goods on credit in certain cases.
Interpretation: Students have knowledge and understanding about values which are practiced in
business. They were aware of many values.
Q. No. 12) Ten years down the line, how would you like to see yourself as an Entrepreneur?
Interpretation: This question was raised by the researcher to know whether the students are really
serious about their aim of taking up business as a career. Researcher was really happy to know
where these little entrepreneurs want to see themselves in next 10 years as shown in the above
chart. The majority of them wanted to satisfy their consumers and want their products to be widely
accepted. They also want a good name in market, some want to be No. 1 businessman and
innovative. All these responses are really appreciable.
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Conclusion
Business Ethics is a growing and developing discipline. Ethics matters a lot in business and should
be practiced by every businessman. A business cannot be operated in an isolated place; it is part of
society. A businessman should perform his responsibilities towards customers, employees,
shareholders, government, environment and society in general. Corporate social responsibility
should be given a priority. When a consumer is satisfied with a product/service of a businessman,
then he himself will get retained and will create more consumers. Consumer satisfaction should be
the aim of every business, because when the customers are satisfied the objective of making profit
and growth will be achieved easily by a businessman.
In business, a particular thing can be correct and from social perspective it might be not ethical. So
values and its implementation might be a difficult task in business world to prosper and to survive.
There have been arguments against social responsibility earlier saying that values in business
violate the objective of profit maximization. But, if we bring a change in our thinking, saying that
customer satisfaction is the initial objective of a businessman, then achieving profit maximization is
not a difficult task.
The researcher, through the medium of a survey, could test the knowledge and understanding about
business ethics among the Junior college students of commerce who wish to become successful
entrepreneurs. It was seen that students give importance to ethics and they are aware about the
benefits of the same. They have noticed unethical practices in business; many have mentioned
misleading advertisement and poor quality products which are really unethical. Students want to
eradicate these unethical practices by the measures which they have mentioned. In future, in their
own business, they have said that they would practice the principles which they have mentioned.
Student's responses were appreciated and the Researcher motivated them by giving guidance in
ethics in business.
In Commerce and Management Studies, “Business and professional ethics” is an important subject
which should be taught even at junior college level because there is a need to implement business
values among students. This will definitely help the youth to become successful and ethical
entrepreneurs. In colleges, various methods should be used to inculcate values and handling
business problems ethically should be also discussed.
Basically, every businessman is full of bliss and happiness He does not want to harm or cheat the
society but certain situations make him to behave in an unethical way. So, there is a need for timely
guidance, to all the staff, at all management levels. Healthy competition, patience, responsibility,
self confidence, punctuality, cooperation, honesty, hard work etc are some of the core values in
business. Practicing values in business will definitely make our economy grow and prosper.
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ABSTRACT
This paper is intended to focus on the universal human values in life. All human beings are required
to follow certain human values in day-to-day life, in order to have peace, pleasure and stress-free
life. Happiness is the most important element which everyone wants to achieve but very few get it at
the end. Money alone cannot buy happiness, but in spite of this, knowingly or unknowingly everyone
is running after money, name and fame, ignoring the human values in one's life. The result is best
known to all. Human values in life can be discussed with the reference to three aspects, viz.
cultivating human values in family itself, nurturing those human values in cooperatives or
organizations, and utilizing these values for the social benefits of the people at large, for the
betterment of society. Love, affection and respect are the three pillars of human values in family,
while honesty, sincerity and integrity, along with hard work, are human values much needed in any
form of organization (private, public, cooperatives, etc.) for success.
Warananagar is considered to be one of the best examples in the cooperatives all over the India.
Established by Late Shree Tatyasaheb Kore in the year of 1956, with Sugar factory as a nucleus and
expanded with Warana dairy, cooperative bank, educational complex, Waranabazar, hospital,
irrigation societies and many other projects.
Within the span of 60 years, many principles of life were put into practice. The paper includes the
analysis of the feedback collected from the discussions in the regular meetings, which have
enabled the complex to progress and serve the society for good.
Keywords: Affection, Integrity, Honesty, Love, Respect, Responsibility and Sincerity
Introduction
It is well known that India lives in villages. There are six lakhs villages in India and almost 60% of the
population lives in villages. For all-round development of the country, one has to develop villages on
priority basis. Government has given priority to this sector and, to enhance the speed of the
development, the Cooperative Movement in India was formally introduced with the promulgation of
Cooperative Societies Act in 1904. The National Cooperative Union of India, (NCUI), which
represents the entire cooperative movement in the country, was established in 1929. The
objectives of any cooperative society are to promote and develop the cooperative movement, to
educate, guide and assist the people in their efforts and to build up and expand the cooperative
sector.
In the last 112 years, cooperatives in our country have grown up in big numbers. The cooperative
movement has done remarkable progress in sugar cooperatives, dairy cooperatives, housing
cooperatives, village level societies and consumer cooperatives, etc. Only a few number of
consumer cooperatives are successful in India. Warana Bazar, Warananagar is one of the
successful consumer cooperatives in India. Looking to the success of Warana Bazar, many more
consumer cooperatives have been started in different parts of Maharashtra and Goa. Warana Bazar
is a living example wherein one can see the human values are given a top priority.
This paper is an attempt to explore the importance of human values in the global society. Human
society may not significantly sustain without human values. Hence, it is necessary to talk on the
subject and bring about awareness of human values into the modern society. There is no denying
the fact that the present global society is facing a lot of crises. Human value crisis is a known fact of
the modern society. Indeed, human beings are aware of the global and national problems which
they are currently facing. The impact of human activities on the earth in various ways is placing a
significant amount of stress.
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Importance of the topic
Human values are the basic necessary elements for every individual, family, organization and
society. Values are generally regarded as the moral standards of human behavior in the society. It is
a kind of quality of humans, which is applied to human activities. It is transmitted by a circumstantial
factor which depends upon the judgment of the fact. Value is a mixture of three concepts such as
Idea, Quality and Supervention. Values can be defined as the principles that guide people's lives,
and have varying significance. Values are the essence of our personality, and affect us to make
decisions, trust people, and arrange our time and energy in our social life. Values may be treated as
keys to solving many world problems.
Human values play a vital role in the society, as they are said to be the basic of human beings for
leading a better life. It is believed that all holy books of all religions contain the values of good human
life.
Problem Statement
Day by day human values are deteriorating and hence affecting the peacefulness of family life and
growth at organizational level. Therefore the need for study and practicing the human values is
important in the changed scenario.
Theme of the Paper
The first section of this paper describes the importance and problem statement of the topic. Second
section focuses on the literature survey trough review of different research papers based on the
human values in the success of cooperatives and along with the method of study defines an
objective of this paper. Third section deals with the success of Warana Bazar, with special reference
to the various human values used in day to day management of the cooperative bazaar in last 38
years. Last section of the paper deals with the conclusion, future scope and the references used in
this research paper.
Literature Survey
Human values play a very leading role in society and take precedence over social values. Human
values are the conception of mankind in general. It is true that the individual is the chief concern, but
as long as individuals exist in society, it may be firmly said that the modern society will never outgrow
its existence. Today, with the technological advancement, communication has tremendously
improved, therefore anything that we say, do or even think will have a direct bearing upon a larger
group of people. Thus, one can finally arrive at a conclusion that the moral behavior of an individual
or a group of individuals affects the society at large. Consequently, human values play a vital role
both for the integrity and longevity of any human society (L. B. Mawrie, 2005).
Human values are generally known to be a moral standard of human behavior. Social and moral
values are essential elements of the collective living of any community, without which the present
modern human society may not be able to continue to sustain. Therefore, human values should be
preserved and protected. Looking at today's human society, one can see that the human values are
losing their importance. The spirit of personal freedom has brought about the degradation in the
moral life of the human community. Loss of moral integrity has always been responsible for the
destruction of civilization in the past. There should be a general awareness being created by sociocultural groups, concerning the value of traditional customs and heritage. Today, many researches
and publications should be done on several aspects of the society which help to perpetuate the
human values of the human community in the post-modern era. Human values may be treated as
keys to the solution of the global problems. (Dr. Mohan Debbarma, 2014).
There are different factors which affect human values in the life of an individual and the society.
Value education starts from families and it continues at schools with the help of educators. Because
of this, families, teachers and educational programs are crucial to value education. Families are the
first source of information, so they should be careful about their behaviors and attitudes, as children
see them as a model. Cooperation within families and teachers is very important for the thing that
affects the children most is what the teacher does in the classroom. Besides this, education
programs must be reorganized according to this cooperation. Also in this period, by the help of
educational activities like seminars, conferences; families can take an active part in organizing
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these programs. So that, there can be an effective harmony among families, educators and
educational programs. It may be mentioned that value is a theory about “what things in the world are
good, desirable, and important.” (S. C. Sinha, 1990).
There are many human values which are needed to be adopted by every individual for the better
society and a successful organization. One of the successful consumer cooperative organizations,
Warana Bazar at Warananagar, which follows the basic human values in life, is high lightened in this
paper. Warananagar is considered to be one of the best examples in the cooperatives all over the
India. Late Shree Tatyasaheb Kore founded this cooperative complex in the year of 1956 with Sugar
factory as a nucleus and he added Warana dairy, cooperative bank, educational complex,
Waranabazar, hospital, irrigation society and many more projects. Within a span of 60 years he put
into practice many principles of life which are nothing but human values in individuals, organization
and in the society at large.
Method of Study
The author has gained experience during the last 4 decades and has faced many varieties of
problems of human nature. Whatever experience he has gained from different sections of the
society and organization has been studied, analyzed personally, and the interactions with the
concerned people and through various literature surveys are presented in this paper.
Objective of the Paper
The objective of this paper is to make readers aware and inculcate the human values in the minds of
the readers.
Warana Cooperative Complex
Sixty years ago Warana area was a barren tract of land and Late Shree Tatyasaheb Kore was much
concerned about the well being of the farmers at large. An ordinary farmer was put at the mercy of
the nature and the majority of the farmers were living below poverty line. He therefore thought of
cooperative sugar factory and the sugar factory was registered in the year 1956. Sugar factory
started its first crushing season in 1959, but Tatyasaheb Kore, a visionary leader, did not stop there.
In fact he added an educational complex (1962) to take care of the educational needs of the society,
right from the primary level to the college level. Afterwards,an engineering college and Pharmacy
College were added and an industrial training institute and training cum production centre was set
up. In order to cultivate the habit of savings in the society at large, he founded a cooperative bank
(1967). This bank has its head office in the rural area and many braches in the urban areas. At
present the bank has 36 branches and deposits to the tune of 750 crores. Tatyasaheb Kore knew
that, for many farmers who have marginal land holding or did not have land holding and having no
source of water irrigation, the sugar factory was not in a position to help them directly. Therefore he
thought of Warana cooperative dairy (1969).
The most important activity for workers' economic welfare was to provide work opportunity to
housewives. With starting of the branch of “Lijjat Papad Mahila Udyog”, many workers' wives got
work of rolling papad and they earn good amount of money per day, working at leisure time. Many
other products like Pickle, Masala, etc. are manufactured and sold by 'Bhagini Mandal', creating
work for housewives. A separate sewing unit is set up. Warana Bazar supplies cloth to this unit and
readymade items are supplied to Warana Bazar for marketing. This is a very important point-- that
readymade market is available for goods manufactured locally. In other words we can say local
markets are developed for locally manufactured items.
One can say, more and more jobs are created and students passing out from the educational
complex are absorbed to some extent locally. The purchasing power of farmers, marginal farmers,
landless labors, housewives, etc. is being increased. The sugar factory pays better price for
sugarcane and the dairy does so in the case of milk. A network of dairies is established in all the
villages which enable the dairy unit to collect milk from all.
Warana cooperative sugar factory, Warana cooperative dairy, educational institutions, cooperative
Warana Bazar and all the other Warana cooperative organizations make payments to the
cooperative bank; all the institutions make salary payments through this bank. In short, income
generated by the setting up of sugar factory and allied resources is deposited with the bank; the
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bank in turn gets ready money and deposits. The bank advances finance to the projects coming up
in this area. In short, one can say, the money is generated in Warana and is utilized at Warana. Small
farmers need agricultural loans, entrepreneurs need loans for setting up industry, interest free loans
are required by students for higher studies, and all such types of banking needs are taken care of by
this bank. In other words, we can say local funds are used for local development through a local
bank.
International Cooperative Alliance (ICA) with its Headquarters at Geneva is a non political
organization and it has accepted seven principles of cooperation. During a period of the last 38
years, Warana Bazar has grown in such a way that all these seven principles of cooperation are
being practiced in day to day management. Warana Bazar is not just a commercial organization; in
fact it touches the lives of many people. One can say Warana Bazar has become the part and parcel
of lives of many people residing in the area of operation, such as farmers, housewives, consumers,
students, suppliers, vendors, etc..
Warana Bazar is practicing the seven principles of cooperation, which are accepted by ICA. These
principles are mentioned with some examples, in accordance with the universal human values, as
follows:
1. Economical Values
a) For Members 30% Rebate on their investment in shares
b) For staff Besides salary and other benefits, every staff is a member of the society (Sense of
Belongingness)
c) For society Due to the presence of Warana Bazar in villages, there is a control on the prices of
all the retailers. Customers can get minimum 3% saving due to Warana Bazar. Hence,
consumers get fair price, good quality and better service, etc.
2. Health Values
a) Personal Accident Policy for customers (Rs. One lakh per annum)
b) Mediclaim + Personal Accident Policy for staff (Rs. Three lakhs per annum)
c) Mediclaim + Personal Accident Policy for directors (Rs. Three lakhs per annum)
3. Educational Values
a) For Members- Seminars are arranged on different subjects on current topics
b) For staff- 'Shree Vilasrao Tatyaso Kore Consumer Cooperative Training Center', which is
recognized by Shivaji University and assisted by NABARD, Pune
c) For society- 'Jago Grahak Jago' Mobile van for two months in several schools, colleges and
weekly bazaar (Sense of Awareness)
d) On the Job training for staff
e) Advance Training in Retail management, to the deserving candidates, in Japan for 15 days (Till
date 15 persons have been trained in Japan)
f) 5 persons have visited Singapore, Malaysia and Sri Lanka (Sense of Motivation)
g) Book fair
h) Education of the customers, regarding protection of their rights
4. Women Participation & Empowerment Values
a) 82% members are ladies
b) 50% staff is ladies
c) Employment to women who support their families for income
d) Employment to widows
e) Providing market for goods manufactured by women associations
f) 'Haldi-Kunku' Ceremony (coming together with love and affection)
h) Majority staff is from economically weaker section
5. Holistic Health Camps Universal Health Value
a) To make society aware about Yoga and health, the management of Waranabazar every year
arranges Holistic Health Camp at Warananagar & Vadgaon for the benefit of all. Dr. Dhananjay
Gunde, Kolhapur (MS, Ortho), international well known person in this field, conducts these
classes for eight days every year in the month of August
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b) Arranging laughter clubs, daily at Vadgaon and Warananagar
6. Social Values
a) Save the baby girl program, in order to maintain the sex ratio in the society
b) Looking to the success of Waranabazar, many more stores have been started in different parts
of Maharashtra & Goa. Waranabazar has provided free consultancy to many of these stores.
c) Donation to charitable institutions
7. Motivational Values
a) Felicitation of best staff members every year on 1st May
b) Incentives to workers for better performance
c) Staff children are awarded with various scholarships
d) Employment to students on part time basis to support their education
e) Employment to physically handicapped persons
f) Providing market for small entrepreneurs
All the above information shows, in nutshell, how management of Waranabazar is concerned about
the universal human values in day to day life. Due to the implementation of the various human
values in Waranabazar, long term success is made possible.
The following chart (Figure 2.1) shows the various human values, at different levels, put into
practice in the day to day management of Waranabazar consumer cooperative stores. In order to
cultivate various human values in life, one has to carry the sense of belongingness, sense of
authority, sense of responsibility, sense of awareness, sense of unity, sense of gratitude, etc.
Figure 2.2 represents the tools to cultivate universal human values in life.
While summarizing, one can say that late Shree Tatyasaheb Kore knew the importance of human
values and throughout his life he preached and practiced these values in each and every institution.
All the fellow cooperators believed in him and they also supported him whole heartedly. As a result
Warana could get the best run cooperative sugar factory, dairy, bank, consumer cooperative store,
educational complex and many more institutions. This has changed lives of millions of people in the
area of 100 villages from 5 talukas comprising 2 districts.
