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Human Values’ Education for Adolescents: Its Relevance and Importance
Author: Ms. Harsha Shinde
Ph.D. Scholar, Savitribai Phule Pune University, Pune

ABSTRACT
The purpose of this study is to explore how human values education is being implemented in middle
schools. It will investigate teachers', parents', and students' perception and attitude towards human
value education. It will also investigate what methods are teachers using to develop human values
and what are the challenges for providing human values education to adolescents in middle
schools.
Adolescence is popularly known as the age of transition. It is marked by rapid growth and
development. In this time individuals are pigeonholed by drastic changes in physical, psychological
and social maturities. It is the period in which he/she starts to integrate him/herself as a part of
society and is resulted in the realization of morality and ethical principles. Identity seeking is the key
phenomena of adolescence. They have also a tendency to watch life through rose-tinted glass.
They see others rather than what the people are. So it is concluded that it is a period of unrealism.
Adolescence is also known as the period of stress and storm. Because their mind is pooled with
limitless thoughts, this results in stress and frustration.
The end of twentieth century can be considered as both the best and worst time for adolescents. It
provided maximum opportunities to grow independently. But at certain extent, unimaginable
developments of technologies diverted their capabilities to unfertile engagements. The psychosocial factors of adolescents are themselves a contributing factor to their misbehavior. Being the
turning period of life, this is the right time to take right decision. In this condition, human values
education have an important role in their future determination. Human values education will enable
individuals to cope effectively with their life challenges. This research will investigate how the
human values education contributes to the individual development of adolescents.
Keywords
1. Human Values: Human Values are the foundation for any viable life within society; they build
space for a drive, a movement towards one another, which leads to peace. Human values thus
defined are universal; they are shared by all human beings, whatever their religion, their
nationality, their culture, or their personal history.
2. Relevance: Relevance is the concept of one topic being connected to another topic in a way
that makes it useful to consider the first topic when considering the second.
3. Adolescence: Adolescence is a transitional stage of physical and psychological human
development that generally occurs during the period from puberty to legal adulthood. In this
research we are studying the early adolescence, generally ages 11 to 14.
Introduction
Significance of the Topic
The National Curriculum Framework (NCF), 2005 strongly advocates values like cooperation,
respect for human rights, tolerance, justice, responsible citizenship, diversity, reverence towards
democracy and peaceful conflict resolution. The idea of imparting values education is also closely
linked with the educational reforms that have been introduced under the scheme of Continuous and
Comprehensive Evaluation (CCE). Researcher has considered the following values in this study.
“Think positive” is a self-empowering concept that allows the student to have a positive self-image
and values himself/herself and life in all forms.
“Be compassionate and do no harm” attempts to inculcate love, kindness and friendliness that
are important to respond to intolerance and violence in society.
“Discover inner peace” enables an individual to understand the self at a deeper level of
consciousness. It also addresses a person's spiritual needs.
“Learning to live together” seeks to promote the qualities of sharing, cooperation, mutual help,
building trust and team work. Working harmoniously in groups with others reduces competition and
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emphasizes the joy of working as a team.
“Respect human dignity” is based on the concepts of Human Rights and Justice. Its objective is to
develop a consciousness that recognizes rights of others along with one's own.
“Be your true self” builds behavioural skills such as time management, honesty and strength of
character that are essential for resolving conflicts and for effective social interaction.
“Developing critical thinking” involves the ability to think with logic and reason. It also includes
decision-making and is an important component of democratic institutions.
“Resolve conflict non-violently” is a basic component of Values Education. It encompasses skills
necessary for conflict resolution, active listening, mediation, creative solution and alternative
solution seeking.
“Build peace in the community” provides an opportunity for young learners to be exposed to
social realities and to understand people's problems as well as their own responsibilities and duties.
“Caring for the planet” is a global educational need for children and adults alike. The health of the
planet has a direct and immediate influence on the destiny of humankind.
As adolescents move from childhood to adolescence, they tend to have increased conflicts with
their parents due to the drive for independence. At the same time, adolescents have increased time
spent with peers, and peer relationships become especially important in their life. Peer difficulties,
including perceived peer rejection, are significantly associated with self-reported depression in
adolescents. Depressed mood and anxiety increase throughout the adolescent period. Teen stress
is often difficult to recognize and parents and educators need to know the impact of stress on
adolescents in order to provide the necessary support and open communication to help them deal
with multiple issues.
Human values educational programs emphasize not only to promote a healthy lifestyle for
adolescents, but also encourage a healthy and productive future. It is a great challenge to the
educator, how the educator will successfully guide and facilitate the learner's ability to actualize the
very core values that lead to experience the art of being fully human which would require great
sensitivity and responsibility .
Objectives
1. To investigate teachers, parents and students perception towards human value education.
2. To examine pupils’ knowledge and awareness of human values in their day to day experiences.
3. To examine how the different methods used in middle school facilitate pupils' value education
development.
4. To identify challenges in value education in middle schools.
5. To recommend strategies for implementing and promoting pupils’ value education in middle
school.
Scope and Limitations
Such study can be undertaken for students of higher stage of adolescence. The researcher has
limitation of access to students of higher stage of adolescence.
Research Questions
1. What is the perception of teachers, parents and students towards human value education?
2. Are pupils aware about human values in their day to day experience?
3. Which are the different methods used in middle schools to inculcate human values?
4. What are the challenges in middle schools regarding value education?
Review Of The Related Literature
Several studies indicated a need to impart human values in school during daily teaching. Students
are being pressured frequently by a variety of factors which cause them to have stress in one or
more ways (Strong, De Vault & Cohen, 2008).
Throughout the processes of maturation and learning, children and adolescents construct a way of
being in a world, a self-concept, a knowledge of that which surrounds them, a confidence in their
possibilities of transforming the environment, self-efficacy and their own way of relating to others’
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2

Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

social skills. In these processes they gain knowledge, learn forms of behaviour, attitudes and
values, and consolidate beliefs.
Methodology
The present study is based on descriptive research. According to the nature of the study, the
investigator adopted survey method.
Tools
A self-structure questionnaire for students, teachers and parents was used as the main tools for
data collection. The researcher has chosen a sample of 61 students, 25 teachers and 25 parents.
Results
Data Analysis
In order to interpret and analyze the data, the investigator used both qualitative and quantitative
analysis. Percentage calculation was used as the main technique for analysis of quantitative data.
Findings
It is found from the students' questionnaire that the value “Think Positive”, 51.10% adolescents
think positive; “Be compassionate and no harm”, 40.98% adolescents do not harm others;
“Discover inner Peace”, 32.79 % discovered inner peace; “Learning to live together”, 77.05%
agreed that they enjoy learning to live together; “Respect to human dignity” 52.06% have respect
towards human dignity; “Be your true self”, 49.18% are honest, “Developing critical thinking”,
42.62% think logically; “Resolve conflict non-violently” 40.98% are able to resolve conflict nonviolently; “Build peace in the community” 49.18% understand their responsibilities and duties.
It is found from the teachers' questionnaire that many teachers do not have clear vision about
imparting values effectively. Although values education goes on constantly in schools, it is also true
that in order to be effective, there must be clearly defined and explicit focus, direction and
commitment for fostering values in the agenda of the school. Values can only be inculcated through
the situations deliberately planned while teaching various school subjects. Different methodologies
can be used to inculcate values like group discussion, group projects, debate, exploring
possibilities, quiz, role play, brainstorming, display board competitions, exhibition, thinking critically,
etc..
From the teachers' questionnaire it is found that there is need to prioritize values education in the
curriculum, and there should be integrating values education into school activities. The transaction
should be both through formal modes of learning as well as through co-curricular activities and other
informal approaches to learning.
From the parents' questionnaire it is found that parents feel that they become less important to
children as they move into the adolescence, parenting an adolescent is not an easy job. They have
problems with them regarding talking on cell phone, instant messaging, and overuse of social media
(internet) which make them less communicative, along with other problems like hanging out with
friends, wearing weird clothes, acting rudely, stopping sharing anything with parents etc. .
Interpretation
Teachers, who have more interaction with students, are more likely to build trust and rapport.
Reducing stress may eventually improve student achievement as well. School counselors would
need the resources to promote and present stress related programs to students. The primary
concern is the student's safety and physical and emotional well-being. Providing adolescents with a
positive role model to help them with other areas besides academics may have a positive impact on
adolescents' behavior. Teaching value education in an innovative way in schools may improve the
school as a whole, and help prepare students with the tools needed to recognize and manage stress
in an effective and positive manner.
Conclusion
Adolescence is a period when the intellectual, physical and all the capabilities are very high, but
their antisocial activities and behaviors are deteriorating all their capabilities and they are becoming
a burden to the society. Imparting human value education through daily teaching will help our
adolescents to overcome such difficulties in life. Value education can serve as a remedy for the
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problems as it helps the adolescents to lead a better life. Therefore value education is a need of the
society and every education system should impart human value education as a part of its curriculum
as it is capable of producing positive health behavior, positive interpersonal relationships and
wellbeing of individuals.
References
1. National Council of Educational Research and Training, Education for Values in Schools A
Framework. New Delhi, NCERT (2011)
2. Central Board of Secondary Education, Value Education, A Handbook for Teachers. New Delhi,
CBSE (1997 and 2003)
3. National Council of Educational Research and Training, Values Education in Indian Schools:
Experiences and Strategies of Implementation. New Delhi, NCERT (2003)
4. Javier Guzmán Obando , Methodology to obtain the user's Human Values Scale from Smart
User Models
5. Giddens, Anthony, Introduction to Sociology, Seagull Publications, London, 2011, p. 12.
6. Tripathy, Preeti, An Introduction to Moral Philosophy, Axis Publications, New Delhi, 2011
Electronic References
1. Glossary of Educational Terms, From Wikipedia, the free encyclopedia
http://en.wikipedia.org/wiki/Glossary_of_education_terms_(A%E2%80%93C) (Accessed on
10 September 2012) Teacher Vision: http://www.teachervision.fen.com/pro-dev/newteacher/48466.html#ixzz26u17IyPc (Accessed on 10 Feb 2016)
2. Bem, D. J. (1970). Beliefs, attitudes, and human affairs. Belmont, CA: Brooks/Cole.
3. Handbook of Adolescent Psychology, e-library
4. https://www.researchgate.net/publication/229464381_ParentChild_Relationships_During_Adolescence

The Compass | Vol. 10, No. 1, Part 3 | November 2016

4

Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

Weaving a Global Social Fabric by Promoting Education in Universal
Human Values
Author: Dr. Sadhna Mitra
Devi Ahilya Vishwa Vidyalaya, Indore

ABSTRACT
The indispensable role universal human values play in weaving and preserving the global social
fabric from disintegrating in the face of varied and rapidly multiplying social ills afflicting humanity
today, and in promoting the unity, harmony, peace, and prosperity of mankind, is yet to be explored
in depth. So also does the crucial role of education in promoting the understanding and application
of human values at all levels of human interactions and relationships need to be understood in
depth. In the past over one century, the peoples and nations of the world have increasingly been
found compelled to come together in cooperation in the pursuit of their common goals and
aspirations, and in seeking to solve to their rapidly increasing common problems which have defied
national boundaries and assumed global proportions. In spite of two world wars, mankind has
irresistibly moved towards this age of globalization which "is changing the fundamentals of human
relations and social life."1 Consequently, the meaning of universal human values governing human
conduct and interactions at all levels of human society must evolve, be redefined, and assume
wider meanings, in order to respond to the needs of this age. In the backdrop of this new reality then,
promoting education in universal human values will have a direct bearing on the unity, prosperity,
progress and happiness of mankind as well as the advancement of civilization. Education can
create the kind of global social environment which is indispensable for peaceful and harmonious
interactions and activity between nations and peoples of the world. With the help of statements of
contemporary social psychologists and theorists, international organizations, and leaders of
thought, as well as based on interviews of a group of individuals from varied backgrounds, this
paper seeks to conclude that promoting the understanding of the application of universal human
values through education worldwide and redefining the meanings of human values commensurate
with the requirements of this age is the need of the hour and must therefore be given the utmost
priority, if the global social fabric is to be preserved from being torn apart by the forces of social
disintegration, and an environment conducive to the advancement of a materially and spiritually
glorious civilization is to be created.
Keywords
1. Social Fabric is used as a metaphor for how well the community members interact amongst
themselves. If you consider all the individual members as threads, the “social fabric” is made by
having those members interact, thus weaving the threads together. The tighter the weave (i.e., the
more frequently and positively the members interact with each other), the stronger the fabric is; the
looser the weave, the weaker the fabric, and the more likely to tear (i.e., have conflicts that pit one
group against another), fray (i.e., lose members), develop loose threads (criminals), and otherwise
suffer.”
2. Weaving creating a single design, and a pattern that is internally consistent in which the
contribution of every single member adds to the strength and beauty of the whole. This is not only
highly desired, but is the most organic and natural way of the fulfillment aspirations of individuals
and the collective humanity as well.
3. Global of, relating to, or involving the entire world.
4. Role of Education the position and purpose of education.
5. Human Endeavor human activity leading to the advancement of civilization.
6. Promoting supporting, assisting and facilitating.
7. Practical Application the act of bringing something to bear; using it for a purposeful ends.
8. Wider meaning adding to the meaning of something so as to increase its scope of influence.
Introduction
Significance of the Topic: In the past one century, the peoples of the world have found themselves
The Compass | Vol. 10, No. 1, Part 3 | November 2016
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drawn into ever-widening circles of unity and collective life, i.e., from the village community life to,
tribal, city-state, national, international and global community life. As a result of this phenomenon,
unprecedented changes have occurred in the social, political, economic, industrial, religious,
educational, and cultural spheres of life. This change has been facilitated by remarkable and
unprecedented achievements in the field of scientific discovery and technological inventions, the
effects of which have subjected everything to the throes of change worldwide, giving rise to a new
global culture in which can be discerned the first glimmerings of a global social life. Terms and
concepts such as: world citizen, United Nations, global community, global society, global warming,
World Health, World Bank, International Community, International cooperation, World Health
Organization, United Nations Educational, Cultural and Scientific Organization, United Nations
Children's Emergency Fund, International Monetary Fund, Earth, Summit, International Tourism,
International Sports, internet, World Trade, Economic globalization, Socio-cultural globalization,
Global natural environment, etc., have become commonplace and reflect this change. This has
resulted in a growing consciousness of the principle of the oneness of mankind in the world. It is
primarily concerned with "the nature of those essential relationships that must bind all the states and
nations as members of one human family....It implies an organic change in the structure of presentday society, a change such as the world has not yet experienced...It represents the consummation
of human evolution -- an evolution that has had its earliest beginnings in the birth of family life, its
subsequent development in the achievement of tribal solidarity, leading in turn to the constitution of
the city-state, and expanding later into the institution of independent and sovereign nations."2
Emphasizing the interconnectedness and interdependence of the peoples of the world, Jacques
Delors, speaking at the UN Conference on Environment, Rio de Janeiro, 1992 stated that “The
world is our village: if one house catches fire, the roofs over all our heads are immediately at risk. If
anyone of us tries to start rebuilding, his efforts will be purely symbolic. Solidarity has to be the order
of the day. We need a global ethics to guide us in solving global issues, in strengthening our global
interdependence and solidarity.”3 This concept of 'global ethics' then has basic implications for
education. A global unified approach to the promotion of education in universal human values is
the only way ahead.
These words of Jerry and Pat Mische, founders of Global Education Associates (GEA) also justify
this unified approach: '“We have but one world, or none at all, we either work together to build the
earth or perish together with it.” We have only one home, one body of waters, one atmosphere, one
environment. We live under one sky. What happens in one place, affects all the rest.'4
Role of Education in Promoting Universal Human Values: This is a time to celebrate the creative
power latent in human diversity and enjoy the fruits of the unity of mankind; however, this occasion is
marred by an unprecedented and rapid rise in the forces of social disintegration, such as crime,
corruption, moral decay, breakdown of the family system, environmental, political, and economic
degradation, religious, racial, and national conflicts, disunity, terrorism and warwhich, if allowed to
go unchecked, will completely destroy the human race.
That the above problems are man-made, few would deny, but where do they spring from? " The root
cause of wrongdoing is ignorance, and we must therefore hold fast to the tools of perception and
knowledge."5 In order to overcome these powerful and destructive forces then, the light of
knowledge and understanding will have to be kindled in the minds and hearts of the peoples of the
world. The most powerful means at humanity's disposal for accomplishing this feat is education of
the masses in universal human values through the systems of education throughout the world. This
demands a radical shift in our way of thinking from the circumscribed to the all-embracing. Referring
to the revolutionary changes that must be brought about in education in the 21st century, Paul
Kennedy states that ""Nothing less than the re-education of humankind will do."6 This calls for a
paradigm shift in our educational philosophy and practice.'" This, of course, is not a matter of choice.
Unity is an essential prerequisite for the lasting success of any collective human endeavor aimed at
the well-being and happiness of mankind, and the global endeavors for the promotion of education
in universal human values worldwide is no exception. “The well-being of mankind, its peace and
security, are unattainable unless and until its unity is firmly established."7
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Stressing on the imperative need of promotion of values through education, the UN Declaration on a
Culture of Peace, stated that "progress in the development of a culture of peace comes through
values, attitudes, modes of behavior and ways of life conducive to the promotion of peace among
individuals, groups and nations".8
UNESCO further underscores the priorities of education systems stating that, "As nations and
cultures become ever more entwined, education systems must give priority to:...promoting social
cohesion through education, through the development of citizenship education programmes
emphasizing core values (e.g. pluralism, human rights, tolerance, participatory democracy, equality
of opportunity, justice)"9
A Holistic Approach to Education : The approach to education then, must not only be integrated
and holistic, but must also be unified and global. It must contribute to weaving of a global social
fabric which would bind the members of the human family in loving cooperation in pursuit of the wellbeing, happiness and progress of all. For this to take place, Quisumbing explains, "...we should
adopt a more holistic view of education which aims at the development of the faculties and powers
of the whole person; a teaching-learning approach... that educates the heart and the emotions...
The heart of education is the education of the heart.”10
Objectives: Viewed in the light of the requirements of this new age, this paper seeks to highlight the
role of education in promoting the understanding and application of universal human values, with
special focus on redefining the meaning of universal human values to correspond to the needs of
this age of globalization, which, of course, will have far reaching, basic, and ever-evolving
implications for the system of education, and its aims, approaches, and methods.
Scope and Limitation: However owing to its limitations, this paper can only convey the urgency of
promoting universal human values through education worldwide. It cannot undertake to discuss in
detail the underlying principles and concepts. It is also beyond the scope of this paper to redefine the
meaning of universal human values in the context of global relationships and interactions.
Hypothesis: Educating and imbuing the members of the global society with the knowledge,
understanding, and application of universal human values in the contexts of the needs of the age we
live in is of paramount importance. This will not only rid humanity of all its self-inflicted sufferings, but
will also facilitate the establishment of world unity, and usher in an era of peace and prosperity of
mankind.
Research Questions: How will the global social environment be affected if the understanding and
application of universal human values is promoted through education throughout the world?
By promoting education in universal human values among the masses, which problems afflicting
mankind today will be permanently solved,? How is this related to the attainment of world peace,
human prosperity, and happiness?
Review of Literature/Researches
Defining Universal Human Values and discussing their role in society: Delving into the study of
human values, one discovers the need of arriving at a universal consensus regarding what
constitutes universal human values. According to 'Powerful Information', a British charity
specializing in grassroots international development, “there appears to be no definition of 'values'
that is universally accepted... In an important sense it might be concluded that values do not lend
themselves to ready definition… Equally, no-one has been able to identify a core set of values on
which people from different societies and cultures can agree.”11
According to British social and political theorist Isaiah Berlin, “…universal values…are values that a
great many human beings in the vast majority of places and situations, at almost all times, do in fact
hold in common, whether consciously and explicitly or as expressed in their behavior.”12
Based on his empirical research, social psychologist Shalom H. Schwartz defined 'values' as
"conceptions of the desirable that influence the way people select action and evaluate events."14
However, there is much confusion surrounding the definition of values. Kurt Baier (1969) noted that
in defining human values, "sociologists employ a bewildering profusion of terms.”13
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Suggesting that Universal Human Values are, in essence, spiritual attributes, “… a Club of
Rome report for UNESCO (1987) noted that:… Among such spiritual values are freedom, peace,
justice, equity. A value system is a group of interconnected values that form a system and reinforce
each other. They are anchored in religion or in humanist traditions...'"14
'Powerful Information' offers a very interesting clarification about which attributes can be regarded
as universal human values. It states that "no problem is recognizable except in the light of a value. If
'justice' is not a recognized 'value', then 'injustice' cannot be recognized as a problem.”15 From this it
can be inferred that every problem existing in society, is due to the absence of a corresponding
universal human value in human relationships and interactions. For instance, today we see
increasing signs of hatred, disunity, greed, untrustworthiness, dishonesty, insincerity, inequality,
unfairness, inequity, pride, selfishness, oppression, cruelty, etc., in the world. This indicates the
growing absence of corresponding human values like love, unity, generosity, trustworthiness,
honesty, sincerity, equality, fairness, equity, humility, selflessness and kindness in the relationships
at all levels throughout the world. Therefore these human attributes can well be regarded as
universal human values.
Every individual potentially possesses the aforementioned values by virtue of being human.
Therefore these values reveal the inherent nobility of the human race and are an expression of our
higher nature. With proper education this inherent human nobility reveals itself in the expressions of
the highest standards of justice, equality, fairness, honesty, trustworthiness, truthfulness, humility,
generosity, sincerity, sacrifice for the common good, selfless love, and service to humanity. This, of
course, can become a reality only through a long and systematic process of education which
begins in the family and continues through the formative years of human life, during which the
foundations of its future development are permanently laid.
Stressin the decisive role of education in releasing latent human potentialities, the Baha'i Writings
explain: “Regard man as a mine rich in gems of inestimable value. Education alone, can cause it to
reveal its treasures, and enable mankind to benefit there from.”16
Throwing more light on the above quotation, the Ruhi Institue, Columbia, suggests considering
whether virtues such as love, kindness, justice, truthfulness, trustworthiness, constancy, integrity
and sincerity, as well as the capacities of the human mind, and its powers to discover the world of
nature, to produce beautiful works of art, to express beautiful and noble thoughts can be regarded
as 'gems' of inestimable value and whether it can ever be possible to develop these latent human
potentialities without education.17
An integrated approach to education: From the foregoing passages it is clear that education
must be accorded the utmost priority to save the world from the life-threatening crisis it has gotten
itself into. Through an integrated and holistic approach, education will need to be so designed that it
facilitates the simultaneous processes of the acquisition of knowledge about universal human
values and their role in human and societal life, and the development of the understanding of their
conscious application to the relationships, interactions, and conditions of life rooted in service to
humanity. Such a process of education would need to promote the simultaneous and mutually
reinforcing processes of "being and doing"18 -- i.e., striving for one's own intellectual and moral
development and at the same time contributing to the transformation of society by striving for the
well-being, development and happiness other in one's family, community, the society and the world
at large. The Delors Commission further defines Learning to Be as "a dialectical process, which
starts with knowing oneself and then opens out to relationships with others. In that sense, education
is...a very individualized process and at the same time a process of constructing social
interaction."19
At the fifth session of the UNESCO Advisory Committee on Education for Peace, Human Rights,
Democracy, International Understanding and Tolerance, the Director-General of UNESCO,
emphasized the need for innovative approaches to an integrated concept of education...so as to
respond more effectively to the demands of the twenty first century. The Committee therefore
resolved that what was needed for a culture of peace was an "integrated, comprehensive
education...at every level in the education system..."20
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The Power of Human Values: Juan Somavia, the 9th Director General of the International Labor
Organization regards “the strength of human values” as “a common force” that “has remained
throughout history”. He affirms that as human beings, no matter what our background or homeland,
“we seek to find fulfillment and peace in life. …Speaking of the universal effect and the influence
human values exert in all settings, he says, “If our decisions are truly guided by values, we are more
likely to find harmony within ourselves, our homes and families, our neighborhoods and nations.” 21
Similarly, Milton Rokeach's in his book The Nature of Human Values, proclaiming the unifying
power of universal human values and the centrality of the value concept, states that “The value
concept… (is) able to unify the apparently diverse interests of all the sciences concerned with
human behavior.” (Rokeach, 1973)22
From the foregoing paragraphs we can conclude that universal human values, are not only
potentially present in human nature, but are also valued by the vast majority of mankind. To confirm
this fact, some fifty individuals from various backgrounds and groups, and different genders were
interviewed in order to obtain their views and understanding about the power, nature, role and
influence of universal human values and the need for promoting them through education.
Tools and Methods: In this research paper, the interview method was used and a questionnaire
containing 27 simple, closed questions was used as a tool to collect the required information. The
questionnaire contained 27 clearly worded, simple, closed questions and was given to 50
respondents of varied backgrounds, age groups, and gender, to find out what was the general
understanding about what constitutes universal human values, and the nature, power and scope of
their application and influence, as well as the role of education in promoting them in the world.
Results
Data analysis: All the data thus collected through the questionnaire were compiled and typed in a
table which made it possible to arrive at a comparative analysis of the responses for each question.
Findings: The analysis resulted in the following findings.
1. 46 out of 50 respondents believed that human values are the expressions of man's higher
nature.
2. 45 out of 50 respondents regarded justice, honesty, service, generosity, trustworthiness,
sincerity, fairness, selflessness, sacrifice for the welfare of all, and quality as universal human
values.
3. 45 out of 50 respondents believed that application of human values in interactions within a family
can establish unity within that family.
4. 45 out of 50 respondents believed that application of human values at all levels of society can
end crime.
5. 43 out of 50 respondents believed that application of human values at all levels of society can
end wars.
6. 45 out of 50 respondents believed that at all levels of society can end religious strife, conflict and
bloodshed.
7. 43 out of 50 respondents believed that application of human values at all levels of society can
ensure the happiness, well-being, development and prosperity for all.
8. 34 out of 50 respondents believed that application of human values at all levels of society can
end extremes of wealth and poverty.
9. 46 out of 50 respondents believed that application of human values at all levels of society can rid
the world of environmental crisis.
10. 39 out of 50 respondents believed that application of human values at all levels of society can
rid the world of the problem of terrorism.
11. 40 out of 50 respondents believed that application of human values at all levels of society can
save the world of various health related crisis.
12.All 50 respondents believed that education is a powerful medium for promoting the
understanding of universal human values worldwide.
13. All 50 respondents believed that extremely educated and capable individuals can be of no
benefit to the world if their conduct and interactions are not governed by universal human
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values.
14. All 50 respondents believed that today there is need for promoting a deeper understanding of
universal human values among the peoples of the world at every level of education.
Interpretation: The findings imply that people regard justice, love, trustworthiness, selflessness,
honesty, equality, generosity, fairness, equity, sacrifice for the common good, and sincerity as
universal human values and strongly believe in their power to establish the bonds of unity and
harmony, promote peace and facilitate cooperation in the world and rid human society of all manmade problems, ushering in an era of human prosperity and happiness. They also strongly
believed that education has a vital and indispensable role to play in promoting the understanding
and application of human values in society at all levels.
Conclusion: Linking the above results to the United Nations declaration of Human Rights (UDHR),
drafted by representatives with different legal and cultural backgrounds from all regions of the world,
we can safely conclude that the attributes mentioned above are, indeed, universal human values,
and proclaim the oneness of mankind; and conclude that education has a vital role to play in
redefining universal human values in the context of their role in this age, and in promoting the
understanding of their application at all levels of human interactions. This has deep rooted
implications for the aims, approaches and methods of education and the systems of education
worldwide.
“Unification of the whole of mankind is the hall-mark of the stage which human society is now
approaching. Unity of family, of tribe, of city-state and nation have been successively attempted and
fully established. World unity is the goal towards which a harassed humanity is striving. Nationbuilding has come to an end. The anarchy inherent in state sovereignty is moving towards a climax.
A world, growing to maturity, must abandon this fetish, recognize the oneness and wholeness of
human relationships, and establish once for all the machinery that can best incarnate this
fundamental principle of its life.”23
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g._.e§._mo{hVonmQ>rb _hm{dX`mb` a{h_Vnya `oWrb {ddoH$dmhrZr CnH«$_mVrb {d{dY
_yë`m§À`m Cn`mo{OVoÀ`m Aä`mg
boIH$: lr. àem§V _mohZ gmido
ghmæ`H$ àmÜ`mnH, g._.e§._mo{hVo nmQ>rb _hm{dX`mb`, a{h_Vnwa

gmam§e
{ddoH$dmhrZr ho àmÜ`mnH$, {ejH$, {dX`mWu `m§Zr Mmb{dbobm CnH«$_ AgyZ `m_Ü`o g_mO{^_wI A{^Zd CnH«$_mVyZ doJdoJù`m
_wë`m§Mr OndUyH$ d {dH$mg KS>dyZ AmUbm OmVmo. 2002 _Ü`o bmVya `oWo Pmboë`m n[afXoV d¡km{ZH$ Om{Udm _hm{dX`mb`mV
nmohM{dÊ`mgmR>r {ddoH$dmhrZr ho g§KQ>Z Mmby H$aÊ`mMm {ZU©` Pmbm. ho g§KQ>Z {ejUg§ñWm d AmOr _mPr àmÜ`mnH$ `m§À`m ghH$m`m©Zo
C^o H$amdo. Am{U _hm{dX`mb`mVrb {dX`mÏ`mªZm H$m`©aV H$amdo Ago R>abo. _Hm{dX`mb`o , {dX`mnrR> {ejU g§MZmb`, Cƒ {ejUmMo
_§Ìr `m gdmªZr `m H$ënZog nmqR>~m {Xbm. d {ejU g§MbZmb`mZo n[anÌ H$mT>bo.
g._.e§H$aamd _mo{hVonmQ>rb _hm{dX`mb` a{h_Vnwa `oWrb _hm{dX`mb`mV {dX`mÏ`mªMm _yë`d{Y©V {dH$mg H$aÊ`mÀ`m hoVyZo VgoM
gm_m{OH$ Om{Udm {dH${gV H$aÊ`mgmR>r {ddoH$dmhrZr {d^mJmÀ`m dVrZo AZoH$ _yë`d{Y©V H¥$Vrerb CnH«$_ KoVbo AmhoV.
{ddoH$dmhrZrVyZ {dX`mÏ`mª_Ü`o d¡km{ZH$ Ñï>rH$moZ åhUOo H$m`? ^maVr` amÁ`KQ>ZoV d {ejUmV Ë`mMm g_mdoe H$m Ho$bm Amho Vo g_OVo.
ì`gZ åhUOo H$m` Vo H$go bmJVo d ì`gZ H$go gwQ>o eH$Vo, ì`dgmZmMr KmVH$Vm bjmV AmUyZ {Xbr OmVo. Y_©{Zanoj AmMma{dMma ,
^maVr` g§{dYmZmV Y_©{ZanojoVoMm AW© {ddoH$dmhrZrVyZ bjmV AmUyZ {Xbm OmVmo. {ddoH$sOrdZ OJUo, ñdV:nmgyZ n[adV©ZmMr gwédmV
H$aUo, {ZU©` KoUo, àíZ gmoS>{dUo, dmQ>mKmQ>r, AmñWm, g¥O©ZerbVm,g§dmX, BË`mXr OrdZ H$m¡eë` VgoM VéU d`mÀ`m Ñï>rZo OmoS>rXmamMr
{ZdS, H$[aAa H$mD$pÝgqbJ, VmUVUmdmda _mV H$er H$amdr `mMr _m{hVr d à{ejU {Xbo OmVo.
{ddoH$dmhrZrÀ`m gXñ` {dX`mÏ`mªH$Sy>Z g§H$ën A{^`mZ am~{dbo OmVo. dfm©VyZ EH$Xm aº$XmZ H$aUo, AÝ`Y_u` ì`º$ser OmUrdnwd©H$
_¡Ìr H$aUo, amoO ì`m`m_ d Aä`mgoVa dmMZ H$aUo, ì`gZ _wº$ OrdZ OJUo, ImXrMo dó {dH$V KoUo d àXwfU _wº$ {Xdmir gmOar H$aUo
Ago g§H$ën gXñ`m§H$Sy>Z KoVbo OmVmV {ZgJ© ghbr, M_ËH$mam§Mo gmXarH$aU a§OH$nUo H$éZ Ë`mVyZ d¡km{ZH$ Ñï>rH$moZmMm àMma d àgma
Ho$bm OmVmo. {XdmirV \$Q>mHo$ d emo^oMr Xmé `m_wio hdoMo àM§S> àXwfU hmoVo,AnKmV hmoVmV, {dX`mWu d¥ÜX AmOmar `m§Zm Ìmg hmoVmo
Ë`mEodOr ho n¡go d¡km{ZH$ Ioi, nwñVHo$, {H$„o H$aUo Aem Jmoï>rg dmna H$aÊ`mMr àoaUm {dÚmÏ`mªZm {_iVo.S>m°.~m~mgmho~ Am§~oS>H$am§Zr
18-18 Vmg J«§Wmb`mV ~gyZ Aä`mg Ho$bm. `m§À`m ñ_¥Vr{XZr {dX`mÏ`mªZr J«§Wmb`mV ~gyZ 6Vmg dmMZmMm CnH«$_ KoVbm. 31 {S>g|~a
hm {Xdg ì`gZ{damoYr {ZYm©a{XZ åhUyZ gmOam Ho$bm. g§{dYmZmMm Ame` {dX`mÏ`mªÀ`m n`ªV nmohM{dÊ`mgmR>r gm_w{hH$nUo KQ>ZoMo
{à`m§~b dmMZmMm H$m`©H«$_ KoVbm. VgoM ~wdm~mOr ^m§S>m\$moS> gma»`m gr.S>r.{dX`mÏ`mªZm {ddoH$dmhrZr A§VJ©V CnH«$_mV XmIdyZ
Ë`m§À`m ì`{º$_ÎdmMm _yë`d{Y©V {dH$mg Ho$bm Amho.
e¡j{UH$ df© 2015-16 _Yrb {ddoH$dmhrZrÀ`m 30 gXñ` {dX`mÏ`mªH$Sy>Z darb CnH«$_m§Mr Cn`mo{JVm àíZmdbrÀ`m ghmæ`mZo ^éZ
KoVbr `m CnH«$_mMr Cn`mo{JVm Q>¸o$dmar_Ü`o _moOë`mZ§Va nwT>rb _hÎdmÀ`m ~m~r AmT>iwZ Amë`m. {dX`mÏ`mªZr aº$XmZ {e{~amV ^mJ
KoVbm, J«§Wmb`mV {ddoH$dmhrZr gXñ`m§Mr g§»`m dmT>br, \$Q>mHo$ _wº$ {Xdmir gmOar H$éZ n¡go dmM{dbo,ì`gZmMo Xwîn[aUm_
H$imbo,{dX`mÏ`mªZr {ZgJ© ghbr H$mTy>Z {~OmamonZm gmaIo H$m`©H«$_ Ho$bo, M_ËH$mam§Mo à{ejU KoD$Z A§YlÜXobm \$mQ>m {Xbm,
{dX`mÏ`mªZr àXwfU_wº$ \$Q>mHo$ {da{hV {Xdmir gmOar Ho$br VgoM ì`gZm§Mr à{VH$mË_H$ hmoir H$éZ OZg§Xoe {Xbm. {dX`mÏ`mªZm ZmJar
H$V©ì` d h¸$ g_Obo.
darbCnH« $ _mVy Z A§ Y lÕm,{ZgJ© à o _ ,OmUrdOmJ¥ V r,~§ Y y ^ md,^w V X`m,d¡ k m{ZH$Ñï> r H$mo Z ,{M{H$Ëgm,gH$mamË_H$Vm,{díbo f U
j_Vm,Xoeào_,{Zð>m,B._wë`m§Mm {dH$mg Pmbobm {XgVmo.
darb CnH«$_mÀ`m Cn`mo{JVoMo _wë` 80 Vo 100 % n`ªV _moOVm `oVo. {ejUmVrb `m g_mO{^_wI CnH«$_{ebVoMr XIb
_hm{dX`mb`mÀ`m Z°H$À`m AhdmbmV KoVbobr {XgyZ `oVo.
~rO g§km: {ddoH$dmhrZr CnH«$_
àñVmdZm
{ddoH$dmhrZr ho àmÜ`mnH$, {ejH$, {dÚmWu `m§Zr EH${ÌVnUo Mmb{dbobm CnH«$_ AgyZ `m_Ü`o g_mO{^_yI A{^Zd CnH«$_mVyZ
doJdoJù`m _yë`m§Mr OndUyH$ d {dH$mg KS>dwU AmUbm OmVmo. S>m°. Za|Ð Xm^moiH$a d Ë`m§À`m ghH$mè`m§Zr _hm{dÚmb`rZ ñVamda
{ddoH$dmhrZrMr gwédmV AË`§V à^mdrnUo Ho$br. g. _. e§. _mo{hVo nmQ>rb _hm{dÚmb`mV 2001 nmgyZ {ddoH$dm{hZr A§VJ©V doJdoJio
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g_mOmon`moJr _yë`d{Y©V H¥$Vr H$m`©H«$_ Am`mo{OV Ho$bo OmVmV. `m CnH«$_m_wio {dÚmÏ`mªÀ`m Om{Udm d ì`º$s_ËdmMm {dH$mg hmodyZ
Ë`m§Mm g_mOmg Cn`moJ hmoV Agë`mMo {XgyZ `oVo.
C{Ôï>o
1. {ddoH$dmhrZrVrb _yë`d{Y©V CnH«$_m§Mm Aä`mg H$aUo.
2. {ddoH$dmhrZrÀ`m Cn`wº$VoMm Aä`mg H$aUo.
3. {ddoH$dmhrZrVrb _yë`d{Y©V CnH«$_mVyZ {dÚmÏ`mª_Ü`o Pmbobo ~Xb Aä`mgUo.
_m{hVr g§J«h d g§emoYZ nX²YVr
àñVwV emoY{Z~§YmV JwUmË_H$ d g§»`mË_H$ _m{hVrMm dmna Ho$bm Amho. emoY{Z~§YmV KoÊ`mV Ambobr _m{hVr àmW{_H$ d Xwæ`_
gm_J«rVyZ g§H${bV H$aÊ`mV Ambr AgyZ àmW{_H$ _m{hVr {ddoH$dmhrZrMo gXñ` Agboë`m {dÚmÏ`mªH$Sy>Z àíZmdbrÀ`m _mÜ`_mVyZ
Jmoim H$aÊ`mV Ambr Amho. g§»`memór` nX²YVrMm dmna H$éZ AmH$S>odmarda g§ñH$aU H$éZ {díbofU Ho$bo Amho.
{ìXÎmr` ñdénmÀ`m gm_J«r_Ü`o nwñVHo$, g§X^©J«§W, _°J{PZ BË`mXrMm AmYma KoÊ`mV Ambobm Amho.
Z_wZm {ZdS>
g. _. e. _mo{hVo nmQ>rb _hm{dÚmb`mVrb {ddoH$dmhrZr CnH«$_mMo gXñ` Agbobr 30 {dÚmWu `m g§emoYZmgmR>r Ý`m`Xe© åhUyZ
{ZdS>br Jobr AmhoV.
{df` {ddoMZ
h {ddoH$dmhrZrMm AW©
{ddoH$s {dMmam§À`m AmYmao ñdV: d g_mOmMm {dH$mg {dYm`H$ H¥$Vrerb _mJm©Zo H$é BpÀN>Umè`m _hm{dÚmb`rZ {dÚmWu, àmÜ`mnH$m§Mo
g§KQ>Z Amho.
h {ddoH$dmhrZrVyZ H$m` {_iVo ?
1) d¡km{ZH$ Ñ{ï>H$moZ åhUOo H$m` ? ^maVr` KQ>ZoV d {ejUmV Ë`mMm g_mdoe H$m Ho$bm Amho.
2) ì`gZ _wº$s :- ì`gZ åhUOo H$m`, Vo H$go bmJVo? Vo gwQ>Vo H$go, ì`gZmMr KmVH$Vm.
3) Y_©{ZanojVm :- {dMma, AmMma, ^maVr` g§{dYmZmMr ^y{_H$m
4) {ddoH$dmX :- {ddoH$s OrdZ OJUo d ñdV:nmgyZ n[adV©ZmMr gwédmV H$aUo, {ZU©` KoUo, àíZ gmoS>{dUo, dmQ>mKmQ>r, AmñWm,
g¥OZerbVm, g§dmX hr OrdZ H$m¡eë`o VgoM VéU d`mÀ`m Ñ{ï>Zo OmoS>rXmamMr {ZdS>, H$[a`a H$mD$pÝgqbJ, VmU-VUmdmda _mV
H$er H$amdr `mMr _m{hVr d à{ejU {Xbo OmVo.
h {ddoH$dmhrZrMo _yë` {dH$mg d OrdZ H$m¡eë`o dmT>{dUmao CnH«$_
1) g§H$ën A{^`mZ
h Mm§Jë`m dŠË`mMo ^mfU Am`mo{OV H$éZ Ë`mìXmao {ddoH$dmhrZrÀ`m gXñ` {dÚmÏ`mªZm ào[aV Ho$bo OmVo d Ë`m§Zm H$mhr g§H$ën
ñdrH$maÊ`mg àmoËgm{hV Ho$bo OmVo d Vo g§H$ën {dÚmÏ`mªH$Sy>Z A§_bmV AmUbo OmVrb Vo nm{hbo OmVo. g§H$ën ho nÌH$ `m
ñdénmMo AgVmV Vo Imbrbà_mUo :h _r dfm©VyZ EH$Xm aº$XmZ H$aoZ.
h _r EH$m AÝ`Y_u` ì`º$ser OmUrdnyd©H$ _¡Ìr H$aoZ.
h _r amoO AYm©Vmg ì`m`m_ H$aoZ.
h _r amoO AYm©Vmg Aä`mgoÎma dmMZ H$aoZ.
h _r ì`gZ_wº$ OrdZ OJoZ.
h _r dfm©VyZ ImXrMo EH$ dñÌ {dH$V KoD$Z ñdV§Ì bT>m d XoemVrb J[a~m§er ZmVo OmoS>oZ.
h àXwfU_wº$ {Xdmir gmOar H$aoZ.
2) EH$ {XdgmMr dfm©ghb d {ZgJ©aå` ^mJmV Q´>oqH$J
3) M_ËH$mam§Mo gmXarH$aU a§OH$nUo H$éZ Ë`mVyZ d¡km{ZH$ Ñ{ï>H$moZmMm àMma d àgma Ho$bm OmVmo.
4) àXwfU_wº$ {Xdmir
{XdmirVrb \$Q>mHo$ d emo^oMr Xmé `m_wio hdoMo àM§S> àXwfU hmoVo, AnKmV hmoVmV, AmJr bmJVmV, {dÚmWu, d¥ÜX, AmOmar `m§Zm Ìmg
hmoVmo. Ë`mEodOr ho n¡go IoiUr, d¡km{ZH$ Ioi, nwñVHo$, {H$„o H$aUo Aem Jmoï>rg dmnaÊ`mg ào[aV Ho$bo OmVo.
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5) S>m°. ~m~mgmho~ Am§~oS>H$a ñ_¥Vr{XZ
S>m°. ~m~mgmho~ Am§~oS>H$a `m§Zr AZoH$ df}{XdgmVrb 18-18 Vmg J«§Wmb`mV ~gyZ Aä`mg Ho$bm. Ë`m§À`m ñ_¥{V{XZr (6 {S>g|~a)
{dÚmÏ`mªZr J«§Wmb`mV gbJ 6 Vmg dmMZ H$aÊ`mgmaIm CnH«$_ KoVbm OmVmo.
6) 31 {S>g|~a - ì`gZ {damoYr {ZYm©a {XZ
`m {Xder Zddfm©Mo ñdmJV åhUyZ _ÚnmZ H$aÊ`mMr A`mo½` nX²YV éT> hmoV Amho. `mgmR>r {dÚmÏ`mªH$Sy>Z ""h°nr Ý`w B`a, h°nr Ý`w B`a
ImUma Zmhr JwQ>Im, {nUma Zmhr {~`a'' Aem KmofUm {dÚmÏ`mªH$Sy>Z KoVë`m OmVmV d ì`gZm§Mr à{VH$mË_H$ hmoir Ho$br OmVo.
7) g§{dYmZ ~m§{YbH$s _hmoËgd - (26 OmZodmar Vo 30 OmZodmar)
g§{dYmZmMm Ame` {dÚmÏ`mªn`ªV nmohmoM{dÊ`mgmR>r gm_y{hH$nUo ^maVr` g§{dYmZmÀ`m {à`~§b [H§$dm àmñVm{dH$ dmMZ {dÚmÜ`mªH$Sy>Z
H$éZ KoVbo OmVo.
8) AÝ` H$mhr CnH«$_
1) _hmnwéfm§À`m ñ_¥{V{XZr JmdmÀ`m Mm¡H$mMm¡H$mV Xoe^º$sna KmofUm XoUo. 2) gn©{dkmZ Ñ{ï>H$moZ, ~wdm~mOr ^m§S>m\$moS> Aem gr. S>r.
XmI{dë`m OmVmV.
darb CnH«$_mVyZ A§YlÜXm, {ZgJ©ào_, OmUrd-OmJ¥Vr, ~§Yy^md, g_mZVm, g{hîUyVm,^yVX²`m, {ddoH$dmX, d¡km{ZH$ Ñ{ï>H$moZ,
{M{H$ËgH$ Ñ{ï>H$moZ, gH$mamË_H$Vm, {díbofU j_Vm, Xoeào_, {Zð>m, Ë`mJ BË`mXr _yë`m§Mm {dH$mg Pmbobm {XgVmo.
{ddoH$dmhrZrÀ`m CnH«$_mMr Cn`wº$Vm

{ZîH$f©
darb g§emoYZmdéZ Agm {ZîH$f© H$mT>Vm `oVmo H$s, g._.e§. _mo{hVo nmQ>rb _hm{dÚmb`mVrb {ddoH$dmhrZr {d^mJmÀ`m dVrZo KoÊ`mV
`oUmè`m {d{dY CnH«$_m§_wio {dÚmÏ`mªZm gm_m{OH$ CÎmaXm{`ËdmMr OmUrd hmoVmZm {XgVo d `m OmUrdoVyZ aº$XmZ, A§YlÜXm {Z_y©bZ,
Y_©{ZanojVm, n`m©daU g§ajU, ^maVr` amÁ` KQ>ZoMm Aä`mg, ì`gZm{YZVm BË`mXr AZoH$ _yë`d{Y©V CnH«$_mV {dÚmWu ^mJ KoV AgyZ
Ë`m§À`m ì`{º$_Ëdmda darb CnH«$_m§Mm {dYm`H$ n[aUm_ Pmbobm {XgVmo. 80% nojm OmñV {dÚmÏ`mªZm `m CnH«$_mMr Cn`wº$Vm dmQ>Vo.
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{ejUmVrb `m g_mOm{^_wI CnH«$_erbVoMr XIb _hm{dÚmb`mÀ`m Z°H$À`m AhdmbmV KoVbobr {XgyZ `oVo.
g§X^©
1. am. J. OmYd : "_mPo qMVZ', _Zmo{dH$mg àH$meZ, nwUo.
2. S>m°. Za|Ð Xm^moiH$a : "{dMma Va H$amb', amOh§g àH$meZ, nwUo.
3. R>m|~ao {dÚm (1996) : "ZrVr_yë`o d {ejU', ZyVZ àH$meZ, nwUo.
4. H$a§XrH$a gwaoe (1998) : "_wë`{ejU', \$S>Ho$ àH$meZ, H$moëhmnya.
5. FUNDAEC (2003) : 'Moral Capabilities' : fundamentals, Bahá’í Academy, Panchgani.
6. S>m°. Zao§Ð Xm^moiH$a : "A§YlÜXm {dZmem`', amOh§g àH$meZ, nwUo.
7. S>m°. Za|Ð Xm^moiH$a : "àíZ{MÝh Am{U nyU©{dam_', amOh§g àH$meZ, nwUo.
8. S>m°. Za|Ð Xm^moiH$a : "^«_ Am{U {Zamg', amOh§g àH$meZ, nwUo.
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A Study of the Impact of 'Module One: Moral Capabilities' on the Mentors
of the Programme “Education in Universal Human Values”
Author: Dr. Mrs. Shashi Gaikwad
Asst. Director (Research), Bahá'í Academy, Panchgani, Dist. Satara, M.S.

ABSTRACT
Universal human values are those values that are considered to be the standard norms held by
human groups about what is desirable, proper, beautiful, and good that serve as the guidelines for
social life. They are the same worldwide, anywhere, anytime, for anyone-- and thus are known as
universal. To abide by them requires capability to understand, internalize and then practice with
perseverance. Every individual has certain capacity to grasp them, and has certain power of mind to
act persistently and accordingly, thereby enhancing the practical ability that eventually becomes
their nature. A 'guru'-mentor is a 'must', to guide-- for not every individual is capable to practice the
values, due to the influences of certain external factors which overpower one's ability to do so in the
'world of fast wave' where s/he is carried away with the wave, and is forced to neglect the right path.
Unknowingly, one is trapped in the ills of the materialistic world. It requires perseverance, courage,
and determination to follow the right path. The guru is the one who is powerful mentally, emotionally,
and physically to help an individual not only to overcome the undesired influences but also to
develop qualities that influence the environment to make it a better place. Bahá'í Academy conducts
a training program for the individuals who play the role of a mentor for the students who opt for the
Academy's course “Education in Universal Human Values.” This paper is an attempt to find the
impact of the training on the mentors. The mentors help the students to foster their own personal
development and contribute for the social progress, by helping them to understand certain
concepts, develop certain skills, and grow in moral and spiritual qualities required for becoming
morally capable to walk the straight path.
Keywords: Impact of the Module, Mentors
Introduction
Fast Food, Fast Technology, and the Fast Process of Globalization give no space for individuals to
peep into the moral and spiritual aspects in their lives. The value prevailing today is how fast one can
achieve what one desires, and desires without giving a thought. It's not that the individuals are not
thoughtful and noble (for every individual is born noble and pure) but the economical, political, and
social changes taking place in the society have a great influence on the their lives. The impacts of
the fast advancing information-communication technologies (ICT) in the world are other factors that
affect one's life. The favorable effects of ICT, of course, cannot be denied-- in the sense that one
progresses and advances with the fast wave due to advanced materialistic developments, e.g., the
gadgets, the technology that makes things easy for him/her. Again it requires critical and deep
thinking into how far one should be controlled by these gadgets and materialistic desires. Here
comes the role of values and ethics, and of course value education, as it is said 'wars begin in the
minds of the people.' If the minds are sound, healthy, peaceful, and ego-free and selfless as a
result of value education, the wars would not take place. A person regulated by one's own principles
and values will have inner peace and will be able to induce outer peace, very much required today.
Ethics also play a crucial role in cultivating minds and are not far from values. Ethics are moral
principles that govern a person's behavior or the conducting of an activity. It is the branch of
knowledge that deals with moral principles. (URL1.)
Ethics are the basic concepts and fundamental principles of decent human conduct. It includes
study of universal values, such as the essential equality of all men and women, human or natural
rights, obedience to the law of land, concern for health and safety, and, increasingly, also for the
natural environment. (URL3.)
The meaning of "ethics" is hard to pin down, and the views many people have about ethics are
shaky. Many people tend to equate ethics with their feelings or identify ethics with religion. Ethics
comprises two things. First, ethics refers to well-founded standards of right and wrong that prescribe
what humans ought to do, and ethics refers to the study and development of one's ethical
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standards. Thus ethics refers to those standards that impose the reasonable obligations to refrain
from rape, stealing, murder, assault, slander, and fraud. Ethical standards also include those that
enjoin virtues of honesty, compassion, and loyalty. And ethical standards include standards relating
to rights, such as the right to life, the right to freedom from injury, and the right to privacy. Such
standards are adequate standards of ethics because they are supported by consistent and wellfounded reasons. So it is necessary to constantly examine one's standards to ensure that they are
reasonable and well-founded. Ethics also means, then, the continuous effort of studying our own
moral beliefs and our moral conduct, and striving to ensure that we and the institutions we help to
shape, live up to standards that are reasonable and solidly-based.(URL2.)
Values: Values are the ideas, beliefs or norms which a society or a large majority of a society's
members hold. (Kane, quoted Puri URL5.)
A value is what is desired or what is sought. Value may be operationally conceived as those guiding
principles of life which are conducive to one's physical and mental health, as well as to social welfare
and adjustment, and which are in tune with one's culture. (Ram, ibid)
Values are the criteria for determining the level of goodness, worth or beauty. Values guide our
ways, our path of life, and help us identify right and wrong. They are the guiding principles in one's
life. The Indian Constitution provides the baseline in working out the framework of values to be
nurtured in students. It is an enabling and promising document leading individuals and society
towards the process of transformation. The Constitution encompasses the values for living in
harmony with oneself and one's natural and social environment as well as in harmony with the
universal human values, inherent in the human nature, which have stood the test of time.
A value has three dimensions that cover all the possible aspects of human personality.
·

Cognitive Aspect (Thought) A value is an idea abstract in nature. More is the idea clear,
stronger will be the value. That means that value is related to mental activity and cognitive
development about the idea.

·

Affective Aspect (Emotion/Feeling) A value possess strong emotional bond with the idea.
This in turn strengthens the feelings positively.