It is Warana's value based Co-operative movement which propagated for the transformation of
society as a whole, for its better future.
Conclusion and Future Scope
1. Conclusion
It is well known that, amongst different forms of business organization, a cooperative is very difficult
to manage successfully. In the cooperative sector, management of consumer cooperative stores is
again a difficult job. Looking to the success of Waranabazar over a period of last 4 decades, many
more consumer cooperative stores in different parts of Maharashtra and Goa have come up and it is
certain that one can manage consumer cooperative stores, provided one can implement the
universal human values discussed in this paper.
This paper therefore concludes that, if one can strictly follow the various universal values discussed
in this paper earlier, right from the top management level to the line below till the last employee and
the people concerned with the business in various capacities like members, consumers, suppliers,
etc., then and then only, long term success is possible.
2. Future Scope
Human nature is like human nature because it is human nature and it will remain as human
nature. Still there is a scope for implementation of human values in everybody's life and in every
walk of life. It is certain that the more one puts these universal human values into practice, one will
be benefited more. In my society, our slogan is “My happiness lies in your happiness”. In fact, our
slogan should be “Real happiness lies in others' happiness”.
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ABSTRACT
Human Values have got utmost importance nowadays that we are compelled to call it 'Universal'. It
is very crucial in what circumstance a man is born and brought up. It is first of all his family, then
society where his personality is shaped. It is higher education that makes a person learn,
experience and teach others in the society.
Although the world is divided into a number of continents, countries, states, cultures, languages,
traditions etc., but human values all the time and all over the world are the same. In the era of
modernization, the countries that want to be a superpower are winking at these values and are
ready to crush each other. The daily newspapers prove the loss of human values around us rather
within us.
Liberty, Equality and Fraternity are the pillars of Human Values on which mankind can sustain itself.
Hence, “Purpose of Education is to moralize and socialize the people” (URL 1).
The S. M. College, Murgud, Dist. Kolhapur has formed an association entitled Highly Ambitious
Students' Association (HASA). It is an association of students who are highly ambitious in their life to
achieve their goals. They are talented in various fields, e.g., oratory, drawing, dancing, singing,
creativity, etc.. Training is given about how to behave and respect everyone in the premises of
institutes and society etc. that helps to imbibe Universal Human Values among the students, to
moralize and socialize them. It contains approximately 100 students each year. At the end of the
year their feedback is taken and analyzed. This paper gives details of the Association and its
activities and their impact on the HASA Scholars.
Keywords: Impact of the Training, Highly Ambitious Students
Introduction
Highly Ambitious Students' Association (HASA) works for the students of rural area scattered in and
around Murgud city. The principal of S. M. College, Murgud conceptualized the idea in his mind and
a team in the college materialized it. Higher education is such a place where teenagers turn into
adults having their own power of thinking and decision-making. It is a stage in human life where they
can differentiate right from wrong. But what it needs to decide this is inspiration, knowledge, proper
guidance, well-cultured atmosphere and, last but not least, a role-model. This association genuinely
works for a specific group of students for their overall personality development. Human values are
the base of this association. The activities conducted under this association revolve around these
human values. The focus always remains on educating, socializing and moralizing students. The
present paper deals with select activities that association deal with.
Significance of the Topic
Education and Human Values have a great correlation between them. They are two sides of a single
coin, i.e., man. Man is a product of society. Hence, he is accountable for its sustenance. But in the
course of time, Human Values are diminishing and man is shading them away. Higher education is
the stage where learners are supposed to take education and are convinced of their responsibility
towards society and humanity.
Objectives
h To focus on the importance of human values
h To present the idea of HASA
h To verify the efforts taken for the success of HASA formation
Scope
1. Present research paper highlights select human values
2. The research focuses on HASA
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3. The research discusses HASA activities
4. The research will be helpful to those who study Universal Human Values
Limitation
The research has experimented just on the group of students in HASA in S.M. College, Murgud,
Dist. Kolhapur. With the positive results of the experiment, it is applied for all the students directly
and indirectly in the college.
Hypotheses
The innovative concept HASA and the activities therein will help the students to change their allround personality.
Their Social and Educational perspective of the basis of Human Values will be developed.
Review of Literature
Since HASA is an innovative concept, very little literature is available of this sort. However, the
researcher has surfed internet, referred educational journals and magazines, e.g., University News.
Research Methodology
The following methodology was followed for the research:
1. Sample Selection: 100 students of HASA were selected
2. Tools
a) A questionnaire consisting of 10 questions was administered
b) The annual activity reports of HASA
c) HASA whatsapp group
3. The data were analyzed and the findings were presented with the help of graphical
exposition.
Formation of HASA
Highly Ambitious Students' Association is formed every year. It works for the students having rural
backgrounds. It saves them from being deprived of the resources to fulfill their dreams in
comparison with students of urban area. It is a heterogeneous group of Arts, Commerce, Science
and BCA students of Part I, II & III. The college prospectus, co-ordinator, teachers, HASA scholars of
previous year and notices inform about it to the newcomers. They have to apply in a prescribed
form; a common entrance test is conducted; a merit list is prepared and displayed; and meritorious
students are interviewed by the interview panel including the principal, HASA co-ordinator, NAAC
co-ordinator, and IQAC co-ordinator. Thus, only 40 new members are selected and added into 60
members of the previous year batch. These 100 members of the association are given a
questionnaire to check which universal values they already have and which are to be imbibed in
them. Let us see how HASA inculcates following Universal Human Values in them through various
activities:
Stage Daring through Providing Opportunities
HASA starts to imbibe this from very first day of its new batch each year. In the inauguration
ceremony students are stimulated, inspired and guided to go on stage and compere, introduce
guests, welcome them by offering flowers, bouquets, books etc., express their views about getting
through HASA selection procedure, express vote of thanks, accepting a welcome flower, an extra
library card, a special identity card. Going on stage for casual responsibilities automatically makes
them friendly with the stage and the activity.
Leadership through Event Management
HASA has a major focus on developing this quality among the students. As above, some of the
students already have experience of event management (as it is noticed at the time of interview by
the panel and their names are marked) and are given first chance accompanying inexperienced
students. They apply own ideas to make the even successful. This activity develops self-confidence
among them. As a result, one of our HASA scholars has become vice-president of Young Inspirator
Network (YIN), Kolhapur. One has created their group on Whatsapp, being admin, entitled 'HASA
ACTIVITIES'. They share every social welfare, personality development, humanity sustaining
messages, audios, images and videos.
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Feeling of Varied and Exciting Life through Lectures
It is observed that some students may have problems in their life or they might have read, heard, and
seen pitiable condition of some people around them. It may damage their attitude towards life.
HASA organizes a lecture on 'Know Thyself' of college principal Dr. A.D. Kumbhar and renowned
personalities from various fields. 'Life is an ice-cream, enjoy it before melt' is the motto of HASA.
HASA scholars are trained to participate and organize activities, perform various responsibilities
efficiently. Thus they work happily in any ceremony or function sparing more time and efforts. They
easily accept the favourable changes occurring in their day-to-day life.
Positive Attitude towards Life and Independence through Speeches
J. Krishnamurthi says, 'the teacher should develop among the students the spirit of individual
freedom' (pg. 17, University News, September 9-15, 2013). HASA provides an open and friendly
atmosphere for students. It paves the way for reserved, introvert students from rural backgrounds.
Their hesitative nature evaporates when they devote for HASA activities. They actively partake in it
and get mastery over communication skills by using famous quotations and poetry relevant to the
occasion. They are enabled to manage everything independently. The association announces
upcoming activity and programme/s which makes them curious. In the programmes they receive
knowledge about the world around. And that motivates them to materialize.
Creativity through Workshop and Seminar
Creative talent of students is the asset of HASA. They pour their inborn talent in the activities. The
auditorium is decorated innovatively with unique rangoli and flower designs, PPT slides of welcome,
inauguration, session I & II, valedictory etc. on projector. Not only in HASA activities but in each and
every programmes organized by any faculty and department of the college, our scholars voluntarily
exhibit their creativity. Occasional paintings and poetry on burning issues are displayed. HASA
contains students of all faculties from first year to the last. Thus, HASA promotes exposure to their
creativity.
Awareness of Equality
Articles 14, 15, 15(3), 16 and 45 confer gender equality in all political, economic, education and
social spheres. This concern has been reflected in our education policies of 1968 and 1986. Both
these policies prioritize education for girls to initiate change in society (University News pg. 6).
Accordingly, it is an extraordinary facet of HASA that a heterogeneous group of students works
together. They nurture moral, political, cultural, and aesthetic values to respect all forms of life and a
commitment in harmony with nature and with human societies across geographical borders as well
as diverse cultures. This carries a message of a famous American poet Walt Whitman through the
following lines:
Come, let's make the world indissoluble,
Let's make the most splendid race,
The sun has ever shone upon,
With the love of comrades,
With lifelong love of comrades.
(pg. 6, University News, July 8-14, 2013)
Helpfulness through Shouldering Various Responsibilities
V. Balakrishnan, Annamali University, Tamil Nadu, in his article on 'Value-Oriented Higher
Education: Issue of Concern' says, 'if the teacher does not care, he cannot expect his students to
care either. If he does not know what tenderness or kindness is, he has the impossible task of
fostering compassion in others. The teacher will indeed prepare students for examinations and
open to them the world of knowledge. But these will count for little unless he has helped them
become persons of character' (pg. 17, col. II, b2). HASA includes students from first to final year
B.A., B.Com, B.Sc. and BCA. Students of second and third year help the newly admitted students
the concept of HASA and its functions. They become friend, instructor, guide, helper, inspirers and
role-models for the newcomers. The students get training of being a complete ideal person. What
they become joining HASA in the words of Shakespeare is:
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What a piece of work is man!
How noble in reason!
How infinite in faculties!
In action, how like an angel!
In apprehension, how like a god!
(pg. 3, University News, July 8-14, 2013)
Respect for Tradition through Traditional Festivals
Bertrand Russell said, 'Knowledge only satisfies curiosity. It is culture that refines personality.
Culture is what produces the sweetness of temper, the sanity of mind and the strength of spirit' (pg.
9, University News, July 8-14, 2013). HASA scholars take initiative to follow tradition and culture by
celebrating ceremonies like Rakshabandhan. Girl students tie Rakhi to Boys. Similarly, Republic
Day and Independence Day are celebrated innovatively by projecting inspirational photographs of
martyrs, national heroes, quotations and events of celebration all over the country. Birth and death
anniversaries of the social reformers and great people are celebrated by displaying wallpapers of
brief biography, giving speech, singing songs etc.. The message of humanity is given through all
these activities.
Self-discipline and Obedience through Various Activities
HASA scholars become an inseparable part of the association and take care of maintaining
discipline. Newly joined students obey the co-ordinator, teachers, and feel respect for senior
students more than before. Every student becomes habitual to organize any programme neatly.
They attend each activity and observe how every guest on the dais and off the dais is treated and
honoured. Besides, every HASA student feels him/herself a responsible person in and out of the
classroom and college premises. It helps them develop morality among them. In the words of Albert
Einstein 'The most important human endeavor is the striving for morality in our actions. Our inner
balance and even our very existence depend on it. Only morality in our actions can beauty and
dignity to life' (pg. 13, University News July, 8-14, 2013).
Cleanliness of Thoughts and Actions through Social Awareness Programmes:
HASA gives value to all those things which are ideal. Cleanliness refers to one's outward look of
clothes and being neat and tidy. It also refers to the cleanliness in thought and action. The modern
world is speeding up progress, polluting nature behind it. NSS department, geography department
and Environment Resource Centre in the college celebrate Save Water Day, World Blood Donation
Day, World Cancer Free day, and World Environment Day by planting various seedlings in and
around college premises, displaying wallpapers, organizing rally etc. HASA contributes for the
same.
Results:
h Human Values can be successfully imbibed among the students through HASA in higher
education.
h Students at Higher Education level are mature enough to understand difference between right
and wrong.
h The students will appreciate the activities organized under HASA.
h Feeling of moral responsibility compels every student to use his potential without hesitation.
h Positive change in the students' behaviour and thinking is noticed through the feedback forms
received at the end of year.
After analysis and interpretatation of the data collected the conclusions are drawn as
follows:
Conclusions
h It can be concluded here that HASA proves to be effective to imbibe human values among rural
area students.
h It is also sure that it is very easy to imbibe human values when students are taking Higher
Education.
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After a test HASA can bring awareness about those human values of which the students were
unaware before.
h It can also be predicted that with the help of HASA we can make an ideal citizens.
HASA's efforts in the words of Dawoodbhai Ghanchi, Former VC, NGU., Gujarat, are inculcating in
students sound traits of world citizenship and comradeship by nurturing in them generously cross
cultural values of friendship, brotherhood, equality, compassion, mobility both physical and cultural,
adjustment across cultures, empathy and a warm humanitarian approach to life and its problems.
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ABSTRACT
The past few years have been signalling a huge wake up call to humanity; tsunamis, earthquakes,
cyclones, rising sea levels, mass areas being destroyed, thousands losing their lives and
thousands having to start from scratch.
How did all of this happen? And how did it happen so fast? Let us make an attempt to understand the
immediate past. The following statement needs to be examined in some detail for us to be able to
understand and decode patterns, start points, triggers and catalysts which contributed to this
unprecedented change.
''The 20th century is a testimony to HUMAN AMBITION, to the WILL OF MAN. ''
The century had the first global-scale total wars between world powers across continents and
oceans in World War I and World War II. Nationalism became a major political issue in the world
in the 20th century, acknowledged in international law along with the right of nations to selfdetermination, official decolonization in the mid-century, and nationalist-influenced armed regionalconflicts. Due to continuing industrialization and expanding trade, many significant changes of the
century were, directly or indirectly, economic and technological in nature. Inventions such as the
light bulb, the automobile, and the telephone in the late 19th century, followed by airliners,
motorways, radio, television, antibiotics, frozen food, computers and microcomputers, the Internet,
and mobile telephones affected people's quality of life across the developed world. Scientific
research, engineering professionalization and technological development drove changes in
everyday life. (Wikipedia)
As much as all of these advancements brought the world closer, they still reflect the underlying
power play yet a part of nations-- one which competes for resources, competes for a better quality of
life, for survival and superiority. The wars were over, but another inward looking war had begun, an
attitude of society which wanted to forget all of the past burdens - slavery, colonialism, racism,
sexism to name a few. The developed world marched forth with its advancements at the cost of the
developing nations; the developing countries succumbed to developmental demands to bring
themselves out the peril colonialism had imposed on them.
“Capitalism became the new Colonialism in a GLOBAL Economy.”
The ONE common sufferer in this story common to all geographies and cultures is MOTHER
NATURE. The fierce desire of PROGRESS embedded in every nation's DNA has led to mindless
extraction of natural resources focusing only on economic needs and new-found desires of man.
This has also created vast inequity in Socio-economic realities of people.
It is extremely urgent to understand that NATURE is the common thread amongst all nations for their
survival and prosperity. And without everyone understanding that, not only in essence but also in
terms of its operating logic, we cannot achieve a coherent future for either the current 6 billion or the
rising numbers in the next 20-30 years.
For this reason a common understanding, a unanimous thinking is needed. An excellent method to
achieve this desired common ground is an education in Universal Human Values for all. The
proposed paper would like to examine and advocate the role of universal human values in the
background and future imagination of our planet from an environmental perspective.
Keywords: Global world, Power play, Survival and Superiority
Introduction
Significance of the Topic
70,000 years ago humans were insignificant animals. The most important thing to know about
prehistoric humans is that they were unimportant. Their impact on the world was very small, less
than that of jellyfish, woodpeckers or bumblebees.
The Compass | Vol. 10, No. 1, Part 2 | November 2016

130

Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

Today, however, humans control this planet. (1)
Objectives
In light of this fact it becomes worthwhile to examine the acts and thinking of humans across history.
How did the significance grow? What were the events and processes that shaped this dominance?
And most importantly, how has this control been won in human hands amongst the myriad
ecological actors which constitute the earth?
Also, if indeed humans control the planet, then why is nature seeking such vengeance, and why are
we so helpless about it?
Scope and Limitation
This paper will make an attempt to identify connections between multiple truths, an attempt to read
the big picture and highlight broader issues related to the differentiation that has shaped global
history. Rather might we call it global ecological history?