Psychomotor Aspect (Action/Behaviour) A value results into action or behavior. This aspect
is the final stage of culmination of a value. It is the acid-test of one's values in life.
This is well depicted through a figure in the UNESCO'S Document 'Learning To Be', in chapter
three, page 13.
·

The document explains the figure thus: '…. In the humanistic model however, there is a shift. The
stress is from content- to process based, values- to valuer-focused and teacher- to student-centred
orientation. The greater part of the learning this time will involve the valuing process where a
dynamic interaction within the individual learner (and educator) and between each other occurs.
……. Here, the educator awakens the consciousness of the learners in terms of their responsibility
as the valuer, the ones who determine their own value system. This is achieved by inviting the
learners to look inward to their inner self and to examine how the various systems of which they are a
part, have had an influence on their development of values. These systems include the family unit,
the school, the Church, the workplace, the community, the nation, the world and even cosmic
realities, i.e. the experience of a higher power'.
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'Education in Universal Human Values' is a programme conducted by the Bahá'í Academy, in
Panchgani having emphasis on building moral capabilities. The five components that lead to such
abilities include clarifying concepts, practicing necessary skills, developing healthy attitude,
strengthening spiritual qualities and acquiring relevant information. '….There is a practical
application of the values and principles. Exercises and activities prepare the participants to apply
what they learn in the face-to-face sessions through service learning activities for situational
development at personal and community level.' (Azadi 2011)
Value education should bring change in all the three domains-- cognitive, affective, and
psychomotor. At the same time, they need to be a joint venture of all the individuals with an aim to
bring peace and harmony in one's own community which further will be extended into the society
and by and large to the globe.
The mentors try to enable the students to begin transformation by trying to touch all the three
domains. They give them the knowledge (cognitive domain) that helps them to bring about changes
in their feelings and attitudes (affective domain) and make them carry out activities (psychomotor
domain). The efforts of the mentors help the student to change themselves little by little, day by day.
The content matter of the course (and so the Module Moral Capabilities) is interwoven with values
that help removing the gap between theory and practice, which prominently prevails in the
curriculum in the schools and colleges.
'The importance you give to the transformational value of the course and how you show your own
personal growth is the most effective method for encouraging student participation.
Encouragement and acceptance are the key practices of the programme. This programme does not
ask students to simply memorize lists of words or concepts to pass a test. It encourages them to
develop their latent powers and capacities and build their moral capabilities based on universal
human values in order to contribute to social progress and make a better world. The most important
role of a mentor is to encourage them to be their best, and accept their efforts, while continuing to
exert them to greater awareness and service is the component in the success of the Universal
Human Values classroom. The importance you give to the transformational value of the course and
how you show your own personal growth is the most effective method for encouraging student
participation. '
Deep Discussion
One cannot underestimate the power of forming groups to discuss and better understand matters of
meaning. Guiding the students in the process of consultation leads to better understanding.
Cooperative Games
Cooperative games are a big part of our courses. Whether students are trying to keep seven balls in
the air or attempting to multi-task by drawing a star and a circle at the same time, the underlying
meaning is the same: working in unity produces results.
Creative Expression
Our students have different learning styles. The components of the Universal Human Values
program are designed to address the needs of visual, auditory and kinesthetic learners. Art, music,
drama, presentation, practical, home activities and service learning are all ways to internalize the
concepts through action. (Mentors Energizer 2014)
So far above 1000 students from various disciplines, viz., Medicine, Pharmacy, Computer
Sciences, Nursing and Education have completed the first Module Moral Capabilities:
Fundamentals. The mentors who mentored them were trained for mentorship first. Collection of
their feedback (students as well as the mentors) is a continuous process.
The students identify the situations of inequality between men and women in their extended
families; their communities and make action plans to minimize/ remove that inequality. They
implement their action plans, record their findings, and report in the format supplied to them. The
documentation of the learning that takes place is a part of the report.
The mentors give their feedback regarding their experience of taking the training and its impact,
their experiences about being a mentor, the kinds of transformations that they have seen in their
The Compass | Vol. 10, No. 1, Part 3 | November 2016

18

Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

students. They also share the difficulties they come across and how they handled the situation.
A few glimpses are presented here from the mentors' reflections:
Responses
h “At the end of the training, we felt like family.”
h “I never thought about values in this way. Taking the Bahá'í Academy course has changed my
life.” “I love my students. They tell me of their problems at home and I am humbled by their desire
to serve despite difficulties.”
h “At first I thought it would just be more work for me. I already have so much to do. But it has made
my life easier, because the students have a much better attitude.
h “The teachers have become true friends after the course. We still stay in touch, even though we
live in different cities. We encourage each other and support each other. There is no selfcenteredness or self-righteousness. We all help each other.”
h “My own actions and thoughts seemed to develop and change. My nature changed into one
which was cooperative. My characteristics of anger and gossiping were pushed far away. I
developed inspiration, especially positive thinking. My relationships at work, as well as with my
family, became better”
h “ I was able to know my students' true nature, the essence of their personalities. It has reduced
the distance between the podium and the benches. I also learnt that students [youths] have the
potential for great creativity, which can be channeled for good social causes. A child of around
six years was really motivated and excited after watching the Happy Hippo Show. The whole
crowd was thrilled and clapped for him. Through his participation and answers the message
percolated more strongly and influenced the sarpanch, panchayat samiti”.
h “I learnt we are the keys to exploring the precious mines of human potentials. I have benefitted
personally as a mentor in several ways. It has sensitized me towards all the wrong things going
on in our society. Yet, without creating a sense of helplessness it has empowered me to stand
against them in a decoupled way. Experience of conducting various service learning activities
has boosted my belief that, yes, change is possible”
h “The mentorship has evolved me into a better teacher! For myself I got a better and deeper
understanding of human values. I have made some positive changes in teaching methodology,
particularly use of „Quite Signal? and „more involvement of students in the form of group
discussions on various difficult topics, even in subjects like chemistry and analysis”
h “Values are to be practiced and not preached was the lesson I learnt and followed. Various
educational games enhance the thinking power. The best part is learning to solve serious social
problems with the help of Happy Hippo Show.”
h “Cooperative learning methodology that is followed in mentoring, enables every participant to
express one's own ideas and thoughts, this reduces the gap between the teachers and students
and develops a new synergy between them. The second point is about the impact of service
learning activities. It gives an opportunity to the students to practice their classroom learning
and makes the training more effective.”
h “I could use and experiment with many new techniques of teaching, which added to my skills as
a teacher. Particularly, this training enriched my personality with the help of self-examination. I
tried to overcome some of my drawbacks”
h “I really felt a deep sense of happiness after completion of entire training it brought changes in
my life style, rectitude of conduct, and contribution to society through social work and education.
After implementing the program at my college, a positive environment and atmosphere has
been created that encourages learning.”
h “It was really a path setting experience for me. Mentorship brings several changes in one's
personality, making one capable of delivering to others.”
h “The training created right attitude among mentors by transforming the local and narrow
sensibilities to universal ones and gave effective plan of action for dealing with the target
community. Working with a group of 25 students was a wonderful experience. Both I and the
students learned a lot with a great pleasure. We worked madly with the Shindewadi villagers
and became an integral part of the village.”
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Transformations Observed
“Students became more conscious about the values in their lives, actively participated in various
activities, introvert became expressive, their confidence to speak in public was boosted, their
vocabulary improved, they explored their creative minds.”
“They learn how to cooperate and coordinate with each other and a sense of unity developed
among them, some of the students who sit silently in the classroom become active during these
sessions.”
“I have noticed that students who previously discussed only about gadgets and movies now talk on
concepts like true happiness and the purpose of life,
Students are seen more focused and attentive now, their lack of initial interest turned into growing
enthusiasm.”
“The challenges allow a mentor to be creative and to be subtle in tackling sensitive issues, they have
become serious about value education; they also conduct various activities and games included in
the modules for better development of their self and school.”
“They share various problems they have solved related to their students, teachers, schools; even
some extend their efforts to the society by addressing the problems in the places they live.”
“Their confidence level increased, motivation built up, communication abilities enhanced, Students
also got an idea of preparing action plans and implementing the same for improving their own life.”
“Those who did not dare to talk and stand on the stage started talking and responding confidently.
The students got a better insight of the difficulties faced by villagers where they performed their
service learning activities. This experience would come handy for them throughout their life. They
have started to believe in more meaningful contributions towards our society. “
“I observed that the students develop and enhance their capabilities and gain self-confidence,
become honest, develop service attitude and helping nature and shed their negative attitudes and
bad habits.”
“They are able to establish their own value-based identity in this competitive world. They make
efforts to not only develop their own personality but also develop the community and society.”
“One of the best experiences was the opening-up of the girl-students who initially were reluctant to
join the training. All my students transformed from an ugly caterpillar to a lovely butterfly,
independent to think and act by themselves.”
“Students developed better attitudes and behavior, better school and college attendance,
completing more home assignments, higher EQ, and higher grades.”
“Majority of the B.Sc. students come from rural areas close to Kolhapur city. They are changed them
to be bold, expressive, open- minded and well behaved citizens.”
“The training and service project made a great transformation among them. After ten years I see the
students being stable in their lives and working for social upliftment.”
The reflections stated by the mentors and their observations regarding the transformation in the
students, although it be little, yet is very important. The Academy is encouraged that its efforts have
started bearing fruits, and looks forward to many steps further.
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gmam§e
~mbH$mbm gm_m{OH$ g_mdoeZmgmR>r _mZdr _yë`m§Mr Iyn JaO Amho. Ë`m§Mr Vr JaO bhmZnUmnmgyZ Hw$Q>§y~mVyZ Z§Va g_mOmVyZ,
{ejUmVyZ, {_Ìn[admamVyZ H$mhr à_mUmV nyU© Ho$br OmVo. _mZdr _yë`m§_yio ~mbH$m§À`m dV©ZmV ñWm`r ñdê$nmMm ~Xb KSy>Z `oVmo.
XoemgmR>r AmXe© ZmJ[aH$ V`ma H$amd`mMo AgVrb Va _mÌ _yë`m§Mr éOdUyH$ gd© ~mbH$m§_Ü`o ~mbnUmnmgyZM ìhm`bm hdr Ë`m_wio
emioVyZ _mZdr _yë` éOdÊ`mMm Amnbm _mZg Amho. Ë`mbm hmV^ma åhUyZ H$mhr ñd`§godr g§ñWm _mZdr _yë`mg§X^m©V ñd`§àoaUoZo H$m`©
H$aVmV. ^maVmV AZoH$ ñd`§godr g§ñWm H$m`©aV AmhoV. `m ñd`§godr g§ñWm Xoe{hVmMo H$m`© ñd`§àoaUoZo hmVr KoV AgVmV. AmO
g_mOmVrb bmoH$m§Mr _mZ{gH$Vm nm{hbr Va »myn dmB©Q> dmQ>Vo. g§Vm§Mr, g_mOgwYmaH$m§Mr, d¡km{ZH$m§Mr ^y_r Agboëmm Amnbm Xoe AmO
Iyn _moR>`m g§H$Q>mV gmnS>bm Amho Ago dmQ>Vo. XoemV dmT>bobm AZmMma, AZmñWm, ZjbdmX, XheVdmX, qhgmMma `m JmoîQ>r EoHy$U
{H$igdmZo dmQ>Vo XoemVrb A{ZîR> Mmbr[aVr d XoemMo Pmbobo nmpíM_mË`H$aU `m JmoîQ>tMm {dMma Ho$bm Va Amnbm {dH$gZerb
Agbobm Xoe {dH${gV H$gm hmoUma hm àíZ {Z_m©U hmoVmo. Oa Xoe {dH${gV Pmbm Va XoemVrb gd©gm_mÝ` bmoH$ AmZ§XmZo Amnbo OrdZ
OJVrb. `mgmR>r _mZdmÀ`m A§Jr nyT>rb _mZdr _yë`o {dH$grV hmoUo Amdí`H$ AmhoV. Ogo dº$eranUm, gm¡OÝ`erbVm, gd©Y_©
g{hîUyVm, ñÌr nwéf g_mZVm, {ZQ>ZoQ>Ho$nUm, l_à{VîR>m, d¡km{ZH$ ÑîQ>rH$moZ, g§doXZerbVm, amîQ´>^º$r, amîQ´>r` EH$mË_Vm `m _yë`m§Mr
éOdUyH$ H$aÊ`mgmR>r g_mOVrb àË`oH$ KQ>H$mZo Amnbr O~m~Xmar åhUyZ ho _yë` éO{dÊ`mMo H$m`© Ho$bo Va ho H$m`© ghO nyU© hmoB©b Ago
H$m`© _amR>dmS>`mVrb AZoH$ ñd`§godr g§ñWm H$aVmV nU g§emoYH$mZo ñdßZ^y_r godm^mdr g§ñWm ^monmiJS> (Ho$admS>r) hr g§ñWm
~mbH$mÀ`m gm_m{OH$ g_mdoeZmgmR>r embo` ñVamda nyT>rb à_mUo {d{dY H$m`©H$_ KoV AgVo. Ogo n`m©daU {df`H$ H$m`©H«$_, ñdÀN>Vm
{df`H$ H$m`©H«$_, bmoH$g§»`m dmT> OmUrd OmJ¥Vr, d¡km{ZH$ OmUrd OmJ¥Vr H$m`©H«$_, AnmVH$mbrZ _XV OmUrd OmJ¥Vr, ñÌr ^«wU hË`m,
~oQ>r ~Mmd, ~oQ>r nT>md H$m`©H«$_, hþ§S>m~ir H$m`©H«$_, A§YlÜXm {Z_w©bZ, hJ§Xmar _wº$ Jmd, Añn¥í`Vm {ZdmaU H$m`©H«$_, g_mO
gwYmaH$m§À`m O`§Ëmr d nwÊ`VrWr H$m`©H«$_, An§JmgmR>r g_wnXoeZ H$m`©H«$_, AZmWm§Zm AÞ, dñÌ, {Zdmam CnbãY H$m`©H«$_ Aem {d{dY
H$m`©H«$_mVyZ embo` ñVamdarb _wbm§_Ü`o {H$Vr à_mUmV _mZdr _yë` éOdbr OmVmV. `mMm g§emoYH$mZo gd}jU nÜXVrZo emoY KoVbm
Amho. Ë`mgmR>r g§emoYH$mZo embo` ñVamdarb 50 {dX²`mÏ`mªMr Z_yZm åhUyZ {ZdS> Ho$br d Ë`§mÀ`m H$Sy>Z àíZmdbr ^ê$Z KoVbr VgoM
ñdßZ^y_r ñd`§godr g§ñWoÀ`m 5 nXm{YH$mè`m§À`m _wbmIVr KoVë`m. `m àmá _m{hVrdéZ g§emoYH$mZo embo` ñVamda ñd`§godr g§ñWm_m\$©$V
~mbH$m§À`m gm_m{OH$ g_mdoeZmgmR>r KoÊ`mV `oUmè`m darb H$m`©H«$_mVyZ _mZdr _yë` {H$Vr à_mUmV éOdbr Jobr `mMm Aä`mg Ho$bm
Amho d Ë`m g§X^m©Vrb A§{V_ {ZîH$f© _w»` emoY{Z~§YmV Z_wX Ho$bo AmhoV.
~rOg§km: ñd`§godr godm^mdr g§ñWm, ~mbH$m§Mo gm_m{OH$ g_mdoeZ
àñVmdZm
{d{dYVoV EH$Vm AgUmè`m em§VVmnyU© OJmVrb, Zì`m gm_m{OH$ ì`dñWobm nyaH$ AgUmè`m _yë`m§Mm ñdrH$ma H$aUo ~mbH$m§nwT>rb _moR>o
AmìhmZ Amho. hm g§nyU© {df` BVH$m _moR>m Am{U Jw§VmJw§VrMm Amho H$s, AmnU EH$mM A§JmMm emoY KoUo BîQ> Agob. Vo åhUOo ~mbH$m§À`m
gm_m{OH$ g_mdoeZmgmR>r _mZdr _yë`m§Mr JaO Amho H$m? Am{U Agob Va Vr JaO nyU© H$aÊ`mgmR>r AmnU H$m` H$am`bm nm{hOo. _wimV
nm{hbo Va _mZdr _yë`o ~mbH$m§Zm bhmZnUmnmgyZM Ë`m§À`m Hw$Qw>§~mVyZ, {_Ìn[admamVyZ, g_mOmVyZ d {ejUmVyZ Ë`mbm {Xbo OmVmV d Vmo
Ë`mMo doimodoir AZwH$aU H$aVmZm AmnU nmhVmo. VarXoIrb H$mhr ~mbHo$ doJi`m diUmbm bmJVmV. d Ë`m§À`mVyZ ^{dî`mVrb AmXe©
ZmJ[aH$ KS>V Zmhr åhUyZ embo` ñVamda ñdßZ^y_r godm^mdr g§ñWo_m\$©$V ~mbH$m§À`m gm_m{OH$ g_mdoeZmgmR>r H$mhr H$m`©H«$_ KoVbo
OmVmV d Ë`mVyZ _mZdr _yë` éO{dbr OmVmV. OoUo H$éZ ^{dî`mV hr _wbo Amnbo OrdZ Mm§Jë`m nÜXVrZo OJVrb. Xoe hrVmMo H$m`©
H$aVrb.
_hËdmMo eãX
godm^mdr g§ñWm
Am{W©H$ bm^mMr Anojm Z H$aVm, ñd`§àoaUoZo g_mO{hVmMo H$m`© H$aUmè`m g§ñWm.
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gm_m{OH$ g_mdoeZ
~mbH$m§Mo g_mOmV ào_, AmnwbH$s, {Oìhmim EH§$XarV Z¡{VH$VmnyU© dV©Z.
ñdßZ^y_r godm^mdr g§ñWm
`m godm^mdr g§ñWoMr ñWmnZm 10 _o 1980 amoOr _amR>dmS>`mVrb N>moQ>`mímm IoS>`mV Pmbr. g_{dMmar bmoH$m§Zr EH$Ì `oD$Z ^monmiJS>
(Ho$admS>r) {O.na^Ur `oWo ñWmnZ Pmboë`m `m g§ñWoMo H$m`© gwé Pmbo. `m g§ñWoZo Amnbo H$m`© Imbrb KQ>H$m§À`m AZwf§JmZo gwé Ho$bo.
1. {ejU d g_mZVm
2. {dkmZ {ejU
3. {ó`m§Mo gj_rH$aU
4. gm_m{OH$ {dH$mg
5. Z¡g{J©H$ g§gmYZmMo ì`dñWmnZ
6. ES²>gJ«ñVm§Zm g_ynXoeZ
7. CX²`moJY§Xo
`mg§X^m©V J«m_rU d ehar ^mJmV H$m`m©bm gwédmV Ho$br d AmOn`ªV Mmby Amho. H$mimZwgma Ë`mV ~Xbhr Ho$bo Jobo. AZmWm§gmR>r
ñdßZ^y_r godm^mdr g§ñWm EH$ n[adma åhUyZ H$m`© H$aVo. Ë`m§Mo nmbZnmofU, g§ñH$ma d {ejU `m JaOm hr g§ñWm nyU© H$aVo. Ë`mZ§Va 2010
_Ü`o `m g§ñWoZo embo` ñVamda ~mbn§Mm`Vr ñWmnZ Ho$ë`m Amho. Ë`m_mÜ`_mVyZ JmdmMr, emioMr, gmd©O{ZH$ {R>H$mUo `mMr ñdÀN>Vm d
XoI^mb H$aÊ`mV `oVo.
g§emoYZ g_ñ`oMo _hËd
gm_m{OH$ OrdZ OJVmZm _mZdr _yë`m§Mr Amdí`H$Vm AgVo. hr _yë` doJdoJi`m H$m`©H«$_mVyZ éO{dbr OmVmV. hr _yë` embo`
ñVamdaM {Xbr Jobr Va AmXe© ZmJ[aH$ KS>m`bm doi bmJUma Zmhr. Ë`mgmR>r ñdßZ^y_r godm^mdr g§ñWoZo Á`mà_mUo {d{dY H$m`©H«$_
KoVbo d `m _wbm§À`m _mZdr _yë`m§Mr dmT> Ho$br d Ë`m _wbm§Zm g_mOmV à{VîR>m {_idyZ {Xbr. `mMr àoaUm BVa ñd`§godr g§ñWm KoVrb d
~mbH$m§À`m g_m{OH$ g_mdoeZmgmR>r H$m`© H$aVrb. Ë`m_wio g_mOmVrb àË`oH$ ~mbH$ ào_, AmnybH$s, {Oìhmim, `m Z¡{VH$VmnyU©
dmVmdaUmV Amnbo OrdZ OJob. AWm©V Ë`mMo gm_m{OH$ g_mdoe hmoB©b. d Vmo ^{dî`mV AmXe© ZmJ[aH$ åhUyZ Amnbo OrdZ OJÊ`mg
V`ma Agob. `mgmR>r g§emoYZ _hËdmMo Amho.
g§emoYZmMr JaO
EH$ godm^mdr g§ñWm ~mbH$m§À`m _mZdr _yë`mgmR>r H$m`© H$é eH$Vo. ho BVa godm^mdr g§ñWm§Zm H$iob d ~mbH$m§À`m g_m{OH$
g_mdoeZmgmR>r _mZdr _yë` {H$Vr Amdí`H$ AmhoV Vo H$em nÜXVrZo ~mbH$m§V éO{dVm `oVrb Ë`mgmR>r H$moUVo H$m`©H«$_ KoVbo OmVmV. Vo
H$m`©H«$_ H$iVrb. _yë`m§_yio Amnë`m g^modVmbÀ`m OJmer Am{U EH$_oH$m§er AZw~§Y H$gm OmoS>bm OmVmo VgoM g_mO hm gOrd
àmÊ`mgmaIm AgVmo. Ë`mÀ`m gd© Ad`dm§M§r dmT> hmoVo Am{U BVam§er Pmboë`m Am§Va{H«$`o_wio Ë`mV ~Xb hmoVmV. `m gd© ~m~r gXarb
g§emoYZmVyZ H$iVrb åhUyZ ho g§emoYZ JaOoMo Amho.

g§emoYZ àíZ
1. ~mbH$m§À`m gm_m{OH$ g_mdoeZmgmR>r Amdí`H$ _mZdr _yë` H$moUVo?
2. ~mbH$m§V _mZdr _yë` éO{dÊ`mgmR>r godm^mdr g§ñWm H$moUVo H$m`©H«$_ KoVmV?
3. godm^mdr g§ñWm H$moUH$moUVo H$m`©H«$_ KoVmV, Á`mVyZ _mZdr _yë` éO{dbr OmVmV, Ë`m H$m`©H«$_mMm d _yë`m§Mm emoY H$gm KoVm `oB©b.
darb g§emoYZ àíZm§_YyZ g§emoYZ g_ñ`m {ZpíMV H$aÊ`mV Ambr.
g§emoYZ g_ñ`m
embo` ñVamda ñdßZ^y_r godm^mdr g§ñWo_m\$©$V ~mbH$m§À`m gm_m{OH$ g_mdoeZmgmR>r KoÊ`mV `oUmè`m H$m`©H«$_mVrb _mZdr _yë`m§Mm
Aä`mg.
g§emoYZ C{X²îQ>`o
1. embo` ñVamda ñdßZ^y_r godm^mdr g§ñWo_m\©$V KoÊ`mV `oUmè`m H$m`©H«$_m§Mm emoY KoUo.
2. ñdßZ^y_r godm^mdr g§ñWo_m\©$V KoÊ`mV `oUmè`m H$m`©H«$_mVrb _mZdr _yë`m§Mm emoY KoUo.
3. ñdßZ^y_r godm^mdr g§ñWo_m\©$V KoÊ`mV `oUmè`m H$m`©H«$_mVyZ ~mbH$m§À`m gm_m{OH$ g_mdoeZmgmR>r éO{dë`m OmUmè`m _mZdr
_yë`m§Mr n[aUm_H$maH$Vm VnmgUo.
g§emoYZmMr ì`mßVr
gXarb g§emoYZ 2015-16 À`m _mÜ`{_H$ ñVamdarb embo` {dÚmÏ`mªÀ`m gm_m{OH$ g_mdoeZmgmR>r ñdßZ^y_r godm^mdr g§ñWoZo Á`m
emioV H$m`©H«$_ KoVbo. VoWrb {dÚmÏ`mªÀ`m _mZdr _yë`m§g§X^m©V Amho.
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g§emoYZmMr _`m©Xm
gXarb g§emoYZ 2015-16 À`m _mÜ`{_H$ ñVamdarb Á`m emioV ñdßZ^y_r godm^mdr g§ñWoZo H$m`©H«$_ KoVbo. Ë`m emioVrb
{dÚmÏ`mªÀ`m gm_m{OH$ g_mdoeZmgmR>rÀ`m _mZdr _yë`mnwaVoM _`m©XrV Amho.
g§~§{YV gm{hË`mMm AmT>mdm
1. `ed§Vamd MìhmU _hmamï´> _wº$ {dÚmnrR> Am{U ~hmB© AH$mX_r `m§À`m g§`wº$ CnH«$_mgmR>r {dH${gV H$aÊ`mV Amboë`m à_mUnÌ
_m°S>çyb d H$m`©nwpñVH$m `m g§X^© gm{hË`mVyZ {d{dY g§H$ënZm ñnï> Pmë`m.
2. _yë`{ejU {df` nwñVH$m§_YyZ _yë`m§Mr _mZdr, gm_m{OH$ OrdZmVrb ñWmZ, _hËd, JaO `mMm AmT>mdm KoÊ`mV Ambm.
g§emoYZ H$m`©nÜXVr
gXarb g§emoYZmgmR>r gd}jU g§emoYZ nÜXVrMm dmna H$aÊ`mV Ambm Amho. _m{hVr g§H$bZmgmR>r ñdßZ^y_r godm^mdr g§ñWobm ^oQ>
XoÊ`mV Ambr. Ë`m§À`m nXm{YH$mè`mH$Sy>Z emioMo Zmd gm§JÊ`mV Ambo H$s, `m emioV Amåhr Aem àH$maMo H$m`©H«$_ KoVbo AmhoV. Vr
emim hmoVr ~iramOm _mÜ`{_H$ d CÀM _mÜ`{_H$ {dÚmb`, Ho$admS>r (^monmiJS>) VoWrb {dÚmWu d {ejH$ `m§Mr ^oQ> KodyZ 50
{dÚmÏ`mªMr Ag§^mì` Z_wZm {ZdS> nÜXVrZo {ZdS> H$éZ àíZmdbr ^éZ KoÊ`mV Ambr. Ë`mZ§Va ñdßZ^y_rÀ`m 5 nXm{YH$mè`m§À`m
_wbmIVr KoÊ`mV Amë`m. `m _m{hVrÀ`m AmYmao eodQ>r {ZîH$f© H$mT>Ê`mV Ambo.
_m{hVr g§H$bZ gmYZo - àíZmdbr, _wbmIV `m gmYZmMm dmna Ho$bm.
ñdßZ^y_r godm^mdr g§ñWo_m\$©$V KoÊ`mV `oUmao H$m`©H«$_ d Ë`mVrb _mZdr _yë`.
1. H$m`©H«$_mMo Zmd- ór^«wU hË` OZOmJ¥Vr.
_yë` - ào_, AmXa, ñÌrnwéf g_mZVm, ghmZw^yVr.
H¥$Vr - ZmQ>H$- _wbJm-_wbJr EH$g_mZ.
n[aUm_H$maH$Vm - n[aUm_r _ybtMr g§»`m H$_r hmoB©b `mMr OmUrd Pmbr.
2. H$m`©H«$_mMo Zmd- ~oQ>r ~Mmd-~oQ>r nT>md, hþ§S>m~ir
_yë` - ñÌr-nwéf g_mZVm, gmúmaVm, ghmZw^yVr, gm_m{OH$Vm.
H¥$Vr - à^mV \$o$ar, KmofUm, ZmQ>H$-{eH$bobr AmB© Ka> nwT>o ZoB©.
n[aUm_H$maH$Vm - _wbo-_wbr ^oX^md H$_r Pmbm, {ejUmMo _hËd H$imbo, n¡ñ`mnojm {ejU d JwU (dV©Z) nmhUo.
3. H$m`©H«$_mMo Zmd- bmoH$g§»`m dmT>- AmO Am{U CÚm
_yë` - àoo_, amîQ´>^º$r, XÿaÑîQ>r, g§doXZerbVm, gXmMaU.
H¥$Vr- KmofUm - h_ Xmo h_mao Xmo, h_ Xmo h_mam EH$, Hw$Qw>§~ bhmZ gwI _hmZ, {Z~§YñnYm©.
n[aUm_H$maH$Vm - ^{dî`mVrb àíZm§Mr OmUrd Pmbr, Z¡g{J©H$ gmYZ g§nËVr Anyar nS>ob.
4. H$m`©H«$_mMo Zmd- ñdÀN>Vm{df`H$- ñdÀN> Jmd, gw§Xa Jmd
_yë` - l_à{VîR>m, {ZQ>ZoQ>Ho$nUm, Amamo½` g§dY©Z, ghH$m`© d¥ËVr, EoŠ`, godmH$m`©.
H¥$Vr - J«m_ñdÀN>Vm A{^`mZ, g_mOgodm {e~ra.
n[aUm_H$maH$Vm - ñdÀN>VoMo _hËd H$imbo, Amamo½` YZg§nXm OmUrd Pmbr.
5. H$m`©H«$_mMo Zmd- n`m©daU OmUrd OmJ¥Vr- d¥jmamonU, Obg§dY©Z
_yë` - n`m©daU gmúmaVm, g§ajU, g§dY©Z, EoŠ`
H¥$Vr - PmS>m§Mr XoI^mb, nmbZnmofU, PmS>o bmdm PmS>o OJdm.
n[aUm_H$maH$Vm - n`m©daUmMr OmUrd {Z_m©U Pmbr, n`m©daU ajU Amdí`H$VoMr OmUrd Pmbr
6. H$m`©H«$_mMo Zmd- d¡km{ZH$ Ñï>rH$moZ- {dkmZ {ejU
_yë` - gË`mMr nmaI, gO©ZerbVm, dº$eranUm
H¥$Vr - {S>ñH$dar gm`Ýg g|Q>abm ^oQ>
n[aUm_H$maH$Vm - AkmZ, A§YlÜXm Xÿa Pmbr
7. H$m`©H«$_mMo Zmd- g_mOgwYmaH$m§À`m O`§Vr
_yë` - AmXa, gÝ_mZ, ào_, amîQ´>^º$r, ñÌr-nwéf g_mZVm, ghH$m`©, EoŠ`, godmH$m`©
H¥$Vr - g_mOgwYmaH$m§À`m O`§Ë`m à{V_m bmdyZ gmOè`m H$aUo, ì`m»`mZ XoUo.
n[aUm_H$maH$Vm - B{Vhmg _m{hVr Pmbm. Ë`m§À`m H$m`m©Mr OmUrd hmoD$Z Ë`m§À`m{df`r AmXa {Z_m©Êm Pmbm.
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àíZ 1) ~X²Xb g§X^© gm{hË`mVyZ {_imbobo {ZîH$f©
1.1) ào_, 1.2) AmXa 1.3) ñÌr-nwéf g_mZVm 1.4) ghmZw^yVr 1.5) gm_m{OH$Vm 1.6) amîQ´>^º$r 1.7) XÿaÑîQ>r 1.8)
g§doXZerbVm 1.9) gXmMaU 1.10) l_à{VîR>m 1.11) {ZQ>ZoQ>Ho$nUm 1.12) Amamo½` g§dY©Z
1.13) ghH$m`© d¥ËVr
1.14) EoŠ` 1.15) godmH$m`© 1.16) n`m©daU gmjaVm - g§ajU, g§dY©Z 1.17) gË`mMr nmaI 1.18) gO©ZerbVm 1.19)
dº$eranUm 1.20) gÝ_mZ
àíZ 2) ~X²Xb g§X^© gm{hË`mVyZ {_imbobo {ZîH$f©
2.1) ñÌr^«wU hË`m OZOmJ¥Vr 2.2) ~oQ>r ~Mmd, ~oQ>r nT>md, hþ§S>m~ir 2.3) bmoH$g§»`m dmT>, AmO Am{U CÚm 2.4) ñdÀN>Vm {df`H$
H$m`©H«$_ 2.5) n`m©daU {df`H$ H$m`©H«$_ 2.6) d¡km{ZH$ ÑîQ>rH$moZ 2.7) g_mOgwYmaH$m§À`m O`§Ë`m 2.8) hmJ§Xar _wº$ Jmd 2.9)
A§YlÜXm {Z_w©bZ 2.10) Añn¥í`Vm {ZdmaU H$m`©H«$_ 2.11) An§Jm§Zm g_wnXoeZ
g§emoYZ {ZîH$f©
àíZ H«$.3 Zwgma g§emoYZmVyZ Ambobo {ZîH$f©
3.1 embo` ñVamda ñdßZ^y_r godm^mdr g§ñWm ~mbH$m§À`m gm_m{OH$ g_mdoeZmgmR>r H$m`©H«$_ KoVo.
3.2 ñdßZ^y_r godm^mdr g§ñWoZo KoVboë`m H$m`©H«$_mV ~mbH$m§À`m gm_m{OH$ g_mdoeZmgmR>rMr _mZdr _yë` hmoVr.
3.3 doJdoJù`m H$m`©H«$_m§VyZ _mZdr _yë`m§Mr n[aUm_H$maH$Vm {XgyZ Ambr.
3.4 ~mbH$m§_Ü`o gm_m{OH$ g_mdoeZmgmR>rÀ`m _mZdr _yë`m§Mm n[aUm_ {XgyZ Ambm.
3.5 ~mbH$m§À`m gm_m{OH$ dV©ZmV Ano{jV ~Xb {XgyZ Ambm.
{e\$maer
1. BVa godm^mdr g§ñWm§Zr embo` ñVamda {d{dY H$m`©H«$_ ¿`mdoV.
2. {ejH$m§Zr emioVrb gd© {dÚmÏ`mªMm H$m`©H«$_mV gh^mJ dmT>dmdm.
3. emioVrb ~mbH$m§Zm H$m`©H«$_mV {dMma ì`º$ H$aÊ`mMr g§Yr CnbãY H$éZ Úmdr.
4. emioVrb gd© {ejH$m§Zr Aem H$m`©H«$_mV gH«$s` gh^mJ ¿`mdm.
{dMmamWu àíZ
1. H$m`©H«$_mVrb _mZdr _yë` ~mbH$m§V {MaH$mb {Q>H$Vrb H$m?
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ABSTRACT
There is rapid change in human life due to modern medical science, industrialization, and
urbanization, etc.. The number of old age population and the average age is increasing. Family
structure is changing in nuclear families where the aged have very little value. It is very essential to
study and work for the physical, social and psychological needs of aged people. New generations
should be sensitized about human values concerning old age people which will help them to have a
peaceful life.
Healthy family relationships, sound attachments, respect, and sharing is reducing hence. Old age
people want to isolate them or admit in old age homes. Recognition, acceptance, empathy, care and
support of aged people are needed these days. It is essential to fill the gap of generations; bonding
and love should honestly be considered while living with the aged.
This paper is based on primary and secondary data from inmates of Vrudha Sevashram Sangli. The
study will focus on the present reality of old aged people related to human values and will suggest
value education for the new generation.
Keywords: Human, Value, Education, Generation Gap, Vrudha Sevashram, Sangli
Introduction
Understanding the aged persons and their concerns and values is very important and it is the fastest
growing challenge of mankind. In 2001, the census India had 77 million elder populations. In next 25
years, the number will increase up to 177 million. In 1961, there were 5.6% old age population and
in 2011 it was 8.6% (Census of India, 2011). Expectancy of life was 40 years in 1951 and it was
increased upto 66.7% years in 2011.
Demography change, migration, industrialization, urbanization, changing family structure into
nuclear family, changing economy, etc. are some of the reasons of problems related to old age
people. Multiple socio-economic problems have placed burdens on the new generation, hence
there should be systematic action plans to overcome these challenges.
India has been subjected to the ravages of demographic transition, migration, modernization,
decreasing joint families, fluctuations in market economy, poor public health and hygiene, and low
social and economic security (Ramamurthy, 2003).
Old age people are facing many physical and psychosocial problems. There are different age- wise
problems. The old age persons who are above 80 have to face feelings of dependency, fear, anxiety,
depression, loneliness, and life with no hopes. They have to face emotional problems, sense of
insecurity, abuse, negligence, and avoidance. The changes in family structure and mode of
retirement adversely affect the old, who are losing their status and the security which they enjoyed in
the traditional Indian family structure (D. Souza, 1989).
The Indian constitution gives us rights like equality, but unfortunately real practice is very different.
We do not have any clearcut action plan to face these future challenges. The government of India
adopted a national policy for older people in 1999, but there are many problems in implementing it.
It is an urgent need to have systematic value-based education. Indian culture is based on ethical
education, which starts in family.
It is high time to have a fixed plan of action, to place the responsibility of families, social institutions,
organizations, and government and of course the association of senior citizens. It is definite that old
age people are in need of materialistic help but also in need of support for their values.
Unfortunately, policy makers, politicians, NGOs and society have not given much importance to this
issue.
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It is very necessary to think and work on values concerning the old age population. Therefore the
present study focuses on the role of family and society about values and support given to the aged
persons.
Scope of the Study
The study is limited to inmates of Vrudhsevashram Sangli and focused on the need for human
value education related to old aged people.
Importance of the Study
The study will be important for the systematic implementation of human values education in
families. It will also help the social scientist for further studies. The study will be definitely important
for policy makers, NGOs, and government to understand the need for human values regarding old
age people. This will definitely helpful for the new generation to understand the old age population
and to reduce physical, psychological, and social problems of aged peoples.
Objectives
1. To understand family relationship with old age persons.
2. To study the need of value education to the new generation related to aged.
3. To study the role of family in the care and support for old aged people.
Methodology
This paper is based on primary and secondary data. The primary data were collected from inmates
of Vrudhsevashram Sangli in Maharashtra State. The list of inmates was available at
Vrudhsevashram, Sangli. The sample of 50 inmates who were above 60 years was collected
through quota sampling method. Data were collected during April and May 2016. The secondary
data were collected from journals, books, newspapers, periodicals, organizations' documents, etc..
The descriptive research design was used for this paper.
The respondents were interviewed by using scheduled interview and information was collected
from observation and group discussion. An analysis was done. Variables considered were age, sex,
marital status, number of children, caste, education, occupation, accommodation, relationship,
behaviors, bonding, abuses, health problems, participation, communication, etc,. The data were
collected about their past lives in their families.
From the responses of the respondents regarding age and Education, it was found that Age is one of
the important variables in understanding the personality of an individual. From the collected sample
in the study, it can be observed that the major proportion (40%) are in the age group of 60 to 69,
followed by 34% in the age group 70 to 79 years. However, the upper age group above 80 years is
above 26%. Gender equality plays an important role for family life. In the study, the number of
females is more than men. It shows that women are more sufferers, hence women should be
equally respected.
Sex: In the study, 60% respondents are female and 40% are male who are residing in
Vrudhsevashram, Sangli.
Regarding education status of respondents, the study shows a majority of 38% are from illiterate
group, followed by primary educated 36%, whereas16% are secondary educated, 2% are higher
secondary, and 8% respondents are graduate. Education is important for personality development
and life understanding, hence every person should be academically and culturally educated.
Among the females, a great number are illiterate, followed by primary educated. The data, on the
whole, show the education is an important factor which influences income and adjustment in life and
life as a whole.
The religionwise distribution show that 72% of respondents are from Hindu religion, out of which
28% are Brahmins. A similar proportion of 4% is found in both Boudh and Muslims. 12% are
Christian and 8% are from Jain religion.
From the Marital Status of the respondents, it is clear that 88% are married and 12% are not
married. Out of married respondents, 54% are widows and 18% widowers. Unfortunately, 14% are
separated from spouse. The data show that the number of widows, widowers & separated is more
(88%), which is very high. Loss of marital life can create many domestic and psychosocial problems.
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Unfortunately, the maximum numbers of respondents have lost their life partner. Every person
wants to share their thoughts and sorrows with a life partner but unfortunately in old age they have to
live single or separated. They are in need of companionship, respect, and bonding.
Occupation and Health Status of Respondents, it was found that Occupation plays an important role
in settlement. Occupation develops opportunities to conduct onself with large numbers of people.
The data make it clear that out of 60% female respondents, 40% are housewives, and 34% had
private service. Only 4% are retired from government services, 10% were farmers, and the same
percentage were laborers. It suggests that most of respondents are not earning salaries or are low
salary earners.
It is also found that a remarkable number, 72% of respondents, are having very serious health
problems and only 8% are healthy. It suggests that the majority of aged people are having multiple
health problems. Families play very important roles for their treatment, care, and services. One of
the important factors affecting a citizen's life is health status. Persons of 80-plus years can have
many physical problems where they need emotional support, health care facilities, and free medical
services.
The data reveal that 12% are unmarried and most of respondents have lost their close one. It is also
assessed that 34% had very bad relationship with brothers and 18% had better relations. Healthy
relationship plays a vital role in old age, hence every person should have sound relationships with
senior citizens. 34% of respondents did not have good relationships with their spouses. 26% of
respondents had sisters but very bad relationships? Unfortunately only 14% who had daughters-inlaw had better relationships.
Good behavior of families with old aged person plays a very important role, which gives happiness
in life, but unfortunately the data depicts that 32% of respondent's brothers/sisters had very bad
behaviors with them. Only 16% had better behaviors. It is observed the 36% with spouses had bad
behaviors. 52% of son/daughters were having misbehavior with old age parents. Behaviour of
family members with aged should be culturally healthy for their happy life.
The study also presents data regarding participation of respondents in their family. 76% of old age
people could not participate in their family discussions. Only 24% were allowed. Unfortunately, 53%
had no emotional support by family members. Only 35% had better support and only 12% are being
supported well.
Form the Abuses by Family Members to the Respondents, it was found that old age people were
abused through threatening, isolation, ignorance, denial of basic rights, insults, no food, no
communication, and problems of shelter. Only 34% were not abused and 66% were abused by
different ways. Abuses in families are a serious issue in old age life, hence there should be ethical
education to the new generation.
Type of Abuses: It is observed that most of the old age respondents have suffered with abuses in
their families. A total of 48% were isolated, similarly with insults and no food; 30% of respondents
were denied basic rights and 34% had been threatened by their close ones. 42% were ignored by
family members and in their domestic life. It is also observed that 42% families were not talking with
respondents. 10% of abuses were by brother/sister, and 8% abuses is done by daughter and
daughters- in-law.
It is noticeable that 36% of respondents are from joint families and 64% were from nuclear families.
The joint family system has been the most important structural unit in Indian society. But due to
many factors, the traditional system of living together under one roof is undergoing vast changes in
nuclear families. The data reveal that most of respondents are from nuclear families, which had
negative impact on the old age life. 84% of respondents are depending on others and only 16% are
pension-holders. The joint family system has been the important structural unit. Aged person are
always in need of such families rather than nuclear families.
General Observation and Discussion: Bonding in the families plays a very important role for life
satisfaction. 82% of respondents answered that they had unsatisfactory family bonding and only
18% were satisfied with bonding. The majority (80 %) of respondents' opinions in their family were
not considered at all. Family life should include bonding with strong relationship.
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Out of the total respondents, 70% were not accepted by their own families and not respected in their
own relationships. Acceptance in every sense is important, hence the new generation should
accept the age factor. It is also noticed that only 22% of respondents can attend their family
programs. It shows that a majority number of old aged peoples could not attend their domestic
programs.
Accommodation in the family is very important; the data depict that 64% of respondents had no
living place. Every person is in need of proper accommodation and privacy. The significant
difference found was that 82% of old age respondents were not taking food together with their
families. The study shows that 66% of old age people were not getting support for their medical
treatment, which is very essential in old age life. It also highlights that 70% of respondents had no
social status or friends. Only 4% had good social relationships. 26% had better relationships.
Everybody should talk to each other with respect.
Suggestions
1. There should be surveys of old age population to understand their real needs and
problems,which will help us for human value education.
2. There is an urgent need of ethical education for the new generation to sensitize them for their
responsibilities regarding parents.
3. Old age acts should be properly implemented and reach to every senior citizen.
4. Separate counseling centers should be started to build the physical and psychological capacity
of aged.
5. It is also important to educate old age people to live an independent life with the acceptance of
the life cycle.
6. Government and NGOs should have proper action plans for services for old age people, like
quality old age homes, tertiary care centers, drop in centers, day care centers, etc.
7. Families should be sensitized to accept the reality with positive ways and support to senior
citizens.
Conclusion
Education plays a vital role in the family, which can give skills to understand life and cope with
problems. Families and the new generation should have ethical education based on caring values
for human beings. Increasing average life, industrialization, changing family structure, globalization
and rapid growth of urbanization are some of the major causes which are directly affecting human
values of aged people. Hence it is time to think and systematically implement support for the needs
of senior citizens in the psychosomatic and social aspects regarding old aged people. Every sectors
of society should have an agenda to support senior citizens in all respect.
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gmam§e
_yë` `m g§H$ënZobm ~arM _moR>r Eo{Vhm{gH$ nmíd©^y_r bm^bobr Amho. _mZdmMo g§nyU© OrdZM AmO gm_m{OH$, Am{W©H$, amOH$s`
amîQ´>r` d Am§VamîQ´>r` Aem ~hþ{dY joÌm§er {ZJS>rV Pmbo Agë`m_wio {Za{Zami`m joÌm§_YyZ ~hþ{dÜm _yë` Ambobr AmhoV d {dH${gV
Pmbobr AmhoV. _yë`{ejU `m {df`mMm E[HH$S>o g§~§Y {ejU joÌmer Amho Va XþgarH$S>o Ë`mMm g§~§Y emgZ, g_mO, {ejH$ d nmbH$
`m§À`mer ì`mnH$ à_mUmV àñWm{nV Pmbobm Amho. Ë`m_wio _yë` {ejUmMr O~m~Xmar e¡j[UH$ g§ñWm§Mr Z amhVm Vr EH$ gm_w[hH$
O~m~Xmar Pmbr Amho Ago _mÝ` Ho$bo Var emgZ d g_mO `m§Mo ghH$m`© _yë`{ejUmÀ`m gw`mo½` {Z`moOZmH$arVm d Ë`mVrb àJVrMo Q>ßno
JmR>Ê`mH$arVm Amdí`H$M Amho.
1986 gmbr Zdo amîQ´>r` YmoaU Omhra Pmbo `m YmoaUmV {ejUmMo _hËd ñnîQ> H$aVm§Zm åhQ>bo Amho H$s, gm_m{OH$ d Z¡{VH$ _yë`o
ê$O{dÊ`mg {ejU ho g_W© gmYZ ~Zmdo. gm§ñH¥${VH$ ÑîQ>`m ~hþ{dY AgUmè`m Amnë`m g_mOmV gd© gm_mÝ` OZVoV EoŠ` d nyU©Ëd
`oÊ`mgmR>r {ejUmZo d¡pídH$ d emídV _yë`m§Zm CËVoOZ {Xbo nm{hOo. {ejUmÀ`m `m YmoaUmZwgma àË`oH$ amÁ`mbm àmW{_H$ d _mÜ`{_H$
{ejUmgmR>r Zdo Aä`mgH«$_ V`ma H$aÊ`mg gwM{dbo.
_yë` {ejU {df`mMo {dñV¥V ñdén bjmV KoVm `m {df`mV g§emoYZmË_H$ H$m`m©bm ~amM dmd Agë`mMo {XgwZ `oVo. _yë`m§Mr g§H$ënZm
H$moUVr, _yë`o {Z_uVrMo joÌ dJuH$aU, Z¡{VH$ {ejU, Ym{_©H$ {ejU d _yë`{ejU `m§Mo nañna g§§~§Y, ZdrZ _yë`m§Mr {Z{_©Vr d `m ZdrZ
_yë`m§Mm OyÝ`m _yë`m§er ghg§~§Y à^mdr _mJ© ho gd© g§emoYZmMo {dîm` AmhoV. _yë` {Z{_©VrMr Am_MrM O~m~Xmar Amho H$m`? AmUIr
EH$m {df`mMo AÜ`mnZmMo AmoPo H$embm dmT>dm`Mo? nU Aem àH$maMo g§emoYZ H$aVm§Zm g§emoYZH$Ë`m§ªZr nyd©J«h Xy{fV ÑîQ>r gmoS>br
nm{hOo. d {ejH$m§Zr gwÜXm Aem g§emoYZm_YyZ Ambobo {ZîH$îm© àm_m{UH$nUo am~{dbo nm{hOo VaM _yë` {ejUmÀ`m joÌmVrb ~amMgm
A§YH$ma Zmhrgm hmoD$ eHo$b d `emMm _mJ© ÑîQ>rnWmV `ody eHo$b.
g§emoYH$ {ejH$ à{ejH$ Agë`m_yio gmVË`mZo {ejH§$m~amo~a H$m_ H$aV AgVmV. H$m_ H$aV AgVm§Zm _yë`m§Mr éOdUyH$ H$er H$aVm
`oB©b Ë`mgmR>r g§emoYZmMm Cn`moJ H$aVm `ody eHo$b H$m? embo` [ejH$m§_Ü`o _yë`m§Mr éOdUyH$ Pmbr Amho H$m? Amnë`m {df`mMo
AÜ`mnZ H$aVm§Zm OmUrd nyd©H$ Vo _yë`m§Mr éOdUyH$ H$aVmV H$m? BVa {df`m§er g_dm` gmYyZ _yë`m§Mr éOdUyH$ H$er H$aVmV? `mgmR>r
g§emoYH$m§Zr EH$ à`moJ am~{dbm Ë`mgmR>r Teacher Value Inventory hr à_m{UV MmMUr dmnê$Z darb gd© àíZm§Mo CËVa
{_i{dÊ`mMm à`ËZ H$éZ à`moJmVrb {ZîH$f© d Cnm``moOZm _m§S>Ê`mMm à`ËZ Ho$bm Amho.
gXa à`moJmgmR>r g¡ÜXm§{VH$, Am{W©H$, gm¢X`m©Ë_H$, gm_m{OH$, amOH$s` d Ym{_©H$ `m _yë`m§Mm {dMma H$aÊ`mV Ambm Amho.
~rOg§km: gm_m{OH$ Ñï>rH$moZ, e¡j{UH$ ÑîQ>rH$moZ
àñVmdZm
_yë` `m g§H$ënZocm ~arM _moR>r Eo{Vhm{gH$ nmíd©^y_r cm^cocr Amho. _mZdr àmÊ`m§À`m CËH«$m§V AdñWonmgyZ _yë`m§Mr gwédmV hmoVo.
AmOhr Ë`mV ^aM nS>V Agë`m_wio _yë`m§Mr g§»`m dmT>cocr Amho. _mZdmMo OrdZM AmO gm_m{OH$, Am{W©H$, amOH$s`, amï´>r` d
Am§Vaamï´>r` Aem ~hþ{dY joÌm§er {ZJS>rV Pmco Agë`m_wio {Za{Zamù`m joÌm§_YyZ ~hþ{dY _yë`o Amcocr AmhoV d {dH${gV Pmcocr
Amho. _wë` `m g§H$ënZoMo CJ_ñWmZ Am{W©H$ Agco Var _yë` g§H$ënZoZo Am{W©H$ joÌmÀ`m gr_maofm Ho$ìhmM Amocm§Sy>Z nma Ho$coë`m AmhoV.
_yë` `m g§H$ënZoMm OwO~r ñdê$nmV {dMma Ho$cm H$s AmQ>monco Aer AmO pñWVr am{hcocr Zmhr. _wë`{ejU Agm EH$ ñdV§Ì {df`M
V`ma Pmcm Amho. `m {df`mMm AmdmH$mhr dmT>cocm Amho. àmW{_H$ {ejU ñVamnmgyZ Ë`mMr gwédmV hmoVo Ago _mZco Va _mÜ`{_H$
{ejU, _hm{dÚmc`rZ d {dÚm{nR>r` {ejU `m ñVamda `m _yë` {ejUmMm A§V^m©d H$aUo d Ë`mMm nÕVera Aä`mg H$aUo AmO
An[ahm`© Pmco Amho. _yë`{ejU `m {df`mÀ`m H$jm é§Xmdcoë`m Amho. H$maU `m {df`mMr g_Ýd`mË_H$ ^y{_H$m hr _hËdmMr R>aV Amho.
ì`m»`m
1. _yë` åhUOo ì`ŠVrZo H$m` Ho$coM nm{hOo `mMo CÎma hmo`.
2. na§naocm Yê$Z EImÚmÀ`m emar[aH$ qH$dm _mZ{gH$ ñdmñWmcm VgoM g_mO{hVmcm, g_m`moOZmcm Cn`wº$ R>aUmar _mJ©Xe©H$ OrdZÎdo
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åhUOo _yë` hmo`.
3. n¡em§nojmhr loð> Ago AmXe© {dMma, VÎdo, AmMaU Am{U gX²JwU AgVmV Ë`m§Zm _yë` Ago åhUVmV.
4. Oo {dMma, VÎdo AmXe© AmMaU Am{U gX²JwU hOmamo cmoH$m§Zm àXrK© H$mi _mJ©Xe©Z H$aVmV, Ë`m§À`m OrdZmMm AmYma ~ZVmV.
amï´>OrdZmcm àoaUm XoVmV Ë`m§Zm _yë` Ago åhUVmV.
Amnë`m ^maVr` g§ñH¥$VrÀ`m B{VhmgmÀ`m Am{U _hmnwéfmÀ`m M[aÌm§À`m Aä`mgmVyZ Amnë`mcm Ag§»` _yë`m§Mm emoY KoVm `oVmo. _yë`
{eµjU Amnë`mcm ì`mnH$ {dMma H$am`cm {eH$dVo Am{U Ë`mà_mUo dmJÊ`mMr àoaUm XoVo. Amnë`m _Zmcm em§Vr, g_mYmZ, pñWaVm
XoÊ`mgmR>rhr _yë`m§Mo qMVZ Cn`wŠV R>aVo hr _yë`o Á`m§À`m OrdZmVyZ àJV Pmcr, Ë`m§À`m OrdZ M[aÌm§Mm Aä`mg Amnë`mcm Ü`o`mMm
_mJ© {eH$dVmo. Amnco _Z, ^mdZm {dMma `m§Zm diU cmdÊ`mMo H$m`© KamV AmB©, d{S>c, AmOr, AmOmo~m H$aV AgVmV. Ë`mM~amo~a
emioVrc AÜ``Z, AÜ`mnZ, AZoH${dY àH$maMo dmMZ `mVyZ AmnU {dMma H$ê$ cmJVmo. Mm§Jco {dMma Ë`mZwgma Amnco dmJUo, Ë`mVyZ
Amnë`mg_moa Ü`o`, AmXe© gmH$ma hmoVmV. Aem AmMma{dMmam§Zm AmnU g§ñH$ma åhUVmo. Aem g§ñH$mam§Zr Amnco ì`pŠV_Ëd g§nÞ hmoVo.
ì`pŠV_Ëd Ogo AmnmoAmn KS>Vo Vgo AmnUM Amnco ì`{º$_Ëd KS>dVmo hohr Iao.
_yë`{ejUmMr H$mhr C{ÔîQ>ço nwT>rcà_mUo
1. {dÚmÏ`mªZm _yë`m§Mm AW© g_OÊ`mg ghmæ` H$aUo. CXmhaUmXmIc H$mhr _yë`m§Mr AmoiI {dÚmÏ`mªZm H$éZ XoUo.
2. amï´>^ŠVr amï´>r` EH$mË_Vm g§doXZercVm BË`mXr emco` {ejUmVyZ `oUmè`m _wë`m§Mo g§ñH$ma {dÚmÏ`mªda H$aUo.
3. ì`pŠVJV d gm_m{OH$ OrdZmMr O~m~Xmar nocy eH$Umao ZmJ[aH$ {Z_m©U H$aUo.
4. {dÚmÏ`mª_Ü`o {dkmZ{Zð>m {Z_m©U H$aUo.
5. Amnë`m n[agamV Agcoë`m Eo{Vhm{gH$, gm§ñH¥${VH$ dmaemMr OnUyH$ H$aÊ`mMo _hÎd {dÚmÏ`mªZm nQ>dyZ XoUo.
6. _yë`m§À`m g§ñH$mamgmR>r _yë`m§Zm nmofH$ Ago CnH«$_ emio_Ü`o am~{dUo.
7. _yë` A§Jr ~mU{dÊ`mgmR>r {dÚmÏ`mªH$Sy>Z H$mhr CnH«$_ d àH$ën H$adyZ KoUo.
8. _yë`m§À`m OmonmgZogmR>r {dÚmÏ`mªZm àoaUm XoUo.
9. Mm[aÍ`{Z{_©Vr d g§dY©Z H$aUo.
10. ì`pŠV_ÎdmMm g§Vw{cV {dH$mg H$aUo.
11. gm¢X`m©Ë_H$ Ñï>rÀ`m {dH$mgmg _XV H$aUo.
12. _yë` {ejUm_wio ZmJ[aH$ H$V©ì`mMr OmUrd {Z_m©U H$éZ XoUo.
n`m©daUmË_H$ OmJéH$Vm {Z_m©U H$aUo.