Unfortunately all such documentations are extremely compartmentalised. Global history is full of
human history, of human conquests, wars, treaties, land ownership, kingdoms etc..Within the more
evolved and varied researches of the later 20th century, one finds there is still a struggle to bring
forth many serious issues, like those of slavery, sexism, socio-economic inequity to name a few. And
then there is the problem of this discourse being uneven across geographies owing to difference in
culture, religious beliefs, political regimes, law and order setups, and so on.
Needless to add, the differences extend to ecological frameworks as well, since each land mass has
a specific geographic orientation and resources of its own.
The scope of this study is to understand humans and the dialogue humans have with elements other
than themselves, or the lack of it, since it is imperative for us to understand the role humans play in
the current ecological setup.
However, a holistic examination is a much longer discourse and cannot be contained in 2500 -3000
words. This paper will restrict itself towards creating an outline which can be a serious trigger for the
thinking that is needed for future dialogue.
Hypotheses- The human mind as the pivot; perhaps the most widespread and insidious form of
human violence is ideological control (2)
How have humans become the prime actor ?
Review of Literature/Researches
One assumed reason because of which humans have risen to the top of the ecological chain is the
human ability to think and imagine. Modern evolutionary theory has it that we owe our brains - our
art, our inventiveness, and presumably much of our deviousness - to our sexuality. We dance and
paint and joke and tell stories to impress potential mates- or such at least was the crude beginning of
our wits, on which we have built. But pigs and squirrels and elephants are clever too. They must also
attract mates. So why have pigs produced no concert pianists, or professors of jurisprudence?
Another ingredient is needed - one suggested a long time ago by more conservative biologists dexterity. Our brains and our dexterity evolved together : they are an exercise in co-evolution. Pigs
are clever, but their hands are hoofs: nothing there with which to express their dreams and insights.
We by contrast can translate our thoughts into action: our artefacts are ideas in space. Hands
provided the encouragement, the selective pressure, to make our brains even brainier; and the
growing brains in turn encouraged more dexterity. But the only reason we have such dextrous
hands and whirling arms is that our ancestors had spent 80 million years or so in the trees. Arboreal
life requires dexterity and hand-eye co-ordination. Squirrels almost became intellectuals, but not
quite. Our ancestors, somewhere in Africa, came to the ground when the climate dried up and the
trees retreated. They learned to walk on two legs and freed their versatile hands and arms for other
purposes. Were it not for that pedigree we would remain as intellectually frustrated as elephants and
dolphins sometimes seem to be. (3)
And then there is the fact that human beings can talk, and write and hold conferences amongst a
variety of communication methods they have invented thus far. Steven Pinker, in his book - The
Language Instinct, defines language as an instinct to acquire an art. To Quote - “ For you and I
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belong to a species with a remarkable ability: we can shape events in each other's brains with
exquisite precision. That ability is language. Simply by making noises with our mouths, we can
reliably cause precise new combinations of ideas to arise in each other's minds.” This also forms the
basis of storytelling, of fables and is a pertinent reason humans exist in groups, as friends, family,
colleagues, villages, cities and nations.
A common language connects the members of the community into an information sharing network
with formidable collective powers. Anyone can benefit from the strokes of genius, lucky accidents,
and trial and wisdom accumulated by anyone else, present or past. And people can work in teams,
their efforts coordinated by negotiated agreements. As a result, Homo sapiens is a species, like blue
green algae and earthworms, that has wrought far-reaching changes on the planet.
Archeologists have discovered the bones of ten thousand wild horses at the bottom of a cliff in
France, the remains of herds stampeded over the cliff top by groups of paleolithic hunters seventeen
thousand years ago. These fossils of ancient co-operation and shared ingenuity may shed light on
why saber-tooth tigers, mastodons, giant woolly rhinoceroses and dozens of other large mammals
went extinct around the time that modern humans arrived in their habitats. Our ancestors apparently
killed them off. (4) The real difference between us and other animals is on the collective level.
Humans control the world because we are the only animal that can cooperate flexibly in large
numbers. Ants and bees can also work together in large numbers, but they do so in a very rigid way.
If a beehive is facing a new threat or a new opportunity, the bees cannot reinvent their social system
overnight in order to cope better. They cannot, for example, execute the queen and establish a
republic. Also only Homo sapiens can cooperate in extremely flexible ways with countless numbers
of strangers. One-on-one or ten-on-ten, chimpanzees may be better than us. But pit 1,000 Sapiens
against 1,000 chimps, and the Sapiens will win easily, for the simple reason that 1,000 chimps can
never cooperate effectively. Put 100,000 chimps in Wall Street or Yankee Stadium, and you'll get
chaos. Put 100,000 humans there, and you'll get trade networks and sports contests.
Cooperation is not always nice, of course. All the terrible things humans have been doing
throughout history are also the product of mass cooperation. Prisons, slaughterhouses and
concentration camps are also systems of mass cooperation. Chimpanzees don't have prisons,
slaughterhouses or concentration camps.(5) Incidentally, they also don't tell each other what to
wear, or other such lifestyle diktats.
Yet how come humans alone of all the animals are capable of cooperating flexibly in large numbers,
be it in order to play, to trade or to slaughter? The answer is our imagination. We can cooperate with
numerous strangers because we can invent fictional stories, spread them around, and convince
millions of strangers to believe in them. As long as everybody believes in the same fictions, we all
obey the same laws, and can thereby cooperate effectively. This is something only humans can do.
You can never convince a chimpanzee to give you a banana by promising that after he dies, he will
go to Chimpanzee Heaven and there receive countless bananas for his good deeds. No chimp will
ever believe such a story. Only humans believe such stories. This is why we rule the world, whereas
chimps are locked up in zoos and research laboratories.
A mountain is something real. You can see it, touch it, smell it. But the United States or Israel are not
a physical reality. You cannot see them, touch them or smell them. They are just stories that humans
invented and then became extremely attached to. Indeed, money is probably the most successful
fiction ever invented by humans. Not all people believe in God, or in human rights, or in the United
States of America. But everybody believes in money, and everybody believes in the dollar bill. (6)
Money is a Universal Entity.
Data Analysis
One key difference we can understand from the research is that humans have benefitted hugely
from some unique characteristics which belong only to them. Thinking, Imagination, Dexterity,
Hand-eye coordination, Language, Fiction, Ideologies, Beliefs etc. A significant one also being
MOBILITY. Mountains cannot move and so can't trees. Rivers will flow where the path is; even when
rivers shift they do so because of the volume and velocity of water governed by external factors,
climatic conditions, the melting of ice, glaciers etc. Rivers cannot look at a map and decide where to
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go, they simply follow the principle of flow.
Yet it is the human who has acquired language, thinking, tools and techniques to look at a map, to
decide where to go, what to do, how to be. A river is pure material behaviour with no fixed agenda, no
manipulation and not necessarily a mind of its own. It is only guided by its intrinsic material logic. And
the innate logic of the human is the mind or inner drive.
The human mind with its beliefs and thinking have shaped our history, and in the context of that a few
questions arise h How do Humans identify and treat each other?
h How do Humans identify and treat other non-human life forms?
h What is the relationship between Humans and Nature- past and present?
Findings
1. How do Humans identify and treat each other ?
a. Child Slavery in the LRA- For 18 years, the Lord's Resistance Army (LRA) guerrillas of northern
Uganda has been kidnapping boys to train them as soldiers and girls to turn them into sexual
slaves of the commanders. In 2002, as many as 20,000 children were controlled by the LRA.
b. Forced sterilization for disabled underage girls - The involuntary sterilization of disabled
underage girls in Australia is still lawful in 2014.
c. Forced vaginal examinations of Afghan women - In Afghanistan, invasive vaginal
examinations are forced on women to test “virginity” every time a girl is arrested on a morality
charge.
d. Uganda's “Anti-Gay Bill” - Uganda has recently signed into law a bill that toughens penalties
against individuals who are gay and defines homosexual acts as crimes punishable by life in
prison.
e. Slavery in The United States - After being brought to the American colonies, Africans were
stripped of human rights, enslaved, brutally treated and considered lesser than their fellow
human beings for centuries.
f. The Holocaust - The Holocaust is among the most systematic and well-known violations of
human rights in recorded history. Adolf Hitler's plan to “cleanse the world” denied humanity to
Jews, homosexuals, communists, Slavs and more.
g. Modern Sex Trafficking - The international sex trade remains a huge problem around the world
and may involve upward of 27 million people. The sale of the women's and girls' bodies is a
result of gender inequality and is viewed as acceptable by many countries. (7)
h. Dowry deaths - are deaths of women who are murdered or driven to suicide by continuous
harassment and torture by husbands and in-laws in an effort to extort an increased dowry. India
reports the highest total number of dowry deaths with 8,391 such deaths reported in 2010. (8)
2. How do Humans identify and treat other non-human life forms?
Every day in countries around the world, animals are fighting for their lives. They are enslaved,
beaten, and kept in chains to make them perform for humans' “entertainment”; they are mutilated
and confined to tiny cages so that we can kill them and eat them; they are burned, blinded,
poisoned, and cut up alive in the name of “science”; they are electrocuted, strangled, and skinned
alive so that people can parade around in their coats; and worse.
A few examples a. U.S. fish industry slaughters more than 6 billion fish each year, and sport fishing and angling kill
another 245 million animals annually. Without any legal protection from cruel treatment, these
intelligent, complex animals are impaled, crushed, suffocated, or sliced open and gutted, all
while they're fully conscious.
b. Chickens are arguably the most abused animals on the planet. In the United States,
approximately 9 billion chickens are killed for their flesh each year, and 305 million hens are
used for their eggs. The vast majority of these animals spend their lives in total confinement
from the moment they hatch until the day they are killed.
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c. The snakes, alligators, crocodiles, and other reptiles who are killed for their skins suffer
immensely. Snakes are commonly nailed to trees and their bodies are cut open from one end to
the other as they are skinned alive, in the belief that live flaying keeps the skin supple. Their
mutilated bodies are then discarded, but because of these animals' slow metabolism, it can take
hours for the snakes to die.
d. More than half the fur in the U.S. comes from China, where millions of dogs and cats are
bludgeoned, hanged, bled to death, and often skinned alive for their fur.
e. Despite the availability of more modern, humane, and effective alternatives, rabbits are still
tormented in the notorious Draize eye irritancy test, in which cosmetics, dishwashing liquid,
drain cleaner, and other substances are dripped into the animals' eyes, often causing redness,
swelling, discharge, ulceration, hemorrhaging, cloudiness, or blindness. The rabbits are killed
after the experiment is over.
f. Elephants, tigers, and other animals that circuses use to entertain audiences do not stand on
their heads, jump through hoops, or balance on pedestals because they want to. They perform
these and other difficult tricks because they're afraid of what will happen if they don't. To force
animals to perform, circus trainers abuse them with whips, tight collars, muzzles, electric prods,
bullhooks (heavy batons with a sharp steel hook on one end), and other painful tools of the
circus trade.
g. Animals in zoos, pseudo-sanctuaries, traveling shows, and roadside displays are forced to
spend their lives behind bars just to entertain the public. They are kidnapped from their home to
live a sedentary life behind bars. This deprivation combined with relentless boredom,
loneliness, and sometimes even abuse from the people who are supposed to be caring for them
causes many captive animals to lose their minds.
We cause our wild neighbors far more trouble than they cause us, as each day, we invade
thousands of acres of their territory, destroy their homes, and kill them and/or their family members.
As an example, the following can be a simple tip for living in harmony with our wild friends:
If a bird is trapped inside your house, turn off all indoor lights, close all curtains, blinds, or shutters,
and open an outside door. The bird should fly toward the light outside. If the bird does not exit, wait
until dark, then open a door and put a light outside it. Turn out all house lights the bird should fly out
toward the light. Be patient! This usually works. (9)
The only thing we have to acquire is some patience and wisdom to co-exist with our fellow ecological
members who have inherited this earth just the same as us!
3. What is the relationship between Humans and Nature - past and present ?
a. Human consumption of animals is impacting species worldwide. Over the past 2000 years,
the spread of human societies throughout islands in the Pacific Ocean led to the over hunting of
many bird species. As many as 2000 species may have gone extinct, representing 20% of all
known bird species, and an extinction rate 1001000 times greater than natural rate of species
loss over geological history (Pimm et al. 1995, Steadman 1995). As a result of industrialized
fishing, the populations of many seafood species, including marlins, tunas, swordfish, codfish,
sailfish, and sharks have declined 80-90%, pushed to the brink of extinction over the past half
century (Baum et al. 2004, Myers & Worm 2003)
b. One of the byproducts of economic development has been the production of pollution
products and waste materials that are harmful to human and ecological health. The rise of
pollution corresponds to the increased use of petroleum in the twentieth century, as new
synthetic products such as plastics, pesticides, solvents, and other chemicals, were developed
and became central to our lives. Many air pollutants, including nitrogen and sulfur oxides, fine
particulates, lead, carbon monoxide, and ground-level ozone come from coal and oil
consumption by power plants and automobiles. Heavy metals, such as mercury, lead,
cadmium, and arsenic, are produced from mining, the burning of fossil fuels, and the
manufacture of certain products like metals, paints, and batteries.
c. Aquatic ecosystems such as rivers, lakes, and coastal oceans have traditionally been
used for pollution disposal from industry and sewage treatment plants, but they have also
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been subject to unintentional runoff from upland watersheds, such as nitrogen and phosphorus
loss from agricultural soils and home septic systems as well as plastics washed into rivers and
oceans from storm sewer systems. We often don't think of nutrients like nitrogen and
phosphorus as pollutants. However, humans now add more nitrogen to the biosphere through
fertilizers than is added naturally each year by all of the nitrogen-fixing bacteria on the planet
(Vitousek 1994). The Pacific and Atlantic oceans now have garbage patches full of plastic that
are possibly as large as the continental US. These are strong indicators of global change
humanity now dominates the global movement of nitrogen and other materials on Earth. (10)
Inference and Conclusion
The above examples reiterate the human drive for power, for superiority, the conflict that different
ideologies present, and the ignorance that prevails. It is still a hugely disparate effort, the one we
make towards material gain and one towards collective evolution and existence.
The research and the factual observation of what has been happening around us for the past so
many centuries clearly speaks of the power of the human mind, of human cooperation, of human
abilities that first differentiated it from other animals and are capable of application with far reaching
consequences.
The pertinent question then becomes what did we do with all these abilities that we acquired? What
have we really understood or made of with our extra-ordinary gifts? Much time till now has been a
self absorbent exercise, we have existed only for ourselves and even among ourselves with much
differentiation. Our intelligence which we have been boasting about for millions of years, has led us
to differentiate and acquire a sense of superiority amongst each other based on skin colour, gender,
religion, OPINION.
Trees are also different but they really don't opine much about each other. They don't tell each other
which fruits to grow or that my leaves are better than yours, or that the colour of my fruit is better and
that makes me superior enough to enslave you, and so on. They go about their business of sharing
nutrients, pollination, letting out oxygen and absorbing the carbon dioxide without much calculation.
Now us humans can calculate. But we truly need to calculate better, understand better. In most
conversations we attribute a lot of negative traits as natural, borrowing examples from the natural
world, such as the nature of predator and prey, this one being a universal analogy used in all
cultures. But maybe we need to look closer and deeper and maybe much longer at nature to borrow
the right kind of metaphors. And we need to make this pursuit universal, because the earth is ONE
entity. Us humans have divided it into nations, linguistic zones, separation based on what we eat,
look like, believe in etc. but we suffer all the same when nature turns against us, or maybe it is just
that we made some bad calculations and disasters happened. Just as science is a universal value
and tries to uncover the mysteries of the material world, maybe we need to consider human values
as a science which will help us uncover the mysteries of the existential world. And the way to do this
is by better understanding, knowledge, compassion, tolerance and most importantly respect,
respect towards our differences, curiosity about our differences and what it is that we can learn from
each other. Aboriginals, tribes, trees, animals, modern society, to what extent can we all co-exist,
will seriously depend on these virtues. But we cannot act wisely if we don't know enough, and we will
not know enough if we have not acquired the curiosity and patience and commitment to know more,
and be willing to accept that this is a continuous process so we will continually need to think and act
with these set of values and more.
To quote Lord Buddha - “The trouble is we think we have time”
Clearly we are running out of time and running out of breath, operating in different directions simply
because we are shying away from being ONE, one in our approach towards the environment that
sustains us. If it is time for anything, it is the time for starting the dialogue to come to a common
ground, come to universally applicable rules and thinking. A universal language of compassion,
collective thought and behaviour, of universal human values. No better place to start than
education, at all levels and for everyone.
(Citation and references listed overleaf)
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A Case Study of 'Vivekwahini' in Inculcating the Human Values Among
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ABSTRACT
Human values are the virtues that guide us to take into account the human elements when one
interacts with other human beings. A value is a universal value, if it has the same value or worth for
all or almost all people (Wikipedia, The Free Encyclopedia).Vivekeahini is an organization of
college teachers and students who are interested in shaping their lives, adopting scientific
temperament and inculcating other human values in order to attain development. Vivekwahini
works for developing scientific temperament amongst students by organizing various activities. A
case study was done on the role of Vivekwahini in Mahila Kala Mahavidyalaya, Beed, in inculcating
the human values among school and college students. This case study reveals that Vivekwahini
unit is a structured organization and has a significant role in developing scientific attitude among
school and college students. This Vivekwahini unit has carried various activities to educate students
and imbibe human and constitutional values among students such as scientific temperament,
secularism, non-addiction, rationalism as well as gender equity, social justice and environment
protection and life skills for personality development of the students. This Vivekwahini unit has
reached thousands of students in school and colleges through the activities like lectures on snake
science, eco-friendly Holi, cracker free Diwali, eco-friendly Ganesh festival, workshops on 'youth for
scientific temperament', 'youth against addiction', 'mate selection', 'inter caste, low cost and simple
marriages for casteless society'. The teachers, students in the schools and colleges reported that
these activities were very useful and educative for awareness of scientific temperament. It helped
them to be aware of the importance of different human values in their lives such as scientific
knowledge about snakes, need of its protection, eco-friendly celebration of festivals and
environment protection.
Keywords: Vivekwahini, Scientific temperament, School and College students, Human values,
Activities
Introduction
Values are cultural ideals about what is considered moral and immoral, good and evil,or proper and
improper. As shared beliefs about ideal goals and behavior, they serve as standards for assessing
your own behavior as well as that of others.
Human values are the virtues that guide us to take into account the human elements when one
interacts with other human beings. There are many positive dispositions that create bonds of
humanity between people and to have value for all of human beings. A value is a universal value if it
has the same value or worth for all or almost all people (Wikipedia, The Free Encyclopedia).
Schools and colleges through subject- wise curriculum educate the moral values. Today in the age
of globalization and technology the universal values have become more important than before.
Many voluntary and other social organizations also work for imbibing the human values among the
children and youth. “Vivekwahini is an organization of college teachers and students who are
interested in shaping their lives adopting scientific temperament and inculcating other human
values to attain the development.”
In 2002, at Latur, Maharashtra, a conference was organized by the action committee for scientific
awareness. Many experts in the field of education, Principals of colleges, professors,
academicians, students, social activists working in education field and political leaders too
participated this conference. Vivekwahini was the outcome of this conference, as it was decided to
form an organization with the help of present and past teachers and students in the colleges. This
concept was approved by the Directorate of Higher Education of Maharashtra State in 2003, and
after that, many colleges started the Vivekwahini unit in their respective colleges. Hence, it was
decided to do a case study of a college where Vivekwahini unit is working and study its nature, work
and role in inculcating the human values.
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Objectives
1. To study the nature and work of Vivekwahini.
2. To analyze the role of Vivekwahini in Mahila Kala Mahavidyalaya, Beed, in inculcating the
human values among school and college students.
Limitations of the Study
This study is limited to only Mahila Kala Mahavidyalaya, Beed, affiliated to Dr. Babasaheb
Ambedkar Marathwada University, Aurangabad in Marathwada region of Maharashtra state.
Research Question
How effective is Vivekwahini in colleges for inculcation of human values among students?
Tools and Methods
Only one college named Mahila Kala Mahavidyalaya, Beed, was selected for case study.
Data for case study was collected from:
h Viveklwahini website, database, documentation,
h Annual reports and records of Vivekwahini in Mahila Kala Mahavidyalaya, Beed, and
h Actual participation in the activities, direct observations and personal experiences during
Vivekwahini work and campaigns.
It was easy and convenient to collect the factual data from own college, hence Mahila Kala
Mahavidyalaya, Beed, was selected for case study.
Results
Every time each work / event has a cause behind it with its effect, (cause action and effect relation)
then that effect may be physical or social, which is understood by human intellect. Due to this
knowledge of scientific temperament, mankind understands that we can build and develop our life
on our own and no destiny plays a role in this. It has been given an important place in the Indian
Constitution and National Education Policy. Individuals and society can be value based if a person
has the scientific temperament and rational thinking. This stresses the need of starting and
spreading the Vivekwahini activity more energetically. Hence Dr. Narendra Dabholkar had taken an
initiative in starting and spreading the work of Vivekwahini in senior colleges in Maharashtra. Under
his guidance and coordination ,Vivekwahini units were started in many colleges in Maharashtra
since 2002.
Vivekwahini
Vivekwahini is an organization of college teachers and students who are interested in shaping their
life, adopting scientific temperament and inculcating other human values and thus attain the
development of an individual and society.
Membership Criteria
h Every day minimum half an hour of thought-provoking reading other than prescribed for
studies. (Scientific, Philosophical and literary books.)
h Every day minimum half an hour exercise.
h To be away from any addiction.
h To purchase at least one Khadi dress in a year to relate oneself with India's freedom movement
and daily wages of poor workers.
There is no fee for membership.
Nature of Work of Vivekwahini
h To establish Vivekwahini unit with the prior permission of the Principal in the college.
h To prepare a group with membership of those students who are willing to follow the given four
criteria and can spend minimum one and half hours in every 15 days.
h College Principal as a chairperson.
h One teacher as a working president, one male student organizer, one female student organizer
and other members in Vivekwahini.
h To conduct a meeting once in every 15 days, at a fixed place, day and time.
Important Organizational Factors
h Vivekwahini is a process of self-development with a set of fixed minimum programmes to
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conduct innovatively throughout the year.
A list of extra programs is given which is optional for each Centre.
Programmes with no cost or low cost are to be conducted.
College, Vivekwahini members and sponsors may help for expenses but no donation should be
taken.
h A certificate will be given to a teacher and students who work regularly in Vivekwahini for a year.
h Three days duty leave for a teacher in a year is made available by Directorate of Higher
Education, Maharashtra state for Vivekwahini work.
How to conduct Vivekwahini meeting
h Maximum one and half hours meeting in every 15 days at specific place, day and time.
h Discussion on a prescribed subject such as scientific temperament, Secularism, Deaddiction,
Rationalism, Gender equity by teacher and students for 30 minutes.
h Demonstration on any life skill and discussion on its use for 10 minutes.
h Demonstration of one miracle10 minutes.
h Discussion and analysis of programs conducted.10 minutes.
h Open discussion on current events for 15 minutes.
h Honge Kamayab… song.5 minutes.
Activities of Vivekwahini
1. Oath taking program.(at least any 2)
h I shall donate blood once in a year
h I shall plant and rear a tree in a year.
h I shall make a friend of other religion purposefully in a year.
h I shall read for minimum half an hour daily other than my studies.
h I shall keep away myself from any addiction and bad habit.
h I shall buy Khadi clothes at least once a year.
h I shall not see horoscope for my marriage.
2. Workshops on Youth for Scientific Temperament or Youth against Miracles, Training of
Miracles Demonstrations to Youth.
3. Pollution free Diwali
Discouraging use of crackers and fireworks to avoid pollution, child labour and encouraging
activities like constructing forts, purchasing books, toys, helping needy and orphan children and
organizations.
4. Dr. Babasaheb Ambedkar Death Anniversary
6th December- continuous reading for 6/12/18 hours as possible by students.
5. New Year Celebration
31st December night -rallies with slogans “Happy new year will not drink Beer.”
6. Welcoming Intercaste Married Couples
1st January welcoming intercaste married couples and asking them to narrate their experiences.
7. Adherence to constitution day
26th to 30th January Arranging flag hoisting ceremony by the hands of Dalit women in slum
areas.
8. Ecofriendly Holi
Discouraging the use of woods, encouraging Holi of bad customs, traditions, thoughts;
community cleanings, competitions, respect for women, gender equity.
9. Ecofriendly Ganeshostav
Discouraging use of big and plaster of paris Ganesh idols, immersion of Ganesh idols and nirmalya(
leaves and flowers) in water, encouraging fertilization preparation from nirmalya.
10. Other activities
h Observation of stars in the sky.
h Tours, rain excursion.
h Expressing own views / opinions in newspapers.
h
h
h
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Road shows with slogans, patriotic songs on birth and death anniversaries of social reformers,
scientists, great personalities.
h Video shows on snake science, magic demonstration and other subjects.
Benefits of Vivekwahini
Students gain knowledge of
h Scientific temperament Its importance, inclusion in Indian Constitution and National Education
Policy.
h Secularism Constitutional meaning, thinking and behaviour.
h Gender equity - Constitutional value, thinking and behaviour.
h Addiction Why does one get addicted and how to get rid of it?
h Develop life skill Such as problem solving, time management, empathy, decision making,
negotiation, and communication.
h Mate selection How to select a mate rationally.
Vivekwahini, Mahila Kala Mahavidyalaya, Beed
The study is done for the period of 8 years (2009 to 2016) by referring the annual reports of
Vivekwahini and data available at the college Mahila Kala Mahavidyalaya.
Fortnightly meetings were conducted regularly for which a minimum of 20 students were present
with the working President. The meetings were conducted on 2nd and 4th Friday of each month at
4.00 pm in the college. This meeting was conducted as per the given guidelines.
The Vivekwahini unit of the college prepared the annual plan of the activities in the beginning of the
academic year and it was approved by the Principal. All activities were carried out throughout the
year, as they had been earlier planned.
It is revealed that the Vivekwahini unit of this college has consistently conducted the activities for the
students in college and surrounding schools. When the data wereanalyzed, the following results
were obtained.
Year wise Enrolment in Vivekwahini

Activities conducted by MKM Vivekwahini for college and school students
1. Activities Conducted for Awareness of Scientific Temperament
th
h Celebration of National Science Day 28 February a lecture.
h Demonstration of miracles.
h Lecture on scientific temperament.
h A campaign on “Let us defame addiction.”
h Lecture on Mind and Mental disorders.
h Lecture and workshop on Youth and scientific temperament.
2. Activities Conducted for Awareness of Environment Protection
h Lecture on Ecofriendly Ganeshostav.
h Preparation of fertilizers from Nirmalya used for Ganesh idol.
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h
h
h

Lecture on Pollution free Diwali.
Lecture on snake science.
Lecture on Environmental Holi.
Snake orientation week Exhibition of snake posters and lecture on snake science.
3. Activities Conducted from Educational and Social Perspectives
h Handling Encyclopedia.
h Lectures on Environmental literacy in schools and colleges.
h Distribution of pamphlets
h Lecture on Indian Constitution.
h Preamble reading
h Continuous reading for 6 hours or 12/18 hours on death anniversary of Dr. Babasaheb
Ambedkar.
h Sanvidhan Bandhilki Ustav.
h Monsoon picnics.
h Welcome of inter caste and inter-religion married couples with their experience sharing.
4. Competitions Conducted
h Essay writing on life and work of Mahatma Phule.
h Essay writing on Effect of Pollution.
h Chalata Bolata Quiz on Phule, Dr. Babasaheb Ambedkar.
h Slogan competitions.
h Monoacting Me Savitri Bolate.
h Narration of incidences in the life of Savitribai Phule.
5. Camps, Campaigns, Workshops and Orientations
h Orientation and lectures on Vivekwahini
h One day camps on Vivekwahini.
h Viveki yuva sankalp parishad.
h A campaign on “Let us defame addiction”
h Vivekwahini District meet.
h Workshops on Gandhi's principle of Non-violence.
h Workshop on youth for scientific temperament.
h Workshop on Rational mate selection.
h District camps for teachers .
6. Agitations
h Agitation, rallies and protests against murder of Dr. Narendra Dabholkar.
h Dr. Narendra Dabholkar memory day.
Feedback of Teachers and Students on Vivekwahini and its activities College Teachers
h Vivekwahini is important for personality development and rational thinking.
h Awareness programs of Vivekwahini are very much appreciated.
h We will start Vivekwahini unit in our college.
h Vivekwahini work is inspiring and very important for value inculcation.
h Response for workshop on Youth for scientific temperament is very overwhelming and this will
definitely help to develop the scientific temperament among students.
h This workshop made students very active.
h Vivekwahini activities are appreciated by NAAC peer team and it has helped us for quality
enhancement in Higher Education with good gradation.
College Students
h Continuous reading activity helped to understand Dr. Babasaheb Ambedkar's greatness and
motivated us to read and think.
h Vivekwahini means Vidnyan (Science), Vedana (Pains), Kartavya (Duty).
h Viveki Yuva Sankalp Parishad has motivated to accept human values such as secularism,
gender equity, and scientific temperament.
h Got the information of ecofriendly celebration of Holi. Liked the information on not “to howl”,
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giving Puran Poli to needy and poor people, than putting it in fire.
Vivekwahini Parishad gave opportunity for working in group, introduced new friends, enjoyment
of food, songs, play all things rejuvenated us.
h Inspiring lectures of expert and great personalities in educational field. Conference gave me
energy and direction for building personality.
h The camp on “let us defame addiction” is a life learning experience.
h From today I will convince people to be away from addiction
h Lectures of expert on deaddiction motivated us to self-introspect.
h We understood the importance of Indian Constitution, constitutional values through the lecture
and posters.
h We got the information and the need of implementing the constitutional values such as Justice,
Freedom, Equity, Brotherhood and Gender Equity.
h Workshop on youth for scientific temperament was thought provoking and compelled me to
introspect myself.
h We received the knowledge of Secularism, Addiction, Indian Constitution, and Science behind
miracles through this workshop.
h Workshop on Life skill development taught us about decision making, time management and
empathy and communication skills.
h Vivekwahini activities are very educative, inspiring and useful.
School Teachers
h Snake is our friend and it is our responsibility to save snake and save environment, which we will
do from now onwards.
h Received scientific information on how to celebrate Diwali.
h We had read about ecofriendly Holi, but we did not know how to do it. Lecture on ecofriendly Holi
made us aware about simple, scientific and ecofriendly steps for action. Now we will make small
Holi of garbage and donate Puran-Poli to the deprived.
h Lecture on snake science removed our superstitions regarding snakes.
h Lecture on pollution free Diwali will definitely help our students in their future life.
h What is the objective behind celebration of festivals? How to develop scientific temperament?
How did firecrackers come to India? What are its effects? And such related topics were
described in very effective manner through lectures. They have inspired us for ecofriendly
celebration of Diwali.
School Students
h Lectures on snake science have developed positive attitude regarding snakes and led to save
them.
h Received information regarding history of firecrackers and its preparation, use of children in
firecracker factories as labourers. It disturbed us a lot, therefore we have decided not to burst
crackers since this year and save money and donate it to poor friends.
h How to select soil Ganesh idol to decrease water pollution, all liked the lecture.
h We were not aware of ecofriendly celebration of Holi, but this lecture through Vivekwahini has
inspired us.
h Snake science lecture gave us information that snake is important in ecosystem, milk is
hazardous for snake.
Conclusions
Maharashtra Vivekwahini is an effective organization in the colleges. This unit has given a great
platform to students for sharing their views, discussion and knowing themselves with their
surroundings on scientific basis. It helped to inculcate the value of scientific temperament through
various activities among the thousands of schools and college students. It is seen that students
were more responsive for all the activities as they were innovative and thought provocative.
Vivekwahini gave the interesting ecofriendly alternatives for celebration of festivals and helped to
analyze our traditions. Knowledge on mate selection and Life skills helped many students for
personality development. Though the college has NSS unit, Vivekwahini has proved that there is
need of such organization for proper inculcation of human values which are universal. Vivekwahini
h
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in Mahila Kala Mahavidyalaya has played a vital role in developing scientific temperament and
inculcating other human values as secularism, gender equity among the students of surrounding
schools and colleges through various activities.