_yë`m§Mo dJuH$aU
1) {_ëQ>Z am°H$s: (1) emídV _wë`o (2) n[adV©Z _yë`o `m Xmohm|_wio ì`pŠV{dH$mgmcm hmV^ma cmJVmo.
2) S>m°. {dÚm R>m|~ao `m§Zr Ë`m§À`m "{ZVr_yë`o d {ejU_ `m nwñVH$mV _yë`m§Mo {Xcoco dJuH$aU nwT>rcà_mUo :
(1) ^maVr` g§{dYmZmVrc à_wI _yë`o
(2) ^maVr` na§naoVyZ {_iUmar _yë`o: gË`, Aqhgm, em§Vr, X`m, j_m, g§ñH¥$Vr ajU, ghmZw^yVr, kmZcmcgm, ghH$m`©, BË`mXr
(3) amï´>r` n§Merc : ñdÀN>Vm, gË`{Zð>m, n[al_, g_mZVm, ghH$ma
(4) JwéHw$c n§Merc : erc, kmZ, ào_, godm, Ë`mJ
(5) ñd{df`H$ (ì`{º$JV) : Z¡{VH$Vm, godmd¥Îmr, g§emoYZd¥Îmr, ghH$m`©, gË`{Zð>m, gMmoQ>r, {eñV, g{hîUwVm, ñdÀN>Vm,
ì`dpñWVnUm, em§V _Zmod¥Îmr, Amamo½` g§dY©Z, AmË_n[ajU, {H«$`mercVm, qMVZercVm, {Z:ñdmWud¥Îmr, {dZ`ercVm,
ghZercVm, VmaVå`^md
(6) g_mO{df`H$ _yë`o: gmd©O{ZH$ ñdÀN>Vm, F$OwVm, g_mO{Zð>Vm, gm_m{OH$ Ý`m`, BVam§~Ôc AmXa^md, gmd©O{ZH$
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{hV~wÕr, gm_m{OH$ O~m~Xmar, _mZdr h¸$ d à{Vð>m `m~m~V AmXa^md, l_à{Vð>m, ñdH$V©ì`XjVm, gm_m{OH$
~m§YrcH$s, gm_m{OH$ g_rcH$s, namonH$ma
(7) amï´>r` d Am§VaamîQ´>r` OrdZ{df`H$ _yë`o: amï´>^ŠVr, amï´>r` Apñ_Vm, amï´>m§À`m nañna ghH$m`m©Mr OmUrd, em§VVm {à`
ZmJ[aH$Ëd, Am§Vaamï´>r` gm_§Oñ`, {díd~§YwËd, _mZdVmdmXr Ñ{ï>H$moZ, amï´>r` EH$mË_Vm, amï´>r` dmagm, ào_.
(8) dV©_mZ g§ñH¥$Vr{df`H$ _yë`o: {dkmZ{Zð>m, {ddoH$, gË`mMm emoY, Zd{Z{_©Vrj_Vm, gO©Zercd¥Îmr, d¡km{ZH$ Ñ{ï>H$moZ,
{ZgJ©ào_, ^y_rn«o_, _mV¥{nV¥ào_, IoiH$a OrdZÑï>r, gm¢X`m©{^éMr, XmV¥Ëd
(9) g_mOOrdZ {dH${gV H$aUmar _yë`o: AmË_{dídmg, AmXam{VÏ`, Am¡Xm`© ñdmW©Ë`mJ, j_mercVm, ñdmdc§~Z, ñdm{^_mZ,
g_yh^mdZm, gX²gX²{ddoH$~wÕr, gmo{eH$Vm, ewlwfmd¥Îmr, ^yVX`m, {IcmSy>d¥Îmr, Z_«Vm, ZoV¥ËdnUm, {Z:ñdmWud¥Îmr,
{ZgJ©ào_, àg§JmdYmZ, à`ËZercVm, JwUJ«mhH$Vm, {OÔ, Y_©, OmV, ^mfm d qcJ `m~m~V nyd©J«h Zgmdm.
3) Jmd§S>o `m§Zr _m§S>coco _yë`m§Mo dJuH$aU

_yë` {ejUmMr g_Ýd`mË_H$ ^y{_H$m
_yë` {ejU `m {df`mMr g_¥ÜXVm hr `m {df`mÀ`m g_Ýd`mË_H$ ^y{_Ho$_wioM {Z_m©U Pmcr Amho. {ejUm_Ü`o Am§Va{eñVrMm Ñï>rH$moZ
ñdrH$macm Joë`m_wio EH$m {df`mMm AZoH$ {df`m§er g_mÝd` gmYUo eŠ` Pmco d Ë`m_wio _yi {df`mMm {d{dYm§Jr Aä`mg eŠ` Pmcm.
_yë` {ejU øm {df`mMr g_¥ÜXVm AemM àH$maMr Amho.
AÞ, dó d {Zdmam `m _mZdmÀ`m _wc^yV JaOm AmhoV nU `m OrdZmdí`H$ JaOm§nmgyZM Ooìhm _mZdmcm d§{MV Ho$co OmVo Voìhm gd©M
_mZdm{YH$ma g§nwï>mV `oVmV. _mZdm{YH$ma åhUOo EH$m _mZdmZo Xwgè`m _mZdmer _mZdmà_mUo Ho$cocr dmJUyH$ hmo` d Ë`mcm ñdV§ÌnUo
_mJ©H«$_U H$aÊ`mMm A{YH$ma àXmZ H$aUo hmo`. Oo _wc^yV A{YH$ma _mÝ` AmhoV Vo _mZdmMo H$_rV H$_r A{YH$ma hmoV d Ë`mnmgyZM
_mZdmcm d§{MV H$aUo åhUOo Ë`mMo _mZdr ApñVÎd haU H$ê$Z Ë`mcm newVyë` OrdZ OJÊ`mg ^mJ nmS>Uo hmo`.
_mZdm{YH$mamMr Am§Vaamï´>r` _mÝ`Vm
_mZdm{YH$ma hr Am§Vaamï´>r` g_ñ`m Amho. `m g_ñ`oMo {ZamH$aU H$aUo hr EH$m ì`ŠVrMr qH$dm amï´>mMr O~m~Xmar Zìho. Joë`m 50
dfmªnmgyZ `wZmo `m Am§Vaamï´>r` g§KQ>ZoZo hr g_ñ`m Ë`m§À`m gXñ` amï´>m§À`m ghH$m`m©Zo gmoS>{dÊ`mMm à`ËZ Ho$cm Amho. Vmo AZoH$ n[afXm§À`m
Ûmao Pmcocm Amho. Ë`mn¡H$s Imcrc à_wI AmhoV.
1. _mZdr A{YH$mam§Mo d¡pídH$ KmofUmnÌ
1948
2. aoS>H«$m°g n[afX, {Ozodm
1949
3. _mZdr` A{YH$ma n[afX, `wamon
1950
4. `wamonMr gm_m{OH$ gZX
1961
5. A_o[aHo$Mr _mZdr A{YH$ma n[afX
1969
6. Ho{cqgH$s KmofUmnÌ
1975
7. _mZdr` A{YH$ma g§~§Yr Am\«$rH$m gZX
1981
_mZdr A{YH$mam§Mo d¡pídH$ KmofUmnÌ
g§`wŠV amï´>g§KmV\}$ 10 {S>g|~a 1948 cm _mZdr A{YH$mam§Mo KmofUmnÌ àH$m{eV H$aÊ`mV Amco. Ë`mMm CÔoe OJmVrc gd© ì`ŠVtZm
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{ejUmÀ`m Ûmao amï´>r` d Am§Vaamï´>r` ñVamda OmJ¥V H$aUo d Ë`mMr A§_c~OmdUr hm hmoVm. `m KmofUmnÌmÀ`m Imcrc H$c_m_YyZ _mZdr
A{YH$mamMo ajU ñnï>nUo àVrV hmoVo.
`m gd© OrdZ_yë`m§Mm d _yë` {ejUmMm Aä`mg Ho$ë`mda Ë`mMo Jm§^r`© àH$fm©Zo OmUdco. Ë`mgmR>rMr g_mOOmJ¥Vr H$aUo AË`mdí`H$
Amho. _mÜ`{_H$ ñVamda AÜ`mnZmMo H$m_ H$aUmao {ejH$ {dÚmÏ`mª_Ü`o _yë` CÎm_[aË`m ê$Ody eH$VmV ho OmUdë`mZo g§emoYH$m§Zr àW_
{ejH$m§_Ü`o H$moUH$moUVr _yë`o d {H$Vr à_mUmV ê$Odcr AmhoV ho VnmgÊ`mgmR>r S>m°. gm¡. hO^OZqgJ Am{U S>m°. Eg. nr. Acwfm{c`m
`m§Mr Teacher Value Inventory dmnacr.
C{ÔîQ>ço
1. _yë`m§er g§~§{YV AgUmè`m à_m{UV MmMUrMm emoY KoUo.
2. _mÜ`{_H$ ñVamdarc {ejH$m§_Ü`o _yë`o {H$VnV ê$Ocr Amho `mMo _mnZ H$aUo.
3. {d{dY _yë`m§À`m {dH$mgmgmR>r Cnm``moOZm gyM{dUo.
g§emoYZmMr ì`mßVr
_yë`{ejU gd© ñVamVrc dJm©gmR>r ì`má Amho.
_`m©Xm
1. àñVwV g§emoYZ ho Ho$. Ho$. dmK _mÜ`{_H$ emioVrc {ejH$m§nwaVoM _`m©{XV Amho.
2. àñVwV g§emoYZ ho Ho$di ór {ejH$m§nwaVoM _`m©{XV Amho.
g§emoYZmMr H$m`©nÕVr: `m g§emoYZmgmR>r gd}jU g§emoYZ nÕVr dmnaÊ`mV Amcr Amho.
Ý`mXe©: Ho$. Ho$. dmK gr~rEggr d EgEggr emioVrc 20 ór {ejH$m§nwaVoM _`m©{XV Amho.
gmYZo: S>m°. gm¡. ha^OZqgJ Am{U S>m°. Eg. nr. Acwdm{c`m `m§Mr Teacher Value Inventory à_m{UV MmMUr.
g§emoYZ H$m`©dmhr

{ZîH$f©
1. _mÜ`{_H$ ñVamdarc ór {ejH$m§_Ü`o _yë`m§Mr éOdUyH$ Pmcr Amho.
2. gm_m{OH$, gm¢X`m©Ë_H$ d gm_m{OH$ _yë`o _moR>çm à_mUmda ê$Ococr AmT>iVmV.
3. g¡ÜXm§{VH$ d Ym{_©H$ _yë`m§Mr ê$OdUyH$ H$_r à_mUmV Amho.
4. amOH$s` _yë`m§Mr ê$OdUyH$ \$maM H$_r à_mUmV Amho.
5. _yë` éOdUyH$sgmR>r Cnm``moOZm§Mr _m{hVr _moR>çm à_mUmda Amho. na§Vw Ë`mMo àË`j Cn`moOZ hmoV Zmhr.
6. gd© _mÜ`{_H$ ñVamdarc {ejH$m§Zm emco` {df`mVyZ _yë` {ejU XoÊ`mMo à{ejU Úmdo.
H¥$Vr`wŠV _yë`{ejU XoÊ`mgmR>r Cnm``moOZm
_yë`{ejU Á`m _mÜ`_mVyZ {dÚmÏ`mª_Ü`o g§H«$m§V H$am`Mo Amho, Ë`m _mÜ`_m§Mm Aä`mg H$aUo Ë`m _mÜ`_m§Mm à^mdr Cn`moJ H$aÊ`mMr
H$m¡eë`o g§nmXZ H$aUo, Ë`m _mÜ`_m§Mm Cn`moJ H$éZ {d{dY à`moJ H$aUo Am{U Ë`mV OmñVrV OmñV {dÚmÏ`mªZm gh^mJr H$ê$Z KoUo `mda
_w»`V: {ejH$m§Zr Amnco cj H|${ÐV Ho$co nm{hOo.
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_yë`{ejU à^mdr hmoÊ`mgmR>r Ho$di ñnï>rH$aU, _m{hVr gm§JUo, {chÿZ XoUo `m§Mm Cn`moJ H$ê$Z MmcUma Zmhr. _yë`m§Mm Cn`moJ
AmMaUmV AmUUo _hÎdmMo Amho. Ë`mgmR>rM [^Þ _mÜ`_m§Mm {ejH$m§Zr MmVw`m©Zo Cn`moJ Ho$cm nm{hOo. hr _mÜ`_o nwT>rcà_mUo AmhoV.
(1) n[anmR² (2) àmW©Zm (3) H$WmH$WZ (4) d¥ÎmnÌmVrb {ZdS>H$ ~mVå`m dmMUo, Ë`mda {dMma H$am`bm bmdUo, (5) amï´>r` JrVo d
^pŠVJrVo `m§Mo g_yh Jm`Z ñnYm©, Ë`m§Mm AW©, __© d _hÎd gm§JUo, (6) gw{dMma, gw^m{fVo gm§JyZ Ë`mMm AW©, _hÎd, dmJÊ`mV Ë`mMm
Cn`moJ H$gm H$aVm `oB©c ho g§mJUo (7) ^y{_H$m J«hU (8) _mÝ`dam§À`m {H§$dm g_d`ñH$m§À`m _wcmIVr KoUo (9) JQ>MMm© Am`mo{OV H$éZ
{dÚmÏ`mªZm Amnco {dMma ì`ŠV H$aÊ`mMr g§Yr XoUo (10) MMm©gÌo Am`mo{OV H$ê$Z {dÚmÏ`mªZm EImÚm _yë`mg§~§YrÀ`m,
{dMmamg§~§YrÀ`m AZoH$ ~mOy§Mm n[aM` H$ê$Z XoUo (11) _mÝ`da ì`ŠVtMr ì`m»`mZo KS>dyZ AmUUo. (12) AZw^d H$WZmMo H$m`©H«$_
KS>dyZ AmUUo (13) nWZmQ>ço KS>dyZ AmUUo. Ë`mV {dÚmÏ`mªZm gh^mJr H$ê$Z KoD$Z CX²~moYZ H$aUo (14) _yë`m§er g§~§{YV àH$ën
Am`mo{OV H$aUo (15) {d{^Þ joÌm§Vrc ì`ŠVtÀ`m M[aÌH$WZm§Mo H$m`©H«$_ KS>dyZ AmUUo. (16) ZmQ>çrH$aU (17) "ZmQ>çdmMZmMo_
à`moJ KS>dyZ AmUUo.
{XZ{deofmVyZ _yë`m§Mr éOdUyH$
{XZm§H$ _{hZm

{deof{XZ H$m`©H«$_

éOUmar _yë`o

5 OyZ
11 Owc¡
1 Am°JñQ>
15 Am°JñQ>
5 gßQ>|~a
7 gßQ>|~a
14 gßQ>|~a
27 gßQ>|~a
7 Am°ŠQ>mo~a
15 Am°ŠQ>mo~a
19 Am°ŠQ>mo~a
20 Am°ŠQ>mo~a
24 Am°ŠQ>mo~a
30 Am°ŠQ>mo~a
31 Am°ŠQ>mo~a
3 Zmoìh|~a

OmJ{VH$ n`m©daU {XZ
OmJ{VH$ cmoH$g§»`m {XZ
{_ÌËd {XZ
ñdmV§Í`{XZ
{ejH$ {XZ
OmJ{VH$ gmjaVm {XZ
qhXr {XZ
OmJ{VH$ n`©Q>Z {XZ
dÝ`ney{XZ
OmJ{VH$ A§Y{XZ
_mZd A{YH$ma {XZ
amï´>r` EH$mË_Vm {XZ
`wZmoñWmnZm {XZ
OmJ{VH$ H$mQ>H$ga {XZ
OmJ{VH$ EH$mË_Vm {XZ
OmJ{VH$ {XZ
Am¡Úm{JH$ gwajm {XZ
_amR>r a§J^y_r {XZ
H$d{`Ìr gamo{OZr Zm`Sy> ñ_¥{V{XZ
g_Vm {XZ
ór _wpŠV{XZ (_{hcm {XZ)
g§V VwH$mam_ _hmamO `m§Mm
{Zdm©U {XZ
^JVqgJ, amOJwé, gwIXod
`m H«$m§{VH$maH$m§Mm ñ_¥{V{XZ
amï´>r` Zm¡H$m {XZ
n«mW©Zm g_mOmMr ñWmnZm
OmJ{VH$ Amamo½` {XZ
Am`© g_mOmMr ñWmnZm
^maVaËZ S>m°. ~m~mgmho~
Am§~oS>H$a O`§Vr

{dkmZ{Zð>m, {ZgJ©ào_
H$V©ì`{Zð>m, cmoH$_V OmJéH$Vm
_¡Ìr, ~§Yw^md, g_Vm
amï´>ào_, AmXe©
H¥$VkVm, AmXa^md
{ejU {Zð>m
amï´>r` EH$mË_Vm
{díd~§YwVm, {ZgJ©ào_
g§doXZercVm, ^yVX`m
_mZdVm, ~§YwVm g_Vm
g_Vm
amï´>ào_
Am§Vaamï´>r` gm_§Oñ`
g_Vm
_mZdVm
d¡km{ZH$Vm, {díd~§YwËd

5 Zmoìh|~a
2 _mM©
5 _mM©
8 _mM©
9 _mM©
23 _mM©
29 _mM©
31 _mM©
7 E{àc
10 E{àc
14 E{àc

H$cmgŠVr
amï´>ào_, H$mì` A{^éMr
g_mV, ~§YwVm
ñdmV§Í`, g_Vm
g§V{Zð>m, g§V_hmËå`, gm§ñH¥${VH$
AmXa
Ë`mJ, Y¡`©
gmhg, Y¡`©
g_mZVm, _mZdVm
ñdÀN>Vm, A§YlÜXm {ZamH$aU
g_Vm, _mZdVm
Xoeào_, gd©Y_© g_^md, Ë`mJ.
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15 E{àc

erI Y_© g§ñWmnH$ JwéZmZH$
g_Vm, _mZdVm gd©Y_© g{hîUwVm
O`§Vr
18 E{àc
AmBZñQ>mB©Z `m§Mm _¥Ë`y
{dkmZ{Zð>m
{ejU_hfu Ym|S>mo Ho$ed H$d}
ór nwéf g_mZVm
O`§Vr
22 E{àc
OmJ{VH$ dgw§Yam {XZ
{dkmZ{Zð>m
24 E{àc
Ocg§nÎmr {XZ
{dkmZ{Zð>m, g§emoYZ d¥Îmr
1 _o
_hmamï´> amÁ` ñWmnZm {XZ
amÁ`ào_, g_Vm
8 _o
OmJ{VH$ aoS>H«$m°g {XZ
_mZdVm, godm^md
9 _o
H$_©dra ^mD$amd nmQ>rc nwÊ`{VWr
ñdmdc§~Z, g_Vm
17 _o
OmJ{VH$ Xyag§Mma {XZ
{dkmZ{Zð>m
20 _o
_hmË_m H$~ra OÝ_{Xdg
gd©Y_©g_^md
21 _o
_mOr n§VàYmZ amOrd Jm§Yr
amï´>ào_, Ë`mJ
nwÊ`ñ_aU
g§ñH$mamVyZ _yë`m§Mr éOdUyH$
_yë`g§ñH$mamV àoË`H$ {dÚmÏ`m©cm àË`oH$ _wë`mMo kmZ ìhmdo, Ë`m~ÔcMr AZwHy$c d¥Îmr KS>mdr d Ë`mMo Ano{jV Ago dV©Z KS>Ê`mMr JaO
Amho. Ë`mgmR>r {ejH$m§Zr AZoH$ M[aÌo Aä`mgcr nm{hOoV, AZoH$ àg§J emoYco nm{hOoV, Amnë`m g_mOgwYmaUm§Mm Aä`mg Ho$cm
nm{hOo. g§V amï´>r` ZoVo, emók, OJàdmgr, {dMmad§V, gm{hpË`H$, {ejUemók, CÚmoOH$, `eñdr _{hcm BË`mXr§À`m M[aÌm§À`m
Aä`mgmMm ì`mg§J gmVË`mZo R>odcm nm{hOo.
àË`oH$ _yë`mMr H$m`m©Ë_H$ ì`m»`m, Ë`m _yë`mMo Ano{jV dV©Zm~Ôc d Amdí`H$ Ago CnH«$_ Agm Aä`mg ñdV§ÌnUo Ho$cm nm{hOo.
_yë`m§Mm g§~§Y X¡Z§{XZ OrdZmer, X¡Z§{XZ dmñVdmer Amho. `mMm {dga nSy> Z XoVm, gw`mo½` Ago OrdZg§X^© {Xco nm{hOoV. _yë`m§er {ZJ{S>V
H$mhr {ZdS>H$ e¡j{UH$ CnH«$_m§Mr CXmhaUo {Xcr AmhoV.
_yë` Am{U CnH«$_
1. ZrQ>ZoQ>Ho$nUm
q {dÚmÏ`mªZm ñdV:Mo H$nS>o, dñVy ñdV: ñdÀN> R>odÊ`mg gm§Jmdo, H«$_mZo Ë`m§À`mVrc ~Xc Zm|XdmdoV. ñdÀN>Vm, ZrQ>ZoQ>Ho$nUm `mgmR>r
n¡emMr JaO ZgVo, Va _ZmÀ`m d¥ÎmrMr JaO AgVo ho gwMdmdo.
AmB©, dS>rc, Wmoacm ^mD$ `m§Zm ñdÀN>Vm, Q>mnQ>rnnUm `m§gmR>r _XV H$aÊ`mg gm§Jmdo, Ë`m§Mr X¡Z§{XZr {c{hÊ`mg gwMdmdo.
"g§V JmS>Jo _hmamO ñdÀN>Vm A{^`mZmMo_ _hÎd gm§JyZ {dÚmÏ`mªÀ`m JQ>m§Zm d Ë`m§À`m ZoË`m§Zm gm_m{OH$ H$m_m§Mr g§Yr Úmdr.
"ñdÀN>VmJrVo_ åhUÊ`mg àd¥Îm H$amdo.
emioMm n[aga, KaMm n[aga ñdÀN> R>odÊ`mgmR>r àd¥Îm H$amdo.
Amncr døm, nwñVHo$, Aja `m§Mm ñdÀN>nUm, aoIrdnUm _hÎdmMm Amho, ho nQ>dyZ Úmdo. Ë`mZwgma Ë`m§Zr dmJmdo, Ë`mgmR>r `moOZm
AmImdr.
earamMo Amamo½`, _ZmMo Amamo½` `mgmR>r ì`m`m_, AmgZo `m§Mr àmË`{jHo$ Am`mo{OV H$amdrV. {dÚmÏ`mªMo AZw^d Ë`m§À`mVrc ~Xc
Zm|XdmdoV.
2
dº eranUm
emioÀ`m doimnÌH$mà_mUo Amnco ñdV:Mo doimnÌH$ {dÚmÏ`mªZr AmImdo. Ë`mà_mUo dmJÊ`mMm à`ËZ H$amdm. Ë`mgmR>r "X¡Z§{XZr_
{chmdr.
emioVrc ì`m»`mZo, g_ma§^ `m§Mo Am`moOZ H$aVmZm doioMo H$mQ>oH$moa ^mZ R>odmdo. Ë`mMm AZw^d àË`j {dÚmÏ`mªZm `mdm. `m H$m_mV
{dÚmÏ`mªZm gh^mJr H$ê$Z ¿`mdo.
loð> _mUgm§Zr Amnë`m Am`wî`mV doiocm _hÎd H$go {Xco `mÀ`m H$Wm, àg§J `m§Mm g§J«h H$aÊ`mg gm§Jmdo. Ë`mda AmYmarV
hñV{c{IV V`ma H$aÊ`mg {dÚmÏ`mªZm àd¥Îm H$amdo.
-

3. gm¡OÝ`ercVm
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{d{dY {eïmMmamÀ`m nÕVr d Ë`m§Mm dmJÊ`mV dmna `mda AmYmacoco H$m`©H«$_ ¿`mdoV.
Amnë`m emioV g_ma§^, ñZohg§_ocZo, ì`m»`mZo Aem àg§Jr {dÚmÏ`mªMm gh^mJ dmT>dmdm. _moR>çm _mUgm§er AmXamZo, gÝ_mZmZo
H$go dmJmdo `mMr g§Yr {dÚmÏ`mªZm Úmdr.
em§VnUm, hiwdma AmdmOmV ~mocUo, Xwgè`mMo åhUUo em§VnUo EoHy$Z KoUo, _V^oX AgVmZm§hr Z {MS>Vm Amnco _V _m§S>Uo d Ë`mV
H$Qw>Vm `oD$ Z XoUo ho AZw^d {dÚmÏ`mªZm àË`j Amco nm{hOoV. Ë`mgmR>r àg§JZmQ>ç, g§dmX, dmXg^m `m§Mo Am`moOZ H$amdo.

4. g§doXZercVm
Xwgè`mÀ`m doXZm, Xw:Io, H$miOr g_OyZ KoUo, Ë`mZwgma AmnU Xwgè`m§er dmJUo Aer g§Yr {dÚmÏ`mªZm {_imcr nm{hOo, åhUyZ H«$sS>m
ñnYm©, ghcr Aem doir "ñd`§godH$_ åhUyZ {dÚmÏ`mªZm H$m_ H$aÊ`mMr g§Yr Úmdr. OI_r _wco, AmOmar _wco `m§À`mer O~m~XmarZo
dmJUmè`m _wcm§Mo Omhra H$m¡VwH$ H$amdo.
\$wco, nmZo, PmS>o, nmird àmUr, njr `m§À`m ^mdZm g_OyZ KoUo, Ë`m§Zm Ìmg Z XoUo hm g§ñH$ma KS>dUmè`m H$Wm, KQ>Zm, H${dVm `m§Mo
H$m`©H«$_ Am`mo{OV H$aUo.
g§doXZerc H$dr, coIH$, emók, g§V `m§À`m M[aÌm§VyZ àg§JZmQ>ço {ZdSy>Z gmXa H$aUo.
5. ór-nwéf g_mZVm
- Kam_Ü`o, g_mOmV, emioV gd© àH$maMr H$m_o _wcm_wctZr H$aÊ`mMr gd` cmdUo, _w»`V: "_wctMr H$m_o_, "_wcm§Mr H$m_o_ Aer
dmQ>Ur Z H$aÊ`m{df`r Xj amhUo.
- ór[dídmVrc namH«$_r {ó`m§Mr M[aÌo {dÚmÏ`mªZm Aä`mgmd`mg cmdUo.
- AmB©, ~{hU, AmOr, {e{jH$m Aem Zoh_r n[aM`mV AgUmè`m ór ì`pŠV_Îdm§~Ôc AmXa ~miJUo, Ë`m§À`m H$m_mV ñdV: _XV
H$aÊ`mg nwT>o `oUo. Vem g§Yr {dÚmÏ`mªZm XoUo.
- dmX{ddmX g^m, dº¥$Ëd g^m, {Z~§Y `mVyZ ñÌrnwéf g_mZVm{df`H$ {df` XoD$Z {dÚmÏ`mª_Ü`o OmUrd OmJ¥Vr H$aUo.
- namH«$_r {ó`m§À`m O`§Vr H$m`©H«$_m§Mo Am`moOZ H$aUo.
- d¥ÎmnÌmVrc qH$dm Xya{MÌdmUrdarc ~mVå`m§_Ü`o {ó`m§Mo namH«$_ AmT>ië`mg Ë`m§Mo _hÎd gm§JUo, VgoM {ó`m§darc AÝ`m`mÀ`m
dmV}~Ôc {dÚmÏ`mªZm {dMma H$aÊ`mg àd¥Îm H$aUo.
- {dÚm{W©ZtZm AmË_{dídmg, ñdmdc§~Z, {ejU, g_Ý`m`, g_Vm, namH«$_mMr B©î`m© `m§Mo _hÎd nQ>dyZ XoUo. Ë`mgmR>r Ë`m§Zm g§Yr XoUo.
g_mamon
{ejH$m§Zr "_yë`m{Y{ð>V {ejU_ `m {df`mH$S>o EH$ AmìhmZ åhUyZ nmhmdo d {dÚmÏ`mªÀ`m dV©ZmVyZ _yë`o H$er {dH${gV hmoVrc d {dÚmWu
H$go gwg§K{Q>V hmoVrc ho nhmdo.
g§X^©J«§W gyMr
1. _yë`{ejU {ejH$ hñVnwpñVH$m, _hmamï´> amÁ` àmW{_H$ d Cƒ _mÜ`{_H$ {ejU _§S>i, nwUo-411010.
2. ì`pŠV_Îd {dH$mg Aä`mg nwpñVH$m, _hmamï´> amÁ` _mÜ`{_H$ d Cƒ _mÜ`{_H$ {ejU _§S>i, nwUo-411010.
3. ZmJVmoS>o {H$. (2006) Z¡{VH$_wë` {ejU, {dÚm àH$meZ, ZmJnya
4. ~moago M§. (2006) {dkmZ Ame``wŠV AÜ`mnZ nÕVr, Zohm àH$meZ Zm{eH$
5. ndma, Zm. (2008) _yë`{ejU AmOÀ`m g§X^m©V {ZË` ZyVZ àH$meZ (2008), nwUo
6. Teacher Value Inventory, Dr. (Mrs.) Harbhajan L. Singh of Dr. S. P. Aluwalia.
-
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ABSTRACT
Among the human values equality is a key value which is universal in nature. History denotes
remarkable evidences of struggle by visionaries to establish equality in different aspects of society.
Yet the realms of society exhibit gender inequality which tends to segregate the roles of men and
women all over the world. United Nations Charter (1945) conferred equal rights to both the sexes.
Yet the Millennium Development Goals (2000) have put forth the need of gender equality promotion
which was already highlighted by the World Conference of Human Rights and the International Year
on Women. Indian constitution supports the same.
There are many models and approaches to eliminate the gender discrimination, some of which
tends to strengthen women health, hygiene, productive skills and competencies but they exhibit a
single sided approach. However some approaches like Gender and Development (GAD)
understands both the sexes contribute equally to the society hence they should together fight
against the mentioned social evil.
Gender discrimination is revealed through certain practices in society which clearly exhibits its roots
emerging from attitude of people to look towards women as a second gender. Attitude plays a key
role in decision making. In teen ages abstract thinking becomes more prominent. Also logical and
reasoning abilities get expanded. This is the budding stage of attitude stabilization.
This research paper has focused on attitude of teenagers towards social, education - vocational and
health -dietetics aspects of gender equality for which survey method is used to study the present
status.
Keywords: Attitude, Gender Equality
Introduction
Values play vital role in the development of human being. It is said that values are arisen with human
being and the end of human values will lead to the destruction of the world. Among the human
values equality is a key value which is universal in nature. History denotes remarkable evidences of
struggle by visionaries to establish equality in different aspects of society. But today also the realms
of society exhibit gender inequality which tends to segregate the roles of men and women all over
the world. United Nations Charter (1945) conferred equal rights to both the sexes. Yet the
Millennium Development Goals (2000) have put forth the need of gender equality promotion which
was already highlighted by the World Conference of Human Rights and the International Year on
Women. Indian constitution supports the same.
There are many models and approaches to eliminate the gender discrimination, some of which
tends to strengthen women health, hygiene, productive skills and competencies but they exhibit a
single sided approach. However some approaches like Gender and Development (GAD)
understands both the sexes contribute equally to the society hence they should together fight
against the mentioned social evil as gender equality is not against men, it supports healthy
relationship in of men and women.
Gender discrimination is revealed through certain practices in society which clearly exhibits its roots
emerging from attitude of people to look towards women as a second gender. Attitude plays a key
role in decision making. In teen ages abstract thinking becomes more prominent. Also logical and
reasoning abilities get expanded. This is the budding stage of attitude stabilization. So researchers
had certain questions in mind as do teenagers have positive attitude towards gender equality? What
is the present status of their attitude towards gender equality? Is there any difference in level of
attitude between girls and boys?
So researchers studied attitude of teenagers towards three aspects of gender equality (social,
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education- vocational and health dietetics)by survey method. It has provided with critical insight
about status Universal Human Values and need of Education in it.
With this considerations researchers carried out the present study.
Statement of the Problem
An Empirical Study of Teenagers' Attitude towards Gender Equality
Objectives of the Study
1. To find out teenagers attitude towards social aspect of gender equality.
2. To compare score values of girls and boys attitude towards social aspect of gender equality.
 To find out the teenagers attitude towards education and vocational aspect of gender equality.
 To compare score values of girls and boys attitude towards education and vocational aspect of
gender equality.
 To find out the teenagers attitude towards health and dietetics aspect of gender equality.
 To compare score values of girls and boys attitude towards health and dietetics aspect of gender
equality.
 To find out the teenagers integrated attitude towards gender equality.
 To compare score values of girls and boys integrated attitude towards gender equality.
Scope & Delimitations
This study is delimited to three aspects of gender equality: They are social, education vocational
and health dietetics. Also integrated aspect of these three dimensions together is studied.
Considering the following two facts the scope of the results is delimited only to the sample:
1. This research is based on incidental sampling of only 20 girls and 20 boys.
2. The tool collects the self-reported data by teenagers and no multiple tools are used to do
triangulation of the data.
Assumptions
1. Among the universal human values gender equality is vital for balanced development of the
society.
2. Positive attitude towards gender equality is essential for education in universal human values.
Hypotheses
1. There is no significant difference between score values of girls and boys with respect to social
aspect of gender equality.
2. There is no significant difference between score values of girls and boys with respect to
Education - Vocational aspect of gender equality.
3. There is no significant difference between score values of girls and boys with respect to health &
dietetics aspect of gender equality.
4. There is no significant difference between integrated gender equality score values of girls and
boys.
Review of Literatures & Researches
The International Center for Research on Women (ICRW), in partnership with the Committee of
Resource Organizations for Literacy (CORO) and the Tata Institute for Social Sciences (TISS),
developed a school-based program entitled “Gender Equity Movement in Schools,” or GEMS, for
students in Grades VI and VII. The research team developed a scale for measuring students'
attitudes toward gender equality. The students were grouped into three categories for further
analysis: 1) those with low equality scores of 0-10; 2) moderate equality scores of 11-20; and 3) high
equality scores of 21 to 30. More girls than boys had high gender equality scores at baseline, only a
minority of students overall were highly gender equitable. Boys and girls in the schools reported
greater changes in their own behavior than those in the campaign only schools.
Bakken, Linda et.al. (2005) carried out research on Gifted Adolescent Females' Attitudes toward
Gender Equality in Educational and Intergender Relationships. Gifted adolescent females (N=122)
in a seminar on careers and intellectual opportunities for women were surveyed for attitudes toward
gender equality. Although 75 percent of the sample strongly agreed that women should expect
equality in professional and academic domains, belief in equality in dating, marriage, and etiquette
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was far more variable.
Kalayci, Nurdan; Hayirsever, Fahriye(2014),analyzed text book of Citizenship and Democracy
Education in the Context of Gender Equality and Determining Students' Perceptions on Gender
Equality. This is a descriptive study using both qualitative and quantitative research models. The
study group consisted of a total of 160 students in 8th grade from four primary education schools
from the lower, middle, and upper socio-economic levels (SEL) (three public schools, and one
private school) in inner-city Ankara, Turkey. While descriptive statistical techniques were used to
analyze the quantitative data, content analysis was used to analyze the qualitative data. According
to the findings of the study, the activity selected for testing by the researchers found content is not
adequate in strengthening gender equality awareness. The ratios of these types of gender
inequality based views were found to be higher particularly at the lower socio-economic level.
Tinklin, Teresa; Croxford, Linda; Ducklin, Alan; Frame, Barbara (2005), in their article namely
Gender and Attitudes to Work and Family Roles: The Views of Young People at the Millennium
focused on views of 14 to 16 year olds in the year 2000 on work and family roles, exploring both their
general views on gender roles and their own personal aspirations for the future. In general the
young people believed that it was equally important for males and females to get good qualifications
at school, to have worthwhile careers and that childcare should be a joint responsibility. They also
believed that males and females could do any job they wanted to these days. Their views were
tempered, however, by the inequalities that they saw around them in the workplace and in their own
families. While young people's attitudes may have changed, they are still choosing fairly gendertypical subjects at school and aspiring to different types of occupation. The article concludes that
while great strides have been made in changing attitudes towards gender equality, there is still a
long way to go before equal opportunities are really achieved
Chen, Shan-Hua(2013) carried out research on Traditional Ethnic Culture Encounters Gender
Equality: The Dilemma of Multicultural Education. This research examines the views of indigenous
girls attending secondary school with respect to the gender divide in their traditional culture,
whether or not they support the concept of gender equality, and how their career plans are
associated with their gender perceptions. Data were collected through participant observation and
group interviews. The results indicate that female aboriginals of higher socio-economic standing
are becoming less constrained by traditional gender limitations. Although their traditional culture
may run counter to the ideology of gender equality, in reality many are learning how to draw on the
wisdom of their traditional culture without adopting the concept of masculine domination.
Researchers found few directly related researches in Indian context related to attitude towards
gender equality. However beside the actual practices the attitudes reported in researches by
respondents are positive and support equality. Review supports equality in educational and
professional aspects however the health and dietetics aspects are not studied in interviewed
researches.
Tools & Methods
Research Method
Researchers attempt is to find out the present status of teenagers attitude towards social, education
vocational and health- dietetics aspects of gender equality. Hence researchers select survey
method from descriptive study.
Sampling Procedure
Incidental sample of 40 teenagers (20 girls and 20 boys) was selected for the study. Students are
about 17 to 19 years old. They have given exam of 12th standard and preparing for further entrance
exams in Kolhapur city. They are of science stream and belong to different colleges. Most of the
students seem to be from middle class families.
Tools for Data Collection
Researchers Made Five Point Attitude Scale
Researchers attempt to measure the teenager's attitude towards social, education vocational and
health - dietetics aspects of gender equality by using attitude scale. For the preparation of attitude
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scale researchers have used Likert method with little alteration in process. Detail procedure
implemented by the researchers for the preparation of attitude scale is given in Appendix 'A'
Research Procedure
Research procedure followed for present study is as given below1. Development of the attitude scale is the first step carried out by researches. (Details are
given in Appendix ('A')
2. Selection of the sample is the second step.
3. Step third involves actual administration of attitude scale on students to collect the data.
To find out the attitude of teenagers towards social, education vocational and health - dietetics
aspects of gender equality; data analysis is carried out.
Results
Data Analysis, Interpretations and Results
Researchers assigned a score value to each of the five responses in Attitude Scale to obtain total
score of each respondent. Details of procedure of the data analysis of teenager’s attitude towards
social, educational- vocational and family-dietetics aspects of gender equality and interpretations
are as follows:
Observations and Interpretations
 Extreme Negative, Negative, and Moderate Negative levels of attitude are not revealed in
teenagers attitude towards aspects of gender equality.
 Most of the boys show 'Moderate Positive' attitude towards all the aspects of gender equality.
 Most of the girls show 'More Positive' attitude towards all the aspects of gender equality.
 Negligible girls and boys show neutral and extreme positive attitude towards all the aspects of
gender equality.
 Number of girls showing more positive attitude towards all the aspects of gender equality is
higher than number of boys.
To check whether the above difference is statistically significant researchers selected chi square
test of significance because the data is non-parametric (discrete) in nature, it is in the form of
frequencies and these frequencies seem in independent form.
As researchers are interested to check whether significant difference exists in score values of
selected aspects of gender equality of girls and boys; levels of attitudes in table no. 1 showing no
frequency are not considered for further statistical processes and levels with negligible frequencies
are merged to form appropriate contingency tables to calculate chi square.
Observations regarding teenager's attitude towards social, education vocational and
family- dietetics aspects of gender equality are as below:
1. Calculated chi- square value for social aspect of gender equality is 4.10.
2. Calculated chi- square value for Education- vocational aspect of gender equality is 2.50
3. Calculated chi- square value for Health - dietetics aspect of gender equality is4.62
4. Calculated chi- square value of all integrated aspects of gender equality is 3.68.
Interpretations
 The difference between score values of girls and boys with respect to social aspect of gender
equality is found to be significant.
 The difference between score values of girls and boys with respect to Education - Vocational
aspect of gender equality is found to be insignificant.
 The difference between score values of girls and boys with respect to health & dietetics aspect
of gender equality is found to be significant.
 The difference between score value of girls and boys with respect all integrated aspects of
gender equality is found to be insignificant.
 Therefore (null) hypotheses no. 1 and 3 are rejected while (null) hypotheses no. 2 and 4 are
accepted.
Results and Conclusions
It has been found that all sampled teenagers have favorable attitude towards all the aspects of
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gender equality.
It is observed that sampled girls have more favorable attitude than sampled boys. But statistically
the difference is significant in social and health - dietetics aspects which concludes that girls' attitude
is more positive than the attitude of boys in these two aspects of gender equality with respect to
present sample. The similar findings are reported by Achyut P., Bhatla N., Khandekar S., Maitra S.
and Verma R.K. (2011) that more girls than boys had high gender equality scores at baseline, only a
minority of students overall were highly gender equitable.
Sampled girls attitude in the present study is remarkably positive towards gender equality. They
seem free from the traditional male biased attitude which supports the conclusion of Chen, ShanHua (2013) that female aboriginals of higher socio-economic standing are becoming less
constrained by traditional gender limitations. Although their traditional culture may run counter to the
ideology of gender equality, in reality many are learning how to draw on the wisdom of their
traditional culture without adopting the concept of masculine domination.
Kalayci, Nurdan; Hayirsever, Fahriye (2014) found gender inequality based views were higher
particularly at the lower socio-economic level. However present study don't peep in the economical
aspect directly.
Sampled teenagers both girls and boys show positive attitude towards education- vocational
aspect. It supports Bakken, Linda, (1990). In their research they found that 75 percent of the
sample strongly agreed that women should expect equality in professional and academic domains.
Also Tinklin, Teresa; Croxford, Linda; Ducklin, Alan; Frame, Barbara. (2005) in their article focused
that in general the young people believed that it was equally important for males and females to get
good qualifications at school, to have worthwhile careers and that childcare should be a joint
responsibility. They also believed that males and females could do any job they wanted to these
days.
It is clear from the preceding discussion that there is still a long way to go before equal opportunities
are really achieved by both the genders.
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ABSTRACT
India has the largest number of corneal blindness in the world, while this kind of blindness can be
cured by corneal transplantation, a surgical procedure where a damaged or diseased cornea is
replaced by donated corneal tissue. Corneal transplantations have a favorable outcome, and
success rates are rising as techniques and training methods improve. Human being perceives up to
80 per cent of all impressions by means of sight. Corneal blindness can be cured by corneal
transplantation, which improves someone's life quality, so it worth encouraging people to donate
their eyes after death.
But unfortunately still there are many corneal blinds that are waiting for years in a long queue for
corneal transplantation, since there are not enough corneas available in eye banks. What's the
reason behind that?
In this paper, I'm going to find out the reasons why only very less people registered for donating
eyes. Is it because of lack of awareness and information? Is it because of people's belief and
culture? Is it because of society limitations?
People who donate their eyes have strong moral values. Values such as love, cooperation, sacrifice
and sympathy. Love is a core value of all values. The reason of our creation is love. By donating
eye, or better to say gifting the sense of sight to people who are suffering from blindness, we let them
enjoy life and its beauties hundred times more than before.
The aim of this paper is to find out the reasons so that we can find a solution for that. Whether we
need to inform people more about eye donation? Are advertisements are more required even in the
Media? If the problem is a result of people's beliefs and culture, vast culture-building practices are
required. It would be better to focus people's mind on human values.
This project includes a questioner of about 10 questions. Fifty people were randomly chosen. They
could be students, entire people, shopkeepers, housewives, rich, poor, teachers, etc.
Hoping the day comes that all corneal blindness is cured.
Keywords: Eye Donation
Introduction
Corneal diseases (corneal ulcer, trauma, bullous keratopathy, keratokonus) constitute significant
causes of visual impairment & blindness worldwide, especially in developing countries. Corneal
transplantation offers the potential for sight restoration to those who are blind from corneal
diseases. But, the number of corneal transplantation done in India is less than the actual
requirement. This is largely due to inadequate number of corneas has been collected in eye banks.
Approximately 18.7 million people are blind in India and 190,000 are blind from bilateral corneal
disease. According to eye bank association of India, the current cornea procurement rate in India is
22,000 per year this is approximately 20 fold less than that what we need. Corneal transplantation is
the most successful surgery among all forms of organ transplant Surgeries. There is 95% success
rate in corneal transplants.
Keywords
Corneal Transplantation: also known as corneal grafting, is a surgical procedure where a
damaged or diseased cornea is replaced by donated corneal tissue.
Eye donation: is an act of donating one's eyes after his/her death. Only corneal blinds can be
benefitted through this process not other blinds. It is an act of charity, purely for the benefit of the
society and is totally voluntary. It is done after death.
Eye Bank: Eye bank retrieves and store eyes for cornea transplants and research
Bullous keratopathy is a pathological condition in which small vesicles, or bullae, are formed in the
cornea due to endothelialdys function.
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Keratoconus: is a degenerative disorder of the eye in which structural changes within the cornea
cause it to thin and change to a more conical shape than the more normal gradual curve.
Aim
h To find out the reasons why only very less people registered for donating eyes.
h The reason can be because of lack of information or people's beliefs.
Objectives/Need for Study
h To assess a solution to increase the number of donated cornea.
Review of Literature
1. Anita Gupta, Sudhir Jain, Tanu Jain, and Karan Gupta: Indian Journal of Community Medicine
The aim of this study was to assess the awareness and perception of 188 first- and second-year
nursing students towards eye donation in Bangalore. The results found were the majority (96.8%) of
students knew that eyes can be donated after death but only 38.2% knew that the ideal time of
donation was within 6 hours of death. Most participants (85.1%) were either willing or had already
donated their eyes. Nobility in the act of eye donation was the main motivational force for eye
donation according to 85.6% of students. Perceived reasons for not pledging eyes by the students
were: the unacceptable idea of separating the eyes from the body (67.9%), lack of awareness
(42.8%), objection by family members (28.5%), and unsuitability to donate because of health
problem (10.7%).
2. Meghachandra M Singh, Manju Rahi, Deepti Pagare, G.K. Ingle: Indian Journal of
ophthalmology
The aim of this study was to assess the perception and willingness of 180 first-year medical
students towards eye donation in Delhi. The result of this study was 180 students participated in the
study. The age distribution of the students was: 18 years (39, 21.7%), 19 years (96, 53.3%), 20
years (38, 21.1%) and 21 years (7, 3.9%) with a mean of 19.07 + 0.76 SD years. There were 96
males (53.3%). The majority, 145 out of 180 (80.5%) of the students studied in public and private
schools and only 35 out of 180 (19.5%) had done their schooling from government and governmentaided schools. There was no significant difference in the distribution of male and female students
with regard to age and schooling background.
It was observed that 179 (99.4%) out of 180 students knew that eyes can be donated after death and
ideally within six hours of death was known to 74 (41.1%) of 180 students [Table - 1]. The contact
place for donation was known to only 49 (27.2%) of 180 students. The majority of the participants,
157 (87.2%) of 180 students were willing to donate eyes.
The distribution of perceived reasons to the students for eye donation by the donors is shown in
[Table - 2]. Nobility in the act of eye donation was the main motivational force according to 154
(85.5%) of the 180 students. Lack of awareness was cited as an important reason for people not
donating their eyes among 59 (32.7%) of 180 students [Table - 3]. Twenty-three (12.8%) of 180
students each perceived objection by family members or disliking to separate the eye from the body
as the single most important reason for not donating the eyes.
Nearly half of the respondents, 89 out of 180 (49.4%) opined that donors' consent should be
mandatory and it should be expressed before death, whereas according to 27 out of 180 (15%),
consent should be mandatory but may be given by another adult family member. According to 56 out
of 180 (31.1%), consent is not necessary but can donate if the donor alone wishes and among 8 out
of 180 (4.4%), consent is not necessary but can donate if the family members of the donors wish to
do so.
Methodology
h Study design: cross sectional study, Questionnaire survey
h Subjects: are low vision patients with peripheral field loss .
h Sampling Method: subjects were selected randomly.
h Sample size: 50 people
h Study setting: Senavihar, Bangalore
Inclusion/Exclusion Criteria
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Inclusion Criteria: people above 20 years old age.
Exclusion Criteria: people below 20 years old. People with diabetes mellitus, hypertension,
Asthma, and those who suffer from diseases which affect the eye.
Questionnaire
1. Eye can be donated.
Yes ----No ----2. Eye can be donated only after death.
Yes ----No ----3. Ideal time for collection of eyes after death is within 6 hours.
Yes ----No ----4. Eyes can be preserved in eye bank.
Yes ----No ----5. I'm aware of places for signing card for eye donation.
Yes ----No ----6. Donated eye can be used in corneal blindness and diseases related to cornea which affects
the vision.
Yes ----No ----7. I'm willing to donate my eyes.
Yes ----No ----8. My religion support organ donation & transplant
Yes ----No ----9. Eye donation doesn't makes you blind in next birth.
A) Agree
B) Disagree
10. I'm willing to donate my eyes to any religion.
Yes ----No ----11. I'm willing to donate my eyes to any gender.
Yes ----No ----12. I'm willing to donate my eyes to any race.
Yes ----No ----Analysis
h There were 50 samples.
h From 50 people, 45 people (90%) knew that eye could be donated and 5 people (10%) didn't
know that eye could be donated.
h From 50 people, 27 people (54%) were aware that eyes could be donated only after death and
23 people (46%) were not aware .
h From 50 people, 21 people (42%) were aware that ideal time for collection of eyes after death is
6 hours. And 29 people (58%) were not aware about this.
h From 50 people, 30 people (60%) were aware that eyes could be preserved in eye bank and 20
people (40%) were not aware about this.
h From 50 people, 14 people (28%) were aware of places for signing card for eye donation and 36
people (72%) were not aware about this.
h From 50 people, 31 people (62%) were aware that donated eyes could be used in corneal
blindness and diseases related to cornea which affects the vision. And 19 people (38%) were
not aware about this.
h From50 people, 3 people (7%) are willing to donate their eyes. And 1 people (2%) were not
willing to donate their eyes.
h All the people who were willing to donate their eyes were willing to donate to any religion, race
and gender.
h Only 10% of people (5 people) were willing to donate their eyes as well as signed the card.
h 32 people 64% , were willing to donate their eyes , but hadn't signed the card yet, because A)
might not be aware of places to sign the cart or B) might be aware of the places but because of
some reasons didn't go for signing. Reasons like: lack of time, busy life, not caring about it…
h A) 23 people (46%) were willing to donate their eyes but not aware of places to sign the card.
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B)9 people (18%) were willing to donate their eyes and were aware of places to sign the card, but
still haven't gone for registration.
Findings
h Not all people who are willing to donate their eyes, signed the card. Only 10% of people are
willing to donate their eyes as well as signed the card.
h From 74% people who are willing to donate their eyes, only 13% signed the card (5 people).
While in this 74%, 32 people, (87%) hasn't signed the card. It means that people, who haven't
signed, A) might not be aware of places to sign the cart or B) might be aware of the places but
because of some reasons didn't go for signing. Reasons like: lack of time, busy life, not caring
about it…
h Out of this ( 32 people, ) 87% who hasn't signed the card, (23 people) 72% are not aware of
places to sign the card.
h Out of this (32people) 87% who hasn't signed the card, (9 people) 28% are aware about the
place to sign the card , but still didn't go for signing
Interpretation
10% of people is willing to donate their eyes as well as signed the card for eye donation. They have a
very strong human value. They have values like love, cooperation, sacrifice and sympathy. Except
people who signed the card, there are three groups of people who haven't signed the card yet:
1. First group of people are those who are aware about eye donation and are willing to donate
their eyes:
A) 46% people, are willing to donate their eyes but not aware of places to sign the card. They
also have strong moral value, but they should be informed about the places to sign the card.
B) 18% people, are willing to donate their eyes and are aware about the places to sign the card,
but still haven't signed the card because of some reasons. They have strong values like love
and sympathy, but it seems that they haven't understood the importance of eye donation.
2. Second group of people are those who are not aware about eye donation: 10% of people are not
aware that eye can be donated. There is a great need to inform them.
3. Third group of people are those who are aware of eye donation but are not willing to donate their
eyes. The reason can be because of some inner fears or can be related to society limitations, or
related to their beliefs. For this group a culture building is required to let them know the
importance of moral values of Eye donation.
Conclusions
Based on present study, we come to know that the majority of people have a strong moral value.
Most of them are eager and willing to help. The main problem is lack of knowledge about eye
donation. So increasing awareness about eye donation must be a priority solution. Using mass
media to increase the awareness regarding eye Donation, educating people in camps and
workshops, using Billboards, can be options of informing people.
Also a vast culture building is required to let people know the importance of moral values of Eye
donation such as love, cooperation, sacrifice and sympathy.
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ABSTRACT
Interactive theater can have a powerful influence in promoting trust among community members.
This paper will develop a definition of trust and then look for indications of trust in conversations with
both performers and audience members of Happy Hippo programs.
Keywords: Interactive Theater
Introduction
"The fruits of the tree of existence are trustworthiness, loyalty, truthfulness and purity.”
(Baha'u'llah: Family Life, A Compilation by the Universal House of Justice)
In contemporary times individuals and groups regard one another with suspicion. It is this mistrust
that creates conflict and violence. Yet one of the values most honored in people is their
trustworthiness. By the philosophy of seeing the goodin people, the most rewarding and productive
attitude is to trust everyone, almost beyond reason (Autry, 1991).
Trust is believed to have a powerful and pervasive influence on overall peace in society. There is a
growing awareness of the importance of trust among individuals and communities. (Autry, 1991;
Handy, 1995; Marcic, 1997; Senge, 1990; Shaw, 1997). In many ways, trust is the key to unity. A
better understanding of trust building helps create more peaceful communities in the long run.
According to Shaw (1997), trust is a means of enhancing community performance over time. This is
essential at the neighborhood level in order for a community to grow and prosper. An early study by
Luhman (1979) concluded that, while trust may not be the sole foundation of society, a structured
conception of the world could not be established without trust. Trust then becomes essential in an
increasingly complicated world.
In the view of Fukuyama (1995), trust is the expectation that arises within a community of regular,
honest, and cooperative behavior, based on commonly shared norms, on the part of other members
of that community. These norms can be about values, standards, or codes of behavior. In this
researcher's view, the most effective communities are based on shared ethical values because
prior moral consensus gives members of the group a basis for mutual trust. In summary, trust in this
context becomes a value that helps guide a community in establishing norms. The community
needs to adopt common norms as a whole before trust can become generalized among its
members. As trust is established, social capital is formed . This, in turn, allows risks to be taken and
interactions to be generated into new areas.
Purpose of the Study
This qualitative study will investigate how interactive theater builds and maintains trust through
consultation with audience members at a Happy Hippo Show. The specific words and actions that
indicate the level of trust among the performers and the audience will be collected and analyzed,
and the growth of trust will be shown through their words and actions. Findings will lead to a more
complete understanding of the role of trust in the Happy Hippo Show.
Definition of Terms
The definitions of trust and consultation are unique to the proposed study. The following are defined
to convey the meaning that is given to them in this article and are defined as follows:
Trust: This term refers to the firm reliance on the integrity, ability, or character of a person or thing.
Trust varies between the rational and the emotional. Shaw (1997) says that trust is based in part on
faith.
Consultation: The term in the study is used for any form of group problem solving or decision
making. Schwarz (1994) and Senge (1990) will provide the basis for a model of group process that
both develops and uses trust in a group setting.
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Community and Organization: This study uses research from organizational studies and applies
it to community life. For purposes of this paper, organization and community can be seen as
synonymous.
Research Question
The proposed research investigation will compare the hallmarks of trust identified in the research
section with the conversations with audience members. Simply put the research question is: To
what extent and in what way is trust established as a result of an interactive theatrical performance?
Limitations
The conclusions reached by the research study will be limited by the amount of data collected from
informal interviews. But similar limitations inhibit the validation of findings of any study or research
project, whatever the method or type (Babbie, 1990; Emory & Cooper, 1995; Zikmund, 1991; Yin,
1994).
Review of Related Literature
Trust is a multi-faceted concept that has a different definition for each application and discipline
(Lewicki & Bunker, 1995b). Psychologists working from personality theory have conceptualized
trust as a psychological construct or trait that individuals develop in varying degrees, depending on
personal experiences and prior socialization (Lewis & Weigert, 1985). In social learning theory, trust
has been defined as a generalized expectancy held by an individual that the word, promise, oral or
written statement of another individual or group can be relied upon (Rotter, 1980). In a very general
sense these constructs point to the social basis for trust.
Lewis and Weigert (1985) lead researchers from a secure present to uncertain future when they say
that trust begins where prediction ends and that a survey of trust studies fails to reveal a common
working definition. Trust has been variously defined in the following ways: (a) An assured reliance
on the character, ability, strength, or truth of someone (Merriam -Webster's Collegiate Dictionary,
1997, p. 1269); (b)integrity times competence (Marcic, 1997, p. 54); (c) an ambiguous situation
where trusting another is at least partially dependent on the other person for the determination of the
outcome and there is a degree of confidence in the altruism of the trusted person (Frost, Stimpson, &
Maughan, 1978, p. 104); (d) actions that increase one's vulnerability to another whose behavior is
not under one's control in a situation in which the penalty one suffers if the other abuses that
vulnerability is greater than the benefit one gains if the other does not abuse that vulnerability (Zand,
1972, p. 230); (e) a particular level of the subjective probability with which an agent assesses that
another agent or group of agents will perform a particular action, both before he can monitor such
action and in a context in which it affects his own action (Gambetta, 1988, p. 217); (f) a relatively
simple expectation of the other party in a transaction that the other will behave in a certain way, be
cooperative or uncooperative, have a differential readiness for coordination or be exploitative or
accommodative (Lewicki & Bunker, 1995a, p. 137); (g) a belief in the other's truthfulness and that
the other party is concerned about our interests (Pruitt, 1995, p. 37); (h) letting other persons take
care of something the truster cares about, where such caring for involves some exercise of
discretionary powers (Baier, 1986, p. 240); (i) the correct expectations about the actions of other
people that have a bearing on one's own choice of action when that action must be chosen before
one can monitor the actions of the others (Dasgupta, 1988, p. 51); (j) the belief that those on whom
we depend will meet our expectations of them (Shaw, 1997, p. 21); (k) and the willingness of a party
to be vulnerable to the actions of another party based on the expectation that the other will perform a
particular action important to the truster, irrespective of the ability to monitor or control the other
party (Mayer, Davis, & Schoorman, 1995, p. 724).
Trust is easier to define when specific cases are considered, rather than global issues. Personal
trust is defined as the integrity and competence of an individual (Lewis and Weigert, 1985).
Relational trust is defined as the intersection between the actions and expectations of two or more
parties. These actions and expectations include integrity and competence. If the actions and
expectations of the parties are in total agreement, there is perfect trust. Because the actions and
expectations of others always have a degree of uncertainty, perfect trust can never be achieved.
It is clear that all the definitions provided above deal with uncertainty and action. Actors rely upon
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each other to perform in a specific way without any assurance that it will be so. The words underlined
in the preceding paragraph provide the keys to trust. Trust is every individual's greatest desire and
their biggest disappointment. Trust can be ambiguous, altruistic, uncertain, and discretionary. It can
place people in vulnerable situations where they are unable to monitor the actions of others and
thus rely on their expectations. Trust is ultimately an act of faith.
Consultation
Group learning for Senge (1990) is the process of aligning and developing the capacity of a group to
create the result its members truly desire. The group needs to think insightfully about complex
issues and that through innovative coordinated action the learning team continually fosters other
learning teams by inculcating practice and skills of group learning. Group learning balances
process/consultation with the vision of the group. Senge quotes Bohm (1990,p. 239) when he says
that the “group needs to become open to the flow of the larger intelligence and go beyond any
individual's understanding." The group then participates in a pool of common meaning and
becomes observers of their own thinking. Groups can learn to develop a joint skill where the team
intelligence exceeds the intelligence of the individual members.
In the view of Senge (1990, p. 236), the only visions to which an individual can truly become
committed are those that are "rooted in an individual's own set of values, concerns and aspirations."
The power of trust based consultation is that people are committed to a vision based on a common
value. This committed vision leads the group to decisions that are consistent with its set of core
values. Only through the growth of the individual can the community grow.
Conclusion
The research for the present examination led to following conclusions about how to build trust with
consultation. These observations guide the fieldwork for this study, and form the foundation for the
results and discussion.
Methodology
The Happy Hippo Show began in 1992 when Shamil Fattakhov, a Russian television producer in
Kazan, was looking for a program that focused on positive solutions. The program he created
teaches script writing, acting and directing. The group writes skits around difficult issues in the their
community. These skits are presented to the community at large. The skits stop at the high point of
the conflict and the audience is asked 3 questions: what is the truth of the situation?, what are the
principles involved?, and what are the choices available? In addition to discussion, audience
members may also act out the ending.
This type of program allows for a meaningful discussion of important issues without anyone having
to take ownership of a particular position. Interactions with audience members will be used to show
how the program aids in promoting trust.
Study Design
A social constructivist theoretical frame guides this study. Trust is considered as a social property of
the group. According to Schwandt (1997), it exists in relationships and is viewed from the
perspective of each participant to help understand his/her perception of the role of trust and the
change in the level of trust of the parties. In the view of Steyaert and Bouwen (1994), social
constructivism emphasizes the relational qualities as well as the multiplicities of social realities.
Therefore the researchers find it an appropriate theory to guide qualitative research in group
context.
Results
Data was collected by Shamil Fattakhov directly from the affected parties. Stories are shared under
the appropriate hallmark. Six stories were selected and matched to an individual hallmark.
Trust can be built from cooperative or competitive relationships (Lewicki & Bunker, 1995 a, 1995b);
In Kazan, Russian Federation, ZIPoPo was performed many times in the Youth Penitentiary for a
group of 100 young men.“Young people must be taught in schools, even in the kindergarten, that
before doing something you have to think thoroughly what will happen then”, many of them said.
“Thanks to ZIPoPo I acquired a habit to analyze before acting”, said one of them. “This is something
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I will never forget in my life”, said another one.
Youth offenders exist in a very competitive environment, however they still need to be able to trust
one another. Behavioral predictability is the most basic type of information relevant to trust building
(Holmes & Rempel, 1989);
In Germany in Erfurt a ZIPoPo show was performed in the Youth Center, the topic was drug
addiction. The discussion, in which many young people participated, covered many facets of this
problem. After the show was over one of the girls said now she understands what is going on with
her boyfriend, she didn't realize he was on drugs! She said she will immediately visit him and help
him to overcome the addiction. She said: “I don't want him to be a werewolf, he is a good soul”.
She recognized his behavior in the show, and now that she knows what it is she can trust it.
Allowing the parties to signal their desires before being in a situation where they must decide
whether to trust, and having cooperative intentions, greatly increases their ability to trust in critical
moments (Swinth, 1967).
In Argentina, province of Chako, ZIPoPo was taught to a group of ethnic Indians of the Toba tribe.
Anna Martinez, one of the trainees, wrote a story titled “Bucket full of love” about a young girl who is
getting ready to go for a date. After a family consultation they decide to invite a young man to visit
them in their house. After this play was performed at the final ZIPoPo show, one of the participants
said this is a great solution of her problem which is quite similar. She said she didn't know how to
solve conflict between her and her Mom and added that the idea of inviting the young man never
came to her mind before and that it gives her a whole new perspective of mutual relationship and
responsibility both of women and men.
Allowing the young man to visit the family was a building block for trust in the relationship.
Social Exchange should be open, honest, and clear. In such an environment feelings can be
shared, and what went wrong or right can be openly discussed. Social exchange should lead to
repeated interactions, interdependence, and continuity of relationships. Parties should be
reciprocally oriented to the welfare of each other.
In India among the ZIPoPo trainees there were several young men from the cast of untouchables
from Tamil Nadu state. Although the term “untouchable” is forbidden to use in India since the
Constitution was adopted in 1950, still there are remnants of this ancient attitude to this group of
people. They wrote and staged a script titled “When the wells go dry” about building trust and
peaceful relationship between the population of two villages where people of different castes lived
side by side. Interestingly, the roles of the lower higher caste villagers were played both by the lower
class and the higher class trainees. In the group photo they all stood with their arms on the
shoulders of others and smiled happily.
ZIPoPo allowed the parties to consider the welfare of each other as a building block to trust. Risk
should be present to allow trust and positive power grow, and to minimize coercive power, with
rewards for performance, sanctions for violations, and absolution for violators.
In Russia, on the island of Sakhalin, in the city of Korsakov a ZIPoPo show was performed in an
orphanage. Before the show started, the head of the orphanage pointed out a 6 year old girl thathad
never spoken a word in two years in the orphanage. She was brought to the facility in very bad
shape, being severely beaten and abused by her drunken parents. When the show started, she was
sitting in the corner and watching frowningly like a little frightened mouse looking out of its hole. The
drama depicted a story of a girl who was falsely accused in stealing. When the discussion started,
the silent girl looked embarrassed and concerned; something was definitely going on in her little
heart. All of a sudden she raised her hand. Little girl stood up and, after almost a minute of painful
attempts started talking! She said: “Please, please don't blame her, she is not guilty”. I looked at the
facilitator and at the teachers together with the principal they all were crying. This was the first time
they heard her talking.
ZIPoPo builds trust through the risk that participants take in exposing their innermost feelings.
Values should be defined, open, and lead to common goals and norms (Carpenter & Kennedy,
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1988; Mayer, 1988).
When ZIPoPo was aired on the National Television Station of the Republic of Tatarstan, one of the
topics was “Premarital Sex”. The show was live; in the studio we had about 150 young people of 1625 years of age. The play told the story of a girl who was visited by her boyfriend while she was alone
at home, as her parents have left for the business trip. The boy starts to insist on having sex with her,
she objects as this is against the principles she was raised with.At this moment the facilitator
interrupts the play saying Stop! The ending of the story shows the girl standing up and jerking her
hand back. Then she says to her boyfriend: “I choose love”. He looks at her in bewilderment, and
she continues: “I love you very much and hope that you love me too. I feel that to love means to care
about the person you love. I believe that to love means to help your beloved ones to follow the truth
they believe in and help them to keep their integrity. Do you agree?” And then she stretches her hand
towards him. He looks at her and slowly takes her hand. End of story. The audience in the studio
exploded with applause, there were many positive comments about this ending, although some
participants said it is unrealistic as usually boys are successful in insisting and, secondly, not all girls
have the principles like those depicted in the drama. After the show was over and people started
leaving the studio, a young girl approached me, with her face wet of tears. I asked “What has
happened?” She said: “You won't believe, this is exactly my story. Today my parents left for a
business trip and I was at home alone. My boyfriend showed up, and after a while he started
insisting on having sex with him. And then it went exactly as you played out in the sketch, even the
wording was exact. How do you know? And when I was about to surrender, a doorbell rang. I opened
the door, and there were my friends, girls from my class. They reminded me that earlier we agreed to
go to the TV studio together to participate in the ZIPoPo show. I offered to my boyfriend to join us, but
he said he wants to stay in my house and watch the show on TV. You wave me hand, he added. So I
am here and now I know what to tell to my boyfriend, or even I don't need to tell him anything as he
was watching the whole thing on TV and he knows it! I am so happy you helped me!” Several years
passed. One day I was walking by the street near the TV studio when a young woman called me by
name. She was holding a child by one hand and rolling a baby carriage with another hand. I didn't
recognize her, and she reminded me that she was that crying girl in the TV studio. And then she told
me she was fine, married happily with two children to that same boyfriend. I congratulated her and
wished her all the best. And when I turned to go, she said: “There is something I want you to know.
We made everything in a right way”.
The couple were able to discuss a difficult issue in an open way leading to a common goal.
Summary
The purpose of the research was to investigate through observations and conversations the ability
of interactive theater to engender trust in a community. The specific words and actions that indicated
the level of trust among the performers and audience members were collected and analyzed.
The sample population of the study consisted of 6 individuals who related stories of growth and
transformation. Certain limitations of the study also need to be noted at this time. It is important to
explain that performances vary and reactions are only meaningful to the individuals participating.
Nevertheless, this study was able to develop and explore some of the key components of individual
and community trust building. These components will help lead to a better understanding of how to
recognize the existence of trust.
Recommendations
In an effort to apply the findings of the study, recommendations have been formulated, as based on
the findings of the present investigation. These recommendations are as follows:
1. The study recommends that future research, in an effort to support the findings of the present
investigation, conduct follow-up studies, but on a broader scale as regards sample size.
2. In addition, little empirical research appears to exist validating the components of trust building
in interactive theater. From the review of literature, nothing was found that specifically focused
on an empirical evaluation of the interrelationship of components nor suggested an empirical
connection. This is therefore recommended as a new avenue for exploration.
3. Also, it is recommended that replication of the present study should logically be made at intervals
in the future in an effort to empirically detect changing or similar trends in trust building within the
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sample population location so that Happy Hippo can continual evolve.
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'_rZm-amOy _§M' À`m _mÜ`_mVyZ {d{dY H¥$VrÀ`m Cn`moOZmVyZ qbJ^md g_mZVm
OS>UKS>U- EH$ à`moJ
1