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ABSTRACT
In the history of mankind we can observe that insults have influenced histories. The minor insults
have even remained catalysts for big destructive wars. The insults have remained causes for
breaking of relationships, disturbing mindsets, turning persons into psychologically down, and even
downsizing and collapsing the strongest empires on the Earth. In our personal lives, insult strongly
stings us within, at the level of consciousness. It prevents us from living a progressive life. It
increases inimical and hostile attitude towards the person who has insulted us. In many instances,
we don't know what are the responsive techniques to deal with the situations and persons, which
and who are the causes of insults in our lives. On the contrary, the situations and the insults, if taken
positively, have provided impetus to develop great careers in the life of many stalwarts. It is really
interesting to note the values that these stalwarts believe in, to deal with such insulting situations in
the life. There is great need to teach our students these sets of values, which will help them to
confront the situations and persons causing insults with high positivity. After imbibing these
universal human values, the students should be in position to use insults as the stepping stones of
success. The Universal Human Values filled with high amount of positivity and goodness help us to
overcome grief, anger, frustration, lust, greed, stress, etc.. The aim of this research paper is to
understand how the great and influential personalities dealt at the time of insults in the life. Which
are the types of universal human values that these people believe in? How can our students be
motivated to see the insults with positive opportunities for success? The writers are interested to
prepare, plan, and implement. To know the development in skills and positive attitude, the writers
will conduct before and after survey, and draw a conclusion regarding the insults.
Keywords: Insult, Emotional Management, Mental Disturbance And Work Performance, Positive
Attitude, Human Values, Etc.
Introduction
Insult is such an unexpected situation in life that more or less each one of us confronts it and needs
to deal with it. In many instances we unexpectedly need to face a very awkward and self conscious
situation which arises due to insults. And if the insulter has insulted us purposefully and planned in
that condition, it becomes very difficult to tolerate. The situation of insult may turn very good
friendship, prevailing for years, into unending hostilities. In case proper care is not taken while
dealing with insulting situations, the insulted person's life may enter into perils. On the other hand, if
proper steps taken, in such condition the insulted person as well as the insulter's life and career may
prosper, and true bonds of friendships can be established.
Significance of the Topic
Harmonized relationships within the dealings of human resources of the organization are the
fundamental need of every organization. However under the arrangements of environmental
conditions, due to misunderstandings or any other reasons, the relations between two persons get
spoiled. This leads to frictions and conflicts between the relationships of human resources. There
are many reasons to this, but one is that insults occurred at the time of dealings. The significance of
this topic can be described within following words.
1. It will help to understand how do people deal with insulting situations in their life
2. It will help to understand motivational techniques to turn the insulting situations in upgrading our
own as well as organizational career.
3. It will help to know the necessity of teaching the motivational techniques to deal with insults in the
life.
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4. It will also help us to understand the effect on work performance and competitiveness.
Objectives
1. To understand the need to teach responsive techniques and values to deal with insults positively.
2. To understand the impact on the level of motivation after imparting motivational speech to the
students to improve their work performance and competitiveness after being insulted.
Hypotheses
Human Resource receives positive motivation in the process of teaching, the techniques and
values to deal with insults to enhance their work performance and competitiveness.
Review of Literature
a. Poorab Aur Paschim, a Hindi Bollywood movie released in 1970. In this movie Manoj Kumar
retaliates against Pran by performing Insult against India by saying Love is the thing that India
taught the entire world. (www.youtube.com).
b. Shrimad Bhagvatam Forth Canto Part One titled as “The Creation of the Forth Order” Written by
His Divine Grace A. C. Bhaktivedant Swami Prabhupada (Founder Acharya of ISKCON)
narrates the purport to the story of Dhruv. In his purport to the story he vividly describes
personality traits of King Dhruv. In his childhood, at once King Dhruv was bitterly insulted by his
stepmother Suruchi. That insult was very much painful for small Dhruv. After this incidence,
Dhruv under guidance of his own loving mother took shelter of Supreme Lord and achieved
highest perfection in his own life without keeping animosity against his stepmother. Rather
Dhruv used insult as a stepping stone to achieve the Almighty God. (BhaktivedantSwami,
2008).
c. Biography of Chanakya, Arya Chanakya was insulted by the then king Dhananad. Because of
this insult Chanakya vowed not to tie his Shika unless and until he dethrones the king and
replaces him with well trained righteous person as king i.e. Chandra Gupta Maurya.
(https://en.wikipedia.org).
d. Definition of Insult: Researchers have tried the Philosophical aspect of Insults. This
philosophical aspect is expressed in the following words: From the conceptual view the insult is
defined as “To do or say something that is offensive to (someone). To do or say something that
shows a lack of respect for (someone). To behave with pride or arrogance (dictionary)”
The references reviewed above are the indicative cases; however, in modern organization, it seems
that there is a great need to teach responsive techniques and moral values to deal with insults, and
enhance the work performance and competitiveness of human resource.
Research Methodology
The chief aim behind this research paper is to understand whether there is any need to impart the
techniques and values to the human resource so as to enable them to deal with insults with positive
attitude, and also to understand the level of motivation after such techniques are taught. For this
purpose the researchers made interaction with undergraduate professional students like CA. The
researchers have also interacted with businessmen and employees of nationalized banks, and also
with the self employed people and some of the sample respondents who are earning while
learning. The researchers have interviewed 22 sample respondents on case study basis. This
research paper is empirical and based on field work, experiences and experiments. The
researchers have collected information with help of a questionnaire from sample respondents
carrying 20 questions. The research paper has its own limitations like size of sample size,
selections of respondents. The research paper is also prepared on the bases of personal
experiences and observations.
Data Analysis
Primary Data: The Data received through field work were analyzed and the following
interpretations were drawn. For collecting data, 22 sample respondents were interviewed with the
help of questionnaire. These respondents were from various categories such as students, self
employed, business persons, and employed people in nationalized banks. 20 questions were
asked to these respondents. The findings and interpretations are presented as follows.
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Secondary Data: Secondary Data are collected with the help of books, internet, others
experiences, discussions with eminent scholars in this area.
Analysis and Interpretations
1. It was found that out of 22 respondents 10 are male and 12 are female. Proportionately, out of
total 22 sample respondents 45.45% are male respondents and 54.55% are female
respondents. It is interpreted that both male and female genders face insulting situations in the
life. It is also observed that in male dominated society, females have to face insulting situations
more in numbers. It is observed that everyone, everywhere, every gender , every age group
have been insulted more or less in numbers due to fault of insulter or insulted or as the situation.
2. The bifurcation of interviewed respondent on the basis of occupation. Out of 22 sample
respondents 17 respondents are from student category who are educating. They are 77.27 %.
For representative purpose from service, self employed and business category 2, 1 and 2
numbers of respondents are interviewed respectively. Proportionately they are 9.09%, 4.55%
and 9.09% respectively. From this table it is depicted that people from all occupational
categories face the insulting situation in the life. However, zero number of sample size is
considered from self employed and business women category which is considered as limitation
of research paper.
3. Two groups of feelings were made. And sample respondents were requested to choose any one
of the group out of two.
Group A consists the feelings: Shamed, Embarrassed, Pinched within, Sting, and Shocked.
Group B Consists the feelings: Happy, Meek and humble, Respectful towards the insulter, No
bad feelings within, Protected and taken care of.
Thus each group consists of five types of feelings within, and the respondents were given the choice
to opt any one of the two groups
Out of total sample of respondents, total 18 respondents choose for “A” group of feeling.
Proportionately they consist 81.81% out of total sample size in consideration. It is interpreted that
the majority number of people are Shamed, Embarrassed, Pinched within, Sting, and Shocked after
being insulted.
However 9.09% of total sample respondents couldn't make a choice about the feeling that they feel
after being insulted. They are 01 and 01 in numbers from male and female category respectively.
Interpretation: From the responses it is interpreted that insults have an effect on concentration
level and work performance. The female respondents depicted considerable increase in
concentration level and work performance after being insulted, which is equal to 58.33 % and 8.33
% female respondents showed that there is moderate increase in work performance and
concentration level. Out of the total sample size, 36.36% +22.27% = 58.63% experience
considerable or moderated increase in concentration level and work performance after being
insulted.
The reasons behind such increase will be scope for further research.
From the responses toward the person who has insulted, it is interpreted that 70% male and 50%
female respondents opted for the choice to ignore the insulter and concentrate more on own work
instead of getting disturbed and attack physically or verbally. 20% male and 16.67% female sample
respondents are ready to forgive and continue loving and respecting the insulter.
The researchers has observed apparent and noticeable correlation between considerable or
moderate increase in concentration level and work performance and people concentrating on work
and ignoring the insulter.
In the Context of readiness to forgive the insulter, it was found that out of total sample of
respondents, 45.45% (60% male and 33.33%) sample respondents are ready to forgive the
insulter. 36. 36% (30% male and 41.66% Female) sample respondents are opting for “may be”
option for readiness to forgive the insulter. Thus it can be interpreted that capacity to forgive is one
of the determinants of increase in work performance and concentration level of the work force.
It was found that 77.27% of total sample size i.e. (70% male and 83.33% female) perceive that
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insults can be stepping stone towards the success.
It was found that 50%( 30% male and 66.67% female ) respondents show perfect positive response
towards listening motivational speech and 36.36% respondents (50% male and 25% female ) opted
for “may be” choice for listening motivational speech.
Therefore the researchers delivered 15 minutes of short speech and analyzed responses of the
respondents.
It shows that 95.45% respondents (90% male and 100% female) positively preferred to motivational
speech.
It was found that after the entire experiment, 54.54% respondents (50% male and 58% female)
showed 26% to 50% level of motivation. 27.27% respondents (30% male and 25% female) showed
51% to 75% level of motivation. And 9.09% respondents (10% male and 8.33% female) showed
76% to 100% level of motivation. It can be inferred that 54.54% + 27.27% + 9.09% = 90.9%
respondents showed positive motivation towards dealing with insult with a view of positivity so as to
develop their own career, and they use such instances of insults as stepping stones towards the
success. It can be concluded from the experiment that if taught properly, the majority of the
population can see the insults as the catalyst to enhance their work performance with in the
organizations.
Conclusions and Suggestions
A. From above findings and interpretations following conclusions and suggestions were drawn:
1. Insults are felt by both the genders, male and female, from all the age group, in all types of
occupations people face insulting situations.
2. If attitude is positive, then insulting situations can be perceived as an opportunity for big success
in the life.
3. In case positive attitude is not there, then it can be developed with proper training with the help of
motivational speeches, reading of good biographies of eminent personalities, discussions with
good friends, and mentors and counselors.
B. Suggested Definition for the concept of Insult:The researchers are trying to provide another definition for Insult.
“Insult is internal painful feeling implicitly experienced within consciousness by the insulted, which
arises out of differences in the perceptions of two persons i.e. insulted and insulter against each
other's personalities”.
If the 'insulter' considers himself over and above than 'what' he/she actually 'is' and expecting
higher level of respect from others, in such conditions most probably the insulted is never going to
get expected level of respect. And thus the insulted always may perceive to be insulted and ignored
from others. On the other hand, in reverse condition, if person is meek and humble and expects
lower level of respect for him/her than he/she deserves, in such condition the insulted will be in
position to tolerate the insult. These types of insult arise out of faulty perception from insulter about
the personality of insulted. In such condition the insulter actually disrespects the insulted. If the
person is sufficiently humble and meek, then likely there are more chances that the he/she will take
the insult positively and use it as an opportunity for success. The person must undergo through 36o
degree introspection to understand 'who am I?' The person is known and admired for his/her
knowledge, skills and values. If we keep on enhancing these and utilize our abilities and capacities
for the betterment of society' then insults may not pain us but they will stand as opportunities for
success.
Practical measures to be under taken to overcome the problems arising out of insult
1. Insult can be handled with the help of family of values such as Humility, Tolerance, Patience,
Calmness and peaceful mind, wittiness, humorous spirit, sincerity, ability to concentrate, self
confidence, respectful, fighting spirit etc. These all values are required as a spirit to deal with the
insults.
2. At the time of verbal insults, try to understand that these are mere words, sound vibrations, and
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don't let your mind get agitated just because of some sound vibrations. Be peaceful and respond
with goodness. Remember that Saint Tukaram says “Nindakache Ghar Asave Shejari” in
means “The residence of critics must be there around us.”
3. Concentrate more on our vision, mission, goal, target and ultimate purpose of our own life.
4. Always try to be in learning mode instead of being in teaching mode.
5. Try to develop a good relationship with other person based on the values like sacrifice, humility
and courage.
6. Anger management and emotion management go hand in hand to deal with insults.
7. Ultimately, if we are good, we will turn all negativities into positivity and if we are bad, then we will
turn all positivity into negativities.
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ABSTRACT
Indian higher education is on sea-saw position in the value based education system. In the
globalized world, Eastern (Indian) doors have been opened for Western (Foreign) educational
entrepreneurs. India has vast base in education from 'Takshashila and Nalanda' Universities to the
present State, Central, Deemed, and Autonomous Universities. The Indian Universities have been
increasing in number but quality of higher education is in the reverse gear which has been pushing
away the talented faculty from Indian Universities to Foreign University campuses. The basic Indian
higher education was and is rich but it may be floating in coming future in the areas of quality, human
values and faculty. Researcher has interviewed 28 sample respondents with 20 variables of which
13 variables have analyzed and interpreted. 40% sample respondents are Ph.D. holders, 72%
sample respondents' length of service is 1-10 years, 72% sample respondents level of satisfaction
is 26% - 50%, 4% sample respondents are not happy about present pay package, 42% sample
respondents are not getting job satisfaction and 71% sample respondents are interested to join
Foreign Universities. The world higher education is marching from Global to India, (Ref. Speech at
STC Arts and Commerce College, Banhatti, Dist. Balgalkot as a Chairman),Student Brain to Faculty
Brain, Talented Brain to Talented Universities, Local Teaching to Virtual Teaching, ICU to FCU
(Indian Campus of University to Foreign Campusof University), Macro to Nano, Quantity BE to
Quality BE (Quantity Based Education to Quality Based Education), WC to IC (Western Culture to
Indian Culture), LP to BP (Lesser Prospects to Better Prospects) , LSF to SSF (Large Size Family
to Small Size Family), Teacher Centric to Learner Centric, Conceptual base to Outcome base is
today's trend which is based on human values, but in India it is in reverse gear. In higher education
factory, one has to write vision statement, mission statement, core values and strategic planning for
the education in order to develop the human resource and this is possible only with the visionary and
value based faculty. India has one of the largest higher education systems in the world, with more
than 17,000 Colleges, 544 Universities, 13 Institutes of National importance and various other
Vocational Institutes. We, the teachers in higher education, should build various remedial models
for stopping the migration of Indian faculty to the Foreign campuses. Intellectual, spiritual, value
based, economical and ethical combination is required for stopping migration in higher education.
The matrix model can be used for stopping migration of teachers in higher education.
Keywords: Higher Education, Migration of Faculty, Glob to India, ICU to FCU, Local Teaching to
Virtual Teaching, Human Values,
Introduction
Indian higher education is on sea-saw position at present. In the globalized world, eastern (Indian)
doors have opened for western (Foreign) educational entrepreneurs. Due to WTO social, cultural
and economical changes have taken place in the Indian educational system. India has vast base in
education from 'Takshashila'University to the present modern Universities. It indicates that the size
and number of Indian Universities have been increasing but at the same time quality of higher
education is in the reverse gear, which will push away the talented faculty from Indian universities to
foreign university campuses. The basic Indian higher education was and is rich but it may be floating
in coming future in the areas of quality and faculty. In the view of vast history of higher education in
India, all the stakeholders in education like Students, Society, Parents, Government etc are the
'Arjunas and we teachers are the 'Sarathis' in higher education. We, the Sarathis, are the great
warriors in the Indian higher education who fight and win without lifting any weapon but these
'Sarathis'are thinking to migrate from Indian Universities to the Foreign University campuses.
Objectives
D To know the need of Educating the Universal Human Values.
E To know the perception and attitude of faculty in migration of faculty from Indian Universities to
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Foreign University Campuses.
Hypothesis
“Faculty values and perception have got affected by social, economical and educational
parameters”.
Research Methodology
The main aim of this research paper is to understand the need of human values in higher education
in relation with migration of the faculty from Indian Universities to Foreign Universities. The
researcher has purposefully made interaction with UG and PG Students and Teachers of Shivaji
University, Kolhapur, MS, India. This research paper is the empirical based paper which is based on
field work, self experience, reading, listening and observation about higher education and values in
last 30 years. The researcher has collected information through questionnaire carrying 20
questions with 17 close ended and 3 open ended questions and discussion of which 13 questions
have analyzed and interpreted. All information has collected with various parameters, variables and
attributes for maintaining accuracy of the data. The researcher has cross checked the collected data
by way of similar nature respondents' responses and personal discussions. The collected data is
limited and it is only from one University campus of Art, Commerce and Science teachers. The
researcher has interviewed 28 Assistance, Associate and Professors from different age group,
gender, experience, faculty and qualifications. This research paper has its own limitations like
sample size, use of statistical parameters, lack of scientific sample selection etc. The required
references have collected from secondary data. It is experience based contribution therefore very
less primary and secondary data has collected. This paper has its own limitations, generalization of
the outcome of this research paper is not advisable and difference of opinions may occur with other
researchers. This paper has based on Commerce and Management faculty which may or may not
be applicable to other faculties. This is a sort of empirical and case study type of research paper.
Migration of Faculty
Introduction
Indian higher education is marching towards 2020. Hon'ble the then President of India, Dr. A. P. J.
Abdul Kalam believes, Our vision is predicted on the belief that HUMAN RESOURCES are the most
important determinants of overall development…. It means that the Indian higher education is the
factory where human resource develops. In this higher education factory one has to write vision
statement, mission statement, define core values and strategic planning for the education in order
to develop the human resource and this is all possible only with the visionary faculty, but, if the
faculty is draining from Indian Universities to the Foreign University campuses, what will be the fate
of pure Indian education. India has one of the largest higher education systems in the world with
more than 17,000 Colleges, 544 Universities, 13 Institutes of National importance and various other
Vocational Institutes. Indian higher education is rich at present. India has significant advantages in
the 21st century knowledge race. India is the third largest in the world in student number, after China
and the United States. Considering this positive situation, the Foreign Universities are going to
come to India for selling or imparting knowledge in the vast Indian market and therefore, there are
different issues, challenges and causes in the faculty migration.
Data Analysis and Interpretation: Field Work Views Regarding Migration1. It was found that the variables indicate designation which has correlation with migration of
faculty. It was found that 36% and 36% of the respondents are Assistant and Associate
Professor respectively and 28% are in Professors category.
It is interpreted that 28% respondents are in Assistant and Associate Professor category. It indicates
that sample respondents are from all categories. It is depicted that 72% (36+36) teachers are young
and below 50 years. Who are belonging from Assistant and Associate Professor categories. It is
depicted that the young faculty value concepts are different from senior faculty.
2. It was found that 40% respondents are Ph.D. holders, 20% are only PG, 30% are NET/SET and
10% are M.Phil. holders.
It is depicted that 70% (40% + 30%) respondents are fully qualified. Referring other variables in
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consideration with qualification, it has found that majority of the faculty is fully qualified faculty who is
thinking to migrate from Indian campus to Foreign University campuses. It can be interpreted that
there is a correlation between educational qualification and migration. It can be interpreted that the
education may make migration awareness among the faculty. It is observed that highly qualified
faculty having very high frequency to migrate.
3. It was found that 72% sample respondents have 1-10 years experience, 14% and 14% are in the
11-20 years and 21-30 years experience respectively.
It is interpreted that length of the service is vital for migration or non migration from Indian to Foreign
Universities. It can be depicted that middle age teachers are very much interested to move from
local to global. It is also interpreted that majority of the sample respondents are in the range of 11-30
years service who are very much interested to move, but which is not good for the higher education
in India. Considering all other tables, it has observed that the experience and unsatisfied faculty is
very much interested to migrate from Indian to Foreign University campuses.
4. It was found that the level of satisfaction regarding present academic scenario. This variable has
designed to know the satisfaction level which has direct relation with mobility. The data shows
that 72% sample respondents are 26%-50% satisfied, 14% sample respondents are 51%-75%
satisfied and 14% are sample respondents are 1%-25% satisfied.
It is interpreted that not a single sample respondent has 0% satisfaction and 100% satisfaction. It
depicted that 72% sample respondents have satisfied in 26% to 50% level of satisfaction. It is also
interpreted that 50% (100% - 50%) are not satisfied fully. It indicates majority of the sample
respondents are satisfied up to 50% only and not more which leads to migrate from Indian
Universities to Foreign University campuses. It is also interpreted that satisfaction is very much
required for retention and development of faculty. Satisfaction helps to create universal human
values which will help for controlling migration.
5. It was found that 72% sample respondents say 'yes' and 28% sample respondents say 'may
be'.
It is interpreted that 72% of the sample respondents are interested to visit abroad for academic
activities. It is also interpreted that faculty is interested to move abroad for academic exercise. It
shows the mentality and interest of the faculty to go abroad. It can be interpreted that going abroad is
good for betterment and learning but at the same time referring the satisfaction level which is poor in
Indian Universities, which boost to convert academic visit to abroad into migration from Indian
Universities to Foreign University campuses.
6. It found that 43% and 43% sample respondents say 'no' and 'some time' respectively. Only 14%
sample respondents have mentioned that we are satisfied i. e. 'yes' regarding present pay package.
It is interpreted that 86% (43% + 43%) sample respondents have 'no' and 'some time' satisfaction
regarding present pay package. It is interpreted that number of migrating faculty has been
increasing day-by-day. It can be narrated that, more number of faculty have been visiting abroad for
conferences, workshops, research fellowship etc and the frequency and volume of visits have been
increasing. At the same time visit to abroad become the modern living style, status symbol,
perception, pay packages, nuclear family size, habit of luxurious life, increase corporate culture,
strategic planning and core values etc., factors have been affecting on migration of faculty from
Indian Campuses to Foreign Campuses. Someone has said that the world people are behind
'American salary, British bungalow, Japanese wife and Indian food,'so faculty is interested to
migrate for better pay pack to developed countries and their Universities.
7. It was found that 57% sample respondents mentioned 'cannot say' and 29% sample
respondents say 'some time' and 14% sample respondents say 'no'.
It is interpreted that 100% sample respondents are in the category of 'no', 'can't say' and 'some time'
and not a single person is happy with present job in comparison with International Universities. It is
depicted that happiness with present job is zero. It is true that about 50% sample respondents have
visited abroad universities for academic purposes. So, the sample respondents are aware very well
about International Universities, their standard, their facilities and overall impression of the Foreign
The Compass | Vol. 10, No. 1, Part 2 | November 2016

151

Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

Universities. It is also realized that the facilities available in International Universities are not
possible to provide to the faculty at present in State Universities. Funding concept in Indian State
Universities is different from the Foreign Universities. Considering above interpretation it has found
that the happiness with present job of the faculty is not upto the mark.
8. It is found that 42% respondents says 'yes', 29% and 29% respondents says 'no' and 'some time'
respectively.
It is interpreted that good percentage of sample respondents are in the favour of getting the freedom
in research. Research is the backbone in higher education especially at Universities. Considering
the responses of the respondents they have been getting freedom for research, it is a good
indication for Indian researchers and to retain the talented brain in Indian Universities. In this context
the research should be motivated and sufficient freedom should be given. The researchers are
expected that there should be 100% freedom for research activities in the Indian Universities.
Research proposal, financial support, documentation, commercialization of research, research
based constancy etc should be simple and motivational.
9. It was found that 29%, 42% and 29% are say 'yes, no and some time' respectively.
It is interpreted that job satisfaction is vital element in any service and employment. It is depicted that
majority [71%(42% + 29%)] sample respondents are not satisfied in their job. It depicted that they
may thing to migrate from Indian to Foreign Universities due to less or lack of job satisfaction.
Referring all other tables, it is depicted that majority of the variables' and attributes' responses are
negative or unsatisfactory, which leads to migration from Indian Universities to Foreign Universities.
It is necessary to conduct further study on faculty job satisfaction and remedies for enhancement of
faculty job satisfaction.
10. It was found that 57% sample respondents have 26%-50% enjoyment of QWL and 'no one' is
having 100% enjoyment regarding QWL.
It is interpreted that 57% sample respondents have been enjoying up to 50% QWL. It depicted that
QWL is not fully satisfied. It indicates that there is lacuna in enjoyment of QWL including food,
infrastructure, research lab, seating arrangement, cubical for research, library, ICT facilities,
workload, lecture halls, washrooms, smart classrooms, relation with peer and HOD's etc. It reveals
that there is a shortage of QWL in the teaching and research activities. This scenario leads to
migration of faculty from Indian University campuses to Foreign University campuses.
11. It is found that 43% sample respondents say 'yes', 29% says 'may be' and 14% say 'no'.
It is interpreted that majority of the sample respondents' children are studying or likely to go abroad
for study, which is a good indication in higher education. It is depicted that children education at
abroad will motivate to the Parent to go abroad for academic interest. This feeling will boost
positively for migration of Faculty from Indian Universities to Foreign University campuses.
12. It was found that 43% sample respondents say 'yes' and 14% and 14% sample respondents
says 'no' and 'can't say' respectively. At the same time 29% sample respondents have
responded that 'not yet decided'.
It is interpreted that majority of the faculty is interested to go abroad for academic activities. It is a
good indication in higher education. It can be depicted that, if majority of the faculty is interested to
go abroad, then this interest will tempt them to migrate from Indian Universities to Foreign
Universities sooner or later. It indicates that by considering all tables, responses and present
scenario in India and abroad in higher education, the Indian faculty is very much interested to
migrate Foreign University campuses at abroad and / or Foreign University campuses in India.
13. It was found that 71% sample respondents are interested to join for good salary and Research
Avenue and 29% says that 'may be'.
It is interpreted that almost all sample respondents shown positive interest for going abroad due to
good salary and research avenue. It depicted that Indian Universities are paying less in comparison
with foreign Universities and Research Avenue too. It also interpreted that the talented and
competent faculty is more interested to get good salary and involvement in better research
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activities, so they are interested to join Foreign University campuses. It is a brain drain problem,
where talent management is required.
Analysis and Interpretation: Researcher Views Regarding Migration
1. Globe to India:: India to Glob: At present the world higher education is marching from glob to
India to study Nalanda and Takshsila Universities and to start campuses in India. It means that,
education and knowledge have expanded considerably from global level to local level. World
eminent players are interested to start their Universities in India. Considering this scenario Indian
talented brain is migrating to global level and Foreign University campuses.
2. Talented Brain to Talented Universities:: Indian University Campuses to Foreign
University Campuses: It is predicted that the good and reputed Foreign Universities have been
starting their educational campuses in India. In this situation the Indian talented brain will take VRS
and join in the Foreign University campuses. Referring the example of the nationalized bank
employees VRS and CVRS that the good brain took VRS from nationalized banks and joined in
private banks, though a few exceptions. It can be interpreted that the same thing will happen in the
Indian talented brain bank of University campuses.
3. Local Teaching to Virtual Teaching:: ICU to FCU: It is observed that due the LPG the concept
of communication has changed in the educational world. Earlier majority of the students and
teachers were using local teaching i.e. classroom teaching only for learning and teaching, but at
present with the advancement in internet, virtual teaching-learning has been undertaking. Virtual
teaching-learning will boost to move from Indian Campus of University to Foreign Campus of
University for financial and non financial benefits.
4. Quantity BE to Quality BE:: Macro to Nano: Based Education to Quality Based Education
means Macro to Nano system of education. In short quantity based education to quality based
education with Nano approaches. The Foreign Universities will focus on quality based education, so
they are in search of quality faculty, which they may expect to migrate from Indian Universities to
Foreign University campuses. Considering the population size of students and faculty in India, one
Q (Quality) BE is difficult and Q (Quantity) BE is possible. Indian education system believes in mass
education due to population size (excluding exceptions) and Foreign Universities believe in class
(quality) education (excluding exception). In class education specialization and super
specialization (Nano) has been considered. The needs, characteristics, perceptions and approach
of a specific class are unpredictable and drastically changing, which will be commercialized by the
Foreign Universities. They will offer attractive packages to the Indian qualitative faculty, so Foreign
Universities will tempt to the Indian faculty to join in the foreign campuses.
5. LP to BP:: IC to WC: Lesser Prospects to Better Prospects and Indian Culture to Western
Cultureis the journey of today's higher education and faculty too. Only limited aims become
outdated in the present situation and big aims become superior in the higher education. It is
observed by the paper writer that there is shortage of talented teachers (at large scale) who can
teach and impart the quality education for betterment of the students in the higher education.
Talented fresh brain is going to professional sectors like IT, Medical and Corporate and slow brain is
coming to traditional mode of education. In this scenario some talented brain leaving Indian higher
education and some are migrating to Foreign University campuses. It is a journey of Lesser
Prospects to Better Prospects with Indian Culture to Western Culture for getting education and
imparting education. The Indians have blindly imitating (except exception) the western educational
culture without studying our educational culture and without accepting western work culture. The
writer does not claim that the western education is completely bad or vice-a-versa, but another
important point is to be noted here that majority of the Foreign Universities (except exceptions) are
very much fond of Indian culture and environment, due to this attraction, Foreign Universities have
been started their campuses in India and then our faculty will migrate to Foreign University
campuses.
Conclusion and Remedies
Considering the above mentioned reasons behind migration of Indian faculty to Foreign University
campuses, it is true that, one who is competitive, will migrate and not all teachers. We, the teachers
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in higher education, should build various remedial models for stopping the migration of Indian
faculty to the foreign campuses. The model should be need based and suitable to all brilliant
faculties who are thinking to migrate to foreign campuses. Intellectual, spiritual, value based and
ethical blending is required for stopping migration in higher education. One can use the following
Matrix Model for minimization of migration from Indian campuses to Foreign University campuses.
To fulfill expectation of all stakeholders, as per above mentioned matrix model for stopping
migration of teachers in higher education demands an integrated approach. Vertical and horizontal
integration is essential. In short, the world should move from capitalistic education to sustainable
and value based development of students. At present it is the challenge before the higher education
to develop the students. Here, we have to consider that the students are the input and afterward;
some students become an output; after completion of their education. Here measurement of inputoutput relationship is nothing but the measurement of value addition in the students and this is one
of the reasons for migration and at the same time it is a solution for stopping the migration of faculty
from Indian universities to the foreign university campuses.Globalization is the buzz word in the
higher education. Due to globalization, really western doors are opened for higher education. The
basic Indian higher education was, is and will be rich in the global context e. g. Takshashila and
Nalanda Universities, Convents Schools, Samarth Ramadas's educational thoughts, Tukarama's
educational thoughts, etc and many more examples are found in Indian value based higher
education. Stakeholders are the 'Arjun and we teachers are the 'Sarathi' in higher education. We
Sarathi will not lift any weapon but we will be the great warriors in higher education. In higher
education macro to micro , village to global, classroom teaching to virtual teaching, ICU to FCU
(Indian Campus of University to Foreign Campusof University), QBE to QBE (Quantity Based
Education to Quality Based Education), WC to IC (Western Culture to Indian Culture), LP to BP
(Lesser Prospects to Better Prospects) , LSF to SSF (Large Size Family to Small Size Family),
Teacher Centric to Learner Centric, outcome based education, lack of appreciation of teacher's
work, quarter time work-part time study and full time pay (except exception) for system are the
challenges in Higher Education. Considering above mentioned facts and challenges in higher
education, Vision + Action + Learning + Understanding + Employability (VALUE) is required.
Intellectual and spiritual combination with value bases is required for stopping migration from Indian
University Campuses to Forein University Campuses. Indian Faculty should ask to the students
that to learn MBA i.e. to learn the Mind of the others, to develop Buddhi of our self and to develop
Aptitude towards positive direction.Considering 13 parameters and 5 conceptual thoughts, the set
hypothesis, “faculty values and perception have got affected by social, economical and educational
parameters” has proved.
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gmam§e
_mZdr _yë`o hr _mZdmÀ`m gdmªJrU {dH$mgm_Ü`o AË`§V _hËdmMr ^y{_H$m ~OmdV AgVmV. _mZdr _yë`oo åhUOo _mZdr dV©Z hmo`. Aer
_mZdr _yë`m§~m~V ì`m»`m Amho. (aoodmS>H$a 1998 ) Xþgar ì`m»`m ^maVr` g§ñH¥$VrZo H$mhr _mZdr _yë`o {Xbr AmhoV. _yë`m§Mo AmMaU d
_Zwî`mÀ`m _mZ{gH$Vo_Ü`o {Q>H$mD$ ñdénmMo n[adV©Z åhUOo _mZdr _yë` hmo`. (H$a§XrH$a 1997)`mVyZ _mZdmZo Mm[aÍ`erb, gwOmU d
erbdmZ ZmJ[aH$ åhUyZ OJUo Ano{jV Amho.