boIH$: gwlr. Cfm EH$ZmW S>§~mao1 Am{U S>m°. g§OrdZr amOoe _hmbo2

E_.ES²>. {dÚmWuZr 2014-16, 2 à. g§MmbH$, {ejUemó {dÚmemIm, `ed§Vamd MìhmU _hmamï´> _wº$ {dÚmnrR>, Zm{eH$

gmam§e
XoemÀ`m àJVrV gd© ZmJ[aH$m§Mo `moJXmZ Amdí`H$ AgVo. Ë`mgmR>r àË`oH$mg ñdV:À`m {dH$mgmMr g§Yr Am{U g_mZ h¸$ {_im`bm
nm{hOo. ^maVr` amÁ`KQ>ZoÀ`m àmñVm{dHo$V gwédmVrbmM XOm© d g§Yr~m~V g_VoMm C„oI Amho.
g_Vm åhUOo ì`º$s¨_Ü`o Agbobm gmaIonUm Zìho. g_Vm àñWm{nV H$aUo åhUOo _mZd{Z{_©V ^oXm^oX Zï> H$éZ gdmªZm ì`{º$_ËdmMm
{dH$mg H$aÊ`mMr g§Yr XoUo Agm g_VoMm Iam AW© A{^àoV Amho. g_mZVm H$m`ÚmZo A{^àoV Agbr Var AmO 21ì`m eVH$mVgwÕm órnwéf g_mZVoÀ`m~m~VrV g_mOmMm ÑîQ>rH$moZ \$magm ~Xbbobm AmT>iyZ `oV Zmhr. pñÌ`m§Zm d _wbtZm A{YH$ma, XOm© d g§Yr `mnmgyZ
d§{MV R>odë`m OmVo.
_hmamï´> amÁ` e¡j{UH$ g§emoYZ d à{ejU n[afXoZo 2012-2013 nmgyZ qbJ g_^mdmÀ`m éOdUyH$sgmR>r '_rZm-amOy _§M' À`m
H$m`©H«$_mbm gwédmV Ho$br. Ë`mgmR>r {ejH$m§Mo à{ejU H$m`©H«$_ KoVbo Jobo. VgoM gm{hË` {Z{_©VrgwÕm Ho$bobr Amho. CnH«$_ nwpñVH$m d
lmì` H$m`©H«$_m§VJ©V {gS>rMm Ë`m_Ü`o g_mdoe Amho.
g§emo{YH$m J«m_rU ^mJmV {Oëhm n[afX emioV {df` {e{jH$m åhUyZ H$m`©aV Amho. _rZm-amOy _§M H$m`©H«$_ Cƒ àmW{_H$ ñVamgmR>r
Amho. J«m_rU ^mJmV H$m`© H$arV AgVmZ _wbm_wbt_Ü`o qbJ^md Ag_mZVm AmT>iyZ `oVo. Ë`m§À`m_Ü`o OdirH$Vm ZgVo. A§Va R>odyZ
dmJÊ`mMr _mZ{gH$Vm AgVo. _wbtÀ`m _ZmV {^S>ñV d¥Îmr Agë`m_wio _wbm_wbt_Ü`o {ZH$mon ZmVog§~§Y d _¡arnyU© ñZoh^md {Z_m©U hmoD$
eH$V Zmhr. ho bjmV Amë`m_wio g§emo{YHo$Zo _rZm-amOy _§M CnH«$_ am~{dbo. Ë`mMr n[aUm_H$maH$Vm `m emoY{Z~§YmV gmXa H$aÊ`mMm
à`ËZ Ho$bobm Amho.
~rOg§km: qbJ^md g_mZVm, _rZm-amOy _§M
àñVmdZm
^maVr` g§{dYmZmÀ`m àmñVm{dH$VoV XOm© d g§Yr~m~V g_VoMm C„oI Ho$bobm Amho. g_VoÀ`m h¸$mMo dU©Z g§{dYmZmÀ`m 14 Vo 18
H$b_m§_Ü`o g{dñVa Ho$bobm Amho. g§{dYmZmV g_VoMm AW© 5 àH$maMm Amho.
1. H$m`ÚmnwT>o g_mZVm
2. ^oX^md Zgmdm
3. g_mZ g§Yr
4. Añn¥í`Vm {ZdmaU
5. nXì`m§Mr g_már
g_mZVm åhUOo ì`º$s-ì`º$s¨_Ü`o Agbobm gmaIonUm ZgyZ _mZd{Z{_©V ^oXm^oX Zï> H$aUo åhUOo g_mZVm àñWm{nV H$aUo hmo`. gd©
ZmJ[aH$m§Zm åhUOo _J Vr ñÌr AWdm nwéf Agmo {dH$gmMr g_mZ g§Yr CnbãY H$éZ XoUo åhUOo g_Vm àñWm{nV H$aUo hmo`. emar[aH$
^oXmÀ`m AmYmao {ó`m§Zm/_wbtZm A{YH$ma, XOm©, g§Yr Am{U ñd {dH$mgmnmgyZ d§{MV R>odë`m OmD$ Z`o.
_rZm-amOy _§M
gm§ñH¥${VH$ AZw^d XoUmar n{hbr gm_m{OH$ g§ñWm åhUOo Hw$Qw>§~ hmo`. Hw$Qw>§~mVyZ ~mb_Zmda g§ñH$ma hmoV AgVmV. ho AZm¡nMm[aH$ {ejU
AgVo. Hw$Qw>§~mVyZ _wbo-_wbr MmbrarVr, na§nam, lÕm ghOVoZo {eH$V AgVmV.
Hw$Qw>§~mZ§VaMr Xwgar gm_m{OH$ g§ñWm åhUOoM emim. emim åhUOo g_mOmMr N>moQ>r à{VH¥$Vr hmo`. emio_YyZ Am¡nMm[aH$ {ejU {_iVo.
Am¡nMm[aH$VoVyZ Úmd`mÀ`m gwg§ñH$aUmÀ`m à{H«$`oV {ejH$ _wbmMr ^y{_H$m nma nS>V AgVmo.
_rZm-amOy _§M hm ñWm{ZH$ ñdamÁ` g§ñWm§À`m gd© Cƒ àmW{_H$ emim§_Ü`o ñWmnZ H$aÊ`mV `oVmo. _wbm-_wbt_Ü`o {ZH$mon ZmVog§~§Y
{Z_m©U H$aUo d g_mZVoMm g§ñH$ma éO{dUo hm à_wI CÔoe Ë`m_mJo Amho. åhUyZM g_mZVoÀ`m à`ËZmV H|$ÐñWmZr XmoKohr _rZm Am{U amOy
AmhoV.
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_rZm-amOy _§M hm _wbm-_wbtMm JQ> AgVmo. `m JQ>mV EHy$U 20 {dÚmWu-{dÚmWuZr à{V{ZYr AgVmV. Ë`mn¡H$s 10 _wbr (_rZ) Am{U
10 _wbo (amOy) OmJ{VH$ nmVirda Pmboë`m g§emoYZmVyZ ho _mÝ` Pmbobo Amho H$s _wbtÀ`m/{ó`m§À`m ñWmZmV ~Xb KS>dmd`mMm Agob
Va _wbm§Mm/nwéfm§Mm gH«$s` gh^mJ Ë`m§g Agm`bm hdm. hmM YmJm nH$Sy>Z emim ñVamda H$amd`mÀ`m g_mZVoÀ`m à`ËZm§gmR>r
_wbtgmo~V AmVm _wbm§Zmhr gh^mJr H$éZ KoÊ`mV `oVo.
_rZm ({dÚmWuZr) amOy ({dÚmWu) `m§Mo g§emoYZ EH$_oH$m§er Agbobo ghH$m`©, EH$_oH$m§Mm AmXa, EH${ÌV Ho$bobo H$m_ `mVyZ qbJ^md
g_mZVoMm {dMma Am{U H¥$Vr `m§Mr gm§JS> KmbÊ`mMm à`ËZ `m _§MmÀ`m _mÜ`_mVyZ H$aÊ`mV `oVmo. ho à`ËZ ñnYm©, Ioi, MMm©, CnH«$_
BË`mXtÀ`m _mÜ`_mVyZ emim d Jmd nmVirda H$aÊ`mV `oVmV.'_rZm-amOy _§M' À`m df©^amÀ`m H$m_m_YyZ EH$ _moR>m gH$mamË_H$ n[aUm_
gmYë`m OmVmo. hm n[aUm_ \$º$ emioV AgVm§ZmM Zìho Va emioVyZ ~mhoa Joë`mdahr Ë`m§À`m ì`{º$_Ëdmda H$m`_ amhVmo.
qbJ^md g_mZVm
_wbJm-_wbJr Agm ^oX^md Z H$aVm g_mZVoZo {d{dY H$m`©H«$_ am~{dUo d g_mZ g§Yr CnbãY H$éZ XoUo hmo`.
g§emoYZ g_ñ`oMo _hËd
Cƒ àmW{_H$ ñVamda (ghmdr Vo AmR>dr) H$m`© H$arV AgVm§Zm _bm _wbm-_wbt_Ü`o ^oX^mdmMr dmJUyH$ {ZXe©Zmg Ambr. Ë`m§À`m_Ü`o
JQ>àd¥Îmr AmT>iyZ Ambr. _¡ÌrnyU© ñZoh^mdmMm A^md OmUdbm. _wbm§nojm _wbtZm OmñV Ag_mZVoMr dmJUyH$ {_iVo. Aem dmJUyH$sMr
gwédmV Hw$Qw>§~mnmgyZ hmoV AgVo. n[aUm_r _wbtMo J¡ahOarMo à_mU dmT>Vo. Aä`mgmH$S>o Xwb©j hmoVo. emim~mø hmoÊ`mMo à_mU dmT>Vo.
nmbH$m§Zm _wbm§À`m ^{dVì`mMr qMVm AgVo nU _wbtÀ`m {ejUmMr H$miOr ZgVo. _wbtÀ`m ~m~VrV {ejUmMr H$_r d b¾mMr qMVm
OmñV Ho$ë`m OmVo. _wbtMr emioVrb AZwnpñWVr, JiVrMo à_mU, emim~mø hmoUo `m gd© H$maUm§À`m qbJ^md Ag_mZVoMm Ñï>rH$moZ
H$maUr^yV Amho, Ago bjmV Amë`mZo Imbrb g§emoYZ g_ñ`m {ZdS>Ê`mV Ambr.
g§emoYZ g_ñ`m
'_rZm-amOy _§M' À`m _mÜ`_mVyZ {d{dY H¥$VrMm Cn`moOZmVyZ qbJ^md g_mZVm OS>UKS>U- EH$ à`moJ
g§emoYZmMr C{Ôï>o
1. _wbm-_wbt_Ü`o qbJ^md Ag_mZVoMm emoY KoUo.
2. _wbm-_wbt_Ü`o qbJ^md g_mZVm éO{dÊ`mgmR>r {d{dY CnH«$_ am~{dUo.
3. '_rZm-amOmo _§M' À`m _mÜ`_mVyZ am~{dboë`m {d{dY CnH«$_m§_YyZ qbJ^md g_mZVoMr OS>UKS>U H$aUo.

am~{dbobo {d{dY CnH«$_
1. EH${ÌV ~¡R>H$ ì`dñWm
2. ghmÜ`m`r Aä`mgJQ>
3. ^y{_H$m ~Xb
4. ghembo` {H«$S>m ñnYm©
5. gm§ñH¥${VH$ H$m`©H«$_
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g§emoYZ H$m`©nÕVr
àñVwV g§emoYZmgmR>r H¥$Vr g§emoYZ nÕVrMm dmna H$aÊ`mV Ambm. CnH«$_ {ZpíMVr H$aÊ`mV Ambr. OmUrdnyd©H$ A§_b~OmdUr
H$aÊ`mV Ambr. gm_J«r g§H$bZ H$aÊ`mgmR>r g§emoYZ X¡Z§{XZr, gh^mJr {ZarjU, AZm¡nMm[aH$ g§dmX BË`mXr gmYZm§Mm dmna H$aÊ`mV
Ambm. gm_J«r àm_w»`mZo JwUmË_H$ ñdénmMr Agë`mZo {díbofU JwUmË_H$VoZo H$aÊ`mV Ambo.
CnH«$_mMm Pmbobm \$m`Xm
am~{dboë`m CnH«$_mMm gH$mamË_H$ n[aUm_ AmT>iyZ Ambm. _wbtMr CnpñWVr d JwUdÎmm dmT>rg àmoËgmhZ {_imbo. EH${ÌV ~¡R>H$
ì`dñWo_wio _wbm-_wbt_Ü`o g§H$moM H$_r Pmbm. A{báVm H$_r hmoD$Z ga{_gi dmT>br. _wbm-_wbtÀ`m dV©dUyH$sV ~Xb Pmbm.
ghmÜ`m`r Aä`mgJQ>m_wio _wbm-_wbtMr JQ>mZo H$m_ H$aÊ`mMr d¥Îmr dmT>br, _¡ÌrnyU© {Z_m©Z Pmbm. J¡ahOa AgUmè`m _wbm_wbtÀ`m Kar
_wbo-_wbr gmVË`mZo g§nH©$ H$arV Agë`m_wio Aä`mgmÀ`m AS>MUtMr doirM _m{hVr {_im`Mr. Aä`mg JQ>m_wio _wbo-_wbr
Aä`mg{df`H$ AS>MUt~m~V ~mobm`bm bmJbo. d¡`{º$H$ AS>MUr gmoS>dm`b bmJbo.
^w{_H$m ~Xb_Ü`o emar[aH$ \$aH$m_wio Ho$br OmUmar H$m_mMr {d^m\$Ur MwH$sMr Amho ho bjmV AmUyZ XoVm Ambo. _wbtMr åhUyZ g_Obo
OmUmar H$m_o _wbo H$am`bm bmJbr. gd© H$m_o gmaIr AmhoV hm g§Xoe Ë`mVyZ XoVm Ambm.
ghembo` H«$sS>m§_wio emar[aH$ ^oXmMm AS>ga Ioim_Ü`o AmT>iyZ Ambm Zmhr. AmnwbH$s, {Oìhmim gmo~VM ñnY}Mr {OÔ _wbm-_wbt_Ü`o
AmT>iyZ Ambr.
gm§ñH¥${VH$ H$m`©H«$_mÀ`m Am`moOZm_wio {ZH$mon ZmVog§~§YmV MmbZm {_imbr. G_mZ g§Yr eãXmVyZ H¥$VrV CVa{dVm Ambr.
Aem àH$mao am~{dboë`m {d{dY CnH«$_m_wio qbJ^md g_mZVm OS>UKS>U, {dÚmÏ`mª_Ü`o éO{dÊ`mg _XV Pmbr. _wbm-_wbtZm EH$Ì
g_mZ nmVirda AmUVm Ambo.
g_mamon
CnH«$_mVyZ _wbm-_wbt_Ü`o g_mZVoMm {dMma Am{U H¥$VrMr gm§JS> ^mbVm Ambr. Ë`m§À`m_Ü`o nañna {dídmgmMo dmVmdaZ V`ma H$éZ
Ë`m§Zr ghH$m`m©Zo H$m_ H$aÊ`mg {eŠgmdo `m àH$maMo OrdZ H$m¡eë` d _yë`{ejU XoVm Ambo.
g§X^© J«§W
1. '_rZm-amOy _§M' _mJ©Xe©Z nwpñVH$m
2. _hmamï´> amÁ` e¡j{UH$ g§emoYZ d à{ejU n[afX, nyUo- 30
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à{e{jV {ejH$m§_Ü`o H$mhr d¡`{º$H$, gm_m{OH$ _yë`o {dH$gZ H$m`©H«$_mMr
n[aUm_H$maH$Vm VnmgUo
boIH$: S>m°. ^yfU H${S>©bo1 Am{U gwlr. {H$Vu {MÎmo2

1 àmMm`©, Ho$.Ho$.dmK ~r.ES²>. H$m°boO, Zm{eH$, _hmamï´>, _mo.: 7720015805, B-_ob: bvkardile@kkvagh.edu.in
2 nrEM. S>r. ñH$m°ba, {S>nmQ>©_|Q> Am°\$ Eg.EZ.S>r.Q>r., nyUo, _mo.: 7722009220, B-_ob: kirtichitte82@gmail.com

gmam§e
àmMrZ H$mbI§S>mnmgyZ ^maVr` g§ñH$¥Vr hr A{Ib OmJ{VH$ n[an«oú`m_Ü`o ñdV…Mo doJionU OnyZ AgUmar loîR>V_ ZmJar g§ñH¥$Vr Amho.
^maVr` g§ñH¥$Vr, kmZ, gm{hË`, H$bm, àWm, n§anam, [aVr[admO EH$m {nT>rH$Sy>Z Xþgè`m {nT>rbm g§H«${_V hmoV hmoVo. Aer g§ñH¥$Vr
bm^Umam ^maV hm Cƒ CXmËV _yë`m§Zr ^mabobm Amho. _mÌ Am¡Úmo{JH$ H«$m§VrZ§Va OmJ{VH$ g§X^© ~XbyZ AmYw{ZH$sH$aUmMo dmao dmhÿ
bmJbo. AmYw{ZH$sH$aUm_Ü`o "Zdo Vo hdo ' hr _mZ{gH$Vm V`ma hmoD$ bmJbr. XiUdiU d g§àofU joÌmVrb H«$m§Vr_wio OJ Odi Ambo
Zìho Va Vo IoS>o ~Zbo Am{U g§ñH¥$Vr g§H$a dmTy> bmJbm. n[aUm_ ñdén _yë` g§Kf© {Z_m©U Pmbm. Am{U nan§amJV _yë`o Xþæ`_ hmoD$Z _yë`
èhmg hmoD$ bmJbm.
H$mhr dfm©§nwdu _hmamîQ´> emgZmZo emim§À`m doimnÌH$m_Ü`o _yë` {ejUmMo Vmg bmdbo _mÌ _yë` {ejUmMm Vmg KoVë`mZo _yë`o {dH${gV
hmoVmVM ho {VVHo$go nQ>Umao Zmhr. gmh{OH$M _yë`o {ejUmMo Vmg embo` {ejUmVyZ aX²X~mVb Pmbo. _wimV _yë`o hr AmXem©VyZ g§H«${_V
hmoVmV. EH$m {nT>rMo AZwH$aU Xþgar {nT>r H$aVo. _mÌ Am¡Úmo{JH$ H«$m§VrZ§Va CËnmXZ joÌm_Ü`o Oo H$mhr à§MS> ~Xb Pmbo `m_yio gm_m{OH$ d
ì`mdgm{`H$ ~Xbhr Pmbo. Ë`mVyZ \$w$agV d \$w$agVrÀ`m H$mimVrb {ejU ~mX Pmbo Am{U OrdZ g§Kf© C^m am{hbm. åhUyZ _yë` Oa
éOdm`Mr AgVrb Va _wbm§g_moa AmXe© {Z_m©U Ho$bo nm{hOoV. _mÌ AmXemªMr g§»`m gr{_V amhVo Voìhm AmOÀ`m {ejUmV _yb XaamoOMo
8 Vmg emioV ì`VrV H$aVo. åhUwZ hr O~m~Xmar AmVm emioda n`m©`mZo {ejH$m§À`m Im§X²`mda `odyZ nS>bobr Amho.
_yë` g§ñH$mamÀ`m d _yë` {dH$gZ H$m`©H«$_mMo [ejH$ ho EH$ _wb^yV A§J Amho Am{U Ë`mbm hr O~m~Xmar {ñdH$mamdrM bmJVo. Iao Va nydu
åhUV {ejH$ OÝ_mbm `mdm bmJVmo. _mÌ AmOÀ`m H$mimV {ejH$ KS>{dÊ`mMo H$m`© {ejH$ à{ejU g§ñWm§ H$aVmV. Aem g§ñWm§VwZ
{ejH$m§Mr EH$ \$$m¡OM ~mhoa nS>V Amho. _mÌ ho gd© {ejH$ _yë` g§ñH$marV AmhoV qH$dm H$go? AmOÀ`m H$mimVrb {ejH$m§_Ü`o _yë`o d
_yë`m§Mr OmUrd d Vr _yë`o {dÚmÏ`m§©da {~~§{dÊ`mMr _mZ{gH$Vm ñdV…À`m dV©ZmVyZ, {dMma§mVyZ, Cƒma§mVyZ OmUdVo H$m? Ë`m§Zr
gm{hË`mÀ`m _mÜ`_mVyZ _ybm§da _yë`o éOdmdrV `mgmR>r Ë`m§Zm Ë`m nÜXVrMo _mJ©Xe©Z H$éZ H$mì`mVyZ _yë`o H$er éOdmdrV? H$mì`mMm
AW© H$gm bmdmdm d Zo_H$m ^a H$emda Úmdm Ë`m g§X^m©V g§emoYH$m§Zr gr.~r.Eg.B© d Eg.Eg.gr À`m B§J«Or _mÜ`_m§À`m emioVrb
{ejH$m§Zm nyd© MmMUr KoD$Z Ë`m§À`mVrb _yë`OmUrdm§Mm emoY KoVbm OmB©b Z§Va Ë`m§À`mgmR>r H$mì`mVyZ _yë` {dH$gZmMm H$m`©H«$_
am~{dÊ`mV `oB©b `mgmR>r Hw$gw_mJ«Om§À`m H${dVm§Mm Cn`moJ H$ê$Z _yë` éO{dÊ`mgmR>r Ë`m H$em ghmæ`^yV R>aVrb `m ÑîQ>rZo AÜ``Z
AZw^d XodyZ Ë`mZ§Va Ë`m§Mr nwÝhm CËVa MmMUr KodyZ H$m`©H«$_mMr Cn`wºVm, n[aUm_H$maH$Vm Aä`mgbr OmB©b. H$maU AmO _amR>r
g§ñH¥$VrV dmT>Um-`m _wbm§Mo {ejU B§J«Or _mÜ`_m§À`m emioV Ooìhm hmooVo Voìhm KamVrb _amR>r ^m{fH$ dmVmdaU d embo` B§J«Or
dmVdaUm_yio _wbm§_Ü`o _mZ{gH$ g§Kf© {Z_m©U hmoV§mZm {XgyZ `oVmo. hm g§Kf© d `mVyZ {Z_m©U hmoUmar n[apñWVr `m§Mr O~m~Xmar {ejH$m§À`m
Im§§X`m§da `odyZ nS>Vo. åhUyZ g§emoYH$ ho {ejH$ à{ejU joÌmVrb Agë`m_wio Ë`m§Zr hr n[aUm_H$maH$Vm Aä`mgyZ {ZîH$f© Aä`mgm`Mo
hm `m g§emoYZ boImMm CX²Xoe Amho. VgoM gm{hË` qH$dm Amím` H$em nÜXVrZo _m§S>bm Va _yë` g§ñH$mamg Cn`wº R>é eHo$b `mMmhr
{dMma `m_mJo Amho.
~rOg§km: à{e{jV {ejH$, _yë` {dH$gZ H$m`©H«$_, H$m`©H«$_mMr n[aUm_H$maH$Vm
g_ñ`oVrb g§~moYmÀ`m H$m`m©Ë_H$ ì`m»`m
1. à{e[jV {ejH$… Oo {ejH$ ~r.ES>. Am{U S>r.ES>. nXdr àmá H$éZ Ho$.Ho$. dmK {ejU g§ñWoÀ`m B§J«Or _mÜ`_mÀ`m emim§_Ü`o
H$m`©aV AmhoV.
2. d¡`pºH$ _yë`o… ì`ºr g_mOmV dmJV Agbr Var {VÀ`m ì`pº_ËËdmMm nm`m d¡`pºH$ "ñd' AWm©V AmË_^md `m KQ>H$mZoM ~Zbobm
AgVmo. H$maU ì`pº_Ü`o A§J^yV Am{U g§nm{XV JwUm§Mm A^md Agob Va Ë`mMo g_mOmVrb ñWmZ H$YrM Cƒ nXmbm OmD$ eH$V Zmhr.
åhUyZM gË`mÀ`m pñWV ^mdmbm ì`pº_ËËdmMm Jm^m qH$dm H|$Ð Ago åhUVmV. Ë`mÀ`m ^modVr ì`pº_ËËdmMm Jmo\$$ {dUbm OmV AgVmo.
`mgmR>r ì`ºrÀ`m CnOV qH$dm AZwd§m[§eH$ JwUm§Zm g§ñH$mamMr d {ejUmMr OmoS> {_iyZ Ë`mMm CËV_ {dH$mg hmoUo JaOoMo AgVo. ho dV©Z
ñd¡a qH$dm newdV hmoD$ Z`o `mgmR>r Oo _yë` g§ñH$ma Ho$bo OmVmV, Ë`m§Zm d¡`pºH$ _yë`o Ago åhUVmV.
3. gm_m{OH$ _yë`o… _mZdr OrdZmMm \$ma _moR>m ^mJ Hw$Qy>§~, OmV, Y_©, J«m_ Am{U Xoe BË`mXr àH$maÀ`m g_mO g§nH$m©V ì`VrV hmoVmo.
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g_yh àd¥ËVr hr CnOV ghO àd¥ËVr Amho Am{U g_yhmV am{hë`m_wio ì`pºMo ajU hmoVo, AmË_{dídmg dmT>Vmo. EdT>oM Zìho Va ì`pºÀ`m
H$V¥Ë©ËdmMm gdm}ƒ A{dîH$ma \$º gm_m{OH$ Am§Va{H«$`m§_wioM KSy>Z `oVmo. gm_m{OH$ godoVyZ ì`ºrMm AmË_m{dîH$ma nyU©Ëdmg OmVmo. `m
ÑîQ>rZo ì`ºrÀmo g_yh dV©ZmgmR>r Amdí`H$ AgUmè`m _yë`m§Zm gm_m{OH$ _yë`o åhUVmV.
4. H$mì`g§J«h… H$dr Hw$gw_mJ«Om§Zr Á`m AZoH${dY H${dVm Ho$boë`m AmhoV Ë`mn¡H$s R>am{dH$ g§»`oZo H${dVm EH$Ì H$éZ Ë`m§Zm
H$mì`g§J«h Ago åhQ>bo Amho d Vo R>am{dH$ H$mimZo à{gÜX Pmbobo AmhoV. Ë`mn¡H$s "{demIm', 'OrdZbhar' ho XmoZ H$mì`g§J«h
AmhoV.
5. n[aUm_H$maH$Vm… H$mì`g§J«h§mMo dmMZ Am{U _ZZ Ho$ë`mZ§Va Ë`m _yë`§m{df`rMo AmH$bZ Pmboë`m {ejH$§mÀ`m g§»`m§_Ü`o
nyd©MmMUrÀ`m _mZmZo, CËVa MmMUr_Ü`o Amboë`m dmT>rMr gmW©H$Vm R>adUo.
àñVmdZm
àmMrZ H$mbI§S>mnmgyZ ^maVr` g§ñH¥$Vr hr A{Ib OmJ{VH$ n[ano«ú`m_Ü`o ñdV…Mo doJionU OnyZ AgUmar loîR>V_ ZmJar g§ñH¥$Vr Amho.
Aer g§ñH¥$Vr bm^Umam ^maV hm Cƒ, CXmËV _yë`m§Zr ^mabobm Amho. _mÌ Am¡Úmo{JH H«$m§{VZ§Va AmYw{ZH$sH$aUmÀ`m H$mimV Zdo Vo hdo
Aer _mZ{gH$Vm V`ma hmoD$ bmJbr. XiUdiU d g§àofU joÌmÀ`m H«$m§Vr_wio OJ Odi Ambo Am{U g§ñH¥$Vrg§H$a dmTy> bmJbm. na§namJV
_yë` Xþæ`_ hmoD$Z _yë` èhmg hmoD$ bmJbm. H$mhr dfm©nydu _hmamîQ´> emgZmZo emioÀ`m doimnÌH$mV _yë` {ejUmMo Vmg bmdbo. _mÌ _yë`
{ejUmMm Vmg KoVë`mZo _yë` {dH$grV hmoVmVM ho {VVHo$go nQ>Umao Zmhr. gmh[OH$M _yë` {ejUmMo Vmg embo` {ejUmVyZ aÔ Pmbo.
_wimV _yë`o hr AmXem§©VyZ g§H«${_V hmoVmV. EH$m {nT>rMo AZwH$aU Xÿgar {nT>r H$aVo. _mÌ Am¡Úmo{JH$ H«$m§VrZ§Va CËnmXZ joÌm_Ü`o Oo H$mhr
àM§S> ~Xb Pmbm `m_yio gm_m{OH$ d ì`mdgm{`H$ ~Xbhr PmboV. Ë`mVyZ \$w$agV d \$w$agVrÀ`m H$mimVrb {ejU ~mX Pmbo. Am{U
OrdZ g§Kîm© C^m am{hbm. åhUyZ _yë`o Oa éOdm`Mr AgVrb Va Ë`m§À`m g_moa AmXe© {Z_m©U Ho$bo nm{hOoV. _mÌ AmXemªMr g§»`m gr{_V
amhVo Voìhm AmOÀ`m {ejUmV _yb XaamoOMo 8 Vmg emioV ì`VrV H$aVo Voìhm hr O~m~Xmar AmVm emioda n`m©`mZo {ejH$m§À`m Im§Úmda
`oD$Z nS>bobr Amho.
Iao Va nydu åhUV {ejH$ OÝ_mbm `mdm bmJVmo. _mÌ AmOÀ`m H$mimV {ejH$ KS>{dÊ`mMo H$m`© {ejH$ à{ejU g§ñWm H$aVm§V. Aem
g§ñWmVyZ {ejH$m§Mr EH$ \$$m¡OM ~mhoa nS>V Amho. _mÌ ho gd© {ejH$ _yë` g§ñH$marV Amho qH$dm H$go? AmOÀ`m H$mimVrb {ejH$m§_Ü`o
_yë`o d _yë`m§Mr OmUrd d Vr _yë`o {dÚmÏ`mªda q~~{dÊ`mMr _mZ{gH$Vm ñdV…À`m dV©ZmVyZ, {dMmam§VyZ, Cƒmam§VyZ OmUdVo H$m? Ë`m§Zr
gm{hË`mÀ`m _mÜ`_mVyZ _wbm§da _yë`o éOdmdrV `mgmR>r Ë`m§Zm Ë`mnÜXVrMo _mJ©Xe©Z H$éZ H$mì`mVyZ _yë`o H$er éOdmdrV, H$mì`mMm
AW© H$gm bmdmdm, Zo_H$m ^a H$emda Úmdm, h²`m ~m~tMm {dMma H$aUo AmO H«$_àmá R>aV Amho.
g_ñ`oMo {dYmZ… Zm{eH$ ehamVrb gr.~r.Eg.B©. d Eg.Eg.gr. Aä`mgH«$_mÀ`m B§J«Or _mÜ`_mÀ`m emim§Vrb {ejH$m§Zm Oa H${d
Hw$gw_mJ«Om§À`m àoaH$ Am{U _yë`g§dY©H$ H${dVm§Mo dmMZ, qMVZ Am{U _ZZ H$amd`mg bmdbo Va Ë`m§À`mVrb _yë`Om{Udm àJV hmoVmV,
dmT>VmV qH$dm {dH${gV hmoVmV H$m? `m g_ñ`oMm àmË`{jH$ à`moJ§mÛmao emoY KoD$Z Ë`mAmYmao {ejH$m§V _yë`m§Mr {dH${gV OmUrd {Z_m©U
hmoD$Z AÜ`mnZ H$aVm§Zm {dÚmÏ`mª_Ü`o _yë`o g§H«${_V H$aÊ`mgmR>r Cnm` `moOZm gyM{dUo.
g§emoYZmMr JaO d _hËd
AmOÀ`m H$mimV ZdZdrZ V§ÌkmZmMm _mZdr {nT>rda n[aUm_ hmoVm§Zm {XgyZ `oVmo. OJm_Ü`o B©boŠQ´>m°{ZŠg Am{U _w{ÐV$ _mÜ`_o Yw_mHy$i
KmbV AgVm§Zm Ho$di {ejUmVyZ _mUyg KS>Vmo Am{U g_mO ~XbVmo Agm Xmdm H$aUo \$$mob R>aob._mUwg hm ^moJdmXmMm ~ir R>é
bmJbobm Amho. XaamoOÀ`m dV©_mZnÌm§_Ü`o ~bmËH$ma, {dZ`^§J, Mmoar, XamoS>o, IyZ `m§À`m d¥ËVm§H$ZmH$S>o bj Z XoÊ`mBVnV _mZdr _Z
{ZJaJÅ> Pmbobo Amho. `wdm {nT>r ì`gZmYrZVoH$S>o OmVo Amho. ^«îQ>mMma, H$mim n¡gm, n`m©daUmMr hmUr `m§gma»`m AZoH$ Ádb§V g_ñ`m
CØ^dV AmhoV. Ë`m_wio AmO Iè`m AWm©Zo {dMma H$aÊ`mMr JaO ^mgVo Amho. _mZdVoMr OmUrd hr H$_rèh$_r hmoV Mmbbobr Amho.
Ë`m_wio Aem n[apñWVrV Ho$di {ejU XoD$Z MmbUma Zmhr, Va Ë`m {ejUmbm _yë` {ejUmMr OmoS> Úmdr bmJob. _yë`m{YîQ>rV
{ejUmZoM g_mO qhgmMma_yº, J¡aì`dhma_wº , ^«îQ>mMma_yº, H$mim~mOma_yº H$aVm `oD$ eHo$b. _yë`m{YpîR>V {ejUm_Ü`o _yë`m§Mo EH$
_hËËdmMo CJ_ñWmZ åhUOo gm{hË` hmo`. H$mì`, ZmQ>H$, H$Wm, H$mX§~ar d b{bV JÚ ho gm{hË`àH$mamV `oVmV. `mVrb H$mì` åhUOo
_mZdr OrdZmdarb ^mî` hmo`. Ë`m_wio `m g§emoYZmgmR>r H$dr Hw$gw_mJ«Om§À`m H$mì`mMm {ejU dm _yë`{ejUmgmR>r OmUrdnyd©H$ {ZdS>
Ho$bobr Amho.
`m g§emoYZm_wio gm{hË`mH$S>o _yë`m§À`m AZwf§JmZo nmhÊ`mMm Ñ[îQH$moZ V`ma H$aVm `oD$ eHo$b. `m H${dVm§À`m _mÜ`_mVyZ {dÚmÏ`mªda
Ë`m§À`m gd`r§da {ZpíMVM _yë`g§ñH$ma H$aVm `oD$ eH$VmV. AmOÀ`m g_mOmV _yë`{dhrZVo_wio {Z_m©U Pmboë`m g_ñ`m gmoSdÊ`mgmR>r
Cnm` gmnSy> eH$VmV. EdT>oM Zìho Va Ë`m CØdyM Z`o ømgmR>r Ë`m§Zm à{V~§Y `moOÊ`mMo, H$m_hr h`m H${dVm§_wio hmoD$ eH$Vo. g_mOmVrb
AË`mMma, ^«îQ>mMma `m§Zm ZîQ> H$aÊ`mgmR>r d EH$ Mm§Jbr {nT>r KS>{dÊ`mgmR>r, Mm§Jbm g_mO V`ma H$aÊ`mgmR>r gXa g§emoYZmMo _hËËd
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ñnîQ> hmoVo.
g§emoYZmMr C{ÔîQ>o
1. à{e{jV {ejH$m§V d¡`{º$H$ _yë` OmUrdm§Mm emoY KoUo.
2. à{e{jV {ejH$m§V gm_m{OH$ _yë` OmUrdm§Mm emoY KoUo.
3. gm[hË` àH$mamn¡H$s ñ\$yVuXm`r H$mì`g§J«h§mÛmao dmMZ Am{U _ZZmZo {ejH$§mV _yë`mMr OmUrd dmT>Vo H$m? h²`mMm emoY KoUo.
4. Aja dmL_`m_wio _yë`m§À`m OmUrdm§V dmT> hmoVo H$m? `mMm emoY KoUo.
g§emoYZmMr ì`már d _`m©Xm
1. Hw$gw_mJ«Om§Àmo AZoH$ H$mì`g§J«h CnbãY AmhoV.
2. Ho$.Ho$. dmK {ejU g§ñWoVrb CnbãY {ejH$m§Mr g§»`m hr Odinmg 1 hOma EdT>r Amho.
3. Zoh_rMo H$m_ gm§^miyZ {_iUmam doi H$_rM Amho. Ho$di Hy$gw_mJ«Om§À`m "{demIm' d "OrdZbhar' h`m XmoZ H$mì`g§J«h§mMo
{ejH$m§Zm dmMZ d _ZZ H$am`bm bmdUo Am{U Ë`m§À`m Amboë`m AS>MUr (dmÀ`mW©, J{^©V AW© g_OyZ KoUo) g_OyZ KodyZ
à`moOH$m§Zr doimodoir _mJ©Xe©Z Ho$bo.
_`m©©Xm
1. Hwgw_mJ«Om§À`m AZoH$ H$mì`g§J«hm§n¡H$s XmoZM H$mì`g§J«hm§Mm g_mdoe g§emoYZmgmR>r Ho$bobm Amho.
2. Ho$.Ho$. dmK {ejU g§ñWoVrb CnbãY {ejH$m§Mr g§»`m hr Odinmg 1 hOma EdT>r Amho. àñVwV g§emoYZmgmR>r g§emoYH$m§Zr 10
{ejH$m§Mr {ZdS> ghoVyH$ Ho$bobr Amho.
3. Hw$gw_mJ«Om§À`m "{demIm' d "OrdZbhar' h²`m XmoZ H$mì`g§J«hm§Mm g§emoYH$m§Zr g§emoYZmgmR>r {dMma Ho$bobm
Amho.
g§emoYZmMr J¥{hVHo$
1. {ejU ho OrdZ_yë`o {Z_m©U H$aÊ`mMo _hËËdnyU© gmÜmZ Amho.
2. ì`ºrMo ì`pº_ËËd _yë`§mÀ`m AmMaUmdéZ R>aVo.
3. {ejH$ ho _ybm§_Ü`o _yë` g§H«${_V H$aÊ`mMo H$m_ Mm§Jë`m àH$mao H$é eH$VmV.
4. Mm[aÍ` {Z{_©VrgmR>r d¡`pºH$ _yë`o AmMaUmV AgUo AË`mdí`H$ AgVo.
5. gm_m{OH$ _yë`m§À`m AmMaUm_yio ì`pºMr g_mOmVrb nX qH$dm qH$_V R>aVo.
g§emoYZ n[aH$ënZm
à{ejH$m§Mm H$mì`g§J«hm§À`m Aä`mgmVyZ d¡`{º$H$ Am{U gm_m{OH$ _yë`§mÀ`m Om[Udm§V {dH$mg KSy>Z `oVmo.
g§~§{YV g§emoYZmMm AmT>mdm
1. \$o$JS>o, Zr.am. (nrEM.S>r., {ejUemñÌ, A_amdVr {dÚmnrR>, 2002)""gmZo JwéOtÀ`m AmË_M[aÌmË_H$ H$mX§~è`m§VyZ àH$Q>
hmoUmar _mZdr _yë`o d Ë`mÛmao {ejUmV g§H«${_V hmoD$ eH$Umar _mZdr _yë`o-EH$ {M{H$ËgH$ Aä`mg.''
2. _Ja, XmXmgmho~ nm§Sw>a§J (nrEM.S>r., {ejUemñÌ, gm{dÌr~mB© \$w$bo nwUo {dÚmnrR>, 2004) ""g§V VwH$mam_ _hmamOm§À`m
A^§JmVrb AZm¡nMm[aH$ _yë` {ejUmMm Aä`mg.''
3. n§{S>Vamd, dgwYm dmgwXod (nrEM.S>r., {ejUemñÌ, gm{dÌr~mB© \$w$bo nwUo {dÚmnrR>, 2003) ""g§V H$~ram§À`m Xmoh²`§mVyZ
à{Vq~~rV hmoUmè`m _yë`m{YîR>>rV AZm¡nMmarH$ {ejUmMm Aä`mg.''
4. no§S>Ho$, à{V^m gwYra (nrEM.S>r., {ejUemñÌ, ZmJnya {dÚmnrR>, 1993)""kmZoídarVrb e¡j{UH$ _yë` … EH$ AÜ``Z.''
g§emoYZ nÜXVr
Z_wZm
g§emoYH$m§Zr g§emoYZmgmR>r `mÑpÀN>H$ nÜXVrZo ghoVwH$ Z_wZm {ZdS> Ho$bobr Amho. Ë`mgmR>r Ho$.Ho$. dm¿m {ejU g§ñWoVrb 20 {ejH$m§Mr
ghoVwH$ nÜXVrZo {ZdS> Ho$bobr Amho.
gmYZo
1. g§emoYH$m§Zr àm`mo[JH$ nÜXVrZo g§emoYZ Ho$bobo Agë`m_wio nyd© MmMUr-CnMma-CËVaMmMUr `m§Mm Cn`moJ Ho$bobm Amho.
2. Hw$gw_mJ«Om§À`m H$mì`g§J«hm§n¡H$s "OrdZbhar' d "{demIm' h`m XmoZ H$mì`g§J«hm§Mm CnMma XoD$Z CËVa MmMUrZo _mnZ H$aÊ`mV
Ambo.
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3. g§emoYZmV nyd© MmMUr-CnMma-CËVa MmMUr `m§À`m AmYmao `oUmè`m A§H$m§déZ g§»`memñÌmMm Cn`moJ H$éZ g§emoYZmMr \$bl¥Vr
_mnÊ`mgmR>r g§»`memñÌr` n[a_mU Q>r-_yë`mMm Cn`moJ Ho$bobm Amho.
g§emoYZ nÜXVr
g§ñWoÀ`m gr.~r.Eg.B©. d Eg.Eg.gr. ~moS>m©À`m emim S>r.Or.nr. ZJa n[agamV AmhoV. `MÑpÀN>H$ nÜXVrZo H$mhr nwéf d H$mhr pñÌ`m§Mm
g_mdoe hmoVm. à{e{jV {ejH$m§Mm AZw^d 2 Vo 5 dfmªMm hmoVm. àW_ Hw$gw_mJ«OmÀ`m H${dVm§VyZ A{^ì`º Pmboë`m {dnyb _yë`m§n¡H$s 5
d¡`pºH$ d 5 gm_m{OH$ _yë`o {ZpíMV Ho$br. Ë`m§À`mda AmYmarV ì`dhm[aH$ àg§Jmer g§~§{YV Agm EH$ àíZ V`ma H$éZ 10 àíZm§Mr
nyd©MmMUr V`ma Ho$br. Vr MmMUr {ejH$m§Zm EH$Ì H$éZ 20 {_{ZQ>m§n`ªV gmoS>{dÊ`mg {Xbr. Ë`m§À`m CËVa§mÀ`m AmYmao H$moUVo _yë`
{H$Vr {ejH$m§V AmT>ibo Ë`mMr Zm|X Ho$br. Z§Va h²`m {ejH$m§Zm d¡`pºH$ Aä`mgmgmR>r Hw$gy_mJ«Om§Mo "{demIm' d "OrdZbhar'
H$mì`g§J«h dmMZ d _ZZ H$aÊ`mgmR>r XmoZ AmR>dS>²`m§gmR>r XoÊ`mV Ambo. H${dVoMm AW© d J{^©VmW© g_Obm Zmhr Va à`moOH$m§Zm ^oQy>Z
e§H$m g_mYmZ H$éZ ¿`mdo Ago {ejH$m§Zm gyM{dÊ`mV Ambo hmoVo. Ë`mZ§Va nyd©MmMUrVrbM _yë`o KoD$Z {ejH$m§Zr Aä`mgboë`m
H${dVm§À`m AmYmao Ë`mda CËVaMmMUrMo àË`oH$ _yë`mgmR>r EH$ h`mà_mUo 10 àíZ V`ma H$aÊ`mV Ambo. Ë`m AmYmao CËVaMmMUr 20
{_ZrQ>o Ë`m {ejH$m§Zm XoÊ`mV Ambr. nyd©MmMUrMo _Ü`_mZ d CËVa MmMUrMo _Ü`_mZ Ë`m§À`mVrb \$$aH$ H$mTy>Z Ë`mMr gmW©H$Vm
g§»`memñÌr` nÜXVrZo VnmgÊ`mV Ambr.
{ZîH$f©
nyd© d CÎma MmMUrÀ`m AmYmao _m{hVrMo {díbofU Ho$ë`mZ§Va nwT>rb {ZîH$f© àmßV Pmbo.
d¡`pºH$ _wë`m§gmR>r nyd©MmMUrMo _Ü`_mZ=5.8
d¡`{º$H$ _ë`m§gmR>r CËVaMmMUrMo _Ü`_mZ=9.2
d¡`{º$H$$ d gm_m{OH$ nyd©MmMUrMm g§`wº _Ü`_mZ=5.2
d¡`{º$H$$ d gm_m{OH$ CËVaMmMUrMm g§`wº _Ü`_mZ=3.8
d¡`{º$H$ _ë`m§gmR>r nyd©MmMUrMo à_mU {dMbZ=0.86
d¡`{º$H$ _wë`m§gmR>r CËVaMmMUrMo à_mU {dMbZ=1.44
gm_m{OH$ _wë`m§gmR>r nyd©MmMUrMo à_mU {dMbZ=0.67
gm_m{OH$ _wë`§m§gmR>r CËVaMmMUrMo à_mU {dMbZ=0.99
d¡`pºH$ _wë`m§gmR>r nyd©MmMUrMo g§`wº à_mU {dMbZ=0.76
gm_m{OH$ _wë`§mgmR>r CËVaMmMUrMo g§`wº à_mU {dMbZ=-1.24
d¡`pºH$ d gm_m{OH$ CËVaMmMUr d nyd© MmMUrÀ`m _Ü`_mZmVrb \$$aH$=3.8
_Ü`_mZmVrb \$$aH$mMr Ì¥wQ>r=0.3
Q>r-_yë`=12.60
AW©{Zd©MZ
hr {Xem§{H$V narH$ënZm Amho. h²`mMm AW© àJVr qH$dm namJVr h²`mn¡H$s EH$M JmoîQ> CËVa MmMUr_Ü`o KSy> eH$Vo. Ë`m_wio `oÏmo eyÝ`
J¥{hVH _mZm`Mo ZgVo. H$maU Ë`m_Ü`o àJVr qH$dm namJVr XmoÝhr ~mOybm hmoD eH$Vo Aemdoir t _yë` ho nyd©MmMUr d CËVaMmMUr_Yrb
\$$aH$mÀ`m {dídgZr`VogmR>r 0.05 ñVambm A{YH$ dOm 1.65 BVH$m `mdm bmJVmo. åhUOo í§m^amVrb 95 doim Vr JmoîQ> Iar AgVo, 5
doim \$$aH$mMr emídVr XoVm `oV Zmhr. VgoM {Xem§{H$V H$ënZm_Ü`o XmoZ _Ü`_mZmVrb \$$aH$mMm t JwUmoËVa A{YH$dOm 2.33 eVm§e
Ambo Va \$$aH$mMm ñVa 0.01 nmVirn`ªV OmVmo. åhUOo 100 n¡H$s 99 à`moJ§mV \$$aH$ hm h_Img AmT>iVmo. \$$º EH$mM ~m~VrV
\$$aH$mMr emídVr XoVm `oV Zmhr. VgoM {Xem§{H$V H$ënZ§m_Ü`o XmoZ _Ü`_mZmVrb \$$aH$mMm t JwUmoËVa A{YH$ dOm 2.33 eVm§e Ambo Va
\$$aH$mMm ñVa 0.01 nmVirn`ªV OmVmo. åhUOo 100 n¡H$s 99 à`moJ§mV \$$aH$ h_Img AmT>iVmo. \$$º EH$mM ~m~VrV \$$aH$mMr emídVr
XoVm `oV Zmhr. Voìhm \$$aH$mMr gmW©H$Vm R>a{dÊ`mgmR>r t JwUmoËVa 0.05 BVŠ`m nmVirn`ªV `mdo bmJVo VaM Vmo \$$aH$ d¡Y d {dídgZr`
R>aVmo Am{U \$$aH$mZo Oa 0.01 ñVa JmR>bm Va Vmo \$$aH$ A{Ve` gmW© d {dídgZr` _mZbm OmD$Z Odinmg 100% \$$aH$ AmhoM Ago
{ZpíMV gm§JVm `oVo. `oWo t JwUmoËVa ho 12.60 BVHo$ Ambobo Amho. Vo \$$aH$mÀ`m {dídgZr`VoMm A§{V_ ñVa Agboë`m 0.01
nmVirÀ`m t JwUmoËVa 2.33 eVm§e h²`mnojm {H$VrVar OmñV Amho. Ë`m_wio Amåhmbm {_imbobm \$$aH$ hm 100% d¡Y Am{U {dídgZr`
Amho Ago h_Img åhUVm `oB©b Am{U h²`mdéZ "{demIm' d "OrdZbhar' `m g§J«hm§Vrb H${dVm§Mo dmMZ Ho$ë`m_wio _mÜ`{_H$
{ejH$m§À`m Amåhr {ZpíMV Ho$boë`m _yë`m{df`rÀ`m OmUrd§mV {ZpíMV ^a nS>br, àJVr Pmbr Am{U Ë`mMm Cn`moJ Ë`m§À`m
AÜ`mnZm_Ü`o n[adV©Z hmoD$Z Vo _wbm§Zm {ZpíMVM Mm§Jë`màH$mao _yë`{ejU XoD$ eH$Vrb h²`mMr Amåhmbm ImÌr Amho.
{ZîH$f©
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{ejH$m§À`m _yë`{df`H$ Om[Udm Oa dmT>dm`À`m AgVrb Va _yë` g_¥ÜX gm{hË` {ejH$m§Zr dmMbo nm{hOo, Aä`mgbo nm{hOo. Ë`mMo
qMVZ, _ZZ H$éZ Ë`mVrb _yë`m§Mm emoY KoVbm nm{hOo. Amnë`m n[aUm_H$maH$ AÜ`mnZmÛmao _wbm§_Ü`o Vr _yë`o g§H«${_V$ H$aÊ`mMm à`ËZ
Ho$bm nm{hOo. VaM Iao _yë`{ejU _ybm§Zm {_iy eHo$b. VgoM {ejH$m§Zr hr _yë`o Amnë`m AmMaUmV AmUyZ ""~mobo V¡gm Mmbo / Ë`mMr
d§Xmdr nmD$bo'' ho g§VH$dr VwH$mam_m§Mo dMZ gmW© Ho$bo nm{hOo.
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ABSTRACT
Human values contribute to human rights and human development. This concept is gradually
developing and strongly associated with educational values, social values, moral values, political
values, geographical values, etc.. Many thinkers have given their thoughts for developing and
implementing human values. Human Values can be implemented both by formal and non-formal
educational approaches. Curricular engagement is one of the formal way to inculcate human
values. In curricular engagement, society and school want to give benefits to each other. Curricular
engagement is a two-way charitable process that fills a gap between school and society. School and
society are universal institutions that maintain our culture, values, norms, and responsibilities. If the
society provides the students and culture and resources to the school, then it is responsibility of
school to give back an active, responsive citizen to the society. School and society have to follow
some environmental rules that support universal human values. Values cannot be taught, but as
teachers and representatives of the society we can create the environment for students to
individually accept and follow the values.
There are many strategies and ways through which universal human values can be inculcated
among students in the education system, and curricular engagement is one of them. Under this
study, researchers would find out the geographical human values with reference to review of
research in Geography subject, which is also related to human values. In this paper, researchers
would try to find out the curricular engagement-based content that is also related to human
geography from 8th standard Geography textbook. The reflection of selected geographical human
values would be check from the analyzed content. For the purpose of this study, documentary
analysis method and the researchers made the check list used. Suitable statistics were used and
conclusions were drawn as per the objectives.
Keywords: Universal Human values, Curricular Engagement, Human Geography, Geographical
Human Values.
Introduction
Values cannot be taught like a subject-teaching. They can only be inculcated through the situations
deliberately planned while teaching various subjects. The teaching of Geography as a subject must
emphasize the values of oneness, interdependence of countries, unity in diversity, responsibilities
towards environment, urgency of preserving natural habitats, and respect and love for the flora and
fauna. We cannot teach the values but surely can create an environment for learning values.
Human values are closely related to human life. And Geography is one of the subjects that helps to
create an environment for understanding human values.
Human Geography
Human Geography is a branch of Geography that focuses on the study of patterns and processes
that shape the human society. It also places emphasis on the human being, natural resources,
physical resources, resources' uses, living style, lifestyle, and specific culture.
Geographical Human Values: Environmental awareness, scientific attitude, sensations, culture
awareness, respect to culture, friendliness, communication, active listening, active citizenship,
responsive citizen, meditation, alternative solution, resource awareness, location awareness,
dependent attitude, individual freedom, association, supplier attitude, sensation with globalization,
good communication, etc. These geographical human values are identified with reference to
research review and discussion with guide and experts.
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Selected Geographical Human Values by the Researchers: The following human values are
selected by researcher: environmental awareness, culture awareness, respect to culture, scientific
attitude, friendliness, active citizenship, responsive citizen, dependent attitude, location
awareness, association, sensation with globalization, individual freedom, good communication.
These human values are selected for identification of their reflection through curricular engagement
which gives support to human values.
Curricular Engagement