XoemÀ`m OS>UKS>Ur_Ü`oo AÜ`mnH$ Iwn _moR>r O~m~Xmar nma nmS>V AgVmV. g_mOmVrb àíZ, dmñVdVm, g_ñ`m, ^{dî`mVrb AmìhmZo
`m§da `mo½` Cnm``mooOZm H$aVm `mdr åhUyZ AÜ`mnH$ ho {dÚmb`mV {dÚmÏ`mªda `mo½` Vo g§ñH$ma KS>{dV AgVmV.
Xoem_Ü`o gX²>`pñWVrV {ejUmMo à_mU dmT>bo Amho. _mUyg \$º$ n¡gm d à{gÜXrÀ`m hì`mgmnm`r _yë`oo {dgaV Mmbbm Amho. Cƒ {ejU
XoUmè`m {dÚmnrR>m§_Yrb {d{dY KQ>Zm nm{hbr AgVm _mZdr _yë`m§Mr hoigm§S> hmoVmZm {XgyZ `oVo. nmpíM_mË` g§ñH¥$VrMo AmMaU,
M§JidmX, ^moJdmX `mg VéU {nT>r àmYmÝ` XoV Amho.
Xoem_Ü`o H$mhr bmoH$ Xoe{damoYr dmVmdaU V`ma H$aÊ`mMm à`ËZ H$arV AmhoV. Xoembm AmV§H$dmX, XheVdmX, A{VaoH$s H$madm`m,
^«îQ>mMma, dU©Ûoe, ñÌr-AË`mMma B. àíZ ^oS>gmdV AmhoV. gd©Y_© g_^md, ñÌr-nwéf g_mZVm d d¡km{ZH$ ÑîQ>rH$moZ, gm¡OÝ`{ebVm,
ZrQ>ZoQ>Ho$nUm _mZdr _yë`m§Zm R>oM nmohM{dUmè`m KQ>Zm dma§dma KS>V AmhoV.
gXarb KQ>Zm KSy> Z`oV åhUyZ AÜ`mnH$ _hm{dÚmb`mVyZ ~mhoa nS>Umè`m ^{dî`mVrb AÜ`mnH$m§da Iwn _moR>r O~m~Xmar Amho. AÜ`mnH$
_hm{dÚmb`mVrb {dÚmÏ`mªda _yë`m§Mr éOdUyH$ Pmbr Va Ë`m§À`mÛmao KS>Umao {dÚmWu _yë`m§{df`r g§doXZerb AgVrb. Ë`mgmR>r$
_mZdr _yë`m§Mr éOdUyH$ ìhmdr åhUyZ H$moUVo CnH«$_ am~{dÊ`mV `oVmV? ho nmhÊ`mMm à`ËZ g§emoYH$mZo gXarb emoY{Z~§YmÀ`m
_mÜ`_mVyZ Ho$bm Amho.
d[ab {df`mbm AZwgéZ g§emoYH$mZo na^Ur `ooWrb XmoZ AÜ`mnH$ _hm{dÚmb`mVrb 100 {dÚmÏ`mªMr d XmoZ àmMm`mªMr Z_yZm åhUyZ
{ZdS> Ho$br. {dÚmÏ`mªgmR>r àíZmdbr `m gmYZm§Mm dmna Ho$bm d àmMm`mªÀ`m _wbmIVr KoVë`m d Ë`mgmR>r gd}jU nÜXVrMm dmna Ho$bm.
Ë`m_YyZ àmá {ZîH$f© _w»` emoY {Z~§Ym_Ü`oo XoÊ`mV Ambo AmhoV.
~rOg§km: {M{H$ËgH$ Aä`mg
àñVmdZm
_mZdr _yë`o hr _mZdmÀ`m {dH$mgm_Ü`o AË`§V _hËdmMr ^y{_H$m ~OmdV AgVmV. "_mZdr _yë`o' åhUOo _mZdr dV©Z hmo`. _mZdr
_yë`m§_yio _mZdm§_Ü`o ào_, AmnybH$s ghH$m`© H$aÊ`mMr d¥ËVr, {ZQ>ZoQ>Ho$nUm, amîQ´>r` EH$mË_Vm, dº$eranUm, gm¡OÝ`{ebVm,
gd©Y_©g{hîUwVm, ñÌr-nwéf g_mZVm, B. {df`r OmUrd {Z_m©U hmoVo.
AÜ`mnH$ hm amîQ´>C^maUr_Ü`o gm_m{OH$ A{^`§Vm åhUyZ AmoiIbm OmVmo. XoemÀ`m OS>UKS>Ur_Ü`o AÜ`mnH$ Iwn _moR>r O~m~Xmar nma
nmS>V AgVmV. gÚpñWVrV XoemV {ejUmMo à_mU dmT>bo Amho. _mÌ _mZdr _yë`m§Mr OmUrd d OmJéH$Vm `m g§X^m©V éOdUyH$ Pmbr
Amho Ago dmQ>V Zmhr. ÅhUyZ àmW{_H$$ ñVamnmgyZ Vo CÀM {ejUmn`ªV _yë`m§{df`r OmUrd OmJ¥Vr H$aÊ`mMr JaO {Z_m©U Pmbr Amho.
AÜ`mnH$ _hm{dÚmb`mVrb ^mdr AÜ`mnH$m§da _mZdr _yë`m§Mr éOdUyH$ ìhmdr åhUyZ H$moUVo CnH«$_ AÜ`mnH$ _hm{dÚmb`m_Ü`o
KoÊ`mV `oVmV. `mMm Aä`mg g§emoYH$m§Zr Ho$bobm Amho.
g§emoYZmMr C{Ôï>o: àñVyV g§emoYZmMr C{ÔîQ>o nwT>rbà_mUo AmhoV.
1. embo` ñVamda Aä`mgH«$_mV g_m{dîR> _mZdr _yë`m§Mm emoY KoUo.
2. AÜ`mnH$ _hm{dÚmb`m§_Ü`o am~{dÊ`mV `oUmè`m CnH«$_m§Mm Aä`mg H$aUo.
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3. AÜ`mnH$ _hm{dÚmb`mVrb am~{dÊ`mV `oUmè`m CnH«$_mVyZ _mZdr _yë`o éOdUyH$ à_mUmMm emoY KoUo.
g§emoYZmMr JaO d _hËd
g§emoYZmMr JaO
àmMrZ ^maVm_Ü`o {díd{d»`mV Vjerbm, Zmb§Xm, H$m§Mr, H$mer, {dH«$_erbm, dëb^r B. ZmdmObobr {dÚmnrR>o hmoVr. Ho$di
^maVmVrbM {dÚmWu Zìho Va g§nyU© OJmVrb {dÚmWu `m {R>H$mUr {ejU KoÊ`mgmR>r `oV AgV. `m {dÚmnrR>m§_YyZ {Z{V_ËVm, _yë`o,
d¡pídH$ EH$mË_Vm, ghmZw^yVr, X`m, ào_, `mda AmYm[aV Z¡{VH$ {ejU {Xbo OmV AgV.
H$mbmZwén {d{dY emgZH$V}`m§Zr {ejU àUmbr_Ü`o AZoH$ ~Xb Ho$bo d Ë`m§Mo {ejUàUmbrda dM©ñd R>odÊ`mV Ambo. AÜ`mnH$
_hm{dÚmb`mVyZ ^mdr AÜ`mnH$m§Zm _mZdr _yë`m§Mr OmUrd OmJ¥Vr d éOdUyH$ Pmbr. Va Vo ^{dî`mVrb AÜ`mnZmVyZ AmXe© ZmJ[aH$
{Z_m©U H$aVrb åhUyZ `m g§emoYZmMr g§emoYH$m§Zm JaO Agë`mMo OmUdbo.
g§emoYZmMo _hËd
^maVmbm OmJ{VH$ _hmgËVm ~Z{dÊ`mgmR>r XoemÀ`m _hmZ na§nam Am{U g§ñH¥$Vr `m§Mo OVZ H$aÊ`mgmR>r _mZdr _yë`m§Mr OmUrd d
_yë`{ejU ho à^mdr AñÌ åhUyZ n[aUm_H$maH$ R>aUma Amho.
_mZdr _yë`m§Mr éOdUyH$ hmoUmè`m CnH«$_m§Mm Aä`mg H$aÊ`m_mJo g§emoYH$m§Mm hoVy hmoVm H$s, _yë`m§Mr éOdUyH$ AÜ`mnH$
_hm{dÚmb`mVrb CnH«$_mVyZ hmoVo H$m? {Z`moOZ, AÜ`mnZ d A§_b~OmdUr H$éZ gwÌ~ÜX d ì`dpñWVnUo CnH«$_ am~{dbo OmVmV H$m?
`m ÑpîQ>H$moZmVyZ g§emoYH$m§Zr g§emoYZmMm {df` hmVr KoVbm Amho.
g§emoYH$m§Zm Imbrbà_mUo g§emoYZ _hÎdmMo dmQ>Vo.
1. _mZdr _yë`m§Mr éOdUyH$ hmoÊ`mgmR>r ho g§emoYZ _hÎdmMo Amho.
2. _mZdr _yë`m§À`m g_ñ`m§da _mV H$aÊ`mgmR>r g§emoYZ _hÎdmMo Amho.
3. _mZdr _yë`m§À`m CnH«$_m_wio gd© nXm{YH$mar, AÜ`mnH$, {dÚmWu `m§À`mV AmXe© ì`{º$_Ëd KS>Ê`mg _XV hmoB©b.
4. {d{dY gU, g_ma§^, CnH«$_, gmOao H$aVmZm _mZdr _yë`m§Mm {dMma Ho$bm OmB©b.
5. ^mdr AÜ`mnH$ Ë`m§À`m ^{dî`mVrb godo_Ü`o CnH«$_m§Ûmao _mZdr _yë` éO{dÊ`mgmR>r à^mdr H$m`} H$aVrb.
6. g_mOmV AÜ`mnH$ Ë`m§À`m ^{dî`mVrb godo_Ü`o CnH«$_m§Ûmao _mZdr _yë` éO{dÊ`mgmR>r à^mdr H$m`} H$aVrb.
7. gwg§ñH¥$V, Mm[aÍ`erb, AmXe© ZmJarH$ `m CnH«$_mVyZ {Z_m©U hmoVrb.
g§emoYZmMr ì`mßVr d _`m©Xm
ì`mßVr
1. AÜ`mnH$ _hm{dÚmb`mVrb am~{dÊ`mV `oUmao CnH«$_ hr àñVyV g§emoYZmMr ì`mßVr Amho.
2. àñVyV g§emoYZmV na^Ur ehamVrb XmoZ AÜ`mnH$ _hm{dÚmb`mVrb àW_ ~r.ES²>. dfm©À`m N>mÌ AÜ`mnH$m§Mm g_mdoe H$aÊ`mV
Ambm Amho.
_`m©Xm
1. àñVyV g§emoYZ AÜ`mnH$ _hm{dÚmb`mV am~{dÊ`mV `oUmè`m CnH«$_m§nwaVoM _`m©XrV Amho.
2. àñVyV g§emoYZ ho na^Ur ehamVrb EZQ>rEg d emgH$s` AÜ`mnH$ _hm{dÚmb`mVrb 2015-2016 À`m ~r.ES²>. àW_ dfm©À`m
N>mÌ AÜ`mnH$m§nwaVoM _`m©XrV Amho.
g§emoYZ Z_wZm {ZdS>
àñVyV g§emoYZm_Ü`o g§^mì`Vm Z_wZm {ZdS>r_Yrb `mÑpÀN>H$ nÜXVrZo {dÚmÏ`mªMr Z_wZm {ZdS> Ho$br Amho. `m_Ü`o na^Ur ehamVrb XmoZ
AÜ`mnH$ _hm{dÚmb`mVrb àW_ dfm©À`m àË`oH$s 25 à_mUo EHy$U 50 {dÚmÏ`mªMr {ZdS> Ho$br. VgoM XmoÝhr _hm{dÚmb`mVyZ àË`oH$s
02 àmÜ`mnH$m§Mr _wbmIVrgmR>r Z_wZm åhUyZ ghoVyH$ nÜXVrZo Z_wZm {ZdS> Ho$br.
g§emoYZ nÜXVr
àñVyV g§emoYZmgmR>r gìh}jU nÜXVrMm Aä`mg H$aÊ`mV Ambm.
g§emoYZmMr gmYZo
àñVyV g§emoYZmV {dÚmÏ`mªgmR>r àíZmdbr Va àmÜ`mnH$m§gmR>r _wbmIV AZwgyMr ho gmYZ dmnaÊ`mV Ambo. àñVyV g§emoYZmgmR>r
eoH$S>odmar `m g§»`memñÌr` gmYZmMm dmna H$aÊ`mV Ambm. {dÚmWu d àmÜ`mnH$ `m§À`mH$Sy>Z {_imboë`m _m{hVrMo {díbofU d
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AW©{Zd©MZ H$aÊ`mV Ambo d Ë`m AmYmao {ZîH$f© H$mT>Ê`mV Ambo.
g§emoYZmMo {ZîH$f©
àñVyV g§emoYZmMo {ZîH$f© nwT>rbà_mUo AmhoV.
{dÚmWu àíZmdbrVyZ Ambobo {ZîH$f© 1. embo` Aä`mgH«$_mV EHy$U 40 _yë`o g_m{dîQ> AmT>ibr Vr, ñdmdb§~Z, l_{ZîR>m, g{hîUyVm, H$V©ì`{ZîR>m, {eñV{à`Vm,
gË`{à`Vm, gmYr amhUr, JwUJ«mhH$Vm, ~§Yw^md, g_Vm, ì`{º$_hmËå`, {ZgJ©ào_, gm¡X`m©{^éMr, _mUygH$s, g§dY©Z, naIS>Vm,
{Z:ñdmWunUm, Ë`mJ, g§doXZerbVm, ì`mdhm[aH$Vm, dmH²$MmVy`©, _mZdVm, nañna ghH$m`©, amîQ´>no«_, ñZoh, Aqhgm, amîQ´>r`
EH$mË_Vm, ghZ{ebVm, AmXa^md, ewaVm B. AmhoV.
2. 90% NmÌ AÜ`mnH$m§À`m à{VgmXmdéZ _mZdr _yë`m§Mr éOdUyH$ hmoÊ`mgmR>r {d{dY CnH«$_ KoVbo OmVmV.
3. AÜ`mnH$ _hm{dÚmb`m§_Ü`o _mZdr _yë` éOdUyH$sgmR>r KoÊ`mV `oUmao CnH«$_ EHy$U 20 AmT>ibo Vo nwT>rbà_mUo Wmoa ì`qº$À`m nwÊ`{VWr d O`§Vr gmOè`m H$aUo, amîQ´>r` gU, OmJ{VH$ _{hbm {XZ, An§J {XZ, {df`m§Mo {XZ, dgwYam {XZ, n`m©daU
{XZ, OmJ{VH$ ES²>g {XZ, g§{dYmZ {XZ, `moJ {XZ, {ejH$ {XZ, ho gmOao H$aVmZm l_XmZ {e~ra, A§YlÜXm {damoYr ì`m»`mZo, JwUd§V
gmohim, H$m`©emim, MMm©gÌo, g_mOgodm {e~ra KoVbo OmVmV d `m CnH«$_mVyZ _mZdr _yë`o éO{dbr OmVmV.
4. XmoÝhr _hm{dÚmb`mVrb 80% N>mÌ AÜ`mnH$mÀ`m à{VgmXmdéZ _hm{dÚmb`mMr n[anmR>mÛmao gwédmV hmoVo.
5. XmoÝhr _hm{dÚmb`mVrb 75% N>mÌ AÜ`mnH$ _mZdr _yë`m§Mr Amdí`H$Vm Agë`mMo gm§JVmV.
6. XmoÝhr _hm{dÚmb`mVrb 80% N>mÌ AÜ`mnH$ X¡Z§{XZ n[anmR>mbm {Z`{_V doioV CnpñWV amhVmV.
7. 75% N>mÌ AÜ`mnH$m§À`m à{VgmXmdéZ XmoÝhr _hm{dÚmb`mV àmW©ZoÀ`m doir _hm{dÚmb`mMr ñdÀN>Vm, ngm`XmZ, _ZmMo íbmoH$,
gw{dMma, qMVZ, {XZ{deof, CëboIZr` KQ>Zm, {ejH$ _mJ©Xe©Z, _m¡Z ho CnH«$_ KoÊ`mV `oVmV.
8. gd©Y_©g_^md `m _mZdr _yë`m§da AmYm[aV {d{dY CnH«$_ KoVbo OmVmV. Ago 76% N>mÌ AÜ`mnH$m§À`m à{VgmXmdéZ ñnîQ> hmoVo.
9. ñÌr-nwéf g_mZVoda AmYm[aV CnH«$_ KoVbo OmVmV. `m~m~V 60% à{VgmXH$m§Mo à_mU Amho.
10. dº$eranUm `m _mZdr _yë`m§{df`r CnH«_ am~{dbo OmVmV. Ago 70% à{VgmXH$ N>mÌ AÜ`mnH$m§Mo à_mU Amho.
11. g§doXZerbVm `m _mZdr _yë`m§~m~V OmUrd OmJ¥Vr H$aUmao CnH«$_ KoVbo OmVmV Ago 55% à{VgmXH$ N>mÌ AÜ`mnH$m§Mo à_mU
Amho.
12. gm¡OÝ`{ebVm `m _mZdr _yë`m~m~V KoÊ`mV `oUmè`m CnH«$_mbm à{VgmXH$ N>mÌ AÜ`mnH$mMoo 68% à_mU Amho.
13. ZrQ>ZoQ>Ho$nUm `m _mZdr _yë`m~m~V KoÊ`mV `oUmè`m CnH«$_m{df`r 90% à{VgmXH$ N>mÌ AÜ`mnH$m§Mo à_mU Amho.
14. d¡km{ZH$ ÑpîQ>H$moZmMr éOdUyH$ ìhmdr åhUyU CnH«$_ KoVbo OmVmV. Ago 62% à{VgmXH$ N>mÌ AÜ`mnH$m§Mo à_mU Amho.
15. N>mÌ AÜ`mnH$m§_Ü`o d¡pídH$ _yë`m§Mr éOdUyH$ 65%>>Pmbobr {XgVo.
16. AÜ`mnH$ _hm{dÚmb`mVyZ Am`moOrV CnH«$_mVyZ 70% N>mÌ AÜ`mnH$m§V 60% _yë`o éOdUyH$ Pmbobr AmT>iyZ `oVo.
àmÜ`mnH$m§À`m _ybmIVrVyZ Ambobo {ZîH$f©
1. XmoÝhr _hm{dÚmb`m§_Ü`o Wmoa ì`º$s¨À`m nwÊ`{VWr d O`§Vr gmOar H$éZ N>mÌ AÜ`mnH$m§_Ü`o amîQ^º$s, gm¡OÝ`{ebVm, ñÌr-nwéf
g_mZVm, g§doXZerbVm øm _mZdr _yë`m§Mr éOdUyH$ H$aÊ`mV `oVo.
2. XmoÝhr _hm{dÚmb`m§_Ü`o amîQ´>r` gU gmOao H$éZ amîQ^º$s, amîQ´>r` EH$mË_Vm, gd©Y_©g{hîUyVm, g§doXZerbVm, dº$eranUm hr
_mZdr _yë`o éO{dbr OmVmV.
3. XmoÝhr _hm{dÚmb`m§_Ü`o 08 _mM© OmJ{VH$ _{hbm {XZ gmOam H$éZ ñÌr-nwéf g_mZVm ho _mZdr _yë` éO{dÊ`mV `oVo.
4. XmoÝhr _hm{dÚmb`m§_Ü`o ^wJmob {XZ, {dkmZ {XZ, J{UV {XZ gmOao H$éZ d¡km{ZH$ ÑpîQ>H$moZ `m _mZdr _yë`m§Mr éOdUyH$ H$aÊ`mV
`oVo.
5. XmoÝhr _hm{dÚmb`m§_Ü`o amîQ´>r` godm `moOZm, aº$XmZ {e~ra, n`m©daU {XZ, OmJ{VH$ ES²>g {XZ, OmJ{VH$ `moJ {XZ gmOao H$éZ
d¡km{ZH$ ÑîQ>rH$moZ, l_à{VîR>m, g§doXZerbVm, amîQ´>r` EH$mË_Vm hr _mZdr _yë`o éO{dbr OmVmV.
6. XmoÝhr _hm{dÚmb`m_Ü`o H«$sS>m ñnYmªMo Am`moOZ, Amamo½` {e~ra, gU g_ma§^ gmOam H$éZ l_à{VîR>m, amîQ´>r` EH$mË_Vm, gd©
Y_©g{hîUwVm, {ZQ>ZoQ>Ho$nUm hr _mZdr _yë`o éO{dbr OmVmV.
7. XmoÝhr _hm{dÚmb`m§_Ü`o lÜXm§Obr XoD$Z g§doXZerbVm, A§YlÜXm{damoYr ì`m»`mZo XoD$Z d¡km{ZH$ Ñï>rH$moZ, H$_dm d {eH$m
`moOZoVyZ l_à{VîR>m, An§J {XZ gmOam H$éZ gm¡OÝ`{ebVm hr _mZdr _yë`o éO{dÊ`mV `oVmV.
{e\$maer
1. XmoÝhr _hm{dÚmb`m§Vrb N>mÌ AÜ`mnH$m§da _mZdr _yë`m§Mr éOdUyH$ hmoÊ`mgmR>r am~{dÊ`mV `oUmè`m {d{dY CnH«$_m§Mr g§»`m
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dmT>br nm{hOo.
2. XmoÝhr _hm{dÚmb`m§V {dÚmÏ`mª_Ü`o _mZdr _yë`m§Mr Amdí`H$Vm d JaO `m~m~V A{YH$ OmUrd OmJ¥Vr H$aUo Amdí`H$ Amho.
3. XmoÝhr _hm{dÚmb`m§_Ü`o X¡Z§{XZ n[anmR>mÀ`m doiog A{YH$ CnH«$_ KoÊ`mV `mdoV.
4. XmoÝhr _hm{dÚmb`m§_Ü`o ñÌr-nwéf g_mZVm `m _mZdr _yë`m~m~V OmUrd OmJ¥Vr H$aÊ`mgmR>r g_mOmVrb {d{dY joÌmVrb `eñdr
_{hbm§À`m _wbmIVrMo Am`moOZ B. àH$maMo CnH«$_ KoÊ`mV `mdoV.
5. XmoÝhr _hm{dÚmb`m§_Ü`o g§doXZerbVm `m~m~V {d{dY CnH«$_ am~{dUo JaOoMo Amho.
6. XmoÝhr _hm{dÚmb`m§_Ü`o amîQ´>r` EH$mË_Vm `m _yë`m{df`r A{YH$ OmUrdOmJ¥Vr H$aÊ`mgmR>r {d{dY ì`m»`mZo, MMm©gÌ Am`mo{OV
H$amdoV.
gmam§e
dV©_mZH$mimV _mZdr OrdZ AZoH$ ^m¡{VH$ A§JmZr g_¥¥ÜX d g_W© Pmbobo Amho. OJmZo _m{hVr V§ÌkmZmV ZoÌ{XnH$ àJVr Ho$br Amho.
_mZdmbm AeŠ` Ago H$mhrhr Zmhr. EdT>r H$m_{Jar AmYw{ZH$ V§Ì{dkmZmZo Ho$br Amho. ñdmV§Í`mZ§Va {ejUmMm {dñVma IwnM Pmbm. `m
{dñVmarH$aUmV {ejUmMm JwUmË_H$ {dH$mg _mÌ _mPm Zmhr. Amåhr Am_À`m {ejU ì`dñWoVyZ AZoH$ S>m°ŠQ>a, dH$sb, B§{OZrAg© B.
{Z_m©U Ho$bo. nU {ejUmVyZ _mUyg {Z_m©U H$é eH$bmo Zmhr. d¡km{ZH$ àJVr_yio _mZdmH$S>o gwI d g_¥¥ÜXrMm ^anwa gmR>m {Z_m©U Pmbm.
nU Am_À`mVbr _mZdVm OnUmar _yë`o Amåhr gwapúmV R>oD$ eH$bmo ZmhrV. XoemÀ`m dV©_mZ pñWVrMo AdbmoH$Z Ho$bo Va gd©M {R>H$mUr
AZ¡{VH$VoMo gm_«mÁ` ngabobo Amho. dV©_mZ H$mimV XoemV Zag§hma XaamoO KS>Vmo. Ë`mÀ`m ~mVå`m ao{S>Amo d XþaXe©Zda `oV AgVmV. hm
Zag§hma Wm§~{dbm nm{hOo. AZ¡{VH$ H¥$Vr H$_r H$em hmoVrb `mgmR>r g_mOmZo, ZmJarH$m§Zr à`ËZ H$aUo JaOoMo Amho.
g§emoYH$m§Zr AÜ`mnH$ _hm{dÚmb`mVyZ _mZdr _yë`o éOdUyH$sgmR>r H$moUVo CnH«$_ KoVbo OmVmV d Ë`mVyZ H$moUH$moUVr _yë`o éO{dbr
OmVmV. `mgmR>r ho g§emoYZ hmVr KoVbo Amho. ^mdr AÜ`mnH$m§Ûmao AmXe© ZmJarH$ d gwg§ñH¥$V _mZdr _yë`m§Mr OndUyH$ H$aUmam g_mO
KS>{dÊ`mgmR>r CnH«$_m§Mr Amdí`H$Vm _hËdnyU© R>aVo.
{dMmamW© H$mhr àíZ
1. Aä`mgH«$_mVyZ 100% _yë`o éOdUyH$ H$er gmÜ` hmoB©b?
2. _yë`o éOdUyH$sgmR>r joÌr` H$m`m©g Aä`mgH«$_mV H$go ñWmZ XoVm `ooB©b?
3. _yë` éOdUyH$sgmR>r àmÜ`mnH$ AmMaU d ì`dhma `m§V EH$dmŠ`VogmR>r Amdí`H$ KQ>H$m§Mo CX²~moYZ H$go H$aVm `oB©b?
4. _yë`{ejU Vm{gHo$nojm _yë`{ejU gßVmh _{hZm A{YH$ Cn`wº$ R>é eHo$b H$m?
g§X^©J«§W gyMr
1. ghñÌ~wÜXo dr.h (1984), {ejUmVyZ Z¡{VH$ _yë` g§dY©Z, gmYZm àH$meZ, nwUo.
2. {^Vm§S>o {d. (1989), e¡j{UH$ g§emoYZ nÜXVr, _ohVm npãbHo$eZ, nwUo.
3. H$a§XrH$a gw. (1997), _yë`{ejU, \$S>Ho$ àH$meZ, H$moëhmnya.
4. n§{S>V ~r.~r. (1997), {ejUmVrb g§emoYZ (g§H$ënZmË_H$ n[aM`), ZwVZ àH$meZ, nwUo.
5.. XþZmIo A.(1998), àJV e¡j{UH$ VËdkmZ, ZwVZ àH$meZ, nwUo.
6. aodmS>H$a ^maVr (1998), _yë`{ejU, {Zambr àH$meZ, nwUo.
7. Omoer A. Am{U _hmbo g§OrdZr (1999), g§emoYZ _mJ©Xe©Z _m{bH$m, `ed§Vamd MìhmU _hmamîQ´> _wº$ {dÚmnrR> Zm{eH$.
8. H$m§~io {X. (2000), _yë`{ejU, _ohVm npãbHo$eZ, nwUo.
9. Z¡{VH$ gj_Vm (2003), ~hmB© AH$mX_r, nmMJUr.
10. ZmJVmoS>o {H$.(2006), Z¡{VH$ _yë`{ejU, {dÚm àH$meZ, nwUo.
11. Imoëb_ A. (2007), _yë`{ejU H$mimMr JaO, àJVr àH$meZ, nwUo.
12. gmiw§Ho$ H${dVm Am{U nmB©H$amd {d. (2008), {ejU Am{U AÜ`mnH$ {ejU: {d{H$U© qMVZ, {ejH$ {ejU àH$meZ, Zm{eH$.
13. _wJio S>r (2008), "Cñ_mZm~mX {Oëh`mVrb _mÜ`_rH$ ñVamdarb _yë`{ejUmVrb CnH«$_m§Mm Aä`mg H$éZ Z_wZm CnH«$_ V`ma
H$aUo.' nrEM.S>r. emoYà~§Y, `.M._._ww.{d. Zm{eH$.
14.n§{S>V ~r. Am{U _hmbo g§OrdZr (2015), g§emoYZ JwUmË_H$ Am{U {_l nÜXVr, `w{ZH$ npãbHo$eZ, Am¡a§Jm~mX.
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Value-Added Courses for P.G., and U.G. Students, Research Fellows,
and non-Teaching Staff members

ñZmVH$moÎma Am{U ñZmVH$nyd© {dÚmWu, {agM© \o$bmoOŸ Am{U {ejHo$Îma H$_©Mmar
`m§À`mgmR>r _yë`d{Y©V Aä`mgH«$_
Courses Approved by Shivaji
University, Kolhapur
1. “Fostering Personal Development & Social
Progress”: A DIPLOMA Level Self
Development Course for U.G. Students
2. “Fostering Personal Development & Social
Progress”: An ADVANCED DIPLOMA Level
Self Development Course for U.G. Students
3. ASHA (Abilities, Skills and Healthy Attitudes): A
DIPLOMA LEVEL Skill Development
Programme For P.G. Students
4. Refresher Course for Non-Teaching Staff
Members: Creating Environments Based on
Trust & Unity.
5. Minor Research Projects in the Area of “Value
Education/Universal Human Values for
Personal Development and Social Progress”
(One or two years duration)
6. Leadership for Change (Personal &
Community): A CERTIFICATE LEVEL Course
approved by the Department for Adult and
Continuing Education and Extension Work,
Shivaji University (This course specially
offered to the students of professional courses,
such as Law, Engineering, Pharmacy,
Education, B.C.A. and B.B.A., Management,
etc.).

{edmOr {dÚmnrR>, H$moëhmnya _mÝ`Vmàmá
Aä`mgH«$_
1. “d¡`{º$H$ {dH$mg Am{U gm_m{OH$ CÞ`Z d¥Õr”: ñZmVH$nyd©
{dÚmÏ`mªÀ`m ñd: {dH$mgmgmR>r nX{dH$m Aä`mgH«$_
2. “d¡`{º$H$ {dH$mg Am{U gm_m{OH$ CÞ`Z d¥Õr”: ñZmVH$nyd©
{dÚmÏ`mªÀ`m ñd: {dH$mgmgmR>r Cƒ nX{dH$m Aä`mgH«$_
3. (E.Eg.EM.E.- Amem) A°{~{bQ>rO- j_Vm, pñH$ëgH$m¡eë`o Am{U hoëXr A°Q>rQ>çyS²>- Amamo½`Xm`r A{^d¥Îmr:
ñZmVH$moÎma {dÚmÏ`mªgmR>r nX{dH$m ñVar` H$m¡eë`o {dH$mg
H$m`©H«$_
4. {dídmgmh©Vm Am{U EoŠ`mda AmYm[aV dmVmdaU {Z{_©Vr:
{ejHo$Îma H$_©Mmè`m§gmR>r COiUr Aä`mgH«$_
5. “d¡`{º$H$ {dH$mg Am{U gm_m{OH$ CÞ`Z d¥Õr gmR>r d¡pídH$
_mZdr _yë`o/_yë`{ejU” `m joÌmV bKw emoY àH$ën (EH$ qH$dm
XmoZ dfmªMm H$mbmdYr)
6. ~XbmgmR>r ZoV¥Ëd (d¡`{º$H$ Am{U gm_m{OH$): à_mUnÌ
{ejUH«$_ àm¡T> Am{U {Za§Va {ejU Am{U {dñVmaH$m`© {d^mJ,
{edmOr {dÚmnrR (hm Aä`mgH«$_ _w»`V: ì`mdgm{`H$
{ejUH«$_m§À`m {dÚmÏ`mªgmR>r Amho. CXm: {dYremó,
A{^`m§{ÌH$s, Am¡fYremó, {ejUemó, ~r.gr.E. Am{U
~r.~r.E., ì`dñWmnZ)