Curricular engagement is a two-way charitable process that wants to give and take knowledge as
well as provide social responsiveness among students. It is engagement of the students in the
society. It is knowledge, experiences, and responsibilities in a taking and giving process.
Need of the Study
Students are a key for future development of the nation. A student's whole development includes
their academic, emotional, behavioral, and physical achievement. There is a need to give right
guidance to the students for their skill expansion, knowledge building, higher order thinking,
decision making, problem solving, understanding responsibilities etc. Human values provide
support to us to make a human being and live a happy life.
Statement of the Research
Reflection of Geographical Human Values through Curricular Engagement
Objectives of the Study
1. To identify the geographical human values
2. To select the geographical human values for documentary analysis.
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3. To select the human geography content based on curricular engagement.
4. To analyze the selected content based on curricular engagement.
5. To identify the teachers' and students' roles to inculcate geographical human values through
analysis of content.
6. To identify the reflected geographical human values through the analysis of content.
Delimitations of the Study
1. This study is limited to VIII standard Geography textbook.
2. This study is limited to 'Human Geography' unit from VIII standard Geography textbook.
3. This study is limited to three sub-units from VIII standard Geography textbook.
4. This study is limited to researcher selected content based on curricular engagement.
5. This study is limited to thirteen (13) geographical human values from selected content based on
curricular engagement.
Procedure of the Study
I. Identification of Geographical Human Values
Researcher selects the geographical human values with the help of review of related literature &
researches and discussion with the guide and experts.
II. Selection of Geographical Human Values
Researcher selects the geographical human values those support to curricular engagement
term.
III. Selection of Human Geography Content Based on Curricular Engagement
Researcher selects the content based on curricular engagement under selected human
geography with the help of review of related literature & researches and discussion with the
guide and experts.
IV. Analysis of Selected Content
Researcher analyzes the selected content based on curricular engagement under selected
human geography with the help of review of related literature & researches and discussion with
the guide and experts.
V. Identification of teachers and students role to inculcate Human Values through analysis
of content.
Researcher identify teachers' and students' roles to inculcate human values through analysis of
content based on curricular engagement with the help of review of related literature &
researches and discussion with the guide and experts.
VI. Identification of Reflected Geographical Human Values Through Analyzed Content
Researcher identifies reflected geographical human values in selected content based on
curricular engagement with the help of researcher-made checklist, review of related literature &
researches, and discussion with the guide and experts.
Research Methodology
Research Method
Descriptive research method was used to collect information from VIII standard Geography
textbook. Documentary analyses were done qualitatively.
Tool for Data Collection
To identify the reflection of selected geographical human values with reference to curricular
engagement, the researcher developed a checklist for documentary analysis.
Statistical Technique
The collected data was analyzed through suitable statistical technique for which frequency was
used.
Analysis of Data
Reflected geographical human values with the reference to curricular engagement in human
geography from VIII standard Geography textbook is as follows:
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Observation & Interpretation
1. Frequencies of reflected Geographical Human Values in Unit No.1 Avakash Bharari in
Communication content is 9 and Sky pollution is 5.
2. Frequencies of reflected Geographical Human Values in Unit No.3 Field work and Report
writing is 11.
3. Frequencies of reflected Geographical Human Values in Unit No.11 Human and Natural
Environment in Cultural environment content is 7 and Environment balance content is 9.
Interpretation: From above table No.1, it is interpreted that reflection of Geographical Human
Values in Unit no.3 Field work and Report writing is more than that of other selected contents of
the units.
Conclusion and Discussion
With reference to the analysis of study it is found that:
1. For objective No.1. it identifies the geographical human values are environmental awareness,
scientific attitude, sensations, culture awareness, respect to culture, friendliness,
communication, active listening, active citizenship, responsive citizen, meditation, alternative
solution, resource awareness, location awareness, dependent attitude, individual freedom,
association, supplier attitude, sensation with globalization, good communication.(Source:
Anoop Nayak and Alex Jeffrey, National Geography Standard and Rod Gerber and Michale
Williams. Geography, Culture and Education)
2. For objective No.2., it selects the thirteen geographical human values are environmental
awareness, culture awareness, respect to culture, scientific attitude, friendliness, active
citizenship, responsive citizen, dependent attitude, location awareness, association, sensation
with globalization, individual freedom, good communication. These human values are selected
for identification of their reflection. (Source: Anoop Nayak and Alex Jeffrey, National Geography
Standard, Rod Gerber and Michale Williams. Geography, Culture and Education and
Geographical Education: How Human-Environment-Society Processes Work.)
3. For objective No.3., it selects the human geography content based on curricular engagement
are communication, sky pollution, pre-planning, questionnaire, report writing, cultural,
environment, environment balance.(Source: Carnegie Foundation Elective Community
Engagement Classification)
4. For objectives No.4, it analyzes the selected content based on curricular engagement. (Source:
Carnegie Foundation Elective Community Engagement Classification)
5. For objectives No.4 and 5, it identifies the teachers' and students' roles to inculcate geographical
human values through analysis of content. (Source : Teacher Training University, state of vaud,
Lausanne, Switzerland. Geographical Education: How Human-Environment-Society
Processes Work and National Geography Standard)
6. For objectives No.6, it identifies the reflection of geographical human values through the
analyzed content based on curricular engagement and it is concluded that: a) Field work and
report writing unit frequency is higher than other units; and b) cultural environment frequency is
less than other units. There is a need to give emphasis on practices of culture awarness.
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ñWmZr` ZJanm{bHo$À`m àmW{_H$ emioÀ`m {dÚmÏ`mªnwT>rb AmìhmZo Am{U _yë`m§g§~§Yr
Aä`mg
boIH$: lr. g§J«m_ gnH$mi
àmoJ«m_ gwnadm`Pa, ~hmB© AH$mX_r, nm§MJUr

gmam§e
_mZdr _yë`o hr g§nyU© _mZdOmVrbm AmYmañV§^ AmhoV. `mM _yë`m§Mr OmonmgZm d gamd _mUgmMo Mm[aÍ` KS>{dVmV. `m JmoîQ>rbm bhmZ
_wbo d d`mod¥Õ H$moUrhr AndmX Zmhr. _yë`m{Yð>rV g§ñH$ma àW_ Hw$Qw>§~mV Am{U Z§Va emioV hmoV AgVmV Am{U Ë`m§Mm ^m¡{VH$ d
AÜ`mpË_H$ {dH$mg KS>V OmVmo, hr Ano{jV n[apñWVr Amho. dmñVdmV `oZ-Ho$Z àH$mao Aä`mgH«$_ nyU© H$aUo, Amnë`m {df`mMm {ZH$mb
OmñVrV OmñV bmdÊ`mMm à`ËZ H$aUo `m Jmoï>tdaM A{YH$ ^a {Xbobm AmT>iVmo. Mm§Jë`m gd`r, _yë`o, VËdo `m Jmoï>r n[anmR>mn`ªVM
gr{_V amhÿZ OmVmV. `m XmoÝhr {R>H$mUr àË`oH$ _wbmbm Á`m àH$maMo dmVmdaU {_iVo Ë`mà_mUoM Ë`mÀ`m AmMma-{dMmam§V ~Xb KS>V
AgVmV. Ë`m_wio `m XmoÝhr àH$maÀ`m dmVmdaUmV bhmZ _wbm§Zm Mm§Jbo {ejU {_iUo d Ë`m§À`mV d¡pídH$ _mZdr _yë`m§Mr éOdUyH$ hmoUo
hr gÜ`m H$mimMr JaO ~Zbobr Amho. `m Ñï>rZo {ejH$m§Mr ^y{_H$m AË`§V _hËdmMr R>aVo. {edm` _wbo hr emim§_Ü`oM {ejH$m§gmo~V
OmñV doi ì`VrV H$arV AgVmV Am{U Amnë`m {ejH$m§Mo Z H$iV AZwH$aU H$aV AgVmV. embo` n[apñWVr ~XbVm `oV Zmhr. Hr bhmZ
_wbo H$moUH$moUË`m AmìhmZm§Zm gm_moao OmVmV Am{U Amho Ë`m n[apñWVr_Ü`o Ë`m§À`mV H$moUVr _yë`o éO{dbr OmD$ eH$VmV ho OmUyZ
KoÊ`mMm à`ËZ g§emoYH$mZo Ho$bobm Amho.
~rOg§km: ZJanm{bH$m emim
àmñVm{dH$
AmnU Zoh_rM Ago EoH$V AgVmo H$s KamVrb qH$dm AmOy~mOyMr _mUgo Á`m nÕVrZo Amnë`m AmMma-{dMmam§Mr XodmUKodmU H$arV
AgVmV, Ë`mMoM AZwH$aU H$éZ bhmZ _wbo Amnë`m dV©ZmV ~Xb KS>dyZ AmUÊ`mMm à`ËZ H$arV AgVmV. VoWrb dmVmdaUmVrb
AmMma-{dMmam§Vrb _yë`m§Mm Ë`m§À`mda à^md nS>V AgVmo. nyduÀ`m H$mir emioÀ`m ì`{V[aº$ A{V[aº$ Šbmgogbm _wbo OmV ZìhVr
qH$dm H$mhr {R>H$mUr Ë`mMr gmo`M CnbãY ZìhVr. Ë`m_wio ~hþVm§e doi _wbo Amnë`m KamVrb ì`qº$gmo~VM ì`VrV H$arV hmoVo. Ë`m_wio
Ë`m§À`mda Mm§Jbo g§ñH$ma µKS>V hmoVo, Ë`m§À`mV _mZdr _yë`m§Mr XoIrb éOdUyH$ hmoV hmoVr. _J Vo _yb emioV Omdmo, Ë`mÀ`m {_Ìm§gmo~V
Agmo qH$dm _moR>o hmooD$Z g_mOmV Agmo Ë`m§À`mVrb _mZdr _yë`m§Mm Ë`m§À`m dV©Zmda nJS>m {XgyZ `oV hmoVm. nU gÜ`mÀ`m `wJmV AJXr
{dnarV n[apñWVr CËnÞ Pmbobr Amho. {Xdg^amVrb ~hþVm§er doi hm Ë`m§À`m Ë`m§À`m {ejH$m§gmo~V ì`VrV hmoV AgVmo. åhUyZ
AÜ`mnZmì`{V[aº$ _wbm§À`m AmMma{dMma, Amamo½`, Ioi d BVa ~m~t{df`r {ejH$m§ZmM Ë`m§À`m AmB©-dS>rbm§Mr ^y{_H$m ~Omdmdr
bmJVo Am{U Ë`m_wio Ë`m§À`mnwT>o AZoH$ AmìhmZo `oD$Z R>mH$bobr AmhoV. _wbm§V _yë`m{Yð>rV g§ñH$ma KS>{dUo, Ë`m§À`mV Mm§Jë`m gd`r
éO{dUo hr _hËdmMr JaO ~Zbobr Amho. na§Vw, dmñVdmV `mÀ`m CbQ> n[apñWVr {XgyZ `oVo. `oZ-Ho$Z nÕVrZo \$º$ Aä`mgH«$_ nyU©
H$aÊ`mMm à`ËZ Ho$bm OmVmo. {ejH$mZo Zoh_r Amnë`m {dÚmÏ`mªZm ào[aV H$aUo Amdí`H$ Amho. _J Ë`mÀ`m_Ü`o {d{dY KQ>H$m§Mm g_mdoe
hmoVmo. CXm. {Z`{_V Aä`mg H$aUo, {Z`{_V Mm§Jbo ~mobUo-dmJUo, EH$_oH$m§Zm _XV H$aUo Am{U Ë`mMà_mUo Amnë`m d¡`{º$H$ d
AmOy~mOyMr ñdÀN>Vm amIUo. `m Jmoï>r Kam_Ü`o EH$Va Xwb©{jV amhVmV qH$dm AJXrM Jm¡U amhVmV. H$maU KamVrb dmVmdaU AJXrM
_moH$io AgVo. na§Vw, emioVrb dmVdaU Ë`mÀ`m KamVrb dmVmdaUmBVHo$ _moH$io ZgVo. nma§nm[aH$ {ejU àUmbr_Yrb {ejH$m§Mo _wbm§da
`oUmao XS>nU VgoM dJm©Vrb BVa {dÚmÏ`mªer OwiVo KoUo ho Ë`m§À`mnwT>rb AmìhmZ AgVo. {dÚmÏ`mªnwT>rb AmìhmZo, Ë`m§Mm gdªH$f {dH$mg
Am{U {ejH$m§nwT>rb AmìhmZo nobÊ`mgmR>r {ejH$ H$moUH$moUË`m nÕVtMm Adb§~ H$aVmV ho OmUyZ KoÊ`mgmR>r g§emoYH$mZo ho g§emoYZ hmVr
KoVbo.
C{Ôï>o
1. B`Îmm 1 br Vo 4 Wr À`m {dÚmÏ`mªZm Ë`m§À`m embo` OrdZmV H$moUË`m AS>MUtZm/AmìhmZm§Zm gm_moao Omdo bmJV Amho `mMm emoY
KoUo.
2. Vr _wbo Ë`m§À`m amoOÀ`m OrdZmV H$moUË`m _mZdr _yë`m§Mm OmñVrV OmñV dmna H$aVmV ho emoYyZ H$mT>Uo.
3. Ë`m§À`mVrb H$_r d¥qÕJV Agboë`m _mZdr _yë`m§Mr Ë`m§À`mV éOdUyH$ H$aÊ`mMm à`ËZ H$aUo.
ì`már Am{U _`m©Xm
ì`már: dmB© ehamVrb gd© ZJanm{bH$m§À`m emim§_Ü`o Aem àH$maMo g§emoYZ Ho$bo Omdy eH$Vo.
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_`m©Xm: g§emoYH$ hm ~hmB© AH$mX_rMm nyU© doi godH$ Agë`mZo \$ŠV emim H«$. 5 _Ü`oM g§emoYZ Ho$bobo Amho.
OZg§»`m Am{U Ý`mXe©
OZg§»`m: gd© àmW{_H$ emioVrb gd© {dÚmWu ho `m g§emoYZmMr OZg§»`m hmo`.
Ý`mXe©: dmB© ehamVrb ZJanm{bHo$À`m emim H«$. 5 À`m àmW{_H$ dJmªMo gd© {dÚmWu (397) `m g§emoYZmgmR>r {ZdS>bo Jobo.
nÕVr Am{U gmYZo
àñVwV g§emoYZmgmR>r àW_ gd}nÕVrMm Adb§~ Ho$bm Jobm. Ë`mgmR>r EH$ àíZmdbr V`ma H$aÊ`mV Ambr. hr àíZmdbr XmoZ àmW{_H$
{ejH$m§H$Sy>Z VnmgyZ KoÊ`mV Ambr. {dÚmÏ`mªH$Sy>Z àíZmdbr gmoS>dyZ KoD$Z àmW{_H$ emioÀ`m {dÚmÏ`mªÀ`m AS>MUr Am{U AmìhmZo
`m§Mm emoY KoVbm Jobm. Ë`mZ§Va {dÚmÏ`mªÛmao H$mhr H¥$Vr H$éZ KoVë`m Joë`m. `m H¥$Vr Ë`m§À`mV _mZdr _yë`m§Mr éOdUyH$ d g§dY©Z
hmoÊ`mÀ`m ÑîQ>rZo H$adyZ KoÊ`mV Amë`m. ~r.gr.E. À`m {dÚmÏ`mªÛmao h°nr {hßnmo emo Am`mo{OV Ho$bo Jobo Ë`m_wio H$mhr _mZdr _yë`m§Mo
~iH$Q>rH$aU hmoD$Z àmW{_H$ emioÀ`m {dÚmÏ`mªda à^md Q>mH$Ê`mV Ambm. 15 {Xdgm§Zr AZwYmdZ KoÊ`mV Ambo Am{U {dÚmÏ`mªda
Pmbobm à^md H$m`_ Agë`mMo {XgyZ Ambo. Aem àH$mao g§emoYH$mZo EH$ JwUmË_H$ g§emoYZ H$aÊ`mMm à`ËZ Ho$bobm Amho.
{ZarjU d àmá _m{hVr
g§emoYH$ Am{U ~r.gr.E. Mo {dÚmWu _wbm§Mo gd}KoV AgVmZm VoWrb g^modVmbMo XoIrb {ZarjU H$aV hmoVo. Ë`m§À`m {ZarjUmVyZ$ Ago
{ZXe©Zmg Ambo H$s, $
1. dJm©_Ü`o ~gÊ`mgmR>r dmnaÊ`mV Amboë`m gVa§Or `m IynM AñdÀN> hmoË`m.
2. {^§Vr VobH$Q> hmoD$Z Ë`mda H$miga S>mJ hmoVo.
3. OwÝ`m B_maVr_Ü`o _wbo _¡XmZmV O_rZrda OodÊ`mgmR>r ~gV hmoVo.
4. ZdrZ B_maVr_Ü`o _wbo \$aerda OodÊ`mgmR>r ~gV hmoVo. na§Vw Vr \$aer VobH$Q> hmoD$Z Ë`mda Wa O_m Pmbobm hmoVm.
5. Q>°m`boQ>Mr gw{dYm hr ì`dpñWV ZìhVr. {OWo _wbo OodÊ`mgmR>r ~gV hmoVo AJXr Z{OH$M Vr ~m§Ybr Jobobr hmoVr. VgoM Vr IynM
AñdÀN> AdñWoV hmoVr.
6. \$ma H$_r {dÚmÏ`mªH$S>o hmVé_mb hmoVo.
7. {ZarjU Am{U àíZmdbrÛmao `m _wbm§_Ü`o H$moUVr _mZdr _yë`o Omonmgbr OmV ZmhrV `mMr àH$memZo à{MVr Ambobr Zmhr.
8. {dÚmÏ`mªZr àíZmdbrbm {Xboë`m à{VgmXmVyZ Ago {ZXe©Zmg Ambo H$s,
A. _wbm§Zm emio_Ü`o {ejm {Xbr OmVo.
Am. emio_Ü`o AñdÀN>VoMo à_mU Iyn Amho.
AW©{Zd©MZ
q g§emoYH$ Am{U ~r.gr.E. À`m {dÚmÏ`mªÀ`m {ZXe©ZmVyZ Ago {XgyZ Ambo H$s ZJanm{bH$m emim H«$. 5 À`m dJmª_Yrb H$MamHw§$S>çm
^ê$Z dmhV hmoË`m. `mMm AW© emioV ñdÀN>Vm H$éZ KoÊ`mg doJio _Zwî` ~i Zmhr. {edm` _wbm§H$Sy>Z gwÕm hr ñdÀN>Vm amoOÀ`mamoO
H$éZ KoVbr OmV Zmhr. Ë`mÀ`m_wio _wbm§_Ü`o ñdÀN>VoÀ`m gd`r nm{hOo Ë`m à_mUmV éOV ZmhrV.
q {dÚmÏ`mªZm hr AñdÀN>Vm AmdS>V Zgë`mMo Z_yX Ho$bobo Amho. nU ZmB©bmOmZo dJm©_Ü`o Ë`m§Zm AñdÀN> OmJoV ~gmdo bmJVo.
Ë`mMà_mUo OodVmZm VobH$Q> Am{U _iboë`m Aem \$aerda VgoM ~mhoa CKS>çm _¡XmZmda Oodm`bm Ë`m§Zm ~gmdo bmJVo. {dÚmWu
bhmZ Agë`m_wio `m JmoîQ>rMm {damoY H$é eH$V ZmhrV. `m_wio Ë`m§À`m _Zmda WmoS>m VmU `oVmoM. Vmo Ë`m§À`m _mZ{gH$ d em[aarH$
Amamo½`mÀ`m ÑîQ>rZo ~amo~a Zmhr.
q {ejH$m§Ûmao {dÚmÏ`mªZm {d{^Þ H$maUm§gmR>r {ejm Ho$br OmVo. ho ~hþVm§er {dÚmÏ`m©Zr Z_yX Ho$bobo Amho. `mMm AW© Agm H$s
emioVrb {ejH$ ho em[aarH$ {ejmg§~§{YV emgZmÀ`m H$m`ÚmnmgyZ AZ{^k AmhoV. qH$~hÿZm ñdV:À`m AmìhmZm§Mm Am{U VmUm§Mm
Aem nÕVrZo {daoMZ H$aVmV.
q {dÚmWu em¡Mmb`mVyZ ~mhoa Amë`mZ§Va àW_ hmV YydVmV `mdéZ Ë`m§À`mV ñdÀN>Vo{df`rMr OmU {XgyZ `oVo.
{ZîH$f©
1. emioV ñdÀN>Vm H$éZ KoÊ`mgmR>r _Zwî`~i Zo_Ê`mMr emgZmMr/emioMr VaVyX Zgmdr; {edm` {ejH$ d¥§Xm§_Ü`o {dÚmÏ`mª_Ü`o
ñdÀN>VoÀ`m gd`r éO{dUo `m~m~V nm{hOo {VVH$s OmJ¥H$Vm Zmhr.
2. {dÚmWu ñdÀN>Vo{df`r OmJ¥V AmhoV.
3. {dÚmÏ`mªMr ñdÀN>Vo~m~VMr ghO àd¥Îmr Xwb©{jV hmoVo. Ë`m§Mr hmoUmar Hw§$M~Zm hr Ë`m§À`m _mZ{gH$ Amamo½`mbm A{YH$ Am{U
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emar[aH$ Amamo½`mbm H$_r à_mUmV KmVH$ R>aVo.
4. {ejH$ dJ© emgZmÀ`m AmXoe/{Z`_m§H$S>o Xwb©j H$aVmV qH$~hþZm Ë`m~m~V Vo CXm{gZ AmhoV.
g§X^© gyMr
1. FUNDAEC, (2003), Moral Capabilities: Fundamentals, Development Learning Press, Royal
Palm, Florida
2. Bahá’í Academy, 2006, ‘Beauty, Knowledge, Transition’, Panchgani
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Promoting Gender Equality in the Extended Families of S.Y.B.Pharm
Students of SMBT College of Pharmacy Dhamangaon: A Study
Author: Mr. P.G. Morankar1, Ms. Pooja Waje2
1,2

SMBT College of Pharmacy, Dhamangaon

ABSTRACT
Gender inequality leads to imbalanced development of the individual as well as society. In general,
males are more dominant as compared to females. Data collected from 45 students participating in
module 1 under the programme of Education in Universal Human Values was studied. In this
module, one practical regarding gender equality was completed by each student which included
identifying a situation, developing an action plan according to situation, and implementation of
action plan. The impact of the activity in the family and learning during the activity were studied. This
paper is about the impact of the activity done by the students.
Keywords: Gender Inequality, Human Values, Dominant
Introduction
Gender equality is expressed in attitudes, beliefs, behaviours, and policies that reflect an equal
valuing and provision of opportunities for both genders. Related aspects are gender gaps favoring
males in decision making power, child marriage, son preference, any risky work, bike riding, career,
education and hospitality. We started this activity by giving one situation to each student for gender
inequality. Then we considered some basic facts about how gender inequality hampers the
development of females. Then we discussed several situations with students which may be used for
resolution and how those situations will be improved for benefit of society and individual females.
Method
Data collected from 45 students doing this module under this programme of Education in Universal
Human Values was studied. In this module, one practical regarding gender equality was completed
by each student which included, identifying a situation, developing an action plan according to the
situation, and implementation of the action plan.
Decision Making
In this situation, mainly, decisions about marriage of girls are taken only by males. Students tackled
this situation by communicating with parents as well as elderly persons. After discussing the
situation, some parents agreed that the opinion of female family members should also be
considered.
Hospitality
Regarding hospitality (such as whenever guests come to the student's home( students found that
only females were serving tea, breakfast, lunch, and dinner. Boys took initiative to tackle this
situation. They themselves started serving water and tea, and helping to serve dinner and lunch to
guests as well as family members.
Education
In this situation, we found that boys are favoured for further education as compared to girls. Our
students tackled this situation by discussion with parents and tried to convey the proper message.
Girls are also having capability to take further education which will be helpful for the development of
society.
Preference in various activities
Most of parents thought that in old age only the son will take care of them, so they promoted only
boys to take higher education. Boys are allowed to go outside with their friends while girls are not
allowed. Students gave some examples of international players and convinced parents about this
situation.
Impact of study
Most of situations were well tackled by students, like child marriage, education, decision making
power regarding marriage and career by implementing an action plan.
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Result
Nineteen situations of decision making, four situations of child marriage, ten situations of
preference for male child, eleven situations of education, four situations of career and goals, two
situations of bike riding and ten situations of hospitality were resolved by students.
Conclusion
Various situations with reference to gender inequality like education, decision making, Career
and preference to sons over daughter were resolved by the students. The positive outcomes will
encourage them and their extended family members to contribute to women's development and
empowerment.
References
1. Anne Mikkola. Carrie A. Miles, Development and Gender Equality: Consequences, Causes,
Challenges and Cures, Helsinki Center of Economic Research, University of Helsinki,
FINLAND paper number 159, April 2007, ISSN 17950562.
2. Somali Cerise and Francesca Francavilla Tackling the root causes of gender inequalities in the
post-2015 development agenda, October, 2012
3. Seema Jayachandran, The Roots of Gender Inequality in Developing Countries, Northwestern
University, November 2014

The Compass | Vol. 10, No. 1, Part 3 | November 2016

69

Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

A Study of the Impact of 'Properties' Book on the Participants of
Preparation for Social Action Seminar in Maharashtra
Author: Mr. Yogesh Garud
Ex-Programme Supervisor, Bahá’í Academy, Panchgani

ABSTRACT
The education material in our formal education system is fragmented and students learn different
school subjects without being assisted to make any interconnections between material, social and
spiritual dimensions of the world around us. The result of such an education has been individuals
who have a fragmented approach to life and finding solutions to the problems of the world.
Education material should be an integration of subjects and a tool for development of all aspects of
human life such as family life, work, education, service to society, intellectual growth and spiritual
growth. The researcher believes that when moral principles are integrate with the subject like
mathematics, the learner becomes very conscious of doing any wrong doing in financial
transactions and accounts. In the same way mathematics can be integrated with language which
will help students to give precise meanings of the mathematical definitions, formulae and concepts.
The researcher has been tutoring' Preparation for Social Action (PSA) Seminars' conducted by
Regional Training Institute of Maharashtra. The PSA program was originally developed by The
Foundation for the Application and Teaching of the Sciences (FUNDAEC) in Colombia in the early
1970s. “In PSA Program 'Properties' is the first unit in a series that will consider the nature of
descriptions at increasingly more complex levels of sophistication, culminating in units that will
explore the relationship between language, thought, and consciousness….The concept is
extended, then, to include higher entities- the human being and human communities-so that, from
the outset of the students' exploration of language, the integration of elements of knowledge from
physical, social realms begins.” (Gustavo, 2004).The researcher found that such an integrated
approach has had a great inspirational impact on the students from both rural and urban areas to
serve the society better. Moreover this research shows that after completing this book, high school
students (both girls & boys), including some drop outs, decided to continue their education, while
those with higher qualifications, such as Doctorate, were motivated to serve the society with more
dedication and started to help others, and women's confidence is raised by development of their
language skills and that they developed the capability to express their opinion within their local
communities. Integration of subjects gives different dimensions to life and produces holistic growth.
Keywords: Properties Book, Preparation for Social Action
Introduction
If we desire to see society grow in a sustainable way and holistically then we need to have integrated
education. In the early 1970s, efforts started towards this end in Colombia and this has now become
an ongoing process of action and research directed towards the educational needs of young
people. In 2005, New Era Teacher Training Centre (Panchgani, Maharashtra) adopted theuse of
educational materials developed by FUNDAEC named “Preparation for Social Action” as part of
their Primary Teacher Training Program. Those who completed the program were designated
“Promoter of Community Well-being”. Among the books of PSA, 'Properties' is the first unit of
Primary Elements of Descriptions.
Under the guidance of Office of Socio-Economic Development, the Regional Training Institute of
Maharashtra& Goa organized the special training for the people who were engaged in serving their
communities for its social and spiritual progress. 24 people were identified for the training and
researcher was the tutor for the 'Properties' book. The Participants were from various background of
education, like middle school to college graduates. This training's aim was to develop capabilities
that will assist participants in participating in the processes that will lead to the well-being of their
communities- materially and spiritually prosperous communities.
Objectives
h To know the impact of the book of 'Properties' on the Participants.
h To know the impact on integration of material, social and spiritual concepts.
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To know how the participants have implemented concepts in their personal and social lives.
Tools and Methods
The experimental method was used for the study. And interview tool was used. All the 24
participants who completed the 'Properties' book in seminar are the sample for the study. After
completion of each lesson, participants were asked to discuss the statements given at end of the
lesson in relation with spiritual and social integration.
Result
Table showing the feelings expressed before and after the course.

The study sessions were conducted with co-operative learning structures. First, the full lesson was
studied in a large group and then for each lesson the researcher sent them in smaller groups. After
studying the text everyone came to the large group and shared their opinion about text and
discussed concepts. For the exercise, the participants again were sent in smaller groups or in pairs
depending on the exercises. At the end of each lesson, a statement (except two lessons out of 16)
was given to discuss which the researcher believes was the heart of that lesson as it assisted the
participants to integrate social and spiritual realm. Before completion of the book the researcher
talked with every individual to get to know its usefulness and their liking. It was an informal
conversation and effort was made to not make the participants feel that it was an interview.
Research shows that lessons were integrated between material, social and spiritual dimensions.
The Extract from the learning expressed by the participants is as follows.
1. The book of 'Properties' has developed our capacity to understand the world around us in depth
and gave language to describe it.
2. This book has helped us in our school/high school syllabus study because most of concepts are
similar to our school books.
3. We found that in school books the description are given but in this book we explore the meaning
of the concept susing descriptive language. We also understand the rules of mathematics and
many scientific concepts.
4. In society we have rich and poor, small and big concept but this book has changed our thought
on that. 'Size' is the one of the lesson in this book; it talks about different objects and their sizes.
An end of the lesson a statement has given for discussion such as “Generosity is a quality of the
heart and does not depend on the size of one's pocket” which has integrated with social aspect
of our life.
5. I was one of the student who dropped out but after completion of this book, I came to know the
importance of education and how it help us to serve the society better and it help me in my
services. It gave me courage and inspired to begin of my further education.
6. This book helped us to connect our school and high school's syllabus lesson to spiritual realm.
For example, the first lesson of this book is 'Shape' and we learned that each object has shaped
and the end of the lesson we had statement for discussion that “meaning of the life is to be found
in its spiritual dimension.”
7. I came to know that, for accurate description we need to understand all the general properties of
things. And it opened me to think about needs of our communities and how can we describe it. To
serve the society we need to understand all the general properties of society.
8. We have better understood the things of reality which are surrounding us and we can describe it
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better than before.
9. In this book, each concept such as Size, Shape, and States of Matter etc. are integrated with
spiritual concepts.
10. Last four lessons of the book speak about the general and specific properties of human being.
And it was clear that each substance has some specific properties then only we called that is
pure substance, in same way last four lessons explains essential qualities of perfect human
being. After these lessons we totally changed in our family and social life, and became holistic
and got the real meaning of life.
11. In formal educational science books do not give space to understand spiritual realm, but here in
'Properties' book we have learned scientific concept in integration with spiritual concepts.
12. To understand one concept many more concepts from different subjects are connected each
other and all references are given.
13. This book gave courage to study the school subjects in connection with realm of personal and
social life and inspired me to study further.
14. End of each lesson in this book, there is a sentence for discussion and that is the soul of lesson
which gives space to think and connect the lesson with other dimensions of life.
Discussion
The 'Properties' book has had a positive impact on the participants in various aspect of their
personal and social life. It gives new dimension to education system to think and create this kind of
educational material which will create interest in learner and reflect the reality of the society. The
human being has to connect with every aspect of life, like family, work, social, material and spiritual.
References
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gm_m{OH$ _yë` {dH$gZmgmR>r {ejUmMr JaO
boIH$: S>m°. lr_Vr gwOmVm M§. n§{S>V
_hmdra _hm{dÚmb`, (~r.E.~r.ES>. {d^mJ), H$moëhmnya, _mo.: 9730724833

gmam§e
àñVmdZm
^maV EH$ {dH$gZerb Xoe Amho. ^maVmbm 2020 n`ªV EH$ {dH${gV, ñd`§nyU© Xoe ~Z{dÊ`mMo Amnbo ñdßZ Amho. Ë`mgmR>r Amdí`H$ Vo
`wdmdJm©Mo _Zwî`~ihr ^maVmOdi Amho. AmOMo `wJ ho _m{hVr V§ÌkmZmMo, OmJ{VH$sH$aUmMo d Iwë`m AW©ì`dñWoMo `wJ Amho.
OmJ{VH$sH$aUmÀ`m aoQ²>`mV ^maVmbm Amnbo ñWmZ {Z_m©U H$am`Mo Agob Va gd©àW_ _mZdr g§gmYZ g§nËVrMm {dH$mg H$aÊ`mMr
Amdí`H$Vm Amho._mZd g§gmYmZmV ^maVmMm MrZ Z§Va Xwgam H«$_m§H$ Amho. ^maVr` AW©ì`dñWm OJmVrb Mm¡Ï`m H«$_m§H$mMr AW©ì`dñWm
Amho. nU AOyZhr ^maVmV AZoH$ àíZ Am dmgyZ C^o AmhoV. `mV AkmZ, A§YlÜXm, {ZajaVm, ~oamoOJmar, n`m©daUmMr hmZr, OmVr`Vm,
gm_m{OH$ Ý`m`mMm A^md, qbJ^oX B. `m gd© àíZm§Mr gmoS>dUyH$ hmoÊ`mgmR>r ^maVmVrb {ejU ì`dñWoV kmZ, H$m¡eë` `m~amo~aM
"_yë`{ejU' `mbm nU Aä`mgH«$_mV A{Ve` _hËdmMo ñWmZ XoUo JaOoMo Pmbo Amho. AmO OmJ{VH$sH$aUm_wio gd© g§ñH¥$VrMr ga{_gi
hmoV Amho. ZdZ{dZ emoYm§_wio AmO ì`ŠVr M§JidmXr hmoV Amho. amhUr_mZmMo ñdén ~XbV Amho. Hw$Qw>§~ ì`dñWm YmoŠ`mV `oV Amho.
n`m©daUmMm èhmg hmoV Amho. AmOMm {dÚmWu hm Ho$di ^maVmMm ZmJ[aH$ Zmhr Va Vmo CÚm {díd ZmJ[aH$ hmoUma Amho d Ë`mgmR>r
Amdí`H$ AgUmar H$V©ì`o d AmìhmZo pñdH$maÊ`mgmR>r AmO gm_m{OH$ _yë` {dH$gZmMr JaO Amho.
_yë`{dH$gZmMo H$m`© Hw$Qw>§~mVyZhr MmbVo nU emim d _hm{dÚmb`rZ {ejUmVyZ ho H$m`© ghoVyH$ d H¥$Vr H$m`©H«$_mìXmam am~{dVm `oUo eŠ`
Amho. _yë`{Z{_©VrgmR>r {ejUmBVHo$ _hËdmMo gmYZ Zmhr. International Commission on Education for Twenty First Centur (1996) `m Am`moJmZo {ejUmMo EH$ AË`§V _hËdmMo C{XîQ> gm§{JVbo d Vo åhUOo {ejUmZo EH$Ì H$go ahmdo åhUOoM
g_mOmV EH$monm H$gm {Q>H$dmdm ho ñnîQ> Ho$bo.
_yë`m§Mo AZoH$ àH$ma AmhoV.
1. VmËH$m{bH$ _yë`o d XyaJm_r _yë`o 2. gmYZ_yë`o d ñdm`Ëd _yë`o 3. ~m¡pÜXH$ _yë`o, gm_m{OH$ _yë`o, agmË_H$ _yë`o, Z¡{VH$ _yë` B.
àñVwV emoY{Z~§YmMm {df` ""gm_m{OH$ _yë` {dH$gZmgmR>r {ejUmMr JaO'' hm Amho. emoY{Z~§Y dU©ZmË_H$ Amho. _m{hVr
g§H$bZmgmR>r Am§VaOmb d g§X^© gmYZm§Mm VgoM {ejH$ àíZmdbrMm dmna Ho$bm Amho.
~rOg§km: gm_m{OH$ _yë` {dH$gZ, ~r.E.~r.ES²>.
àñVwV emoY{Z~§YmMr C{ÔîQ>`o
1. _yë`{ejUmMr JaO OmUyZ KoUo 2. gm_m{OH$ _yë`m§Mo _hËd g_OyZ KoUo 3. _yë` {dH$gZmgmR>r {ejUmMr JaO 4. _yë`
{dH$gZmÀ`m {d{dY nÜXVr d V§Ìo g_OyZ KoUo hr AmhoV. 5. {ZîH$fmªMm Chmnmoh emoY{Z~§YmV Ho$bm Amho.
_yë`{ejÊmmMr JaO
^maV {d{dYVoZo ZQ>bobm Xoe Amho. ^maVmV {d{dY Y_©, OmVr, g§àXm`mMo d g§ñH¥$VrMo bmoH$ ahmVmV. ^maVr` g§ñH¥$VrMo _hËdmMo
d¡{eîQ>` åhUOo "{d{dYVoV EH$Vm hmo`.' nwamVZ H$mimnmgyZ ^maVr` g§ñH¥$Vr hr _yë`m{YpîR>V Amho. DoX, Cn{ZfXo ho _hm^maV, am_m`U ho
_yë`m§Mo àoaUmñWmZ hmoVo. nyduMr {ejUnÜXVr hr JwéHw$b nÜXVr hmoVr. {dÚmWu Aml_mV amhÿZ {ejU KoVÌ {dÚmÏ`mªda Mm[aÌg§nÞVm,
g§`_, gXmMma, gm_m{OH$ G$U B. g§ñH$ma Ho$bo OmV.
ñdmV§ÌàmárZ§Va ^maVr` amÁ`KQ>Zm {Z_m©U Pmbr. amÁ`KQ>ZoV XoIrb Ý`m`, ñdmV§Ì, g_Vm, ~§YwVm `m _yë`m§Zm _hËdmMo ñWmZ Amho.
gm_m{OH$ Ý`m`mbm ^maVr` amÁ`¿mQ>ZoV AË`§V daÀ`m XOm©Mo ñWmZ Amho. gZ 1986 À`m amîQ´>r` e¡j{UH$ YmoaUmV, Z¡{VH$ d AÜ`mpË_H$
_yë`m§Mr OmonmgZm H$aUo, amîQ´>r` EH$mË_Vm d Am§VaamîQ´>r` gm_§Oñ`mMm {dH$mg H$aUogmR>r _hËdmMo ñWmZ {Xbo Amho.
AmO OmJ{VH$sH$aUm_wio gd© OJ EH$ IoS>o {Z_m©U Pmbr Amho. àË`oH$mbm AmOÀ`m Am{W©H$ ñnY}V {Q>H$m`Mo Amho nU H$Yr H$Yr ñnY}VyZ
g§Kf© hmody eH$Vmo d OJmbm naV {Vgè`m _hm`wÜXmbm Vm|S> Úmdo bmJob. `mgmR>r ñnY}bm ghH$m`m©Mr OmoS> hdr. `mgmR>r `wZoñH$moZo
Learning to live together ho Mm¡Wo C{XîQ` gm§{JVbo Amho.
^maV 1947 gmbr ñdV§Ì Pmbm nU AOyZhr ^maVmV AZoH$ g_ñ`m AmhoV `mV Xoeào_, Y_mªYVm, BVa g§ñH¥$VrMm AmXa Z H$aUo,
Om{VdmX, XheVdmX, ^«îQ>mMma, gm_m{OH$ Ý`m`mMo Cëb§KZ, ñÌr nwéf Ag_mZVm, Amamo½`mMo àíZ B. d¡`pŠVH$ àJVr ~amo~aM
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gm_m{OH$ Om{Udm§Mo ^mZ AgUo _hËdmMo Amho. `m gd© àíZm§À`m gmoS>dUyH$sgmR>r gm_m{OH$ _yë` {dH$gZmMo {ejU {dÚmÏ`mªZm Úm`bm
hdo.
gm_m{OH$ _wë`m§Mo _hËd
{ejU hr Ho$di ì`ŠVrMr Zmhr Va g_mO d amîQ´>mMr nU JaO Amho. {ejUmVyZ ì`pŠV{dH$mgm~amo~aM g_mO{dH$mg d amîQ´>{dH$mghr
hmoVmo. `mgmR>r {ejUmVyZ _yë`{Z{_©Vr H$aUo Amdí`H$ Amho. {ejUmVyZ {dMma H$aUmam, Mm[aÌdmZ Agm CÚmMm AmXe© ZmJ[aH$ V`ma
Pmbm VaM XoemMm {dH$mg hmoB©b.
_yë`o hr _mZdr OrdZmVrb _mJ©Xe©H$ VËdo AgVmV. Ë`m_wio Amnë`m OrdZmbm {Xem {_iVo. According to Jules Henary in,
'Culture against Man' (1963), Values are something that we consider good such as love, kindness,
guiltiness, fun, honesty, decency, relaxation and simplicity WmoS>Š`mV _yë`m§_wio Amnbo OrdZ AW©nyU© hmoVo.

gm_m{OH$ _yë`m§_Ü`o ~§Yw^md, n`m©daUmMr H$miOr, g_Vm, amîQ´>r` OmJ¥H$Vm, BVam§À`m g§nËVr ~X²Xb AmXa, gm_m{OH$ Ý`m` `m§Zm \$ma
_hVd Amho. gm_m{OH$ EH$monm d em§VVm am»mÊ`mgmR>r AmO darb gm_m{OH$ _yë`m§Mo {ejU XoUo JaOoMo Amho. {eúmUmX²dmam `m _yë`m§À`m
{dH$gZmgmR>r {d{dY CnH«$_ am~{dUo Amdí`H$ Amho.
gm_m{OH$ _yë`{dH$gZmÀ`m {d{dY nÜXVr d CnH«$_ … {ejH$m§Mm à{VgmX
1. 100 Q>ŠHo$ {ejH$m§Zr _yë` {ejUmMr JaO Agë`mMo à{VnmXZ Ho$bo.
2. OmJ{VH$sH$aUm_wio àË`oH$ XoemMr g§ñH¥$Vr ZîQ> hmoV Amho Ago 50 Q>ŠHo$ {ejH$m§Mo åhUUo Amho Va hmoV Zmhr Ago 50 Q>ŠHo$ {ejH$m§Mo
åhUUo Amho.
3. AmO {ejUmVyZ g_mZVoMr Om{Ud {Z_m©U H$aUo Amdí`H$ Amho Ago gd© {ejH$m§Mo åhUUo Amho.
4. AmOÀ`m `wJmV n`m©daUmH$S>o Xwb©j hmoV Amho Ago gd© {ejH$m§Mo åhUUo Amho.
gm_m{OH$ _yë` {dH$gZmgmR>r {ejUmVyZ Imbrb CnH«$_ am~dmdoV Ago {ejH$m§H$Sy>Z gyM{dÊ`mV Ambo.
1. BVa Xoe§mMr g§ñH¥$Vr d Y_© `m~X²Xb AmXa {Z_m©U H$aÊ`mgmR>r {ejUmVyZ naXoer d ñWm{ZH$ {dX`mWu `m§Mo AmXmZ - àXmZ H$aUo.
2. {d{dY g§ñH¥$VrMm n[aM` {ejUmXdmam H$éZ XoUo.
3. naXoer nmhþÊ`m§Zm ñdV…À`m Kar R>odyZ AmXam{VÏ` H$aUo.
4. {dÚmÏ`mª_Ü`o gd©Y_©g_^md, amîQ´>r` EH$mË_Vm, {díd~§YwËd `mMr OmpÊmd éO{dUo.
5. àË`oH$ XoemVrb {d{dY Mmbr[aVr , àWm VgoM Ë`m XoemVrb {d{dY ñ_maHo$ d ñWio `m§Mm n[aM` H$é Úmdm.
n`m©daU g§ajUmgmR>r {ejUmVyZ »mmbrb CnH«$_ am~{dÊ`mV `mdo.
h {dÚmÏ`m§©Zm n`m©daUmMo kmZ XoUo d _hËd ñnîQ> H$aUo.
h {dX`mÏ`mª_Ü`o n`m©daUmMr H$miOr KoÊ`mMr O~m~XmarMr Om{Ud {Z_m©U H$aUo.
KmofdmŠ`mX²dmam … "PmS>o bmdm PmS>o OJdm' B. OZOmJ¥Vr H$aUo.
h d¥jqXS>r gmaIo CnH«$_ am~{dUo Amdí`H$
h emídV {dH$mgmMo _hËd nQ>dyZ XoUo
h amîQ´>r` OmJ¥H$Vm {Z_m©U H$aÊ`mgmR>r Wmoa nwéfm§Mr O`§Vr /nwÊ`{VWr gmOar H$éZ Ë`m§À`m g_mOH$m`mªMr _m{hVr XoUo.
h {d{dY gm_m{OH$ CnH«$_ am~{dUo CXm. aŠVXmZ H$aUo, A§YlÜXm ZîQ> H$aUo, hþ§S>`mbm {damoY H$aUo, g_mOgodm `mgmaIo CnH«$_
am~{dUo, l_XmZ H$aUo B.
{ejH$ ñdV… {dX²`mÏ`mªMo AmXe© AgVmV. {dX²`mWu {ejH§$Mo AZwH$aU H$aVmV. `mgmR>r [ejH$m§Mr ^w{_H$m _yë` g§ñH$mamV _hËdmMr
Amho. Values are not taught they are caught Ago åhQ>bo OmVo. {ejH$m§à_mÊmo Hw$Qw>§~mV XoIrb d{S>bYmè`m§Zr _wbm§er
dmJVm§Zm O~m~XmarZo d AmXe©d«V dmJmdo, gË`, g§`_, gXmMma g_mZVm, ~§Yw^md, BVam§Zm Ìmg Z hmoB©b Ago dV©Z H$aUo, gdmªZm Ý`m`mZo
dmJdUo `mMo g§ñH$ma Hw$ŸQw>§~mVM hmoVmV. AemàH$mao ì`ŠVr{dH$mg, g_mO{dH$mg d amîQ´>{dH$mg hmoÊ`mgmR>r gm_m{OH$ _yë`m§Mo _hËd Amho
d ho _yë` {dH$gZ H$aÊ`mgmR>r {ejUmMr JaO Amho.
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A Study of Effectiveness of Programme Based on Moral Values on
Students of Grade VI
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ABSTRACT
Children are the most precious treasure a community can possess, for in them are the promise and
guarantee of the future. Education is not only preparing a child for earning a living but also
development of all powers that is moral or character development. Moral education is becoming an
increasingly popular topic in the fields of psychology and education. There is a decline in the
character in the upcoming generation and teenagers. Lack of moral values diverts the children on
the wrong path obstructing his progress. The only solution to all these worries is the development of
moral values in students.
Training in morals and good conduct is far more important than book learning. A child that is cleanly,
agreeable, of good character, well-behaved even though he be ignorant is preferable to a child that
is rude, unwashed, ill-natured, and yet becoming deeply versed in all the science and arts. The
reason for this is that the child who conducts himself well, even though he be ignorant, is of benefit to
others, while an ill-natured, ill-behaved child is corrupted and harmful to others, even though he be
learned. If, however, the child be trained to be both learned and good, the result is light upon light.
The moral value programme is based upon the booklet consisting of 10 moral values based short
stories focusing on the following values: Hard work, Perseverance, Service to mankind,
Praiseworthy actions, Unity ,Kindness, Friendship, Rise towards excellence, Being wise, avoid
backbiting and fault finding. A moral value programme using a booklet was taught to the students of
grade 6 for 2 weeks using the Story telling method and Discussion method . A questionnaire based
on the booklet of 10 stories was prepared by the researcher. The questionnaire consisted of 2 main
questions.
The first question consisted of 5 parts. There were 5 values with four options each. The students
were supposed to be selecting the phrases that conveyed the nearest meaning of the value
respectively. The second question consisted of 18 subparts. They were situational based
statements in which the students were supposed to be choosing the options out of the four given for
each situation. A pre-test and post test was taken before and after the conduct of the programme.
The objective of the research is to implement a moral value based programme for the students of
grade 6 and to study the effectiveness of the value based programme. The moral education
programme as conducted by the researcher was proved effective for inculcation of moral values in
the children.
Keyword: Moral values, Moral Value Programme
Introduction
Education is not only preparing a child for earning a living but also development of all powers that is
moral or character development. Moral education is becoming an increasingly popular topic in the
fields of psychology and education. There is a decline in the character in the upcoming generation
and teenagers. Lack of moral values diverts the children on the wrong path obstructing his progress.
The only solution to all these worries is the development of moral values in students, who are the
future citizens of our country.
The moral value programme enhances the moral values of the students by making them able to
translate high ideals and noble words into pure deeds. It gives a very effective tool to the teachers for
the enhancement of moral values in the youngful minds by enabling the students recognize the
moral issues underlying the choices they make. The moral value programme teachs the crucial
moral, spiritual and ethical skills society often fails to transmit to the important age group of 11 to 14.
The purpose of this research is examine how moral values are developed in the students through
implementing a moral booklet. The moral education booklet aids the children to acquire those
virtues or moral habits that will help them individually live good lives and contribute to their
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communities. Development of moral values through moral education will aid the students to
become a responsible, well mannered and a social being in the society. By educating children about
importance of moral values it makes them fit for the society as well as the nation .The present
study contributes to the field of education in the following way: The moral value programme enables
the students to master the mechanism of reading and writing, they will be able to read with great
ease and will have begun to acquire the mental skills needed to express ideas with some degree of
clarity. It enhances the moral values of the students by making them able to translate high ideals and
noble words into pure deeds. It gives a very effective tool to the teachers for the enhancement of
moral values in the youngful minds by enabling the students recognize the moral issues underlying
the choices they make.
Through the booklet there is an enrichment observed in the moral structure of the students.
Objectives
h To prepare and implement a Moral Value based programme for students of grade 6.
h To study the effectiveness of Moral Value based programme.
Scope
h This study is applicable to the students, teachers and society regarding inculcation of Moral
values.
h This study is applicable to the inculcation of moral value through booklet.
Limitations
h Researcher doesn't have control over the response and motivation level of the sample.
h The tool (questionnaire) was prepared by the researcher was not a standardized one.
Null Hypothesis
There will be no significant difference in the behaviour of the students in relation to 10 specific moral
values after the implementation of the moral education programme.
Review of Literature
1. A Research on "moral and Spiritual Values in the Public Schools of U.S.A."
(By Educational Policies Commission, National Education. Association of U .S.A. a n d
the American Association of school Administrators, Washington D. C., l 951)
According to this research report the development of moral and spiritual values is basic to all other
educational objectives. Education uninspired by moral and spiritual values is directionless. The
most important values are:
h Sense of self-respect
h Personal integrity
h Moral responsibility
h Mental Consent
h Devotion to Truth
h Respect for excellence
h Moral equality
h Brotherhood
This association recommends a specific programme of moral and value development for the
children of public school of U.S.A. They are as follows:
1. Moral and spiritual values should be stated as aims of the schools.
2. Initiative by individual teachers should be encouraged.
3. The education of teachers should deal with moral and spiritual values.
4. The teaching of values should permeate the entire educational process.
5. Schools should encourage Community relationship.
Similarities
In the present research and the referred research the moral and spiritual values are encouraged
and considered as one of the most important aims of schools.
Differences
In the referred research the moral and spiritual education of the teachers are emphasized
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whereas in the present research the moral education of the individuals are emphasized.
2. D. K.- A Study of Values of High School- Boys of Some Schools in West Bengal. (Ph.D.
Edn.Kai U. 1974.)
The main objective of the investigation was to study the development of values of high school boys
and their relation to their parents and teachers values
Findings
1. There was no significant difference in values between boys of class V and class VII.
2) The pattern of development of different living areas viz. urban, rural and industrial were not
alike. There was a difference of values between these areas at class V and class IX level,
but such difference was absent at class VII level.
3) There was no significant relationship between the values of boys and those of their fathers
and similarly between the values of the boys and those of their mothers.
4) There was no significant relation between the values of the teachers and those of their
pupils.
Similarities
The present study and the referred study studied about the value structure of the students and
the development of the value in the students.
Differences
The referred study investigated the value structure of the high school boys in relation to their
parents and teachers values whereas in the present study e deal with the value structure of the
students of grade 6.
3. Reddy V.N.K. - Education as a Medium of Integration CF Value And Effective Value
Changes. Dept. of Phil.Osm. U. 1976 (NCERT Financed)
Education as a transforming ideal tends to integrate the values in a given society. That there is an
anarchy of values and the present man is panting for valuation existence is true. But his aspiration is
not fulfilled through the present medium of education. For this reason, we need to develop new
strategies in our lives to integrate the diverse claims into one consistent flow of ideas and, thus,
assimilate the same and absorb into our being so that we may strive towards holistic goal in life. If we
want to integrate the various parts of our being through conscious awareness called education.
Findings
1. Education which is not significant and real cannot effect value change.
2. The present system of education cannot be considered as relevant to the present needs of
society and so cannot be called as ideal.
3. Values are not the same values all the time. They have to undergo basic changes in
their patterns and structures.
6 LP LO
DULW
LHV
Both the research aim at development of the value structure through the education system .
' LIIHUHQFHV
The referred study suggests that the present system of Education can't be considered as
relevant to the present needs of society. Whereas, the recent research believes that through
inculcation of a booklet. In the education system the effectiveness of value education can be
observed.
4. Patel K.M. - A Study of Value - Orientation in the Educational Institutions Run by
Satfiya Sai Organisation. (Ph.D.Edn. SPU 1981)
One of the voluntary organisations which has dedicated itself for the inculcation of values among
the young people is Sri Satya Sai Organisation. It has introduced a well-planned training in
values through curricular and co-curricular activities. In recognition of the unique contribution of
this system, the Government of India approved the establishment of a full-fledged university in
1981
Findings
Mr. K. M. Patel undertook this study with the objectives of
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1. Studying the impact of Sri Sathya Sai Babas teachings on the development of the concept
regarding life, among students.
2. Making a comparison of value systems of students studying in Sathya Sai Organization and
other educational organisations, and
3. Comparing the value systems belonging to different streams such as arts, science and
commerce.
The study was limited to the final year students studying in colleges situated at Bangalore and
Anantpur. The views of Sathya Sai Baba on values and specially educational values were analyzed.
His views on the educational system and the characteristics of the educational institutions Fun by
Sathya Sai Organisations were also dealt with_ The measurement of value orientation was done
through Allport-Vernon, Lindzey Test of Values with necessary adaptations. The impact of Sathya
Sai Baba's teaching was also studied through questions. The analysts was done using appropriate
statistical techniques,
From the observations, conclusions were drawn with regard to the impact of educational ideology of
Sathya Sai Baba.
6 LP LO
DULW
LHV
Both the research aim at importance and the development of the value structure in the students
' LIIHUHQFHV
The referred study studied the impact of Sri Sathyababas teaching on the students whereas the
recent research studies the effectiveness of the value programme on the students.
5. Singfi R. (1990) "the Study Of Effectiveness Of Value Analysis Model In Developing The
Moral Judgement, Value Clarification And Verbal Reasoning Of School Students.
Objectives
1. To study the effectiveness of Value Analysis Model in developing the moral judgment of
school students.
2. To study the effectiveness of Value Analysis Model in developing the value clarification of
school students,
3. To study the effectiveness of Value Analysis Model in developing the verbal reasoning of
school students
4. To study the reactions of school students towards Value Analysis Model.
Findings
1. Value Analysis Model is an effective method for the development of moral judgment of
school students.
2. Value Analysis Model is effective in developing the value clarification(preference) of school
students for the value perseverance but it is not effective for other values namely cooperation, dedication to teaching profession, nationalism and scientific outlook.
3. Value Analysis Model is not effective in the development of verbal reasoning of school
students,
4. School students treated with value Analysis Model have favourable reaction towards value
analysis.
Similarities: both the research aim at development of the value structure
Differences: the referred research studied the effectiveness of value analysis model on the
students while in our recent study the effectiveness of the programme based on value education
is studied on the students.
Tools and Methods
Questionnaire
Researcher made Questionnaire based on moral values for students of grade 6 was used for data
collection
Programme
The moral value programme is based upon the booklet consisting of 10 moral values stated above
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based short stories focusing on the following values: Hard work,Perseverance,Service to mankind,
Praiseworthy actions, Unity,Kindness,Friendship,Rise towards excellence, Being wise, avoid
backbiting and fault finding.
This moral value programme using a booklet based on the above mentioned values was taught to
the students of grade 6 for 2 weeks using the
h Story telling method
h Discussion method .
h Based on each value students performed a short skit.
Research Methodology
• The research method used in the study was: Experimental method
• The researcher made use of design 1 of pre-experimental designs which was one group pretest post-test design
Results
The first question consisted of 5 subparts. There were 5 values with four options each. The students
were supposed to be selecting the phrases that conveyed the nearest meaning of the value
respectively.
The second question consisted of 18 subparts. They were situational based statements in which the
students were supposed to be choosing the options out of the four given for each situation. A pretest and post-test was taken before and after the conduct of the programme.
Based on the study ‘t’Findings of the study using 't' test calculated and the value of 't' calculated was
19.87. 't' table value for two tail = 2.01, at level of significance 0.05%
The calculated 't' value is 19.87 which is greater than table value 2.01 at the significance level
0.05%, this implies that the null hypothesis is rejected and the research hypothesis is accepted.
Hence, From the above t testing it is interpreted that there is a significant difference in the behaviour
of the students in relation to 10 specific moral values after the implementation of the moral education
programme.
Conclusions
h The students lacked in the moral values before the moral value programme was conducted.
h The result of pre test implied that there was a need for inculcating moral value in students.
h The moral value programme was conducted and the students found it very interesting and
exciting.
h Their results showed a significant difference in the value structure of the students after
conducting the moral value programme .
h The moral value programme proved to be effective for the change in value structure of the
students of grade 6.
h According to the objective of research after applying the pre test the researcher observed that
the students lack in following values of: perseverance; not to backbite; not to be fooled by
flattery; service to humanity and unity. Hence, the booklet was focused and in post tests there
was enrichment observed in the values of the students especially in values of: Service, Avoid
backbiting and fault finding; unity and cooperation and not to be fooled by flattery. Through the
booklet there was a change observed in the moral structure of the students.
Hence, there was a significant difference in the behaviour of the students in relation to 10 specific
moral values after the implementation of the moral education programme
The conclusion is such a moral education programme as conducted by the researcher is effective
for inculcation of moral values in the children.
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ABSTRACT
The NSS Unit of Motiwala Homoeopathic Medical College works with service attitude. The Motto of
NSS is “Not Me but you”. The youth have energy, zeal and enthusiasm. This service channels their
energy, zeal, and enthusiasm for betterment of society.
The researcher observed that the services rendered by the NSS volunteers were intangible,
imperceptible and insubstantial: they could not be touched, gripped, handled. Services were not
quantifiable and measureable but yet they were very valuable. In the field work the researcher
observed that these services were unique and one-time generated, rendered and consumed; they
could never be exactly repeated at other points in time, location and circumstances. This
represented an inconsistent service quality. Thus the researcher started searching for an organized
and well defined quality path of service. The Motiwala Homoeopathic Medical College implemented
the Bahá'í Academy programme of 'Education in Universal Human Values' for a few years. “Service
Learning Activities” was one of the modules of the course. The researcher learnt that service
learning activity was a tool that connected the educational goals of the course and the skills that
students have developed during the course with the needs of the community through meaningful
community service. It was an experiential learning tool. Through Service Learning Activities
“students get better opportunity to make real decision and develop deeper insight. They can
develop sense of responsibility, leadership qualities, skill of participation, team building, taking
initiative, creativity, discipline. In true sense students utilizes their knowledge, skill and ability”.
(Bahá’í Academy, 2015)
To find a solution for the researchers' question, he decided to utilize this tool in the NSS regular and
special camp activities. He started implementing this tool and found to be of great help. It
encouraged students' participation in consultation and planning,- selecting community for service,identifying the need of the selected community ensuring participation of all stakeholders, involving
institutions in implementation evaluation-and presentation stages of the Service Learning Activities.
It has enhanced the quality of service in NSS activities. The impact of the Service Learning Activities
approach is being presented in this paper in detail [1].
Keywords: Utilization of SLA, Module of EUHV, National Service Scheme
Introduction
It is mandatory to learn the Conception and theme of NSS in India. In our country, the idea of
involving students in the task of national service dates back to the times of Mahatma Gandhi, the
father of the nation. The first duty of the students should be not to treat their period of study as one of
the opportunities for indulgence in intellectual luxury, but for preparing themselves for final
dedication in the service of those who provided the sinews to the nation with the national goods &
services so essential to society. Advising them to form a living contact with the community in whose
midst their institution is located, Researcher suggested that instead of undertaking academic
research about economic and social disability, the students should do "something positive so that
the life of the villagers might be raised to a higher material and moral level [2]".
The main objectives of National Service Scheme (NSS) are:
 To understand the community in which they work.
 To understand themselves in relation to their community.
 To identify the needs and problems of the community and involve them in problem-solving.
 To develop among themselves a sense of social and civic responsibility.
 To utilize their knowledge in finding practical solutions to individual and community problems.
 To develop competence required for group-living and sharing of responsibilities.
 To gain skills in mobilizing community participation.
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To acquire leadership qualities and democratic attitudes.
To develop capacity to meet emergencies and natural disasters.
To practice national integration and social harmony [3].
In the last 16 years the researcher found inconsistent service quality. The researcher started
searching for an organized and well defined quality path of service. He decided to utilize the tool of
SLA, of Universal Human Value Education programme in the NSS regular and special camp
activities.
He tried to learn different facets of service learning activity. He found this tool can be used to render
better quality of service. It is like a ladder which helps us to reach our task in the right direction and in
time bound fashion.
Service-learning provides opportunity for interpersonal learning, in which the student develops
his/her own values. It gives a sense of responsibility towards the community. It is experiential
learning & in the true sense education in action. It involves conceptions of creative thoughts and
evaluation through reflection. It generates the ability of thinking and develops the skills of solving
problems. It leads the students to think of different approaches, methodologies, and innovative
solutions. It brings conventional methods of text in practice. It expands the limits of the learner and
explores the hidden talent. It helps to grow three domains-- academic enhancements, civic
engagement, and interpersonal skill. This activity will bring transformation in the life of a student
after learning social complexities. “I hear and I forget. I see and I remember, I do and I understand.”
Action and reflection are two complimentary processes. Each nourishes each other. When students
work with the community, they learn about different diversity, like ethnicities, lifestyles, and
socioeconomic statuses. It has enhanced the tolerance power of students. This tool is pedagogy,
philosophy, and a model for community learning.
Significance of the Study
In today's scenario one should built the capabilities among the youth. Cognition is one side of coin,
but it gets the true sense meaning when affective & psychomotor domain get added to it. One should
learn the percussion after introducing our service. Reflection gives an opportunity to evaluate the
efficacy of service and scope for further improvement. The objectives of a programme can be
reached if they are well planned, organized and implemented. Students and stakeholders also give
valuable information to develop a need based programme. Community participation in planning and
organization is a key element of SLA during NSS programme.It has improved the efficiency and
efficacy of NSS programme. The researcher could reach to palpable success. The SLA Model of
EUHV seems to be a tool that has promoted and enhanced the service learning activity during NSS
programmes.
Objectives
 To read society utilizing SLA tool as described in the EUHV module.
 To provide Service Learning Activity Based on Need Assessment of that society.
 To study the optimal utilization of resources for Quality Service Learning Activity.
 To evaluate the activity through reflection- of - action
Scope and limitation
Scope
 Community based NSS programme
 Utilized for administrative, geographical boundaries.
 In case of large population size representative sample considered.
 Based on Reading of Society.
Limitation
 Non community based NSS Programme
 Weak Community Participation& support
Hypotheses/Research Questions
Hypothesis -Service Learning Activity, Module of Universal Human Value Education is useful quality
tool in National Service Scheme programme at Motiwala Homoeopathic Medical College during
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regular and special camp activity.
Null Hypothesis -Service Learning Activity, Module of Universal Human Value Education is not
useful quality tool in National Service Scheme programme at Motiwala Homoeopathic Medical
College during regular and special camp activity.
Review of Literature/Researches
1. Service Learning Reflection Journal for Kids: Tools and Activities to Help You with Your
Service Learning Project from Beginning to EndThis handbook in the Purdue University Learning and Service Engagement Series (PULSE)
provides a guide for reflections and critical thought for young students engaged in Service Learning
courses.
Service Learning, a subset of service engagement, is a course-based, credit-bearing educational
experience in which students participate in an organized service activity that meets identified
community needs; use knowledge and skills directly related to a course or discipline; and reflect on
the service activity in such a way as to gain further understanding of course content, a broader
appreciation of the discipline, and an enhanced sense of personal values and civic responsibility
[ISBN 978-1-62671-003-0-Publication Date 2013 Publisher Center for Instructional Excellence,
Purdue University-City West Lafayette, Indiana-Disciplines Educational Methods]
2. In Critical Service Learning as a Tool for Identity Exploration by: David M. Donahue and
Tania D. Mitchell
Service learning is widely understood as a way for students to learn about others. But it also
provides opportunities for students to learn about their own identities, which shape their servicelearning experiences.
3. As defined by Robert Sigmon, 1994
Discussed about different forms of service learning activities.
Service-LEARNING: Learning goals primary; service outcomes secondary.
SERVICE-Learning: Service outcomes primary; learning goals secondary.
Service learning: Service and learning goals completely separate.
SERVICE-LEARNING: Service and learning goals of equal weight and each enhances the other for
all participants
Service-learning, as defined by Robert Sigmon, "occurs when there is a balance between learning
goals and service outcomes.”
4. Janet Eyler, in the book "Where's the Learning in Service-Learning?”
Outlines the different ways the student learns through service-learning. First there is interpersonal
learning, in which students re-evaluate personal values and motivations by channeling a
passionate interest to service-learning projects, as well as build a connection and commitment to
the community. The second form is academic material that is taught through practical application
and reflective instruction, so that it may be practiced outside classrooms and test-taking. Janet
Eyler explains, "It is the product of continuous challenge to old conceptions and reflection on new
ways to organize information and use the new material." Thirdly is cognitive development where
students are challenged to use critical thinking and problem solving skills in a context that provides
additional information and experience for student evaluation, because service-learning deals with
numerous problems in complex situations. The fourth form is transformation within the students,
which "is about thinking about things in a new way and moving in new direction creating a new
picture without relying on the old lines." Finally, service-learning focuses on effective citizenship and
behavioral issues, and this helps the students better understand social issues relevant to their own
community.
5. Planning, Implementing, and Assessing Service Learning Projects: A Multifaceted Task in
Need of a Guiding Framework
The challenge of carrying out service-learning projects lies in the complexity resulting from multiple
project objectives and multiple participating groups (e.g., faculty and community members, and
students). The challenges are intensified by the lack of a reliable evaluation model that

The Compass | Vol. 10, No. 1, Part 3 | November 2016

83

Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

systematically guides the service-learning projects (Zhang, Zeller, et al., 2008; Zhang, Griffith, et al.,
2009).
The need for rigorous and authentic assessment of service learning outcomes has been
increasingly recognized, and the many challenges in assessing service-learning have been
enumerated (Butin, 2003; Gelmon, 2000a; Holland, 2001). Service-learning is a complex approach
to teaching and learning; it needs and deserves approaches to assessment, evaluation, and
reporting 60 Journal of Higher Education Outreach and Engagement that are capable of capturing
that complexity (Eyler & Giles, 1999;Karayan & Gathercoal, 2005; Mabry, 1998; Moore, 1999;
Pritchard, 2002; Steinke & Buresh, 2002; Troppe
6. Experiential Learning as a Useful Methodology for Value Education at College/ University
levels
In his article N. Sivakumar (2013) describes Experiential Learning as a useful methodology to
integrate value education into higher education. He mentions three different techniques:
h Introducing the concept of human values using experiential case-studies,
h Highlighting the importance of cooperation through experiential games,
h Teaching the value of “search for truth” through situation analysis.
In its programme “Education in Universal Human Values”, the Bahá’í Academy
(www.bahaiacademy.org) uses several Experiential Learning Activities to enrich the participants'
learning experience: the interactive theatre used for addressing and working towards solving social
issues, called The Happy Hippo Show; the Service Learning Activity, which students undertake after
the completion of each module, to apply their learning to the needs of communities through Service
Projects; various Cooperative Games, which are being used throughout the study of the Academy's
Modules; Practical in which students identify situations and issues within their extended families
and subsequently undertake actions to promote human values in the identifies situations.
Tools and Methods (What technique was used to collect data, procedure followed)
During NSS regular activity /NSS special camp following methodology is utilized
1. Selection of Community- Defining the Place
A. Place should be well defined Geographically or administratively for activity.
b. While selecting the areas following study is helpful -the distance ,the length of time required to
reach the place, the mode of transportation ,
C. The nature of area tribal, rural, urban ,slum
D. Geography rivers, mountains, forest, dams, residential area [preferably map]
E. Weather Winter, summer, rain
2. Application of Service Learning activity Tool [EUHV]
A. Reading of the Society under Activity: with the help of need assessment format one will read the
society. Important features of the project location like government, private, NGOs infrastructure
and study has to be identified. Forces of integration and disintegration have to be identified. One
has to learn the customs, beliefs, culture, traditions of given community.
B. Defining and Allocation of the Resources: One has to define the resources available like human,
material and time. Allocation of appropriate resources proportionate to the need is mandatory.
One should do keen study about it. Local resources are easily available with little motivation.
C. Learning and Knowing the Need Assessment: One has to know existing challenges in given
community. It can be perceived in good depth after having community visit and walk-through
observation. Sometimes verbal questions and answers may misguide us. It may allow intrusion
of political, self beneficial aspect. House to house surveys gives elaborative perspective to the
learner.
D. Promoting Community consultation and participation after having need assessment community
participation and consultation is one of the important elements. Responsible people from the
community play a vital role during this stage; they provide direction and valuable guidelines
during planning, organizing, implementing and evaluating phases.
Following elements found of great help
h administration [Sarpanch, Gram Panchayat Sadasya , Tahsil , Police]
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h academics [ local school and college Principal]
h social segments [NGOs worker ,social workers, youths interested in social work]
h health [ ASHA,ICDS worker, doctors from PHC , RH ]
E. Implementation of Programme Depending on the challenges, existing service opportunities are
identified. They should be realistic, feasible and valid. Activity implementation may be simple or
complex. Simple activity is one objective programme and delivered with one activity. Each one
work for one cause. complex activity includes multiple objective and delivered through multiple
activities. Different teams carry out different activity in NSS special camps we have introduced
complex activity. Students should follow their objective in most sincere manner.
F. Percolation of Services to All Strata one has to be careful that services provided should to the
needy, especially for those who required more attention and care.
G. Reflection- it is evaluation of programme. One has to judge the effect and efficacy of a
programme without keeping any kind of bias. It is a method of transforming experience. A new
level of understanding can be achieved, and deep insight can be developed. It gives senses of
commitment and responsibility. It opens the door for much better activity--hus inconsistence
performance can be transformed into progressive qualitative service.
Activities
1. Survey- During finding of Need Assessment we found questions of health and hygiene and
maternal child health care as challenges. Thus we carried out House to House surveys about
health and hygiene, Maternal child health care [3 different surveys] It has measured the problem
more precisely and we could convey a message about health related activities organized .
Records are maintained .
2. School Health Check Up- During finding of Need Assessment, we found that if we will identify
disease early among students, early treatment is possible. We created awareness about health
among school-going children to prevent conditions in future. We carried screening of schoolgoing children for diseases. Records are maintained. We provided free homoeopathic
treatment for the same. Students also learn about importance of health and hygiene, cleanliness
of hands, and hand washing techniques.
3. Medical Camp- We organized free medical camps for check up and homeopathic treatment for
communicable and non-communicable diseases was organized with two prime objectives. First
objective was to provide treatment to the needy. Second objective was to propagate most
natural medicine of homoeopathy in rural and tribal areas.
4. Mother Child Health Group Discussion- Mother and child was one of the important health
problem was identified. In rural and tribal areas, females could not discuss their needs and
problems openly. We used method of group discussion to know their problems. When they
developed their confidence, they asked several questions and we could give appropriate
answers. Thus this programme created awareness about mother- child health.
5. Happy Hippo show- To make people sensitized about present social problems in the given
community and move the audience to find out solutions for it. We had undertaken subjects like
alcoholism, accidents, AIDS, superstitions and prejudices. Elements of the show include:
h Presenting moral dilemmas through the use of drama
h Freezing the drama at a moment of critical decision
h Arriving at positive solutions through cooperative discussion between a host and the audience
h Creating a supportive atmosphere in which to discuss serious topics such as drug addiction, or
suicide
h Upon conclusion of the drama, discussing points written on a “Chart of Wisdom” from which the
audience learns to recognize a response to the problem which was based on moral principles.
Results- Data analysis - Findings - Interpretation Conclusions
Qualitative Analysis
As we started utilizing SLA EUHV tool in NSS special and winter activities we got the following
benefits, through Researcher's comparative perception.
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Some other observations
h Multiple activities were carried out in same time resource 3 villages in a day with 5 activities at
each place.
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Well directed activities where students got motivated to follow their daily objective.
Everyone knows their role, how to take ownership of the Activity and stay focused.
SLA tool seems to be a probe of measurement, and an administrative tool, as well as service
provider to the community.
The qualitative analysis of the data was done and the results were as follows:

Interpretation
The value of chi square is 11.35 and 7.82 at 0.01 and 0.5 respectively. The obtained value of chisquare is 106.79 which is greater than table value of chi-square .therefore the value of chi square is
significant. The null hypothesis is rejected and it will be consider that there is difference in
frequencies of the groups.
Conclusion
Service Learning Activity, Module of Education in Universal Human Value is a useful quality tool in
the National Service Scheme programme at Motiwala Homoeopathic Medical College during
regular and special camp activity. This tool has potential to read the community in a better way. We
can identify the need and problems. We could provide need based services. It has improved
resource utilization.It gives opportunity to reflection and self exploration. This tool has improved the
quality of service and we could maintain it in every programme.
Resources
1. Human Resources NSS Student- 50, Teaching and non-teaching staff -20, local people-5
2. Material resources- Medicine for patients, survey formats, health awareness pamphlets,
grocery and vegetables for students, vehicle
3. Finance NSS Grants form Maharashtra University Health Sciences & from Motiwala
Homoeopathic Medical College
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dmB© VmbwŠ`mVrb ~mdYZ JmdmVrb 20 Hw$Qw>§{~`m§À`m gai _mJm©Zo MmbÊ`mg§~§{YV
Ho$boë`m H¥$Vr: EH$ gd}
boIH$: lr. O`d§V H$m§~io1 Am{U lr. ew^_ Mm¡Jbo2
1,2

V¥Vr` Am{U ÛrVr` df© {dÚmWu, gwa{^ H$m°åß`wQg©, dmB©

gmam§e
g_mOmda Z¡{VH$ à^md nmS>Ê`mgmR>r g_mOmVrb bmoH$m§Zm Z¡{VH$ _yë`m§Mo _hËd H$ibo nm{hOo. _yë`m§Mo _hËd H$ië`mZ§VaM _Zwî` gai
_mJm©Zo MmbVmo. gai _mJm©Zo MmbÊ`mgmR>r IaonUm ho _yb^yV _yë` Amho. IaonUm A§Jr Agë`mda ~mH$sÀ`m _yë`m§Mr OmonmgZm ghOJË`m
hmoD$ eH$Vo. Amnë`m g_mOmV Z¡{VH$ _yë`o àñWm{nV H$aÊ`mgmR>r Am{U EH$OyQ>rZo gmVË`mZo à`ËZ hmoUo JaOoMo Amho. Ë`mgmR>r EH$_oH$m§Zm
EH$_oH$m§{df`r AmXa Agbm nm{hOo. EH$_oH$m§Zm g_OyZ KoVbo nm{hOo. `m Jmoï>r Amdí`H$ R>aVmV. g_mO qH$dm g_wXm`mV gai _mJm©Zo
MmbUmè`m ì`{º$§Mr AmO H$_VaVm OmUdVo. n[aUm_r g_mOm_Ü`o ^«ï>mMma, dmX{ddmX, J¡ag_O, ñnYm© Am{U ñdmW© `m Jmoï>r éT> hmoD$Z
EH$Vobm YmoH$m {Z_m©U Pmbm Amho. qH$~hÿZm EH$Vobm VS>m Jobobm Amho.
d¡pídH$ _mZdr _yë`m§Mo {ejU `m A§VJ©V gwa{^ H$m°åß`yQ>g©Mo ~r.gr.E. Mo {dÚmWu Xadfu EH$ `mà_mUo VrZ _m°S>çyëg nyU© H$aVmV. Ë`m
_m°S>çyëg_Ü`o {d{dY àmË`{jHo$ Am{U H¥$Vr H$aVmZm Amåhm {dÚmÏ`mªÀ`mhr _mZ{gH$VoV n[adV©Z hmoVo. Amåhm XmoÝhr gmXaH$Ë`m©§À`m _ZmV
Agm {dMma Ambm H$s Amnë`m eoOmanmOmaÀ`m g_wXm`mV Agboë`m Hw$Qw>§~mV Aem H$moUë`m H¥$Vr Ho$ë`m OmVmV. Á`m§À`m_wio Vo gai
_mJm©da Mmby eH$VmV `mMm emoY ¿`mdm. `m à`ËZm§Mr {ZînVr àñVwV emoY{Z~§YmV gmXa H$aÊ`mV Ambr Amho.
~rOg§km: gai _mJm©Zo MmbUo
àñVmdZm
Z¡{VH$ _yë`o `m_Ü`o gË`, Aqhgm, gai _mJm©Zo MmbUo, {dídmg Aem _yë`m§Mm g_mdoe hmoVmo. g_mOm_Ü`o dmdaVmZm gË`mMm pñdH$ma
Ho$bm nm{hOo. Hw$Qw>§~m_Ü`o qH$dm g_wXm`m_Ü`o ~mobVmZm gË`mZo ~mobmdo dm Iao ~mobUo. AgË`mÀ`m _mJm©Zo Z OmVm gË`mMmM {dMma Ho$bm
nm{hOo. àË`oH$m§À`m _ZmV Amnë`m~Ôb {dídmgmMr ^mdZm {Z_m©U Pmbr nm{hOo Ago dV©Z Amnbo g_wXm`mV Agbo nm{hOo.
g_wXm`mVrb dmX{ddmX {_Q>dVmZm AqhgoMm _mJ© {ZdS>bm nm{hOo. VgoM dmX{ddmX {_Q>dVmZm g_wXm`mVrb àË`oH$ ì`{º$À`m _ZmV
{dMma H$amdm. ñdV:Mo _V Xwgè`mda bmXy Z`o. Ago Ho$ë`mZo Amnë`m~Ôb J¡ag_O hmoD$Z A{dídmg {Z_m©U hmoVmo. VgoM gË` n[apñWVr
OmUyZ KoD$ZM {ZU©` KoVbo nm{hOoV. Aem dV©dUyH$s_wio g_wXm`mVrb bmoH$m§Mm {dídmg {Q>H$Ê`mg _XV hmoVo.
gai _mJm©Zo g_wXm`mV dmñVì` H$amdo åhUOoM {H$Vrhr H$R>rU n[apñWVr Ambr Var gË`mMm _mJ© gmoS>bm Zmhr nm{hOo. VgoM g_mOmV d
g_wXm`mV BVa ì`º$s Á`m MwH$sÀ`m _mJm©Zo MmbVmV Ë`m§Zmhr gË`mÀ`m _mJm©Zo MmbÊ`mgmR>r àd¥Îm H$aUo. EImÚm ì`º$sbm {Xbobm eãX
doioda nmimdm. Jobobr doi naV `oV Zmhr. VgoM eãXmMm dmna hm {dMmanyd©H$ H$amdm. H$maU earamda Pmbobo Kmd ^éZ `oD$ eH$VmV
na§Vw eãXm§Zr Ho$bobo Kmd H$Yrho ^éZ {ZKV ZmhrV.
C{Ôï>o
1. gai _mJm©Zo MmbUo `m g§H$ënZoMo ñnï>rH$aU XoUo
2. gai _mJm©Zo MmbÊ`mgmR>r Amdí`H$ JmoîQ>r ñnîQ> H$aUo.
ì`már Am{U _`m©Xm
ì`már: ~mdYZ JmdmVrb gd© Hw$Qw>§~o
_`m©Xm: `m g§emoYZmgmR>r \$º$ 20 Hw$Qw>§~m§Mm g_mdoe H$aÊ`mV Ambobm Amho.
gmYZo d nÕVr
gmYZo: `m g§emoYZmgmR>r àíZmdbr {Z_m©U H$aÊ`mV Ambr.
nÕVr: `m g§emoYZmgmR>r àíZmdbrÀ`m ghmæ`mZo gd}nÕVrMm Adb§~ H$aÊ`mV Ambobm Amho.
{ZarjU d àmár
1. à{VgmXH$mÀ`m à{VgmXmdéZ Ago bjmV `oVo H$s gdm©V OmñV H$moUmMo EoH$bo OmV Agob Va Vo åhUVo dS>rb hmo` (8). Ë`mZ§Va
AmB©Mo EoH$bo OmV (5) KamVrb _moR>o ì`º$s Am{U ^mdm§Mm H«$_m§H$ Z§Va bmJVmo (àË`oH$s 3). Ë`mMo H$maU Ago gm§{JVbo Jobo H$s Vo
KamV _moR>o AmhoV (11) Ago gm§{JVbo Jobo, ~mH$sMo bmoH$ Ë`m§Mo EoH$VmV åhUyZ Vohr EoH$VmV Ago gm§JUmè`m§Mr g§»`m 6 Amho. Va 4
à{VgmXH$m§Zr {d{eï> H$maU {Xbobo Zmhr.
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2. _wbm§_Yrb ^m§S>UmMr {d{dY H$maUo à{VgmXH$m§Zr {Xbobr AmhoV. Vo nwT>rbà_mUo- EH$_oH$m§~ÔbMo J¡ag_O(11), AH$maU (10),
dñVw d IoiUr (20) Am{U H$nS>o (8). hr ^m§S>Uo gmoS>{dÊ`mgmR>r nwT>o Ambobo à{VgmX nwT>rbà_mUo- \$Q>Ho$ XoVmo (4), {ejm H$aVmo
(7), g_OdVmo (9), amJdVmo (5).
3. gai _mJm©Zo MmbUo `mMm AW© à{VgmXmVyZ Ago AmT>ibo H$s, gË` ~mobUo (13), H$moUmMohr _Z Z XwIdUo (4), gJù`m§Zm g_OyZ
KoUo.
4. \$m`ÚmgmR>r ImoQ>o ~mobUo _mÝ` H$aÊ`mgmR>r 10 à{VgmXH$ {_imbo Am{U 10 à{VgmXH$m§Zr ZH$mamË_H$ à{VgmX {Xbo.
5. eooOmè`m§_Yrb _V^oX Xya H$aÊ`mMo àH$ma nwT>rbà_mUo AmT>ibo- g_OmdyZ gm§JUo (12), _V^oX Xya H$aÊ`mMm à`ËZ H$aVmo (4),
EH$XmM g_OmdyZ gm§JVmo (2), Xwgè`m§À`m ^m§S>UmV nS>V Zmhr (2).
6. ZmVodmB©H$mÀ`m H$m_mgmR>r bmM XoUmao 5 à{VgmXH$ Va bmM Z XoUmao 15 à{VgmXH$ AmT>ibo.
7. MmoarMo àg§J KS>ë`mg H$m` H$aUma `mMm à{VgmX åhUyZ nwT>rb CÎmao {_imbr- Mmoar H$aÊ`mnmgyZ Wm§~doZ (8), nmo{bgm§Zm ~mobmdoZ
(5), _maoZ (2), bmoH$m§Zm O_m H$aoZ (6). _mÌ bhmZ _wbm§Zm MmoéZ AÞ ImD$ KmbÊ`m~m~V H$mhr J¡a Zmhr Ago 4 à{VgmX {_imbo
Va MmoéZ AÞ ImD$ Z XoUo Ago gm§JUmao 16 AmhoV.
{ZîH$f©
Cnamoº$ _m{hVrdéZ nwT>rbà_mUo {ZîH$f© H$mT>bo AmhoV.
1. d{S>b Am{U ^mdmMo EoH$Uo ho H$Xm{MV nwéfàYmZ g§ñH¥$VrMo ÚmoXH$ Amho. AÝ`Wm AmB© Am{U d{S>b XmoKm§À`m ~m~VrV g_mZ
à{VgmX {_im`bm hdm hmoVm. AmUIr `mdéZ Agm {ZîH$f© H$mT>Vm `oB©b.
2. _wbm§_Ü`o dñVw, IoiUr, H$nS>o BË`mXt_wio ^m§S>U hmoUo hr gd©Ì Am{U ghO AmT>iUmar Jmoï> Amho. _mÌ J¡ag_O Am{U AH$maU
hmoUmao ^m§S>U hr J§^ra ~m~ Amho. Á`mMo XIb KoVbr OmD$ eH$Vo. J¡ag_O hmoÊ`m_mJMr H$maUo bjmV KoUo JaOoMo Amho.
3. gai _mJm©Zo MmbUo `mMm AW© ~è`mn¡H$s ñnï> Agë`mMo {XgyZ `oVo. ho g_mOmÀ`m gH$mamË_H$ N>moQ>çm à_mUmV H$m hmoB©Zm {dH$mgmMo
ÚmoVH$ Amho.
4. ñdV:À`m \$m`ÚmgmR>r ImoQ>o ~mobÊ`mMr àd¥Îmr Zï> Pmbobr Zmho d `mgmR>r à`ËZ H$aUo Amdí`H$ Amho.
5. g_wXm`m_Ü`o em§VVm {Z_m©U H$aÊ`mMr àd¥ÎmrMo à_mU gH$mamË_H$ ~mOyH$S>o Oar OmñV {XgV Agbo Var A{báVm (Amnë`mbm H$m`
Ë`mMo? hr d¥Îmr AmhoM.
6. bmM XoUo hm àH$ma A`mo½` Amho Aer OmUrd bmoH$m§_Ü`o Amho.
7. Mmoar H$aÊ`mgma»`m ZH$mamË_H$ ~m~VrV ~è`mn¡H$s OmJ¥H$Vm Amho. nU bhmZ _wbm§Zm MmoéZ ImD$ KmbÊ`m~m~V Aën à_mUmV H$m
hmoB©Zm pñdH¥$Vr Xe©{dUo hr {Zìdi ^mdZmË_H$ ~mOy Amho.
g§X^© gyMr
1. \w§$S>mEH$, 2003, Z¡{VH$ gj_Vm, S>oìhbn_|Q> b{ZªJ àog, nmë_ ~rM, âbmo[aS>m.
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ABSTRACT
Every civilization since the birth of mankind has appreciated color. It has been used widely to add
beauty to the world. Natural matter was used to stain hides, decorate shells and feathers, and in
cave paintings. In India the ancient Vedic texts too mention the use of red from lac, madder and
safflower, yellow from turmeric, blue from indigo and brown from cutch as some of the examples of
natural colorants, making them an integral part of Indian traditional textiles and costumes. However
natural dyes require the application of mordants to attain fastness properties enjoyed by the
synthetic dyes. The mordants we use to achieve these much envied properties are usually metallic
in nature and prove to be harmful to both the environment and the wearer. Thus the need to
substitute these metallic mordants with a natural mordant have gained momentum.
The current paper discusses work on the use of Pomegranate (Punica Granatum), a tropical fruit
widely grown in the Indian subcontinent, as a suitable replacement in the role of a natural mordant.
Commercial agriculture and processing of pomegranate leads to a large quantity of waste biomass.
The edible part of pomegranate represents only 52% of total fruit weight. A large byproduct of the
pomegranate fruit industry is the pomegranate rind which is rich in tannin, a key ingredient required
in the natural mordanting process of textiles. The study submits the use of aqueous extract derived
from pomegranate rind as a mordant along with natural dyes Curcuma longa and Rubia cordifolia.
This plant based natural mordant has shown convincing results for its use in the natural dyeing
process. It could be easily derived from fruit biowaste and used as a supplementary source of
income in arid, drought prone regions of the country were it is usually grown. It would also generate
sustainable employability, as natural dyeing industry is a labour intensive one.
Key words: Pomegranate Rind, Mordant, Sustainable, Drought.
Introduction
The fruit Punica granatum is commonly called Pomogranate or Anar in India. It has been widely
recognized since medieval times both for its medicinal value as well as for its ability to naturally dye
fabrics. The Babylonians regarded the seeds of Pomegranate as an agent resurrection, the
Persians as conferring invincibility on the battlefield, and in ancient Chinese the bright red juice was
mytho-poetically regarded as a “soul concentrate”. In modern medicine it is often described as
nature's power fruit [1].
Of India's 138 million farmers, 66 million depend on increasingly uncertain rains as a part of complex
changes in local and world weather. Farmers in Marathwada are living through a drought that
equals the worst in the century. Maharashtra accounts for 80% of pomegranate production in India
and about a quarter of that comes from Solapur district. Pomegranate is the only fruit crop to have
registered a 29% growth in the past two years as compared to other fruits which remained stable or
declined. Pomegranate is thus the new symbol of hope for farmers, policy-makers and industry alike
in water scarce regions of Maharashtra. The lack of water is ravaging farms across what is called the
pomegranate belt: Solapur, Nashik, Sangli, Satara, Pune and Ahmednagar. To make matters
worse, the raw fruit peel hardens and cracks when irrigation resumes or when hailstorms or pre
monsoon showers occur--as has been observed in the region in May 2016-- thus making the
produce unusable for the fruit processing industry. The use of this biowaste can be promoted to
develop alternate sustainable avenues of income.
A large number of pomegranate processing industries have been set up in India in the last few
years. This has led to a boost in the number of processed products like jams, jellies, juices,
carbonated beverages, syrups, liqueurs and osmotically dehydrated bits in fruit bars [2]. The edible
part of pomegranate represents 52% of total fruit weight, comprising 78% juice and 22% seeds [3].
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A byproduct of this commercial fruit processing is the pomegranate rind or specifically called
cellulosic biomass.
The main coloring agent recognized since ancient times in the rind of pomegranate is granatonine,
which is present in the alkaloid form N-methyl-garanatonine, whose molecular structure is shown in
Fig.1.

The pomegranate peel extract also consists of an abundance of flavonoids and tannins which is
known to have a high antioxidant activity [4].
The xerophytic characteristics of the plant makes it a suitable crop for dry, rain-fed, pasture and
undulating land, where other fruit crops cannot grow successfully. It grows in a wide variety of soils
and can tolerate even alkalinity and salinity to certain extent. As the crop grows in arid areas, it is
also susceptible to sudden moisture imbalances, leading to fruit cracking. It occurs when fully grown
fruits crack due to variations in soil moisture and air humidity. For example, prolonged drought may
cause hardening of peel and, if this is followed by heavy irrigation or down pour, then the pulp grows
and the peel cracks. Such situations lead to financial losses to the farmers and generation of high
quantities of fruit waste [5]. As almost 50% of this waste is the pomegranate rind, which is high in
tannin, it could be used in natural dyeing of textiles.
Natural dyes have regained a foothold in the textile industry as a niche market. However it is
consistently compared to fabrics dyed with synthetic dyes for their fastness properties. But these
problems can be overcome by using chemicals called as mordants, which produce an affinity
between the fabric and the dye. Alum, chrome, stannous chloride, copper sulphate, ferrous
sulphate, etc. are the commonly used mordants [6]. The challenge before the natural dyers in
application of natural colour is the necessity to use metallic mordants which themselves are
pollutants and sometimes carcinogenic [7] --especially because a substantial portion of the mordant
remains unexhausted in the residual dye bath and becomes an effluent which is potentially toxic to
the environment.
The current paper submits the use of aqueous extract derived from Punica granatum (Pomegranate
rind) as a natural mordant along with two natural dyes Curcuma longa (Turmeric) and Rubia
cordifolia (Manjishtha).
Significance of the Topic
The pomegranate grows well under semi-arid conditions. It thrives well under hot, dry summer and
cold winter, provided minimum irrigation facilities are available [3]. The tree requires hot and dry
climate during fruit development and ripening. Drought prone areas with sudden downpours can
lead to fruit cracking, thus causing wastage of standing crop. Commercial agriculture and
processing of pomegranate also leads to a large quantity of waste biomass. As almost 50% of this
waste is the pomegranate rind, which is high in tannin, it could be used in natural dyeing of textiles.
Objective of the study
The present research is aimed at investigating answers to following questions.
1. To identify waste biomass as a source of income generation in arid, drought prone areas.
2. To study the effectiveness of pomegranate rind as a natural mordant.
3. To identify the antibacterial properties of the natural plant extracts used in the study.
Scope and Limitation:
1. The identified waste fruit biomass can be used successfully as a natural dye as well as a mordant
for better fixation of other natural dyes.
2. It can promote natural dyeing of textiles, which is a labour intensive industry and thus provide
employment to a number of people.
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3. Anti bacterial studies could cover a wider range of micro-organisms. This could help create an
effective wide range antibacterial textile product.
4. Studies on transportation and storage of biowaste can be done to strengthen the system.
5. The method of removal of pomegranate rind from spoilt fruit, too, would have to be devised.
6. Natural dyes are obtained from products which differ from lot to lot, hence shade variations are
anticipated.
Hypotheses
Food waste biomass cannot be used as a source of income in the textile industry.
Review of Literature
The related research articles were reviewed for the study of use of the rind of Punica granatum as a
natural anti bacterial mordant.
Lal et al (2011) reported seven compounds based on their chemical investigation of the rind of P.
granatum using various spectral techniques. Compounds 1-O-Isopentyl-3-O-octadec-2-enoyl
glycerol, 1-O-trans,cis,trans-9,11,13-octadecatrienoyl glycerol, Luteolin and and Tricetin were
found to be couloured in nature and tested as dye substances on Cashmere (Pashmina) wool and
showed promising dyeing properties [8].
Kulkarni, S. (2011) has obtained a large range of colors with the use of dye extracted from
pomegranate peel. The dyed cotton exhibited good fastness with metallic mordants. The process of
production was also found to be cost effective [9]
Sathianarayanan, et al (2009) and Calis et al (2009) developed and investigated the impact of the
eco friendly natural antibacterial finish from plant extracts of rind of P. granatum. The GC- MS
studies revealed that the major components responsible for the antibacterial properties are
Eugenol, Germacrene and Phytol. Anti bacterial activities of the treated fabrics were encouraging.
[10], [11].
Samanta, A. and Agarwal, P. (2009) have reported various studies available on the characterization
and chemical/ biochemical bonding analysis of natural dyes. Methods of colorant extraction,
mordanting techniques and dyeing techniques have been discussed. Physico- chemical studies on
dyeing process variables and dyeing kinetics, test of compatibility for application of binary mixture of
natural dyes have also been reported. [12]
Materials and Methodology
1. Materials: Nonwoven 100 GSM cellulosic fabric was purchased from Tata Mills, Mumbai. Fresh
pomegranate fruits were procured from the local market of Mumbai. The fruit was washed and
peeled. The rind was dried at room temperature, crushed into a powder and sieved. The dried
powder of Curcuma L. was procured from Sheetal Ayurvedic, Mumbai. The dried powder of R.
cordifolia was procured from Adiv Pure Natura, Mumbai. All chemicals used were laboratory
grade.
2. Methodology
2.1.Reflux Method of Extraction: 10 grams of herb powder was refluxed along with 100ml of water
for one hour in a round bottom flask which was attached to a water jacketed condenser.
2.2.Filtration: All the extracts were filtered using a 100 mesh size muslin cloth. It was then subjected
to centrifugation for 10 minutes at 3000 revolutions per minute. Further filtration was done using
a Grade 2 sintered glass crucible. Thus a pure form of extract without any suspended or
insoluble particles was obtained.
3. Fabric Treatment with Extracts.
3.1.Padding of the aqueous extract of the herbs was carried out with a pneumatic padding mangle.
The finishing process had three variations: i. Drying at 120o for 3 minutes, ii. Steaming at 100oC
for 3 minutes, iii. Steaming and drying were carried out at 100oC for 3 minutes and 120o for 3
minutesrespectively.
3.2. A second set of fabric samples were pre, post and meta mordanted with 20% P. granatum rind
and dyed with 20% C. longa and R. cordifolia respectively. All fabric samples were dried at 120o
for 3 minutes
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4.1.Determination of Color value by Reflectance Method of Dyed Fabrics
Determination of Color Strength: The dyed samples were evaluated for their depth of color by
reflectance method using a 10 degree observer on RayscanSpectra Scan 5100+ equipped with
reflectance accessories. An average of four reflectance measurements were performed, taken
at four different sample areas and used to get the reflectance values, and Kubelka Munk
function (K/S).
The K/S values were determined using expression:
K/S = (1-R)2
2R
Where R is the reflectance at complete opacity, K is the Absorption coefficient; and S is the
Scattering coefficient. In general, higher is the K/S value, higher is the depth of the color on the
fabric.
Determination of Color Space Values ( L*, a*, b* and H*)
The dyed fabrics were simultaneously evaluated in terms of CIELAB color space ( L*, a*, b* and H*)
values using the Spectra flash® SF 300. In general L* corresponds to the brightness (100= white, 0
= black), a* corresponds to red-green coordinate ( +ve = red, -ve = green) and b* corresponds to
yellow blue coordinate( +ve = yellow -ve = blue). As a whole, a combination of these entire coordinates enables one to understand the tonal variations.
4.2.Determination of Antibacterial Activity of Dyed Fabrics
The antibacterial effectiveness of fabrics was carried out by standard AATCC Test Method 1002004 (AATCC technical manual, 2007). The fabric samples were sterilized in an autoclave followed
by exposure to UV light prior to testing. The fresh culture of Escherichia. coli and Staphylococcus.
aureus were inoculated to form a sterilized broth. Test and control fabrics were inoculated with
suspension of microorganisms. The reduction in number of bacterial colonies formed was
estimated by using following equation,
R = 100( B-A)
B
Where,
R = % reduction in bacterial count;
A = the number of bacterial colonies recovered from the inoculated treated test specimen swatches
in the jar incubated for 24 hour contact period;
B = the number of bacterial colonies recovered from the inoculated untreated test specimen
swatches in the jar immediately after inoculation (at “0” contact time).
Results
1. Pomegranate rind was identified as a waste biomass with potential for income generation in arid,
drought prone areas.
Crop diversification has become inevitable in drought-prone regions of Maharashtra. Sugarcane,
which requires 12 to 14 months to grow, consumes approximately 2068 litres of water per hectare.
However, pomegranate or soyabeans requires about one-eighth of water per hectare and produces
higher yields. This has resulted in increased focus on Horticultural activities [13]. Important
pomegranate varieties cultivated in India are Alandi or Vadki, Dholka, Kandhari, Kabul, Muskati
Red, Paper Shelled, Spanish Ruby, Ganesh (GB I), G 137, P 23, P 26, Mridula, Aarakta, Jyoti, Ruby,
IIHR Selection, Yercaud 1 and Co 1[14]. Horticulture board officials had estimated 15.60 lakh tonne
pomegranate production in the year 2015-16, but now fear 50% losses due to the prevailing drought
[15]. The pomegranate plant has a unique ability to be thrown into rest periods when irrigation
potential is low. This, however, results in the raw fruit peel hardening and cracking when irrigation
resumes or when hailstorms or pre monsoon showers occur, as has been observed in the region in
May 2016, thus making the produce unusable for the fruit processing industry.
The rind of pomegranate fruits could be used as natural dye or mordant and provide a source of
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income to farmers during the financially lean drought prone times.
2. The effectiveness of pomegranate rind as a natural mordant for fabric dyeing.
Results with respect to color depth, i.e. K/S values of dyeing of cotton with natural dyes namely P.
granatum C. longa & R. Cordifolia are given in Table 1. All samples show an enhancement of color
depth when the fabric has been steamed as compared to drying and a combination of steaming and
drying. Particularly in C. longa and R. cordifolia marked increase in L* values were observed. The
overall order of colour strength (K/S value) of the dyed fabrics was in the following sequence
Steaming > Drying & Steaming > Drying. This decrease in color depth may be attributed to impact of
direct dry heat on the chromophore of the dye extract.
The Impact of fixation parameters on K/S values of cotton fabrics dyed with P. granatum, C. longa &
R. Cordifolia. The results of mordanted samples indicate that the K/s values of cotton mordanted
with pomegranate rind and dyed with natural dyes were higher than that of only natural dyed fabric.
The enhancement in the depth of dyeing was due to the presence of hydrolysable tannins present in
the pomegranate rind acting as the mordant. These tannins form a complex with the dye molecules
and lead to higher fixation of dye on the fabric. The pre mordanted samples show good color value
results. As compared to the other methods, this could be explained in case of padded post
mordanting technique, as the dye could have leached into the mordant bath, thus resulting in lighter
shades. Similarly in meta-mordanting trials it was observed that dye-mordant complexes were
formed in the padding liquor. These complexes were unable to sufficiently penetrate and adhere to
the substrate, thus resulting in extremely low color values.
In case of Colour values of P. granatum (20%) mordanted cotton fabric using C. longa (20%) & R.
cordifolia (20%), it was observed that P. granatum when incorporated as a mordant with C. longa
and R. cordifolia produced an improvement in color depth values and also showed shifts in their
tones resulting in beautiful colours as compared to only naturally dyed cotton fabrics.
3. Anti bacterial effectiveness of the natural plant extracts used in the study.
The results of percent reduction of colony forming units for cotton when padded with 20 %
concentration of P. granatu. C. longa and R. cordifolia are given in Table 3.
The untreated nonwoven cotton fabric showed negligible antibacterial properties against both S.
aureus and E. coli. The fabric dyed with P. granatum showed significant antibacterial activities in the
range of 77 - 82% for S. aureus and 67- 72% for E. coli indicating the inherent nature of this dye in
preventing bacterial growth. This could be due to presence of hydrolysable tannins and
polyphenols, specifically punicalagin and gallagic acid along with ellagitannin punicalagin found
chiefly in pomegranate extract [16].
The dramatic inhibition of colony forming units by C. longa treated samples in the range of 89% 92% for S. aureus and 72- 86% for E. coli samples could be due to the presence of curcumin and
other curcuminoids, essential oils, alkaloids, turmerol and veleric acid found in turmeric [17], [18]..
In case of R. cordifolia the range of 75% - 76% for S. aureus and 55- 60% for E. coli was observed.
Tannins and anthraquinones are the major phytoconstituent, which may be responsible for the
plant's antibacterial activity [19]. The table also indicated the reduced susceptibility of E. coli to plant
extracts; this could be due to restricted permeability by the outer membrane of the bacteria. It is
important to note that the increase in color depth values has shown a corresponding decrease in
bacterial CFU's.
In case of effect of fixation parameters on anti bacterial properties of plant extracts. It was observed
that the cotton fabric mordanted with P. granatum rind extract and dyed with C. longa and R.
cordifolia showed higher antibacterial activity against S. aureus and E. coli as compared to fabric
dyed without a mordant. The pre- mordanted fabrics showed higher anti-bacterial activities which
also correspond to higher color depth values. Minimum activity was observed in Meta- mordanted
fabrics. A similar trend was observed in the inhibition of the e.coli bacteria at a lesser rate compared
to s. aureus as in the previous table.
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Table: Anti bacterial properties of fabric with application of Mordant (20%) & Dye (20%).

The study indicates the antibacterial activity of the Punica granatum rind extract and its role in
increase of color strength results and simultaneous increase of antibacterial activity of the
mordanted and dyed fabric.
Conclusion
Foregoing discussion indicates that the pomegranate rind can be productively used in the textile
industry and hence our hypothesis is proved null and void.
The versatile adaptability, hardy nature, low maintenance cost, steady but high yields, better
keeping quality, and possibilities to throw the plant into rest period when irrigation potential is
generally low, indicate the importance of pomegranate cultivation in drought prone regions of India.
Inadvertently, an agro-industrial project faces a number of hurdles on its way to economic viability.
Fruit waste utilisation by natural dyeing for value added products instead of conven- tional
applications such as cattle fodder or compost generation can positively change the current
scenario.
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ABSTRACT
The Bahá’í Academy has been conducting course “Fostering Personal Development and Social
Progress” for many years now. This course has a dual purpose, first to help individuals develop their
personality by enhancing their moral capabilities and at the same time inducing them to actively
contribute towards social progress. The module “Moral Capabilities: Fundamentals” discusses a
very major issue of creating conducive environment which can cultivate the new age leaders, who
can build the new world civilization and bring about the required changes in the world. This issue
interested the author, who in the first place decided to find out how conducive really is, the social and
family environment for the children of young age. Thus the objectives of this study were as following:
· To find out the moral conditions prevailing in the families of the students
· To find out the moral conditions prevailing in the neighbourhood and school of the students.
· To propose a plan of action to bring enhancement in certain moral conditions of the students.
This particular Z.P. school caters to the students coming from weaker economical background. The
school shifts for boys and girls sections run parallel. The familiarity with the functioning of the school
and school belonging to the community familiar to the author has been major criteria for selection of
this particular school. It was then decided to conduct a survey first with the students to find out their
family environment and social environment mainly related to school. This report covers the first step
of the project which has been identification of the core issues of concern related to Universal Human
Values and proposal for creating betterment in the situation.
Human values cannot just be taught on the paper; they have to be practiced on daily basis if one has
to follow the straight path. Children of young age have a very impressionable mind and they require
guidance with utmost care and love. While conducting the survey many facts have been revealed
which have been provided in this report and at the same time the report provides details regarding
the objectives, data analysis, stages and implementation of the project.
Keywords: Universal Human Values
Introduction
Universal Human Values are the fundamental basics for the human behaviour. The spiritual and
moral growth of a human being is the result of consistent and relentless efforts to serve others and
contribute towards creating good around us. Moral values are something that every individual is
born with but the need is to control the obsessive desires towards materialistic and individualistic
objectives. When one thinks about the greater vision of one's life the primary goal should be to
become a good human being. This “good” actually is for others, for example by becoming a good
human being you start considering others, you start working towards peace and equality, and you
start working towards creating better living conditions for self and for others.
The course “Fostering Personal Development and Social Progress” introduced by the Bahá’í
Academy focuses upon building moral capabilities in individuals for personal growth and helping
them to contribute in social progress. In this course individuals are introduced to a number of
concepts and ideas which allow creative expressions, introspection and taking assertive action
towards creating better moral conditions within the self, in the family, neighbourhood and finally in
the overall society.
The overall present condition of world today provides every individual an opportunity to look forward
to a new kind of world where only humanity is worshiped. The new world civilization should ideally
follow the basic principles of universal human values. The next question then arises as to who will
create this world or rather who will guide everyone towards this world.
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The module “Moral Capabilities-Fundamentals” has all these concepts beautifully interlinked to
create a wholesome understanding of this new kind of leadership which can guide the humanity
towards this new world civilization. The interesting question which comes to everyone's mind is
then: to create this new kind of leadership how an individual should be capable on spiritual and
moral basis.
It is important to understand that creation of morally and spiritually conducive environments which
are governed by the principles of universal human values such as gender equality, justice, and
education to young ones can only create this new age leadership. The basic environments for any
individual are his family, neighbourhood and society at large. When individuals grow up, the
additional environment of work place has to be also considered as one of the basic environment. At
the same time for young children school is also considered to be one of the basic environments
which is influential and requires interaction skills to survive. Now if all these environments are
considered to be the most influential for an individual growth and collective action, then it is
important to know if they are really conducive to create new kind of leadership. Secondly, if any
action can be taken to improve these conditions so as to help individual towards becoming capable
morally and spiritually.
The selected Zilla Parishad School represents lower income group of the Lohegaon community.
The reasons for selecting this school were many, but the most important one being to understand
the moral condition prevailing in their family, neighbourhood and school. The basic point to consider
here is that if the new kind of leadership requires collective efforts and every individual from every
background is required to participate, then there is a crucial need to reach up to this level of young
minds who are the future community participants and builders. The moral influence that percolates
into their mind at this stage is the spark point which will ignite their minds to think towards walking the
straight path.
Keeping in mind this community of school children and their different environments, the author
decided to examine the prevailing moral conditions of these young students-- while keeping an
objective of undertaking an action plan to enhance the environments if found not to be following all
the principles of universal human values, but in this case particularly principals such as gender
equality, justice and education to the young ones.
Objective
h To find out the moral conditions prevailing in their family
h To find out the moral conditions prevailing in their neighbourhood and school
h To propose a plan of action to bring enhancement in certain moral conditions
Sample
The students of Zilla Parishad School, 02 Lohegaon (Girls school and Boys school) Established in
the year 1982 our school has currently 831 girl and boy students studying at the campus. Total 34
rooms are available including the new building which has been constructed in the year 2008, under
the "Sarva Shiksha Abhiyan" (Education for All).
For each and every student, textbooks and workbooks are provided by the school. Girl students up
to class V and who belong to below poverty line category get daily allowance for the days that they
attend the school (as per the government norms). The girl students between class V and class VII
and who are under the below poverty line category are also been granted the "Savitri Bai Phule
Scholarship" (as per government norms) .
h Basic amenities available: water, electricity, toilet, computer labs
h Board: S.S.C. (Maharashtra)
h School up to: Class VII
h Medium of instruction: Marathi
h For this survey 47 girl students and 40 boy students have participated from the age group 12
years to 14 years.
Tools and Technique for Data Collection: Survey questionnaire
Student Data Collection Source: Z.P. School, office and Grampanchayat office, Lohegaon
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Descriptive Data Analysis
While selecting their answers for the statement “Everyone in my house speaks respectfully to me”
maximum number of girls and boys have opted the option “Yes” however 06% of the girls have said
“No” compared to 01% of the boys. Further 17% of the girls and almost the same percentage i.e.
15% of the boys have said Sometimes. The second statement belonging to absolute personal
nature “My family members fight on regular basis” had an alarming number of students selecting
sometimes option, as per the percentage 56% of the girls and 70% of the boys have said
“Sometimes”. When asked if the family members use any bad words while talking it was surprising
to see that 56% of the girls said Sometimes whereas 70% of the boys have also said Sometimes at
the same time 06% of the girls and 15% of the boys have said Yes. It was a sad fact that 47% of the
boys have said that liquor is consumed in their house Sometimes and 10% have said Yes, contrarily
43% opting for option No. When we look at the results of the girls it is seen that 17% of the girls said
Yes to liquor is consumed frequently in their houses but 66% said No. When the statement “My
family members get drunk and fight” was to be answered 15% girls and 8% boys said Yes; at the
same time 19% of the girls said Sometimes and 22% of the boys too opted for Sometimes. When the
statement “My family members have slapped me” was in question alarmingly 57% of the girls and
82% of the boys have said Sometimes where as 13% of girls and 05% of the boys have said Yes. It
was observed that 72% of the girls and 75% of the boys opted Yes for the statement “My family
members take my opinion into consideration while taking any important decision. It was an
interesting observation that 81% of the girls said Yes to the statement “ If someone is teasing me I
can speak freely with my family members” where as 33% of the boys said No and 12% of the boys
opted for Sometimes. While selecting the options for the statement “ If I have studies or exam I am
excused from daily household work” it was interesting to observe that 19% of the girls and 12% of
the boys said No and at the same time 32% of the girls and 20% of the boys said Sometimes.
The positive response for the statement “In my house my brothers and sisters are treated equally”
was on a higher side contributing to the fact that 87% of the girls and 83% of the boys have said Yes
to the same. It was wonderful to observe that 90% of the girls and 90 % of the boys believe that they
will be allowed to go for their further education. It was a disheartening fact to observe that 15% of the
girls and 23% of the boys said Yes, at the same time 36% of the girls and 27% of the boys said
Sometimes to the statement that I have experienced physical or mental torture in my family. The
next statement, which was as follows, received the answers as 32% of the girls and 15% of the boys
said Yes whereas 19% of the girls and 25% of the boys said Sometimes. Equal number of girls and
boys i.e. 18% each opted for Yes for the statement “Grown up men tease us while going to school”
80% of the girls said Yes I have total faith in my parents whereas 09% said No and 11% said
Sometimes, whereas 93% of the boys said Yes to the same.
The statement “If I make a mistake, my parents allow me to give explanation” was agreed upon by
80% of the girls and 63% of the boys where as 13% of the boys said No and 24% said Sometimes. It
was observed that 30% of the girls and 10% of the boys feel that there is no gender equality in the
family, where as 06% of the girls and 20% of the boys said Sometimes. It was interesting to observe
that 19% of the girls and almost equal percentile i.e. 15% of the boys feel that the topic of their early
marriage is discussed number of times in the family.
When the statement was based on the teacher's behaviour in the school, 99% of the girls and 73%
of the boys said Yes, our teacher behaves good with us; however 27% of the boys said Sometimes,
contrary to 01% of the girls. When the statement said “Our teachers use bad word in the classroom
13% of the girls said Yes and 10% of the boys too agreed to the same, whereas 12% of the girls and
25% of the boys said Sometimes. Further for the statement “Our teachers give respect to us” 83% of
the girls and 60% of the boys said Yes, whereas 16% of the girls and 33% of the boys said
Sometimes.
It was disappointing to know the fact that none of girls or boys knew that there is a child line
dedicated for protection of the child from any physical and mental torture. None of them have ever
used such a child line.
Findings
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The survey conducted at the Zilla Parishad School was very fruitful and provided different areas of
moral behaviour along with a possibility of enhancement. In accordance with the objective,
following were the findings from the survey.
The findings have been divided under the three pre-determined objectives:
Objective 01: To find out the moral conditions prevailing in their family
The statement regarding the moral conditions prevailing in the family had different results on the
basis of gender, i.e., girl students and boy students; however, an interesting fact has been observed
that both the girl students and boy students have similar conditions at family level. The reflection of
these conditions can be seen differently on the boy students and girl students; for example, 82% of
the boy students have been sometimes slapped in the family, whereas 57% of the girls have been
slapped sometimes. The girl students are less excused from the household work than the boy
students, even during the exam period. It was yet another interesting finding that the girl students
and boy students feel that their brothers and sisters are treated equally by the family members.
There are certain facts that need cautious consideration which have been given below:
h It has been reflected after the survey that maximum number of girl and boy students have said
that fights within the family members do happen on fairly regular basis.
h Bad words (abusive language) has been used at home with girl students and boy students
(more with boy students).
h Maximum numbers of girl and boy students have said that they have been slapped by family
members on fairly regular basis.
h Liquor has been consumed on fairly regular basis at majority homes of girl students and boy
students.
h Half of the girl students and boy students have experienced physical and mental torture of some
kind in the family.
h Majority of the girl students and boy students have a belief that they will be sent for higher
education by their family.
h None of the students have any knowledge about child rights and protection
Objective 02: To find out the moral conditions prevailing in their neighbourhood and school.
h The girl students as well as boy students face harassment from fellow students of opposite
genders and equally from the grown up men from the neighbourhood.
h The overall teacher behaviour has been selected as good conduct still there are 27% of the boys
who feel that teacher behaviour is not totally up to the mark always.
h The boy students who feel that teachers do not speak with them respectfully are 33%.
h There is a large percentage of girl students and boy students who feel that sometimes their
respective friends are closer to them than the family member on the following basis.
h They speak compassionately.
h They understand our feelings.
h They listen carefully to what we have to say.
h They give us time.
h They give us a helping hand if there is trouble at home.
h They never abuse us.
Objective 03: To propose a plan of action to bring enhancement in certain moral conditions.
Following action plan has been proposed to the school:
While discussing with the students, the very first moral issue that they wanted to be tackled was
teasing by boy students to the girl students which was to the extent of even stalking the girl students
up to their home; on the other hand, there was also teasing of girl students to the boy students at the
school campus itself.
The detailed survey report along with the letter has been issued to the principals of both the schools,
and a “Happy Hippo Show” has been proposed to get the boy students and girl students involved in
solving this issue on the school campus itself first.
It has been decided that the other issues will be taken into consideration, and accordingly the
stakeholders will be further involved step by step.
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The action will be taken as per following action and research diagram:

Conclusion
Young children have the capacity to mould themselves into the thoughts and actions which are not
only towards development of self but have the influence on their family and neighbourhood. A
famous quote says “Children should be guided towards how to behave and not what to behave” The
universal human values have to be percolated towards the grass root level to achieve what is the
ideal human being and ideal living conditions for thriving of humanity.
Mahatma Gandhi has said “If you want to reach real peace in this world, start educating children.” It
is very much evident that this education has to be morally and spiritually enriched to create
conducive environments for nurturing the young minds, further helping them to enhance their
personal development and create a society based on the universal human values finally becomes
the leader of the new world.
Once the above action plan is implemented in both the sections of the school, the required further
actions for implementing counselling sessions, parent- teacher sessions and other activities related
to enhancement of moral standard will also be incorporated.
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ABSTRACT
The scientific and technological progress though brought great advancements to almost all aspects
of our life, ultimately resulted into new global challenges and difficulties. These problems have
touched upon every aspect of our personal, and collective life, be it social, educational economic or
scientific. Therefore, once again it was thought that certain universal human values are to be
addressed for the better development of the individual and society at various stages of the life, from
birth to the last breath.
The term Universal Human Values needs no definition; it is an expression in the behaviour and the
perception of the human being. The behaviors, expression and perception though are not
measurable quantitatively, they contribute significantly in various aspects of life and overall in the
society.
In this research paper, researcher tried to observe the significance of faculty development through
the conduct of training programmes towards the universal human values with regard to respect,
consideration for others, honesty, sharing, solidarity, openness, listening, welcoming, acceptance,
recognition, appreciation, brotherhood, friendship, empathy and love.
A systematic dialogue process was conducted with 318 employees of the university and feedback
from 279 employees was taken to know the training areas which can contribute towards upbringing
universal human values.
Through the rigorous process of various training by the experts it was concluded that few universal
human values contributed significantly to the personal, social and organizational development. The
impact of the conduct of the training for the faculty development also raises efficiency at work place
and loyalty about the organization.
Keywords: Universal Human Values, Significance, Training, Impact, Feedback
Introduction
What is faculty development? Why is it necessary? For whom should it be? What is achieved with
this? What is the significance of faculty development from various perspectives and especially with
respect to universal human values? Like this, there are several questions in our mind. The scientific
and technological progress though brought great advancements to almost all aspects of our life;
ultimately resulted into new global challenges and difficulties. These problems have touched upon
every aspect of our personal and collective life, be it social, educational, environmental, economic
or scientific. Therefore, once again it was thought that certain universal human values should be
addressed for the better development of the individual and society at various stages of the life from
birth to the last breathes of the life.
Among various methods and ways Faculty Development can be one of the ways to address for the
better development of the personal and social development at various stages of the life from birth to
the last breathes of the life.
Now, in the age of technological advancements the term Faculty Development is well known and
frequently used in public, private and government sectors in almost all fields where human being is
involved-- in designing, developing, manufacturing and providing services to the society.
Faculty Development ODL
Faculty Development is similarly used to refer to staff development and professional development,
in settings that pertain to educators (Lawler and King, 2000).
Education sector started a step ahead in achieving and providing quality education and services
through various methods. Faculty development is one of the important aspects in achieving and
improving organizational quality in all fields of life including Open and Distance Learning (ODL).
In India, a huge network of ODL is already established in every state. ODL contributes 20% student
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population in higher education. ODL has now become a mass education system in India. Mass
education is possible through ODL by use of various advanced technologies used in teaching,
learning and evaluation. To meet the challenges of the learners and societal needs, staff working in
ODL system needs to be continuously upgraded by the way of training.
Training plays a very important role in faculty development to acquire knowledge, skills and abilities.
Continuous training helps in development of the individual as well as organization. Mostly it offers
‘win-win’ situation to both staff and organization. Apart from this, researchers observed and related
the significance of faculty development through the conduct of training programmes towards the
universal human values with regard to respect, consideration for others, honestly, sharing,
solidarity, openness, listening, welcoming, acceptance, recognition, appreciation, brotherhood,
friendship, empathy and love. Hence this study was conducted.
About YCMOU
Yashwantrao Chavan Maharashtra Open University, Nashik is renowned mega Open University in
India established in July 1989 by state Legislature Act XX and is recognized by UGC under section
12B. Most of the employess were employed during initial period 1990 to 1995. During these 25
years, challenges in the Open and Distance Education System and to the employees in this system
also greatly increased. First decade was the developing phase of the university. This growth was
reflected in reality during second decade in terms of quality and quantity. University and its
employees were at the peak of achieving an Institutional Excellence Award from Common Wealth of
Learning, Canada. Now, the performance of the University was almost constant during first phase of
third decade.
During initial phase, University conducted several training for its selective staff. This was an alarm
for the University and its employees. To meet the challenges of the teaching-learning, technological
and societal needs, staffs working in ODL system needs to be continuously upgraded by the way of
training. Upgrading of the skills, knowledge and abilities of the staff working in ODL has become
essential. Rigorous and continuouly need based professional training may be an appropriate
socution to enhance various required skills of the employee working in an organisation.
Therefore, university planned to provide various faculty development trainings to all the employees
from all cadres. University tried to identify training needs of all employees of the university from
upper cadre A to lower cadre D. This paper presented detail analysis and classification of the
training needs, identified in four categories on basis of job responsibilities of each cadre working in
the university. This step was initiated by the University for the Personnel, Professional, and Social
development and as well as for the development of Organization.
Review of Relevant Literature
Lot of literature, books and research studies are available on universal human values, human
empowerment, training, faculty development, significance of faculty development, delivery of skills,
productivity, etc. In this paper, few relevant references are given to enrich the quality of paper.
Faculty development is a continuous process in today's era. Various tools and techniques are used
for faculty development. Training is one of the important tools among them. Training empowers the
trainee's with new skills, knowing new concepts and having right attitude, which results in effective
working. Training is imparted by any organization to its employees to improve individual
performance leading towards increase in overall organizational performance. At the same time
feedback of training gives direction to the organisation whether the training imparted have met the
expectations and objectives set and trainer was competent enough to achieve the goals set. The
results of the studies conducted by Velada, Raquel et.al. (2007) suggest that in order to enhance
transfer of training, organizations should design training that gives trainees the ability to transfer
learning, reinforces the trainee's beliefs in their ability to transfer, ensures the training content is
retained over time and provides appropriate feedback regarding employee job performance
following training activities. According to lgnace Ng and Ali Dastmalchian (2011), policies to
motivate emoployees to undertake training and the practice of assessing training needs and
effectiveness have the most impact on whether training is perceived to yeild positive benefits.
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Research Methodology
The Yashwantrao Chavan Maharashtra Open University (YCMOU) initiated various training
activities leading towards professional, personnel and social development of the employees and
also to enhance qualitative output from the employees. A Training Committee was formed to
organise various need based trainings delivered by the experts.
Training Committee identified training needs of total 279 employees of the university from class A to
class D. A questionnaire was prepared by core Training Committee to collect feedback from the
employees about their individual training needs related to their job and responsibilities. Training
Committee conducted face to face interaction for employees of each cadre from class A to D to know
their training needs.
Apart from this sample interviews were conducted to get the opinions of the employees with respect
to the impact of the training conducted.
Research Objectives
1. To identify, analyse and classify training needs of the employees of Class A to D
2. To study the impact of training programmes with respect to various human values
Research Tools
1. Questionnaire for the employees
2. Direct open interaction with the employees
3. Interviews of the employees
Sample Size: Total 279 employees of the university
Phase 1: Need Identification and Implementation strategy: Face to face interaction was held with
total 279 employees of the university from class A to D in batches as shown in Table 1.

Purpose of the interaction was discussed. They were told to identify their job related training needs.
After discussion, they could think on that, thereafter a questionnaire was distributed to everyone.
First part of the questionnaire was about their personnel information like, their designation, joining
date, their qualification at the time of joining, qualification obtained during job, etc. In second part
they were asked about training attended by them till date in the University or outside University and
their details. Finally they have to write about the training required for them related to their job and
also about other aspects.
Analysis of Training Needs
Training needs identified by all the employees of the university was classified in three categories as
shown in the following Table 2.
Classification of Training Needs of YCMOU Employees

Phase 1: Conclusion
From this analysis, it is concluded that the employees of the university identified their training needs.
About 37% core training needs 27% managerial needs and 36% personnel and social needs were
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identified by themselves. Table indicates, Core and Personnel and Social needs are almost equal
even within class A to D employees. This clearly shows eagerness of the employees towards
training to enhance their knowledge, upgrade skills and attitude and develop as a complete human
being. It also reflects sincerity and commitment of the employees towards their job and
responsibilities; since maximum training needs belong to core and functional areas. Such type of
training may help faculty to improve their work culture and attitude towards their work. Ultimately this
helps at large to the employee and the organization.
Phase 2: Conduction of Personnel and Social Trainings: From the selected areas, among many,
one day training on “Self-development Techniques” by the experts Dr. Priti Kulkarni, Dr. Rupali
Khaire and Prof. Ameet Geet, Nasik was organised for total 156 employees from Class C and D of
the University. Four batches each of 39 numbers were formed for close group interaction as per the
pre-defined schedule.
A questionnaire was developed to get the feedback about the trainer and the impact of training.
Filled questionnaire was analysed for the significance of the training on the employees. Few
random 10% sample interviews were conducted from each class as shown in the following Table on
the developed questionnaire.
Analysis of Responses of Interview Schedule

Responses of the employees were analysed for five international human values. Responses of the
employees were taken after giving explanation to each parameter and sufficient time for thinking
was given to answer each question.
Phase 2: Conclusions
Significance of faculty development towards Universal Human Values was analysed with respect to
Solidarity, friendship, empathy, appreciation and honesty. From this analysis, it is concluded that the
employees of the university 94% employees positively reacted that they feel associated to each
other and with the organisation.
75% employees positively accepted that due to this training programme the bonding among the
employees is enhanced and friendship gets closed due to interaction and time spends together.
Understanding and trust between each other developed empathy among 94% employees due to
this training programme.
Appreciation to other is one of the important human values. This faculty development programme
was successful to raise thankfulness to each other. Responses shows 94% employees realized
gratitude towards each other. It is observed that, 94% employees shown acceptance towards
honesty. Employees accepted importance of honesty in social, personnel and professional life.
Overall Conclusions
This clearly shows eagerness of the employees towards training to enhance their knowledge,
upgrade skills and attitude and develop as a complete human being. It also reflects sincerity and
commitment of the employees towards their job and responsibilities; since maximum training needs
belong to core and functional areas. Significance of faculty development training programme
towards international human values with respect to solidarity, friendship, empathy, appreciation and
honesty was found significant. This faculty development programme was found effective to improve
the work culture, attitude towards the work, behaviour with co-workers, feeling of association,
friendship and honesty.
It is recommended to organise faculty development programmes which are helpful to nurture
international human values among the employees at large.
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ABSTRACT
In order to re-establish the golden age of the Indian culture, it is excessively essential to attach
supreme importance to Spiritual Quotient in the present system of education. Education is the
supporting pillar of human culture and decency, progress, transformation and inspiration. But in the
present age of materialistic and physical progress, man has lost his humanity. In the country, there
are large scale productions because of science and technology but man's heart remains empty. It is
highly essential that education should create a value- oriented society and bring about all-round
development of individuals. But in the present system of education, these noble and significant
goals have remained for behind in the race. If we receive 'Spiritual Education' to gather with the
regular education, it will revolutionize human thinking and its level. It will enlighten the world
education with this very faith, YCM Open University has implemented a new curriculum, “Value
Education: Fundamentals”, and has verified its success and effectiveness. Those conclusions have
been supplied in this paper.
Keywords: Effectiveness of the Curriculum
Introduction
'Spiritual education' and 'Religious education' are not the same. They are not co-terminus concepts.
Our forefathers who formulated moral and ethical principles, were not sure of distinction between
those two concepts, and therefore, they did not attach significance to spirituality special abilities of
decision making and judgment making spirituality never opposes temporal and physical progress
on the contrary, Spirituality provides proper guidance and makes human life tension-free. In the
present education system, Spiritual education is a very urgent need of the hour.
It is always beneficial to impart Spiritual education to learners studying at the primary and secondary
school levels. During these periods and stages of development the mental set up of students is
highly significant due to the plasticity of mind. They are mentally active and sensitive Therefore,
those periods are very crucial for proper development of personality and inculcation of values. It is
because of such Spiritual Education, an individual overcomes and crosses all the obstacles of
religion, caste, language and sex, and fulfills all his/her obligations and duties. In fact, true
education is always selfless. Spiritual education is highly essential at the present times. If need to be
incorporated into the school syllabus. Spiritual education makes the road to the personality
development spacious and excellent.
Goals of Education
Education is a dynamic process. The most significant goal of education is to develop internal and
latent abilities and talents of individuals, and to help them to achieve balanced personality. But at
present, education has turned out to be tool for earning livelihood, bread and butter. Education
regarding material affairs of life is no doubt, necessary but it does not promote the cause of
innovative society, it does not bring about a social renaissance. Human society, heavily depends on
human relationships and in order to make human relationships noble and excellent, value-oriented
education is essential. We cannot afford to sacrifice and do away with values for materialistic
progress and extension. When values are renounced, materialism gives birth to ignorance and
chaos. it leads to unwholesome tendencies such as social violence, corruption fontal deaths,
environmental pollution, and addictions to drugs etc. such social evils spread like wild fire and man
reaches the stage of total destruction and annihilation. Therefore, 'Creation of value-oriented
society' should be the chief goal of education. Spirituality and science could come together, work in
unison, and then, it is possible to create the value-oriented society. Practical possession of values
through the experience of one's own spirit and the experience of the Supreme Soul i.e. God should
be scientific experimentation for Satisfying biological needs of man. The modern youth needs to be
internally and spiritually strong so that it is easy for them lead this life honestly and nobly well.
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Spiritual education reinforces internal and latent qualities and spiritual strength. It makes man
capable of satisfying his life's basic needs. Spiritual education makes man's personality influential
and value-oriented. It makes man a duteous citizen, and makes him capable for performing
significant role in upliftment and progress of the society and the nation.
Experience of one's own spirit and the experiences with the supreme soul i.e. God put on end to all
types aimless wanderings. It provides proper direction and guidance to life. As the potter
manufactures earthenware's and shapes them, the main aim of education should be character
formation and shaping of value-oriented human society. Life remains incomplete without noble
character. Without noble character of citizens, national progress is almost impossible. During the
modern age, corruption is fast destroying the precious national wealth and energy resources to put
an end to these evils, the only effective solution is 'citizens with Noble Character'. Spiritual education
makes an individual experience his own true and genuine self and nature. It makes all difference
based in religion, caste, color, shape and appearance, sex etc. disappear fast. It is not true that only
large industries, open economy and commercial centers develop value-oriented society and
communities. It is possible to develop value-oriented society through inculcation of human values
such as love, affection, co-operation, good will and above all through spiritual education.
Education for Total Development
Total development of an individual is the chief goal of education. In the present education system,
human and social needs are considered, and education according to those necessities is provides.
But it does not seem to bring about total and all-round development to students. The present system
of education does bring about 'physical development', 'Scientific development', 'and social
development' and 'Cultural development', in the country. Spiritual Education certainly promotes all
these types of developments, and in addition, it vein forces 'development of attitudes', development
of discretionary powers', development of human relationships' and above all 'Spiritual
Development' of individuals.
Education for Development of Individuality
There are following four 'Norms' of individuality development:
1. Intelligence Quotient
Every individual procures knowledge through education. That knowledge brings about
development in him. Intelligence Quotient indicates the level of individual's development caused by
the knowledge received through education. At present, very limited significance is attached to
intelligence quotient as it is found that highly intelligent individuals commit crimes and involve
themselves in immoral deeds. Such a state of affairs is totally against the noble aim of education,
because education endeavors to shape and create the most excellent human beings. Einstein was
considered to be the most intelligent scientist of this centenary but he is responsible for inventing the
most destructive weapon of atom bomb.
2. Emotional Quotient
Later on, educationists accepted 'Emotional Quotient' as the standard or norm of the individual who
is inspired by excellent and noble emotions. Performs himself excellent and noble deeds and also
prompts others to do the same. However it is found that emotions do not remain stable and constant,
they suffer from rise and fall in their intensity. Some individuals emotionally exploit others and
engage themselves in unwholesome deeds.
3. Moral Quotient
Thereafter, educationists thoughts of 'Moral Quotient' and accepted it as a norm of the development
of individuality But morality undergoes changes according to time, place, society and community,
and environmental conditions sometimes morality that is considered excellent in one community,
may not be considered so in another community. It is very often found that some individuals work
and contribute for the welfare of their nation and society but they do not accept the test of
individuality against humanity.
4. Spiritual Quotient
According to Spiritual Quotient, an individual by virtual of experience of his own spirit and by
experiencing the Supreme Soul i.e. God, can emancipate himself from all types of mental passions
and perversity. Man procures knowledge according to the speed of his own deeds. He becomes an
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expert in his own deeds and acts, and therefore, he always does excellent deeds. In the western
countries, for employing an individual, due, significance is attached to employees 'Spiritual
Quotient', because they believe that the individual who possesses high Spiritual Quotient,
automatically gets to possess the other quotients.
New Horizons in Education
Man, together with the Professional education, also needs such education which will develop
'Humanity' in him.
1. Spiritual education freely connects experiences of one's own spirit of the experiences of the
Supreme Soul i.e. God who possesses supreme power and authority. The scientific vite that
connects those experiences are called 'Raj Yog' i.e. an eacy manner meditation. In this concept,
an individual can establish contacts with the Supreme Soul through meditation and can imbibe
the supreme Soul's 'Divine Qualities' and 'Divine Powers'
2. Spiritual education provides knowledge of history and geography of the entire universe .if is
possible to undertake pilgrimage to the micro infinite universe with the help of mind and intellect.
It broadens the human intellect and develop the power of performing deeds with witness and
powerful inclinations.
3. Spiritual education imparts knowledge of values. According to the third low of Newton, every
action is followed reactions i.e. there is a reaction to every action. This low applies to human
deeds (karma) as well, our benevolent intentions increase (+) the account of religious merit
procured through meritorious deeds. On the other hand there is a decrease (-) in the account of
religious merit due non-benevolent intentions. Excellent deeds cause qualitative growth (*) in
the destiny account. In this way, the micro knowledge of human deeds frees man from vain
intention negative deeds, and inspires him to undertake excellent deeds.
4. Because of spiritual education, we get knowledge of the present time of nature and the entire
creation, and divine light appears in our lives, because the present system of education does
not possess the total knowledge of the Age of confluence (SangamYug) which is active at
present, and the knowledge of process of universe transformation. In education, knowledge of
different subjects is a usual practice, knowledge of spirituality is certainly a new dimension.
Meditation helps us procure following powers;
1. Power to test and appreciate
2. Power of decision making
3. Power to compress the extended
4. Capacity for patience
5. Power of face life problems
6. Adjustment power
7. Power to associate with others
8. Power to reconcile and to conclude
There are numerous benefits of spiritual education, and it is not possible to include them in this
article. Spirituality is not something like spending some time in the holy company of the Guru, and it
is not a Mantra given by the Guru Spirituality provides knowledge, qualities and power because of
which we succeed in every trial and test of life. However, when we try to know and recognize our own
selves, we try to trace and discover values inculcated into our individuality knowledge of one's own
values is indeed very crucial. As against this background, Yashwantrao Chavan Maharashtra Open
University has developed the certificate course entitled as 'The Basic Principles of value education'.
The Research Study
The Open University had developed a certificate course for which the curriculum entitled 'The basic
Principles of value education' was drafted. In order to verify and ascertain the success on the
curriculum and the course, the university had conducted a pilot study. Details of this study are
supplied in the sections that follow:
Title of the Research Study
Study of organisable capacity of value education programme and of effectiveness of value
education programme.
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Objectives
a. To study the effects on the value education approach of students involved in the value education
programme
b. To study the efficaciousness of the study material developed for the purpose of implementing
value education programme
c. To study the total overall effectiveness on the students admitted into the value education
programme.
Assumptions
a. Every individual cherishes some values
b. Values can be inculcated and developed in the human personality
c. Values education is imparted in each and every school.
Hypotheses
a. There are no significant influences exerted by the value education programme Project on the
student's Value related approach
b. There are no significant improvements and progress brought about by using the study material
developed for implementing the value education programme and for enhancing student's
knowledge level
c. There are no significant influences at all exerted by the value education programme on the
students admitted into the programme.
Research Methodology
Research Design
In this study, a single group with only post-test research design was used.
Research Sample
The sample for this research study was selected on the basis of the research workers' own selfjudgment. It was a purposive sample. It consisted of 24 students who had successfully completed
the pilot study curriculum of the total value education Certificate course.
Research Tools
Interview Protocol:- for value education programed
Questionnaire: for testing and verification of the study material developed for the purpose.
Observational Protocol: Change in approach
Content knowledge Test: for verifying achievement in content knowledge and comprehension
Research Procedure
Initially, for implementing the value education programe, requisite study material was developed
with the help of the study material, a six month orientation and training was provided to the sample.
Thereafter a content knowledge test was administered to the sample. Later on, after a period of six
months, every student of the sample was required to complete a project as part of his field work.
During the process of the project work, the students were interviewed and their project works were
evaluated by the experts. During the final evaluative interviews, the copies of a questionnaires
which was designed to ascertain efficaciousness of the curriculum, were supplied and response
were collected. The respondents were t-value were calculated for enlisting the conclusions.
Conclusions
a. Effects on Value-Education-Related Approach

The above Table shows that the calculated t-value is 12.50 which is more than the Table Value
Conclusion: It indicates that this project work exerts positive influences on the Value-student's
Education-Related Approach
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b. Effectiveness of the Study Material

This Table indicates that the calculated t-Value is 18.08 which is more than the Table Value.
Conclusion: It proves that the study material of this curriculum is useful for improving student's
knowledge level.
Conclusions Regarding Overall Utility of the Curriculum
The students of the sample had revealed their views and opinions through the interviews and the
questionnaire. They are recorded herewith. These conclusions represent opinions of more than
80% students of the sample.
1. The present curriculum is useful for teacher's all-round development and personality
development. It helps in day-to-day life.
2. The present curriculum is useful in day to day teaching learning activities
3. The games conducted for teaching learning of the present curriculum especial the game Hoppy
Hippo Show have been tremendously useful.
4. It brings about a positive transformation in life and profession.
5. The sample is keen on making sincere efforts for inculcating and developing noble behavior and
leadership qualities in the society.
6. This project provides and develops a true insight into the responsibilities and duties of life.
7. This curriculum reveals not only the support for the human life but also the life's very
fundamental foundation and basis.
8. The study material is highly useful.
9. This project is useful for providing a total grasp of the values such as equality of sexes, Gratitude
towards Society and the meaning of the extended Family.
10. This curriculum reveals and explains the new nature and approach towards life.
11. It helps to convey defects and limitations of others to themselves by using good and amicable
language.
12. It informs about advantages and benefits of co-operation and co-operative learning.
Summary
Man, together with professional education, also needs value education. It with create humanity in
him, inculcate human qualities in him, do away with his negativism, and he will be more inclined to
perform noble deeds. His noble deeds will enhance the quality of his personality and life. The
present education suffers from a serious limitation. It provides knowledge but there are limitations
and restrictions on emotional developments and there is no space for Value Education and Spiritual
Education. Value education and spiritual education provide new dimensions and guidance to man's
thinking and knowledge. It is therefore, necessary for all of us to take Value Education with grate
seriousness.
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ABSTRACT
Global warming and climate change is expected to increase the frequency of extreme events.
Individuals must take actions to reduce their own contributions to climate change and protect
themselves and the environment from its impacts. The changing lifestyle is making us more aware
about the changes in the weather.
A descriptive study was conducted to assess the knowledge and practices regarding global
warming and climate change among the urban population of Pune city. Independent variables are
global warming and climate change, whereas dependent variables in this study are knowledge and
practice of urban population. The present study comprised 60 samples from two different urban
settings. A structured questionnaire was prepared ,which was knowledge and practical-based, and
data were collected. The 'health belief' model theory was used in the study. A total 60 samples from
various regions of Pune city were taken with convenient sampling technique. Before conducting the
main study, the tool was validated by the experts followed by conducting the pilot study on 6
samples, and the reliability of tool was done. The tool was found to be reliable (0.8438).
The sample consists of 47 (78%) female and 13 (22%) male. There were 20 (33%) samples from
age group of 25-30 yrs, 31-35yrs- 18 (30%) 36-40- 15 (25%),41-45- 7 (12%). Graduates were 24
(40%),. Mean knowledge score was 17.38 (57.94%) and mean practice score was 8.6 (53.89).
There is positive correlation between knowledge and practices (r= 0.678). It revealed that
knowledge and practices among urban population is far below the expected level. It is further
concluded that there is a need to spread mass awareness among the general population to reduce
the impact of global warming and climate change. School authorities should utilize opportunities to
provide information to the students regarding global warming and climate change. There is a need
to research further and increase the awareness at all levels.
Keywords: Knowledge, Practices, General Population, Global Warming, Climate Change
Introduction
In India, there has been an alarming effect of global warming on the climate. India is already a
disaster prone area, with the statistics of 27 out of 35 states being disaster prone, with most
disasters being water related. The process of global warming has led to an increase in the frequency
and intensity of these climatic disasters. According to surveys, in the year 2007-2008, India ranked
the third highest in the world regarding the number of significant disasters, with 18 such events in
one year, resulting in the death of 1103 people due to these catastrophes.1,2
Scientists have found out that global GHG emissions due to human activities have grown since preindustrial times, with an increase of 70% between 1970 and 2004. Furthermore, according to the
report, the continued and unabated release of greenhouse gases from human activities at or above
current rates would cause further warming and induce many changes in the global climate system
during the 21st century that would very likely be larger than those observed during the 20th century.
Anthropogenic warming could lead to some impacts that are abrupt or irreversible, depending upon
the rate and magnitude of the climate change.3,4
In the Maharashtra flood in 2005, a major climatic catastrophe occurred in the state of Maharashtra
in the form of massive floodings, leading to a death toll of 5000 people. The areas of Mumbai,
Chiplun, Khed, Kalyan, Ratnagiri and Raigad were completely flooded, hence naming the date 26
July 2005 as the BLACK DAY in the history of Mumbai. In the state of Maharashtra, a single drought
(2003) and flood (2005) absorbed more of the budget than the entire planned expenditure on
irrigation, agriculture and rural development from 20022007. Climate change is expected to
increase the frequency of extreme events3.
Though climate change is happening, every change in the weather should not be correlated to
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climate change The weather has not changed much-- but we, on the other hand, are changing. This
changing lifestyle is making us more aware about the changes in the weather4.
Material and Methods
Research Statement
“A study to assess the knowledge and practices regarding global warming and climate change in
urban population of Pune city”
Objectives
1. To assess the knowledge regarding global warming and climate change among the urban
population of Pune city.
2. To analysis the practices regarding global warming and climate change
3. To find co-relation between knowledge and practices
Hypothesis
H0 There is a significant co-relation between the knowledge and practices.
H1 There is no significant co-relation between the knowledge and practices.
Research Design
The researcher has adopted a descriptive study method.
Population
The sample selected for the present study comprised 60 population of two different urban settings.
Sample
In this study the population comprised urban population in selected areas of Pune city
Sampling Technique
Self -structured questionnaire of knowledge and practice-based technique was used to select 60
urban population in the selected location of Pune city .
Data Collection Technique and Tool
In this study the researcher evaluated the knowledge and practices regarding global warming and
climate change according to the criteria. Data collection was constructed according to the
objectives of the study. A self -structured questionnaire was prepared, which was knowledge and
practical-based and data were collected.
Description of the Tool
The tool, which is a self-structured questionnaire, consists of three sections.
Section-1: Consists of demographic variables such as age, gender, education, occupation, number
of family members, income per month, types of house, types of family, electricity, waste disposal,
water facility, and have you undergone any training related to global warming.
Section-2: consists of item to assess the knowledge and practices of global warming and climate
change.
Pilot Study
The pilot study was conducted from 2/2/2016 - 6/2/2016 on 6 samples from urban population in
Pune city, to assess the feasibility of the study and to decide the plan for data analysis. The data
were collected through structured questionnaire, and the study was found to be feasible and
practicable.
Results
Demographic description of the samples shows that participants were included in the study, majority
number of participants 47(78.33%) were females, 20 (33.3%) sample were 25-30 years of age
group, 18(30%) sample were from 31-35 years. Most of the sample were studied at graduate level
24(40%). Majority of the sample were occupied in a job 26(43.3%). Majority of the sample belonged
to nuclear family 36 (60%).
Overall knowledge and practice score of sample shows that mean knowledge score, percentage
and mean as per the demographic variable of urban population regarding global warming and
climate change is 17.38 and 57.94% respectively, and the mean practice score and percentage of
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urban population regarding global warming and climate change is 8.6 and 53.69%. The males have
more knowledge, i.e., 63.33% compared to females, i.e., 51.94%., The post-graduate people have
more knowledge, i.e., 66.29%, followed by graduate with 62.39%, higher secondary with 43.71% ,
and secondary with 48.80% --which determine that knowledge related to global warming is
respective to education. The occupation of the sample taken for the main study, in that the business
people have more knowledge, i.e,. 69.58%, followed by services which is 62.17%, and housewife
which is very less, i.e., 50%. These data determine that knowledge related to global warming is
respective to occupation. The income per month of the sample taken for the main study, in that the
people earning 25000 have more knowledge, i.e., 62.33%, followed by people earning 1600025000 which is 61.22%, 6000-15000 which is 55.51% and <5000 which is 55%. These data
determine that knowledge related to global warming is respective to income.
The observation regarding practices of people regarding global warming and climate chnge shows
that practices of the people are very poor. When the researcher asked a question regarding
plantation of trees, only 32(50%) of the people gave a favorable reply. Only 68% of people know
about segregation of waste. 68% of people are using bio-mass to heat water for domestic use. 23%
of people are using solar water heater system. 48% of people do not know adverse effects of using
excess electricity. Only 30% of people are using cng vehicles.
Discussion
The major findings of the study were based on the objective of the study. Mean knowledge score
and percentage of urban population regarding global warming and climate change is 17.38 and
57.94,which is far below. The people from 31-35 years have more knowledge, i.e., 61.85%,
followed by age group between 25-30 years who have 59.47% , the age group between 36-40 have
54.66%, and the 41-45 age group have 44.44% , which determines that knowledge related to
global warming is irrespective to age. The males have more knowledge, i.e. 63.33%, compare to
females, i.e., 51.94%; the post graduate people have more knowledge, i.e., 66.29%, followed by
graduates with 62.39%, higher secondary with 43.71% and secondary with 48.80% -- which
determines that knowledge related to global warming is respective to education. The business
people have more knowledge, i.e., 69.58%, followed by services which is 62.17%, and housewife
which is very less, i.e., 50%. These data determine that knowledge related to global warming is
respective to occupation. The people earning 25000 have more knowledge, i.e., 62.33% ,followed
by people earning 16000-25000 which is 61.22%, 6000-15000 which is 55.51% and <5000 which is
55%. These data determine that knowledge related to global warming is related to income. The
main finding of the study is that the people who have undergone a training program have more
knowledge compared to people who have not undergone a training program. 53.89% of people
doing right practices related to global warming. The below mentioned study also supports the
present study.
Karen Akerlof,1, Roberto DeBono et al. conducted a study on Public Perceptions of Climate
Change as a Human Health Risk: Surveys of the United States, Canada and Malta, the Public
beliefs in and concerns about climate change have recently declined in the United States and
Europe . This opens a window of opportunity for the public health community to draw attention to
climate change's human health consequences using a communication strategy that has proven
effective in ameliorating a range of public health problems.
Summary
The general public lacks the knowledge and practices regarding global warming and climate
change in urban population of Pune city. Simple measures like avoiding bio-mass as fuel, use of
public transport for travelling, plantation of trees and increasing the green belt is not practiced by
urban public. Simple clear messages, repeated often, by a variety of trusted public health voices,
are needed within a wider policy environment that supports greenhouse gas reduction behavior and
healthy lifestyles.
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ABSTRACT
Universal human values may be diverse in detail but are all founded on justice as the highest value.
Applied to schools, this fact highlights the relevance of educational justice.
This paper presents research results from the field of mentoring as a natural part of inclusive, mixed
age learning. It includes an overview of the German school-system, as well as a brief description of
the advantages of mixed-age learning. Furthermore the historic development of dealing with
children of different abilities will be presented, providing a context in which there search results of
the mentoring system can be examined. The research was carried out as part of a bachelor thesis in
the environment of the primary school Berg Fidel.
While it is clear that the younger children can profit from the older ones this research focuses on the
development of the mentors' co-cognitive skills. Co-cognitive skills go beyond a mere academic
learning and are one of the building blocks for universal human values.
Introducing a mentoring system in a class works best at the beginning of a school year, when new
students join. In the case of Berg Fidel the need for mentors was explained to the older students and
they were very eager to engage in accompanying the younger kids. They were not only willing to
prepare themselves for being a mentor, they also accepted to answer questionnaires, which was an
important part of the research. The parents of the mentors also received questionnaires. Thus, it
was possible to evaluate their assessment regarding the development of their children.
Keywords: Mixed-age learning; Inclusion; Mentoring; Peer learning; Co-cognitive skills.
Introduction
When the wind of change blows,
some build walls,
while others build windmills.
Chinese proverb
Humanity is in desperate need of justice and other human values. The school system as we have it
in Germany mostly promotes academic learning, which is reflected not only in the curricula but also
in the teaching methods and the whole school organization. However, a modern educational
system should inspire students to strive for excellence both in the acquisition of knowledge and in
the development of their moral foundation. This paper presents a mixed-age, inclusive school, in
which mentoring is used as a means to develop cocognitive skills.
The German School System
A notable characteristic of Germany's school education is the so-called three-tier system, in which,
after attending the primary school for 4 years, students are assigned to one of three different school
branches according to their intellectual achievements. In this system a child's career is already
determined at the age of 10, as only one of the branches allows its graduates to go to university. In
addition to these three branches a fourth one has been established, which provides education for
disabled students. It incorporates special schools for children with various “disabilities” and learning
difficulties, schools for the blind, the deaf, the mentally handicapped, the physically impaired, for
those with speech impairment and for children with social disorders.
Disadvantages and Injustices of the German School System
One might think a separation of students into three branches according to their assumed capacities
would be beneficent for everyone. However, the great injustices of this system are easily
overlooked.
Germany's three-tier school system is not sufficiently permeable. Especially in the first years of their
school education the students' success is without doubt connected to their parents' assistance.
Therefore the system may lead to an early exclusion of children from socially vulnerable families
with little access to education, causing a vast educational injustice and inequality.
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Recent Changes in the Existing School-System
The Disability Rights Convention of the United Nations 2006 binds Germany to an integrative and
inclusive school system. In practice this means that children with disabilities can no longer be
excluded from the normal school system.
The Project School Berg Fidel
The project school “Berg Fidel”, a primary school in Münster, is one of the first schools in Germany
that developed a system of education which overcomes the educational injustice and inequality.
Since 1996 it includes children from the neighbourhood with all kinds of impairment, and since 2002
“Berg Fidel” works with mixed aged classes. It is well understood that schools in which all children
study together over an extended period promote the integration of minorities and foster the social
learning of all children, of whatever origin they may be, with lasting effect.
Peer learning and a mentoring system as a chance to foster co-cognitive skills plays an important
role. The essential elements of mixed-age classes and inclusion are briefly described below.
Age-mixed instead of age-separated classes
Advantages of Mixed-Age Classes:
h Individuals can stay in the class for the time necessary: During the Primary School there is no
moving-down or stay-down. Students who need more time for the same subject material may
stay five years in the class, without a change of teachers, classmates or rooms. Gifted students
on the other hand can finish primary school in three years.
h Effective learning-groups without excessive demands or the risk of a bore-out can be formed. A
better differentiation provides better opportunities for accomplishments. Slow learners can
temporarily work with children of a lower grade. Particularly strong students may study together
with the older ones. Each child should be successful. This is an important prerequisite for the
integration of “disabled” as well as “gifted” children.
h Cooperative learning is a natural means. Children try for themselves what the older kids already
do, the older ones will repeat and refresh these things with the younger students. We see an
increasing rate of learning by teaching. Quite a few children only learn through situations where
they have to explain things to others. The teachers increasingly assume the role of learning
consultants. Social learning and social responsibility is practiced, not only by mutual help in
learning, but also by being together in one class. Even an only child may gain "fraternal"
experience: It will develop social skills in dealing with younger and older, with similar and very
different children. Beginners will find a well-established class structure and may follow existing
social norms. Particularly those with behavioural problems are strengthened. Any segregation
of children with learning or behavioural problems is prevented.
h Each child assumes different roles during its school career. The student starts as an
inexperienced beginner, who needs the help of others, and grows up to one of the oldest, who
can help others. Even a handicapped child makes this wonderful experience of growth and of
being an expert.
h In mixed-age learning groups, the situation matches reality of life closer than in homogenous
learning groups. With the perception of differences as something natural comes the insight that
in a de facto heterogeneous environment a uniform instruction for all can never reflect justice.
h The coexistence of younger and older children leads to diverse experiences. Comparing the
individual performance within a peer-group moves to the background and loses its influence on
group processes. Slow learners or weak students experience less competitive pressure but
more encouragement compared to same age classes.
h The school can form classes of equal size. Each year the class size can be adjusted with a fitting
number of new students.
Important Features of Mixed-Age Classes are
h A mixed-age class consists not simply of students of different age learning separately in their
respective grades. Learning groups are formed not by age but by capacity, interest, individual
progress, personal needs, and social requirements.
h Children spend as much time as possible in their classes, without their work or their grouplearning process being interrupted by any changes in the group, the teachers or the classroom.
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There is time for projects, for free or guided work, for various tasks accomplished by individuals,
teams or groups.
h The team of teachers together with their students creates long periods of learning and living
together, without interruption. Science, music, art, most often sports and English are usually in
the hands of the class teacher.
From Extinction over Exclusion to Inclusion Extinction
At all times there have been people with disabilities. However, there have been different ways to
treat them. For instance extinction or killing of the disabled played a role not only in barbaric
prehistoric times or in the Dark Ages but it has always existed. When extinction exists, people with
disabilities have no rights. A sad example of the recent past for example is the systematic
euthanasia in Nazi Germany. In the context of prenatal diagnosis in recent years and abortions of
children with a diagnosed disability that occur frequently the disability organizations see the danger
of a new “euthanasia”.
Exclusion
Where exclusion is prevalent as it is still the case in many countries children with disabilities are
entirely excluded from the educational system; they have no access to education and are exempted
from compulsory school attendance. Disabled children are considered “un-teachable”; they are
kept in institutions or stay, at best, with their family. At the beginning of the 21st century about 90% of
all handicapped children worldwide do not goto school. Within the scope of exclusion people with
disabilities have the right to live and the right of physical integrity not more.
Segregation/Separation
In an environment of segregation disabled children attend a public or a private school. Since the end
of the 19th century in some countries children with disabilities are included in compulsory education
and have access to schooling in a separated special educational system. In public schools however
they have no place; they are sorted out and taught in special schools. Segregation is based on the
“two-schools-theory”. There are “regular schools” for“normal” children and “special schools” for
disabled children.
Integration
In the case of integration the public school is more or less open and integrates certain children with
disabilities. These children with disabilities have been diagnosed and labelled as“handicapped” and
they are different from the group of non-disabled, normal children. The“two-schools-theory” is
replaced by the “two-group theory.” In the same common school there are two clearly
distinguishable groups of students, “non-disabled” and “disabled”, under one roof.
Inclusion
With inclusion the children with disabilities lose their special status of being different. Diversity is
normal; all children are different, unique, individuals. This new perspective has implications for the
design of schools and education. Inclusive education refrains from bringing children “into line” and
“normalizing” them; not the children are “made suitable” for the school, instead the school adapts to
the children. Integration appeals to the good will, to humanness, and voluntary action; inclusion on
the other hand does not make debates or discussions about exceptional cases possible, as it refers
to an enforceable right.
Inclusion has no preconditions and no fundamental barriers. All (disabled) children can be
integrated, and each environment can and must “be capable to integrate”. Disabled childrendo not
have to deserve their “integration capacity” by adjusting themselves to normality. Byexercising their
right to be what they are, their rights to participation and integration are notjeopardized. From the
perspective of inclusion in one sentence: There are different ways to benormal!
Illustration of the Meaning of Inclusion
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Mentoring in a Mixed Age Class
In the following I will present the results of a research done as part of my Bachelor Thesis
on“Mentoring in a mixed age class in the context of fostering co-cognitive capacities”
My educational setting is that every child, nay, every human being has special talents to be
discovered and promoted. Today a school has the expanded mission to not only look at academic
talents, but to see a child as a whole human being. The heterogeneity of inclusive mixed-age
classes strengthens the impact of peer learning to acquire co-cognitive skills.
What are the co-cognitive skills that could be expected to develop in the mentors? In his article
"Expanding the Conception of Giftedness to Include Co-cognitive Traits and Promote Social
Capital" (Renzulli, JS 2002) Renzulli promotes the fostering of co-cognitivecharacteristics. He
distinguishes six components:
Optimism
Optimism includes cognitive, emotional, and motivational components and reflects the belief that
the future holds good outcomes. Optimism is characterized by a sense of hope and a willingness to
accept hard work.
Courage
Courage is the ability to face difficulty or danger while overcoming physical, psychological, or moral
fears. Integrity and strength of character are typical manifestations of courage, and they represent
the most salient marks of those creative people who actually increase social capital.
Romance with a Topic or Discipline
When an individual is passionate about a topic or discipline a true romance, characterized by
powerful emotions and desires, evolves. The passion of this romance often becomes an image of
the future in young people and provides the motivation for a long-term commitment to a course of
action.
Sensitivity to Human Concerns
This trait encompasses the abilities to comprehend another's affective world and to accurately and
sensitively communicate such understanding through action. Altruism and empathy, aspects of
which are evident throughout human development, characterize this trait.
Physical/Mental Energy
All people have this trait in varying degrees, but the amount of energy an individual is willing and
able to invest in the achievement of a goal is a crucial issue in high levels of accomplishment. In the
case of eminent individuals, this energy investment is a major contributor to task commitment.
Charisma and curiosity are frequent correlates of high physical and mental energy.
Vision/sense of destiny
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Complex and difficult to define, vision or a sense of destiny may best be described by a variety of
interrelated concepts, such as internal locus of control, motivation, volition, and self-efficacy. When
an individual has a vision or a sense of destiny about future activities, events, and involvements, that
vision serves to stimulate planning and to direct behaviour; it becomes an incentive for present
behaviour.
Mentoring in Berg Fidel
In my research I guided and observed five children from the third and fourth year of a mixed age
primary school class in Berg Fidel serving as learning mentors.
When we started the approach of learning in mixed-age groups in Berg Fidel in 2002 it soon resulted
in peer learning and mentorship between older children and beginners. The new children should be
able to settle as quickly as possible and get connected. Initially the main focus was on the younger
children. The older ones of course should be trained in their social skills. The project of peer learning
and mentorship based on the expansion of the co-cognitiveskills in the spirit of enrichment
undergoes a new emphasis, giving a whole new dimension to the mentoring system. Therefore the
focus of my investigation was the mentor - not the god child. It is beyond the scope of this paper to
describe the necessary preparation of those who were to become mentors. Preparation in this
respect included working with a questionnaire to increase awareness of the details of the task.
During preparation I got the impression that the mentors have well understood that mentoring is a
honourable task.
Several methods and tools were used to help the mentors with fulfilling their task.
q A diary-book was prepared with a photo of both children on the lid.
q A mind map about the godchild was used
q Special activities and visits at the others' homes were planned
q The mentors had regular meetings basis to exchange their experiences
q A Crisis Management could take place when needed
For the evaluation of the research I again used questionnaires given to the mentors, the parents of
the mentors and the god children. A confirmation of the anticipated outcome might be the answers of
the parents to the question what they think their child has learned. Not much response could be
expected from the parents in the socially deprived families, but all parents were aware of what their
children were doing as mentors and expressed their observation that“their child is proud and really
learned a lot”. They listed the following co-cognitive skills as something their children learned:
“helpfulness”, “bear responsibility”, “to have a job to fulfil”(Optimism, sensitivity to human concerns,
vision of their destiny).
In a talk given by Renzulli in Münster he emphasized that co-cognitive skills can be expanded only if
the fields of action for the children show the following fundamental orientation: social justice, ethical
and moral leadership. He identified five features of a direct participation inactivities with such an
orientation: action, social interaction, leadership, self-assessment,awareness of the needs of
others. In my research I was able to see that this basic orientation is perfectly realized in the
mentoring system, which made the acquisition of co-cognitive skills possible.
Summary and Conclusion
The new emphasis to focus on the mentor to expand their co-cognitive skills clearly showed that a
mentoring system is more than mere assistance for the small children, more than asocial task for
socially oriented children, more than a relief for the teacher. In this authentic living and learning
situation real and lasting learning experiences happen. That's learning for life.
The more diverse, the more heterogeneous a class is in all its aspects, the more opportunities exist
for the acquisition of co-cognitive skills. Homogeneous study groups provide much less challenges.
If more parents were to understand the advantages, which an inclusive school provides particular
for children with diverse talents, these schools should become extremely attractive. Diversity would
be the norm, desirable and wanted.
Currently the minds of many parents bear an almost opposite view. Parents who consider
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themselves among the winners of education prefer to stay among themselves along with their
children. They assume learning in homogeneous learning groups would be better, or at least easier.
Learning for them is related to school-specific content and to the expected completion which is
regarded to be the ticket to further education.
Other reasons for the choice of school are certainly grandfathering, the fear of the unknown, being
afraid of having to change their minds or even themselves and being afraid to see the irchildren in a
seemingly strange environment.
Berg Fidel as a school is seriously affected by prejudices. The majority of parents prefers their
children to attend a “normal” school. Parents in the neighbourhood of Berg Fidel have close contact
to each other and regularly exchange their observations. Therefore the good experience of their
children as a mentor or as a godchild gradually increases the reputation of the Primary School
Berg Fidel, which secures the support of the population in that part of the town.
Since my research in 2012 I observed that all students, disabled or not, were increasingly eager to
become a mentor for a new student as soon they were old enough. The experience of having a
mentor in the beginning has a lasting effect on the students and their affiliation to the class. The cocognitive skills acquired by the older ones directly influenced the whole class and improved its social
structure.
"Regard man as a mine rich in gems of inestimable value. Education can, alone, cause it toreveal its
treasures, and enable mankind to benefit therefrom." - Bahá'u'lláh
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gmam§e
^m¡{VH$ gw{dYm§Zr g_¥Õ Am{U g_W© Agboë`m `m OJmV "_mUygnU' _mÌ hadVo Amho.Iam _mUyg ~ZÊ`mMr, _mZdVm OnÊ`mMr,
gX²dV©Zr gXmMmar {nT>r {Z_m©U H$aÊ`mMr, "_mZdYZ'OnÊ`mMr EH$ _hÎdmMr nm`ar åhUOo àm_m{UH$nUm A§Jr OmonmgUo. {dÚmÏ`mªÀ`m
A§Jr CnOV àm_m{UH$nUm AmhoM. nU Vmo ^modVmbÀ`m AZoH$ H$maUm§Zr H$_r hmoV Mmbbm`§. Embo` OrdZmVMOmUrdnyd©H$ à`ËZ H$éZ,
{dÚmÏ`mªMm n«m_m{UH$nUm dmT>dyZ Ë`m§Mo ì`{ŠV_Îd g§nÝZ H$aÊ`mMm EH$ à`ËZ AWm©V àm`mo{JH$ CnH«$_ Ho$bm.
{dÚmÏ`mªÀ`m dV©ZmMo {ZarjU Ho$ë`mZ§Va, Ë`m§À`mer g§dmX gmYë`mZ§Va, Ë`m§À`m_Ü`o àm_m{UH$nUmMm dV©ZmMm A^md Amho, Ia§
~mobÊ`mMr, dmJÊ`mMr H$_VaVm Amho ho bjmV Ambo. B. 5dr _Ü`o AgVmZmMr hr _wbo, B. 8dr d Ë`m§À`mV Pmbobm ~Xb
OmUdÊ`mgmaIm hmoVm. Ë`m§À`mVrb `m ~XbmMr H$maUo, Ë`m_mJrb CÔoe, Ë`m§Mr _mZ{gH$Vm, MwH$sMo g_O, Ë`m§Mm Amig, H$m¡Qw>§{~H$
dmVmdaU, XyaXe©ZMo doS- `m Jmoï>r {ZarjUmVyZ OmUdë`m. {dÚmÏ`mª_Ü`o Ano{jV~Xb hmoÊ`mgmR>r àË`j g§dmX, g_wnXoeZ,
H$WmH$WZ, JQ>MMm©, àË`j, AZw^d, boIm§Mo dmMZ, B§Q>aZoQ>darb Jmoï>r, ~mVå`m B. CnH«$_m§gh H¥${VH$m`©H«$_ V`ma H$éZ Ë`mMr
A§b~OmdUr Ho$br.Ë`mZ§Va {ZarjUmÛmao {dÚmÏ`mª_Ü`o Pmbobo ~Xb Zm|X Ho$bo. ho ~Xb {dÚmÏ`mªÀ`m _ZmV àm_m[UH$nUm `m _yë`mMo
ÑT>rH$aU H$aUmao hmoVo. g§nyU© à`moJmMo JwUmË_H$ nÕVrZo {díbofU Ho$bo.
~rOg§km: àm_m{UH$nUm, `eñdr OrdZ, Jwé{H$ëbr
àñVmdZm
^maVmMm ^m½`moX` hm ^maVmÀ`m {dÚm_§{XamV KS>dbm OmV Amho. (Destiny of India is being shaped in its classroom)
Ago H$moR>mar Am`moJ (1964-66) _Ü`o åhQ>bo Amho. `m Ñï>rZo {dMma H$aVmZm CÚmMm ^maV, Omo AmO {dÚmÏ`mªÀ`m énmV Amnë`m g_mao
emioVë`m ~mH$m§da Amho, {VWo H$m` {MÌ {XgVo? gÜ`m emioV amoOM KS>Umè`m N>moQ>çm-_moR>çm KQ>Zm, àg§J `mVyZ ho ñnï> bjmV `oVo H$s,
{dÚmWu Iyn ImoQ>§ ~mobVmV Am{U ImoQ>§ dmJVmVhr! embo` Aä`mg, {eñV, Ioi, CnH«$_mVrb gh^mJ, dJm©Vrb dV©Z B. Jmoï>rVyZ ho
bjmV Ambo. {dÚmÏ`mªÀ`m MmbÊ`m-~mobÊ`m dmJÊ`mV EH$dmŠ`Vm Zmhr. nmbH$m§À`m AdmñVd Anojm, ñnYm©, Amig, AkmZ,
à{gÔrMr Ame, {ejUm~Ôb AZmñWm, XyaXe©Z _m{bH$m§Mm à^md, _mo~mB©b d ZoQ>Mm AË`§V MwH$sMm dmna, Am{W©H$ MUMU... `m
H$maUm§wio _wb§ Zoh_r ^m§~mdë`mgmaIr, ApñWa, Agwa{jV Agë`mgmaIr dmJV AmhoV. AmB©d{S>bm§À`m ZmoH$è`m Am{U OJÊ`mMm g§Kf©
BVH$m dmT>bm H$s emioV OmUma§ Amnb _wb§, Zo_H§$ H$m` {eH$V`, Ë`mÀ`mda Hw$R>bo g§ñH$ma KoV AmhoV. `mH$S>o Ë`m§Mo bj Zmhr.
{dÚmÏ`mªZm Aä`mgmV PmoHy$Z Úm`Mr, _ohZV H$am`Mr, {OÔrZo H$m_ H$am`Mr B©ÀN>m Zmhr. KamV Vg§ dmVmdaU Zmhr. _wbm§À`m _ZmVë`m
H$mo_b. {ZamJg d¥Îmr gwHw$Z, H$anyZ Mmbë`mV. AmnU H$mhrhr Ho$b§ Var nmg Va hmoUmaM§, hm Ë`m§Mm R>m_ g_O Pmbm Amho. Ë`m§À`m N>moQ>çm
~mb{doídmV Am{U _ZmVhr AZoH$ Jmoï>r AZwÎmarV àý X~bo AmhoV. `m gmè`m_wio hmoUmè`m H$moUË`mhr g_ñ`obm gmoS>{dÊ`mgmR>r {dÚmWu
YS>YS>rV ImoQ>§ ~mobV Am{U dmJV AmhoV, ho EH$ {ejH$ `m ZmË`mZo AmnU OmUVmoM.
dJm©V Iyn X§Jm_ñVr H$aUmè`m EH$m {dÚmÏ`m©Zo nmbH$m§Zm KoD$Z `o, åhQ>ë`mda, 50 én`m§À`m _mo~Xë`mV EH$m ^mOrdmbrbm "AmB©' åhUyZ
C^§ Ho$b§. _Z gwÝZ H$aUmar hr KQ>Zm!
{dÚmÏ`mªÀ`m dV©ZmV EH$mJ«VoMm A^md, {eH$Ê`mV bj ZgUo, J¥hnmR> nyU© ZgUo, døm-nwñVHo$ ZgUo, Aä`mg Z H$aUo, JwéOZm§Mr qQ>Jb
H$aUo, _mahmU H$aUo, ~o{eñV dmJUo, embo` dñVw§Mr _moS>VmoS> H$aUo, ~mH$m§da-q^Vrda H$mhrhr _OwH$a {b{hUo, gm`H$brMr hdm H$mT>Uo,
`mgma»`m Jmoï>r dmT>ë`m AmhoV. hr EH$ gm_m{OH$ g_ñ`m ~~Z Mmbbr Amho. hrM _wbo CÚm emio~mhoa OmD$Z, O~m~Xma ZmJ[aH$ hmoD$Z,
XoemM§ ^{dVì` KS>dUma AmhoV. `m gmè`mÀ`m _wimer Or H$maUo AmhoV, Ë`mVrb EH$ à_wI H$maU àm_m{UH$nUmMm A^md! ImoQ>oUmÀ`m
Am^mgr dV©ZmV_w {Z_m©U hmoUmè`m g_ñ`m, Ë`m {ZdmaÊ`mgmR>r nwÝhm ImoQ>§ ~mobU§, dmJU§.. hr gmIir Wm§~m`bm hdr. àm_m{UH$nUm
åhUOo \$ŠV Ia§ ~mobU§ ZgwZ H$m_mer, Aä`mgmer, {Z`_m§er, ZmË`m§er, {ZgJm©er, ñdV:er àm_m{UH$ AgU§. hm AW© g_OmdwZ XoD$Z
{dÚmÏ`mªÀ`m A§Jr àm_m{UH$nUm éOdÊ`mMm à`ËZ Ho$bm. _wbm§^modVr {OVH§$ ñdÀN>, n{dÌ, _wŠV, AmZ§Xr dmVmdaU Agob, {VVH§$
_wbm§M OrdZ gw§Xa! ^modVmbÀ`m g¥ï>rVwZ _wbm§Mr OrdZ{df`H$ Ñï>r KS>V AgVo.VmoM hm à`ËZ... "àm_m{UH$ à`ËZ'!
H$m`©H$mar ì`m»`m
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1. àm_m{UH$nUm: gË` ~mobUo/dmJUo.
The quality of being honest is truthfulness correctness, uprightness, integrity, morality, ethics,
principles, nobility.

H¥{VH$m`©H«$_: EImÚmÀ`m A§Jr {d{eï> H$m¡eë` AWdm j_Vm d¥{Õ§JV hmoÊ`mgmR>r, {d{dY H¥$VtMm {Z`moO~Õ H$m`©H«$_ åhUOo
H¥${VH$m`©H«$_ hmo`.
C[Ôï>o
1. {dÚmÏ`mªÀ`m dmJÊ`m-~mobÊ`mVrb ImoQ>onUm d Ë`m _mJrb H$maUm§Mm emoY KoUo.
2. {dÚmÏ`mªÀ`m _ZmV àm_m{UH$nUm ho _yë` éOdÊ`mgmR>r H¥${VH$m`©H«$_ V`ma H$éZ Ë`mMr A§b~OmdUr H$aUo.
3. H¥${VH$m`©H«$_mÀ`m A§b~OmdUrZ§Va {dÚmÏ`mªÜ`o Pmboë`m dV©Z ~XbmMo {ZarjU H$aUo.
g§emoYZmMr H$m`©nÕVr
JwUmË_H$ g§emoYZ: JwUmË_H$ g§emoYZm§VJ©V {_iUmar _m{hVr d Ë`m _m{hVrMo {díbofU àË`j {ZarjUmVwZ hmoV AgoV.
{ZarjU: H¥${VH$m`©H«$_mV gh^mJr ì`ŠVtÀ`m H¥$Vr, dV©Z, g§dmX, Am§Va{H«$`m B. _mZdr AZw^dm§Mr Zm|X KoVbr OmVo.
H¥${VH$m`©H«$_
1. {dÚmÏ`mªZr ñdV:_Yrb JwUXmof ñdV§Ì H$mJXmda {b{hUo. CXm. Hw$. _rZm `ed§V eobma
JwU
Xmof
_r CÎm_ H$~È>r IoiVo.
_r C{eam CR>Vo.
_r doioda emioV `oVo.
_r AmB©bm CbQ> CÎmao XoVo.
_r N>moQ>çm ^mdmH$S>o bj XoVo.
_r dJm©V ImoQ>çm H$aVo.
_mPo Aja N>mZ Amho.
_r {ejH$m§Mr ZŠH$b H$aVo.
_r KamV AmB©bm _XV H$aVo.
_Yë`m gwÅ>rV ~mH§$ dmOdVo.
dJm©V _wbm§Zm _maVo.
emioÀ`m ~g_Ü`o gJù`m§Zm T>H$byZ nwT>o MT>Vo.
2. \$bH$boIZ d VŠVo `m§Mm dJm©V dmna H$aUo. àm_m{UH$nUm d Ë`m AmZwf§{JH$ _yë`m§À`m g§X^m©Vrb gw{dMma, H${dVm, B§J«Or H$moQ>oeZ
B. _m{hVrMo VŠVo dJm©V bmdUo. Vo Xa AmR>dS>çmbm ~XbUo.
CXm. 1. Honesty is the first chapter in the book of wisdom.
2. Honesty is the first step towards greatness.
3. gË` hr Iar lr_§Vr Amho.
4. Am`wî`mVë`m N>moQ>çm N>moQ>çm Jmoï>rV àm_m{H$nUo dmJm, `ed§V ìhmb!
5. Mm§Jbm Jwé `emMo XadmOo CKSy>Z XoD$ eH$Vmo, nU Ë`mVwZ `emÀ`m {XeoZo OmÊ`mgmR>r "àm_m{UH$nUm' hdm.
3. {dÚmÏ`mªZm ñdV:~Ôb ~mobm`bm XoUo. gwadmVrbm Ë`m§Zm {doídmgmV KoD$Z EHo$H$Q>çmbm ~mobm`bm XoUo. Z§Va JQ>MM}V ~mobm`bm XoUo.
4. {dÚmÏ`mªer _Yë`m gwÅ>rV AZm¡nMm[aH$ Jßnm _méZ Ë`m§À`m _Zmo{dídmV, ^md{dídmV S>moH$mdÊ`mMm à`ËZ H$aUo.
5. {dÚmÏ`mªgmR>r H$WmH$WZ ({~a~b, VoZmbr am_Z², n§MV§Ì, B©gmnZrVr, _hm^maV, MmVw`©H$Wm)`mVrb {ZdS>H$ H$Wm (Á`m
àm_m{UH$nUmer {ZJS>rV) gm§JUo d Ë`m Ë`mda JQ>MMm© KoUo.
6. {dÚmÏ`mªZm Üd{Z{MÌ{\$Vr XmIdUo (google/youtube À`m ghmæ`mZo {ZdS>boë`m)
7. "Face the Truth" gË`mbm gm_moao OmÊ`mMm {doemg {dÚmÏ`mªZm XoUo.
8. {dÚmÏ`mªZm dñVw{Zð>nUo amoO{Zer {bhÊ`mMr gd` bmdUo.
9. e¡j{UH$ _m{gH$mVrb, {Z`VH$mbrH$mVrb _yë`m{Yð>rV boIm§Mo dJm©V dmMZ d Ë`mda MMm©KoUo. CXm. bmoH$_VmMm "XrnmoËgd 2015'
hm A§H$ - `mVrb Zmam`U _yVu `m§Mm "_yë`m§Mr qH$_V'hm boI.
10. g_mOmVrb àm_m{UH$ _mUgm§À`m `emoH$Wm gm§JUo, Ë`mM ~amo~a Aà_m{UH$ _mUgm§_wio Pmboë`m dmB©Q> Jmoï>t~Ôb MMm© H$aUo. CXm.
XyaXe©Zdarb àm_m{UH$ [ajmdmë`mMr _wbmIV.
11. {dÚmÏ`mªÀ`m embo` {Z`_m§À`m nmbZmVrb àm_m[UH$nUm d¥{ÕJ§V H$aÊ`mgmR>r àmoËgmhZ XoUo.
H¥${VH$m`©H«$_mMr A§_b~OmdUr
gwadmVrbm {dÚmÏ`mªZm ñdV:_Yrb JwUXmof {bhÿZ, Ë`m§Zr H$m` H$am`bm hdo/ZH$mo. Aer d¡`{ŠVH$ MMm© Ho$br. dJm©Vrb amoO \$ù`mda
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{bhboë`m gw{dMmam§Mm AW© d Vmo Amnë`mbm H$gm bmJw hmoVmo/hmoB©b `mda amoO àmW©ZoZ§Va 5 Vo 10 {_{ZQ>o MMm©. _wbm§Mm gh^mJ _hÎdmMm
Agë`mZo H$YrH$Yr MMm© a§Jbr Va H$Yr \$ma MMm© Pmbr Zmhr. _wbm§Zm J«§Wmb`mV d¡`{ŠVH$[aË`m ~mobmdyZ Ë`m§Zm ñdV:~Ôb, JwUXmof
{bhÿZ, Ë`m§Zr H$m` H$am`bm hdo/ZH$mo. Aer d¡`{ŠVH$ MMm© Ho$br. dJm©Vrb amoO \$ù`mda {bhboë`m gw{dMmam§Mm AW© d Vmo Amnë`mbm
H$gm bmJw KoVmo/hmoB©b `mda amoO àmW©ZoZ§Va 5 Vo 10 {_{ZQ>o MMm©. _wbm§Mm gh^mJ _hÎdmMm Agë`mZo H$YrH$Yr MMm© a§Jbr Va H$Yr \$ma
MMm© Pmbr Zmhr. _wbm§Zm J«§Wmb`mV d¡`{ŠVH$[aË`m ~mobmdyZ Ë`m§Zm ñdV:~Ôb, Hw$Qw>§~m~Ôb ~mobm`bm bmdë`mZo _wbm§À`m g_ñ`m
H$imë`m. _wbo d g§emo{YH$m `m§À`mV ñZoh~§Y {Z_m©U Pmbm. amoO eodQ>À`m Vmgmbm EH$ Jmoï> gm§JyZ Xwgao {Xder Ë`mda MMm© Ho$br.
àmoOoŠQ>ada doJdoJù`m Jmoï>r, A°{Z_oQ>oO ñQ>moarO XmIdë`m. _wbm§Zm hm H$m`©H«$_ \$maM AmdS>bm. Xa e{Zdmar hm H$m`©H«$_ KoVbm.
_wbm§À`m Iè`mIwè`m dmJå`mbm VgmM à{VgmX {Xbm CXm. H$mb _r Aä`mg Ho$bm Zmhr, H$maU Iyn Pmon Ambr.' Ago _wbm§Zr
gm§{JVë`mda, Ë`m§Zm Z amJdVm ào_mZo g_OmD$Z gm§{JVbo. XyaXe©Zdarb àm_m{UH$ [ajmdmë`mMr _wbmIV d BVahr Jmoï>r XmIdë`m.
(JwJbdéZ {ZdS>boë`m).amoO{Zer_Ü`o {Xdg^amVrb gJio {bhm`Mo. AmnU Hw$R>o/H$go, MyH$-~amo~a `mda Xwgè`m {Xder MMm© KoVbr.
_wbo \$ma AmZ§XmZo gd© gm§Jy bmJbr.
emioMo {Z`_, emio~mhoarb {Z`_, {Xdmirbm AmdmOmMo \$Q>mHo$ Z CS>dUo, H$mJXr ÜdO Z dmnaUo, _moR>çm§gr Z_«VoZo ~mobUo, bdH$a
CR>Uo, ñdÀN>VoÀ`m gd`r, nmoir^mOr amoO ì`dpñVV ImUo, Kar _XV H$aUo, ñdV:Mm Aä`mg ñdV: H$aUo, H$m°nr Z H$aUo, J¥hnmR> ZrQ>
H$aUo, AmB©~m~m {ejH$ `m§À`mer ImoQ>§ Z ~mobUo, IoiVmZm ImoQ>onUm Z H$aUo. `m gma»`m AZoH$ Jmoï>r MMm© H$aVmZm H$iVZH$iV
{dÚmÏ`mªÀ`m _Zmda R>gë`m Joë`m.
{ZarjU
1. {dÚmÏ`mªZm ñdV:Mo dV©Z VnmgwZ nmhVm Ambo. ñdV:_Yrb Aàm_m{UH$ dV©ZmMr OmUrd Pmbr.
2. {dÚmÏ`mªZm àm_m{UH$ AmMaU H$aVmZm AmZ§X dmQy> bmJbm. Ë`m§À`mVrb AmË_{doídmg dmT>bm.
3. dJm©Vrb gd© _wbm_wbt_Ü`o _¡ÌrnyU© g§~§Y d {ZH$mon dmVmdaU V`ma Pmbo.
4. dJm©V {eñV~ÕVm Ambr. (doioda `oUo, am§JoV `oUo-OmUo, àmW©Zobm ZrQ> C^o amhUo, JUdoe ì`dpñWV KmbUo, dJm©V H$Mam Z H$aUo,
~mH$m§da-q^Vrda Z {b{hUo B.)
5. narjoVrb H$m°nrMo à_mU H$_r Pmbo.
6. dJm©Vrb d emioVrb dñVw, VŠVm H$miOrnyd©H$ Onbo OmD$ bmJbo.
7. _wbo gH$mamË_H$ d g_§Og {dMma H$é bmJbr.
8. {dÚmWu VUmda{hV, _Z_moH$io d AmZ§Xr {Xgw bmJbo.
Amnë`m Kar d g_d`ñH$ {_Ìm§Ü`o àm_m{UH$ AmMaUmZo AmXe© dmJÊ`mMm à`ËZ Amåhr H$aVmo, Ago _wbo gm§Jy bmJbr. {dÚmÏ`mªZm
Adm§Va dmMZmMr, gw§Xa {dMmam§Mm g§J«h H$aÊ`mMr JmoS>r bmJbr.
{ZîH$f©
OmUrdnyd©H$ à`ËZ Ho$ë`mg {dÚmÏ`mªÀ`m A§Jr àm_m{UH$nUm ho _yë` éOdVm `oVo. CÚmÀ`m gw§Xa g_mOmgmR>r, {dÚmÏ`mªZm Ë`m§À`m
ì`{ŠVJV OrdZmV `eñdr hmoÊ`mgmR>r, Ë`m§À`mVrb "_mUygnU' OnÊ`mgmR>r àm_m{UH$nUm ho _yë` Ë`m§À`m _Zr_mZgr ÑT> H$aVm `oVo.
g§X^© J«§W gyMr
1. Xm§S>oH$a dm. Zm. 1988, e¡j{UH$ d àm`mo{JH$ _mZgemñÌ, lr{dÚm àH$meZ, nwUo.
2. S>m°. {ZdmVo emaXm, 2013, EH$ àm`mo{JH$ Aä`mg, emaXm àH$meZ, R>mUo.
3. S>m°. Zm.Ho$. CnmgZr, 1982, AÜ`mnZ gmYZm, lr{dÚm àH$meZ, nwUo.
{Z`VH$m{bH$o$
1. {ejU g§H«$_U, Zmoìh|~a 2006, OmZodmar 2015, Owb¡ 2015, _o 1998 - _hmamï´> amÁ` _mÜ`{_H$ d Cƒ _mÜ`{_H$ {ejU _§S>i,
nwUo.
2. "XrnmoËgd', Zmoìh|~a 2015, bmoH$_V ^dZ-ZmJnya
Websites
1. youtube.com - posiive quotes / stories / honesty.
2. hindi.webdunia.com - kids stories based on honesty.
3. youtube.com - short film - Mukta Thakur.
4. Youtube.app animated stories based on honesty.
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5. Google - _amR>r H$Wm - àm_m{UH$nUm.
6. Talking Tree Books Con - Stories.
7. T.V. ~mVå`m.
8. _r _amR>r - ~mVå`m.
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amîQ´>r` godm `moOZm Am{U _mZdr _yë`o
boIH$: àm. g§O` {R>Jio
_mOr H$m`©H«$_ g_Ýd`H$, amîQ´>r` godm `moOZm, {edmOr {dÚmnrR>, H$moëhmnya
ì`mdgm{`H$ AW©emó {d^mJ à_wI, ^maVr {dÚmnrR>mMo S>m°.nV§Jamd H$X_, _hm{dÚmb`, gm§Jbr • 416 416.
_mo: 9422041929, B-_ob: thigalesanjay@gmail.com

gmam§e$
amîQ´>r` godm `moOZm hr 20 ì`m eVH$mÀ`m CÎmamYm©Vrb _hm{dÚmb`rZ `wdH$m§À`mVrb EH$ _hÎdmMr Midi Amho. _hm{dÚmb`rZ
{ejU KoV AgVmZm {dÚmÏ`mªÀ`mV Z¡{VH$ d _mZdr _yë`o éOmdrV `m CÔoemZo Xoe^amVrb H¥$fr d AH¥$fr {dÚmnrR>o d _hm{dÚmb`mV 24
gßQ>|~a 1969 nmgyZ amîQ´>r` godm `moOZm H$m`©aV AgyZ Ho$di 40 hOma {dÚmÏ`m©gmR>r AgUmar `moOZm AmO XoemVrb 250 hÿZ A{YH$
{dÚmnrR>m_Ü`o d Odinmg 6,500 _hm{dÚmb`mV 40 bmImhÿZ A{YH$ _hm{dÚmb`rZ `wdH$ `m `moOZoÛmao g_mOgodm, amîQ´>godoMo YS>o
KoV AmhoV. _hm{dÚmb`mV CÀM{ejU KoV AgVmZm, CÀM{ejUm~amo~aM amîQ´>godm, l_g§ñH$ma d ñdmb§~ZmMo YS>o KoD$Z _hmË_m
Jm§YrOtÀ`m ñdßZmVbr IoS>r C^maÊ`mMo d ñdm_r {ddoH$mZ§XmÀ`m _ZmVbm `wdH$ C^m H$aÊ`mMo H$m`© H$arV AmhoV.
amîQ´>r` EH$mË_Vm, ñdmdb§~Z, l_g§ñH$ma, AmnÎmr ì`dñWmnZ, Obg§YmaU, Obg§ñH¥$Vr d Obg§dY©ZmMr Ho$bobr H$m`}, Ë`m~amo~a
ì`gZ_wº$r, àm¡T> {ejU, A§YlÜXm {Z_©wbZgmaIo {d{dY CnH«$_ amîQ´>r` godm `moOZoÀ`m _mÜ`_mVyZ am~{dbo OmV AmhoV.{d{dY
CnH«$_m§À`m _mÜ`_mVyZ am~{dbobo CnH«$_ åhUOo àË`j d AàË`j[aË`m _mZdr _wë`m§Mo g§dY©Zm~amo~a àMma d àgma H$aÊ`mMo H$m`© H$arV
AmhoV.
JwUdÎmoMo {ejU XoUo ho Iao CÀM {ejUmnwT>rb AmìhmZ Amho. Ë`mM~amo~a Ë`m§À`mV _mZdr _wë`m§Mo g§dY©Z H$aUo d dmT>rg bmdUo hoM Iao
_moR>o AmìhmZ Amho. CÀM{ejU KoV AgVmZm {dÚmÏ`mªMm ~wÜ`m§H$ dmT>Vmo na§Vy Ë`m§Mm ^mdZm§H$ H$_r hmoV Agob Va Vmo gdm©V _moR>m YmoH$m
Amho. AmOMm {dÚmWu H$ënH$ d {Z{_©Vrj_ Amho. _mÌ Ë`mg d¡km{ZH$ÑîQ>`m d Z¡{VH$ÑîQ>`m Zì`mZo gj_ H$amdo bmJob.
_hm{dÚmb`rZ {ejU KoV AgVmZm AmnU Á`m g_mOmVyZ Ambmo Ë`m g_mOmMo AmnU H$mhrVar XoUo bmJVmo ho _ZmnmgyZ dmQ>bo nm{hOo.
Ë`m§À`mV amîQ´>ào_ OmJ¥V H$aUmao, amîQ´>^º$rMr ^mdZm dmT>rg bmdUmao d g_mOmer Zmi OmoS>Umao {ejU XoÊ`mMr JaO Amho Ë`mgmR>r
{dÚmnrR>o d _hm{dÚmb`mV amîQ´>r` godm `moOZm, amîQ´>r` N>mÌ g^m d {H«$S>m {d^mJ A{YH$ gj_ H$amdo bmJVrb, nma§nm[aH$ nÜXVrZo H$m_
H$aÊ`mEodOr {dÚmWu, nmbH$ d g_mOmMr Iar JaO H$m` Amho ho AmoiIyZ {ejUmMo {Z`moOZ H$amdo bmJob. Xadfu d¡ÚH$s`,
A{^`m§{ÌH$s, H¥$fr ì`dñWmnZ emIoVyZ bmImo `wdH$ nXì`m KoD$Z ~mhoa nS>V AmhoV. Va Xþgè`m ~mOybm eoVH$è`m§À`m dmT>Ë`m
AmË_hË`m, qhgmMma, dmT>Vr Am{W©H$, gm_m{OH$, e¡j{UH$ {df_Vm Aem EH$ Zm AZoH$ g_ñ`m S>moHo$ da H$mT>V AmhoV. J«m_rU ^mJmMm
{dH$mg hmoV AgVmZm Am{W©H$, gm_m{OH$, e¡j{UH$ d gm§ñH¥${VH$ ^H$mgnUm dmT>V Amho. Ë`mgmR>r AmnU Á`m g_mOmVyZ Ambmo Ë`m
g_mOmMo H$mhr Var XoUo bmJVmo hr Z¡{VH$ d _mZdr _yë` OmonmgUmar {dMmagaUr Zì`mZo _hm{dÚmb`rZ `wdH$m§À`mV éOdmdr bmJob.
{ejUmVyZ Z¡{VH$ _yë`o d g§ñH$ma dOm Ho$bo Va _yVu{edm` _§Xrao V`ma hmoVrb. {ejUmVyZ amîQ´>ào_, l_g§ñH$mamMo YS>o {Xbo Va nwÝhm Zì`mZo
`wdH$m§Zm "^maV_mVm H$s O`' Aem KmofUm Úm åhUyZ gm§Jmdo bmJUma Zmhr. A{bH$S>À`m H$mimV _hm{dÚmb`rZ VéUmBªbm ñdmV§Í` hdo
Amho, ñdmV§Í` XoV AgVmZm Ë`mMo énm§Va ñd¡amMmamV hmoUma Zmhr `mMr I~aXmar ¿`mdr bmJob. Ñd¡amMma d AË`mMma hmVmV hmV KmbyZ
{\$é bmJbo Va _mZdr _yë`m§Mm èhmg Pmë`m {edm` amhUma Zmhr. Ë`mgmR>r _hm{dÚmb`rZ ñVamda H$m`©aV AgUmè`m VéUmB©À`m
_mÜ`_mVyZ _mZdr _yë`m§Mr {eH$dU XoUmar d g_mOmer Zmi OmoS>Umar amîQ´>r` godm `moOZm A{YH$ gj_ H$aÊ`mgmR>r nmD$bo CMbmdr
bmJVrb. VaM 21 ì`m eVH$mV ^maV VéUmB©À`m _mÜ`_mVyZ _hmgÎmm hmoB©b, ^maVmVrb AZoH$ {dÚmnrR>o d _hm{dÚmb`o Ë`mÑîQ>rZo
dmQ>Mmb H$arV AmhoV. {deofV: _hmamîQ´>mVrb {edmOr {dÚmnrR>mZo amîQ´>r` godm `moOZoÀ`m _mÜ`_mVyZ {dÚmÏ`mªÀ`mV _mZdr _yë`o OVZ
H$aÊ`mMo H$m`© Ho$bo Amho.
~rOg§km: {ejU • amîQ´>r` godm `moOZm • _hm{dÚmb`rZ VéUmB© • g_mO • Z¡{VH$Vm • _mZdr _yë`o, amîQ´>r` godm `moOZm Am{U _mZdr
_yë`o- n[aUm_
àmñVm{dH$
^maVmV 20 ì`m eVH$mÀ`m CÎmamYm©V CÀM{ejUmMm àMma Am{U àgma _moR>`m à_mUmda Pmbm. n[aUm_r doJdoJù`m {dÚmemIoV nXdr
KoUmè`m {dÚmÏ`m©§Mo à_mU hiy hiy dmTy> bmJbo. CÀM{ejU KoV AgVmZm g§»`mË_H$ dmT> Pmbr na§Vy JwUmË_H$ {ejUmÀ`m ~m~VrV àíZ
{MÝh C^o am{hbo. CÀM{ejU KoV AgVmZm {dÚmÏ`mªMm JwUmË_H$ {dH$mg Pmbm nm{hOo. Ë`mbm _mZdr _yë`m§Mo {ejU {_imbo nm{hOo.
CÀM{ejU KoV AgVmZm {dÚmWu \$º$ Mma q^VrÀ`m AmVrb {ejU KoV Agob Am{U Vmo \$º$ nwñVH$s {H$S>m hmoUma Agob d KmoH$m Am{U
AmoH$m {ejU g§ñH¥$VrMm ~ir R>aUma Agob Va ho {ejUmMo Iyn _moR>o An`e Amho. _hm{dÚmb`rZ {dÚmÏ`mªÀ`mV _mZdr _yë`m§Mo
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g§dY©Z H$aUo d dmT>rg bmdUo hoM Iao _moR>o AmìhmZ Amho. CÀM {ejU KoV AgVmZm {dÚmÏ`mªMm ~wÜ`m§H$ dmT>V AgVmZm ^mdZm§H$ H$_r
hmoV Agob ?
AmOMm {dÚmWu H$ënH$ d {Z{_©Vrj_ Amho. Ë`mg d¡km{ZH$ÑîQ>`m A{YH$ gj_ H$aÊ`mgmR>r _hm{dÚmb`rZ {ejU KoV AgVmZm amîQ´>ào_
OmJ¥V H$aUmao, amîQ´>^º$rMr ^mdZm dmT>rg bmdUmao, g_mOmer Zmi OmoS>Umao {ejU Úmdo bmJob. EH$_oH$m§À`mV ghH$m`m©Mr ^mdZm
dmT>rg bmdUmao {ejU A{YH$ _hÎdmMo Amho. {dÚmÏ`mªÀ`mV {H$_mZ H$mhr _mZdr _yë`o AmbrM nm{hOoV. Ë`mÀ`mH$S>o ì`mdhm[aH$
ehmUnU Agbm nm{hOo. AmnU KoV Agbobo {ejU d {ZdS>boë`m ì`dgm`mda lÜXm nm{hOo Ë`m~amo~aM ñdV:_Ü`o ÑT>{dídmg Ambm
An{hOo. AmnU Á`m g_mOmVyZ Ambmo Ë`m g_mOmda, Hw$Qw>§~mda, Xoemda d ghH$mè`m§À`mda ào_ H$aVm Ambo nm{hOo. Amnë`m H¥$VrVyZ
Amnë`m~Ôb {dídmg g§nmXZ H$aVm Ambm nm{hOo. àm_m{UH$nUm, gMmoQ>r, H$miOr d ghH$m`m©Mr ^mdZm hm Va _mZdr _wë`m§Mm nm`m
Amho. Vmo _mZdr _yë`m§À`m {ejUmVyZ `mdm Aer Anojm R>odbr Va \$$mago dmdJo hmoUma Zmhr.
àË`oH$ _hm{dÚmb`mV nXdr {ejU KoV AgVmZm Aä`mgH«$_m~amo~aM BVa H$mhr _hÎdmMo CnH«$_ am~{dbo OmVmV. Ë`m_Ü`o
_hm{dÚmb`mV H$m`©aV AgUmar amîQ´>r` godm `moOZm, amîQ´>r` N>mÌ goZm Ë`mM~amo~a {H«$S>m d gm§ñH¥${VH$ {d^mJ Amnë`m CnH«$_mVyZ àË`j
d AàË`j[aË`m _hm{dÚmb`rZ VéUm§Zm _mZdr _yë`m§Mo {ejU XoÊ`mMo H$m`© H$arV AgVmV. gmYmaUnUo VrZ Vo Mma dfm©À`m H$mbmdYrV
{dÚmÏ`mªMm gdmª{JU {dH$mg hmoÊ`mg _XV hmoVo. _hm{dÚmb`rZ {ejU KoV AgVmZm _hm{dÚmb` EHo$ _hm{dÚmb`, Vm{gH$m, nwñVHo$,
_mH©$g² `mÀ`m n{bH$S>o Z OmUmao {dÚmWu Am{U {ejUm~amo~aM amîQ´>r` godm `moOZm, amîQ´>r` N>mÌ goZm, {d{dY {H«$S>m àH$mamV ^mJ KoUmao d
gm§ñH¥${VH$ H$m`©H«$_mV g{H«$` AgUmao {dÚmWu `m§À`mV Z¸$sM \$$aH$ OmUdVmo.
amîQ´>r` godm `moOZm
amîQ´>r` godm `moOZm 20 ì`m eVH$mÀ`m CÎmamYm©Vrb _hm{dÚmb`rZ `wdH$m§À`mVrb EH$ _hÎdmMr Midi Amho. _hm{dÚmb`rZ
{dÚmÏ`mªÀ`m _ZmV gm_m{OH$ OmUrd {Z_m©U H$aUo d Ë`m§Mm gdmª{JU {dH$mg KS>dyZ AmUUo `m CÔoemZo amîQ´>r` godm `moOZoMr gwédmV
Pmbr Amho. ñdmb§~Z, Mm[aÍ` g§dY©Z d gm_m{OH$ ~m§{YbH$s hm amîQ´>r` godm `moOZoMm nm`m Amho. ^maV gaH$maÀ`m `wdm H$ë`mU {dH$mg
d {H«$S>m _§Ìmb`m§VJ©V H$m`©aV AgUmè`m amîQ´>r` godm `moOZoMr gwédmV 24 gßQ>|~a 1969 gmbr Pmbr. n[aUm_r _hm{dÚmb`rZ
{dÚmÏ`mªZm g_mOgodm Am{U amîQ´>godm H$aÊ`mMr {dYm`H$ Am{U aMZmË_H$ H$m`© H$aÊ`mMr g§Yr {_imbr. ñWmnZoÀ`m doir 37
{dÚmnrR>mV 40 hOma {dÚmWu Agbobr amîQ´>r` godm `moOZm Joë`m 47 dfm©V A{YH$ à~i Pmbobr {XgyZ `oVo. gZ 1980•81 _Ü`o
amîQ´>r` godm `moOZoV {dÚmÏ`mªMr g§»`m 4 bmI 75 hOma hmoVr. gZ 1990•91 _Ü`o 10 bmI 26 hOma n`ªV OmD$Z nmohMbr. AmO
^maVmV 250 {dÚmnrR>m_Ü`o 6,500 _hm{dÚmb`mV 40 bmImhÿZ A{YH$ {dÚmWu H$m`©aV AmhoV. g_mOm_Ü`o dmT>Ë`m à_mUmV
{df_Vm dmT>V Amho. Z\$o$Imoar d Q>moH$mMm ñdmW© dmT>rg bmJbobm AgVmZm, _hm{dÚmb`rZ VéUmB© _mÌ 21 ì`m eVH$mVgwÜXm
"_mÂ`mgmR>r Zìho Va Vw_À`mgmR>r' 'Not me But you' `m ~moYdmŠ`mZo ào[aV hmoD$Z bmoH$emhr g§dY©ZmMo Am{U gm_m{OH$ ~m§{YbH$s
OmonmgÊ`mMo H$m`© H$arV AmhoV. _hm{dÚmb`rZ {ejU KoV AgVmZm XmoZ df}`m `moOZoV gh^mJr Pmbobm {dÚmWu amîQ´>r` godm `moOZoÀ`m
{Z`{_V H$m`©H«$_ d {deof l_g§ñH$ma {e~ramÀ`m _mÜ`_mVyZ XÎmH$ IoS>r KoD$Z amîQ´>godm, l_g§ñH$ma d ñdmb§~ZmMo YS>o KoV AmhoV.
_hmË_m Jm§YrOtÀ`m ñdßZmVbr IoS>r C^maÊ`mMo d ñdm_r {ddoH$mZ§Xm§À`m _ZmVbm `wdH$ KS>{dÊ`mMo H$m`© H$arV Amho.
{edmOr {dÚmnrR>, H$moëhmnya åhUOo XoemVrb EH$ Zm_d§V {dÚmnrR,> Z°H$ ~|Jbmoa Zo "E' J«oS> ~hmb Ho$bobo JwUmË_H$ÑîQ>`m EH$ _hÎdmMo
{dÚmnrR>. `m {dÚmnrR>mV gZ 1969 nmgyZM amîQ´>r` godm `moOZm {d^mJ H$m`©aV AgyZ Odinmg Mma XeH$mhÿZ A{YH$ H$mi
{dÚmÏ`mªÀ`mV g_mOgodm d amîQ´>godoMo g§ñH$ma KS>{dÊ`mMo H$m_ Mmby Amho. AmO 185 _hm{dÚmb`mV 23 hOma {dÚmWu amîQ´>r` godm
`moOZoV H$m`©aV AmhoV. 185 H$m`©H«$_ A{YH$mar, 3 {Oëhm g_Ýd`H$ d {d^mJr` g_Ýd`H$ `m `§ÌUoV H$m_ H$arV AmhoV. Ë`mM~amo~a
ñd{ZYrVyZ H$m`©aV AgUmao amîQ´>r` godm `moOZoMo 30 `w{ZQ> 3150 ñd`§godH$ `m `§ÌUoV AmhoV. {Z`{_V H$m`©H«$_ d {deof l_g§ñH$ma
{e~ramÀ`m _mÜ`_mVyZ Joë`m 47 dfm©V "Amamo½`mgmR>r `wdH$' nmgyZ Vo "Obg§YaUmgmR>r `wdH$' Ë`mM~amo~a "~bembr amîQ´>mgmR>r geº$
`wdH$' nmgyZ Vo "IoS>`mH$S>o Mbm' Aer AZoH$ Kmofdm³`o KoD$Z AZoH$ g_mOm{^_yI H$m`}Ho$br AmhoV. Amamo½`, n`m©daU, AmnÎmr
ì`dñWmnZ, d¥jmamonU, {dO d nmUr ~MV, hmJUXmar _wº$ Jm§d, J«m_ñdÀN>Vm A{^`mZ Ago AZoH$ CnH«$_ am~dyZ AZoH$ IoS>`m§À`m
{dH$mgmbm hmV^ma bmdÊ`mMo _hÎdnyU© H$m`© Ho$bo Amho. EdT>oM Zìho Va ES>g² OZOmJ¥Vr, ì`gZ_wº$r, àm¡T> {Za§Va {ejU `mgma»`m
AZoH$ CnH«$_m§À`m _mÜ`_mVyZ IoS>m§Mm {dH$mg Pmbobm Amho. _hm{dÚmb` d n[agamV OZOmJ¥Vr Pmbr Ë`mÀ`mhrnojm {dÚmÏ`mªÀ`mV
àË`j AàË`jnUo _mZdr _yë`m§Mo OVZ H$aÊ`mMo, àMma d àgma H$aÊ`mMo _hÎdmMo H$m`© Ho$bo Amho.
amîQ´>r` godm `moOZm Am{U _mZdr _yë`o
CÀM{ejU Am{U _mZdr _yë`o `m§Mm {dMma Ho$bm Va _mUyg Ogo•Ogo CÀM{ejU KoVmo Vg•Vgm Ë`m§À`mV _mZdr _yë`o OVZ H$aÊ`mMr
j_Vm `mdr Aer Anojm AgVo. _mZdr _yë`o åhUOo Var H$m` {ejU KoV AgVmZm qH$dm {ejU KoVë`mZ§Va Ë`m§À`mV ì`mdhm[aH$
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ehmUnUm `mdm, {ejUmda, g_mOmda, AmB©d{S>bm§À`mda EdT>oM Zìho Va Xoemda Amnbr lÜXm Agbr nm{hOo. AmË_gÝ_mZ,
ÑT>{dídmg `mdm, amîQ´>r` EH$mË_Vm, amîQ´>^º$r d amîQ´>ào_ dmT>rg bmJbo nm{hOo. AmnU Á`m g_mOmVyZ Ambmo Ë`m g_mOmda ào_ Ho$bo
nm{hOo. g_mOmMm, Hw$Qw>§~mMm, ghH$mè`m§Mm {dídmg g§nXZ H$aVm `mdm. àm_m{UH$nUm, gMmoQ>r d ghH$m`m©Mr ^mdZm dmT>rg bmJmdr hrM
Iar CÀM{ejUmVrb _mZdr _yë`o AmhoV. amîQ´>r` godm `moOZoVyZ {dÚmWu g_mO g_OyZ KoVmo, g_mOmV, IoS>`mV OmD$Z H$m_ H$aVmo,
g_mOmÀ`m JaOm§Mr _m{hVr H$éZ KoVmo. Ë`m§À`mV YmS>g d ZoV¥Ëd JwU `oVmV. g§H$Q>H$mir d Z¡g{J©H$ AmnÎmrg Vm|S> XoÊ`mMr j_Vm d nmÌVm
A§Jr `oVo. amîQ´>r` EH$mË_VoMm àMma, àgma H$aÊ`mMr j_Vm A§Jr `oVo. gdm©V _hÎdmMo åhUOo g_mOmVrb Jar~m§Mr godm H$aÊ`mMr BÀN>m
_ZmV OmJ¥V hmoVo. gdm©V _hÎdmMo åhUOo {ZñdmWunUm A§Jr `oÊ`mg _XV hmoVo.
amîQ´>r` godm `moOZoÀ`m _mÜ`_mVyZ Ho$boë`m H$m`m©Mm n[aUm_ {dÚmÏ`mªÀ`mda, XÎmH$ IoS>`mda, _hm{dÚmb` d _hm{dÚmb` n[agamda
Z¸$sM Pmbm Amho. EdT>oM Zìho Va AZoH$ _hm{dÚmb`m§Zm Z°H$Zo "E' J«oS> {Xbobr Amho. Ë`m_Ü`o amîQ´>r` godm `moOZoMo `moJXmZ _hÎdmMo
Amho. Joë`m AZoH$ dfm©V AZoH$ Jmdo emgZmÀ`m {d{dY CnH«$_mV AJ«oga AmhoV. {deofV: J«m_ñdÀN>Vm A{^`mZ, hmJUXmar_wº$ Jmd
`moOZoV Oo `e àmßV Ho$bo Ë`mV amîQ´>r` godm `moOZoMo `moJXmZ _hÎdmMo Amho.
amîQ´>r` godm `moOZm, Z¡{VH$ _yë`o d {dÚmÏ`m©darb n[aUm_
1. ì`mdhm[aH$ ehmUnUm: _hm{dÚmb`mV {ejU KoUmè`m {dÚmÏ`mªZm ì`mdhm[aH$ ehmUnUm Z Amë`m_wio AZoH$doim {ejUmMm
hoVyM \$$mob R>aVmo. amîQ´>r` godm `moOZoV `oUmam {dÚmWu XmoZ df}_hm{dÚmb`mV d _hm{dÚmb`mVrb n[aga Ë`mM~amo~a XÎmH$
IoS>`mer g_ag Pmbobm AgVmo. n[aUm_r AZoH$ bmoH$m§er, g_mOmVrb KQ>H$m§er g§~§Y `oVmo. H$moUË`m àg§Jr H$go dmJmdo, H$m`
~mobmdo, H$m` ~moby Z`o, H$m` H$amdo, H$m` H$é Z`o hm ì`mdhm[aH$ ehmUnUm AZw^dmVyZ d g_mOmer Zmi OmoS>ë`m_wio `oVmo.
AZw^dm{YîR>rV ì`mdhm[aH$ ehmUnUmMo {ejU àmßV hmoVo.
2. lÜXm, ÑT>{dídmg, {ZîR>m: AmnU bmoH$m§er H$go dmJmdo, Mm§JwbnUm~amo~aM Amnbm ì`dhma gm¡OÝ`erb H$gm amhrb `mda ^a
XoUo åhUOo Z¡{VH$ _yë` {ejU, _m{hVrÀ`m A{YH$mamVyZ, JwJbda emoY KoD$Z d ZmoQ>g² dmnéZ _m{hVr {_iVo, kmZmM H$m`? IaVa
kmZ {_i{dUo åhUOo Amnë`m OrdZmMr _yë`o g_OyZ KoUo, ~wÜXrbm MmbZm XoUo, kmZ Am{U AkmZ `mVrb \$$aH$ OmUUo ho _mZdr
_yë`m§À`m {ejUmVyZ `oVo. Amnë`m A§Jr lÜXm Agbr nm{hOo. AmnU Oo H$m_ H$aVmo Ë`mda ÑT>{dídmg d {ZîR>m Agbr nm{hOo VaM
Vmo Iè`m AWm©Zo kmZr hmo`.
amîQ´>r` godm `moOZoVrb {dÚmÏ`m©gmR>r COiUr dJ© AgVmV. _hm{dÚmb`mV AZoH$ àH$maMr ì`m»`mZo Am`mo{OV Ho$br OmVmV.
Ë`m_Ü`o {dkmZm{YîR>rV lÜXm ~miJUmam na§Vy A§YlÜXoMo g_wi CÀMmQ>Z H$aUmam {dMma V`ma hmoVmo. amîQ´>r` godm `moOZoVrb AZoH$
ñd`§godH$ ì`mdhm[aH$ OJmV A§YlÜXoda {dídmg Z R>odUmao, Amnë`m H$m_mda {ZîR>m R>odUmao AgVmV. Ë`m§À`mV lÜXm, ÑT>{dídmg
d {ZîR>m ho JwU `oVmV.
3. ào_ d AmXamMr ^mdZm: CÀM{ejU KoV AgVmZm ì`º$r_ËdmMm {dH$mg Pmbm nm{hOo. AÚmdV kmZ {_imbo nm{hOo `m~Ôb Xþ_V
Zmhr _mÌ Vo KoV AgVmZm AmnU `emMo lo` JmR>V AgVmZm Amnë`mV Q>moH$mMm ñdmW© Va `oV Zmhr Zm? gm_m{OH$ d H$m¡Qw>§{~H$
O~m~Xmè`m§Mm AmnUmg {dga nS>bm Zmhr Zm? hm {dMma _hÎdmMm dmQ>Vmo. CÀM{ejU KoV AgVmZm {dÚmÏ`mªMm ~wÜ`m§H$ dmT>V
Agob AZ ^mdZm§H$ H$_r hmoV Agob Va {ejUmMr dmVmhmV Pmbr Ago åhQ>bo Va \$$mago dmdJo hmoUma Zmhr. AmnU Á`m g_mOmVyZ
Ambmo Ë`m g_mOmMo AmnU H$mhr Var XoUo bmJVmo. AmnU Á`m XoemV OÝ_bmo Ë`m Xoem{df`r ào_, amîQ´>ào_mMr d amîQ´>m{^_mZmMr
^mdZm V`ma hmoUo, AmB©dS>rb, g_mO, Xoe `m{df`r ào_ d AmXamMr ^mdZm åhUOo Iao _mZdr _yë` Amho. {ejUmVyZ amîQ´>ào_mMo
YS>o {Xbo Va _hm{dÚmb`rZ `wdH$m§Zm ^maV_mVm H$s O` Aem KmofUm Úm åhUyZ gm§Jmdo bmJUma Zmhr.
amîQ´>r` godm `moOZoÀ`m JrVm_Ü`o "h_ g~ {_bH$a, Xoe H$m AnZo, OJ _o Zm_ OJm`|Jo& EZ.Eg.Eg. H$m naN>_ boH$a AmJo ~T>Vo
Om`|Jo&& ""l_ Ed§ O`Vo'' Ho$ ~bna ^maV Z`m ~Zm`o h_& ha ^maVdmer Ho$ {Xb_|, ß`ma H$m {Xn Obm`|Jo && _H$gX AnZm VZ, _Z,
YZ go Xoe H$s godm H$aZm h¡ & darb JrVmVM Amnë`mbm amîQ´>ào_mMr ^mdZm {XgyZ `oVo. amîQ´>r` godm `moOZoMo `wdH$ amîQ´> C^maUrMo
H$m_ H$arV AmhoV. amîQ´>r` godm `moOZoÀ`m XmoZ dfm©À`m H$mbmdYrV Ë`m§À`mda Pmboë`m g§ñH$mamMm n[aUm_ åhUyZ amîQ´>m~Ôb
AmB©d{S>bm§À`m~Ôb Ë`mM~amo~a {ejH$ d g_mOm~Ôb ào_ d AmXamMr ^mdZm {Z_m©U hmoVo d d¥ÜXtJV hmoVo.
4. d«V g_mOgodoMo: g_mOgodm d amîQ´>godm hm amîQ´>r` godm `moOZoMm _yi nm`m Amho. AmnU Á`m g_mOmVyZ Ambmo Ë`m g_mOmMo
AmnU H$mhr Var XoUo bmJVmo. Ia§Va ho ~miH$Sy> bhmZ d`mVM {_imd`mg hdo. Á`m§Zm ho ~miH$Sy> {_iVo Ë`m§À`m g_mOgodoÀ`m
d«Vmg amîQ´>r` godm `moOZoV JVr {_iVo.Ë`mMmM n[aUm_ åhUyZ Joë`m XeH$mV {edmOr {dÚmnrR>mÀ`m A§VJ©V `oUmè`m
_hm{dÚmb`mVrb {dÚmÏ`mªZr amîQ´>r` godm `moOZoÀ`m _mÜ`_mVyZ hmJUXmar _wº$ Jmd `moOZoA§VJ©V 3000 em¡Mmb`o ~m§Ybr AmhoV.
Ë`m~amo~a XÎmH$ IoS>`mV l_mÀ`m _mÜ`_mVyZ em¡Mmb`mgmR>r IÈ>o H$mTy>Z {Xbo AmhoV.
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OZ{hVmMm {dMma H$aUo ho Va gdm©V _hÎdmMo _mZdr _yë` Amho. Joë`m 10 dfm©À`m H$mbmdYrV Odinmg 40 hOma ~mQ>ë`m§Mo
aº$XmZ {dÚmÏ`mªZr Ho$bo Amho. aº$XmZmÀ`m _mÜ`_mVyZ {dÚmÏ`mªÀ`mV _mZdVoMr ^mdZm A{YH$ d¥ÜXtJV Pmbo AmhoV. EdT>oM Zìho
Va amîQ´>r` godm `moOZoÀ`m _mÜ`_mVyZ AZoH$ Amamo½` {e~ram§Mo Am`moOZ Ho$bo OmVo. Xadfu {H$_mZ 150 Amamo½` {e~ram§Mo Am`moOZ
Ho$bo OmVo. Ë`mMm n[aUm_ Xþhoar {XgyZ `oVmo. {dÚmÏ`mªÀ`mV Amamo½` OZOmJ¥Vr hmoVo Ë`mM~amo~a XÎmH$ IoS>`mVrb bmoH$m§Zm Amamo½`
OZOmJ¥Vr ~amo~aM Amamo½` VnmgUrMrhr g§Yr {_iVo. Joë`m XeH$mV "ñdÀN> Jmd gw§Xa Jm§d'' "J«m_ñdÀN>Vm A{^`mZ' `mgmaIo
AZoH$ CnH«$_ am~{dbo OmV AmhoV. Joë`m 10 dfm©V {edmOr {dÚmnrR>mVrb amîQ´>r` godm `moOZoA§VJ©V `oUmè`m _hm{dÚmb`m§Zr
Xadfu 175 à_mUo IoS>r XÎmH$ KoD$Z añVm XþéñVr, JmdmMr ñdÀN>Vm, à~moYZ H$éZ J«m_rU {dH$mgmbm MmbZm {Xbr Amho. n[aUm_r
amîQ´> C^maUrgmR>r d IoS>`m§À`m {dH$mgmgmR>r H$mhrVar H$aÊ`mMr ^mdZm {Z_m©U Pmbr. AmO AZoH$ IoS>r {dH${gV Pmbr AmhoV.
Ë`m_Ü`o amîQ´>r` godm `moOZoMm _hÎdmMm dmQ>m Amho. H$bm {dkmZ, V§ÌkmZ d dmUrÁ` emIoV {ejU KoUmè`m {dÚmÏ`mªZr IoS>`mV
OmD$Z d¥jmamonU, em¡Mmb` C^maUrgmR>r IÈ>o H$mTy>Z Iè`m AWm©Zo _mZdr _yë`m§Mo OVZ Ho$bo Amho.
5. amîQ´>r` EH$mË_Vm: àË`oH$mbm nXdr hr AmVm à{VîR>oMr dmQy> bmJbr Amho. EImÚm {df`mV ag d JVr Agmo d Zgmo Hw$R>ë`mhr _mJmªZr
nXdr nXamV nmSy>Z KoUo `mV YÝ`Vm _mZUmao AmB© dS>rb d nXdr KoUmao {dÚmWu Am{U nXdr XoUmar `§ÌUm dmT>V Amho. CÀM{ejU
KoV AgVmZm _mZdr _yë`m§Mr {H$Vr KgaU hmoV Amho ho {dÚmWu OdiyZ ~KV AmhoV. {ejUmV OmVrnmVrMo amOH$maU dmT>V Amho.
amîQ´>r` godm `moOZoÀ`m JrVm_Ü`oM amîQ´>r` EH$mË_VoMr {eH$dU Amho. OmV•nmV H$m ^oX {_Q>mH$a, g~H$mo Jbo bJmZm h¡ & C±M ZrM
H$s {Xdmam|H$mo, VmoS> Ho$ AmJo OmZm h¡ & amîQ´>r` godm `moOZoV àË`oH$ _hm{dÚmb`mV AZoH$ {dÚmWu AgVmV. Ë`m_Ü`o AZoH$ OmVrMr,
Y_m©Mr, n§WmMr _wbo d _wbr EH${ÌV `oVmV, JwÊ`mJmoqdXmZo amhVmV. EH$Ì {dMma H$aVmV, OodVmV, ImVmV, amhVmV. Ë`m§À`mV
OmVY_© `mMm AS>ga `oV Zmhr. _hm{dÚmb`, {dÚmWu, J«m_ñW, EH$Ì `oVmV. Iè`m AWm©Zo {dH$mgm{^_wI H$m`© H$aVmV. àË`j
AàË`j[aË`m amîQ´>r` EH$mË_VoMo g§JmonZ hmoVo. n[aUm_r {dÚmÏ`mª§À`m _Zmda amîQ´>r` EH$mË_VoMr ^mdZm dmT>rg bmJbr Amho.
n`m©daU g§ajU, d¥j bmJdS>rÀ`m ~m~VrV gwÜXm amîQ´>r` godm `moOZm AmKmS>rda Amho. amîQ´>r` godm `moOZoÀ`m JrVmVM Ë`mMo __©
Amho. O§Jb ^r h¡ Xoe H$s Xm¡bV, AmAmo noS> bJm`o h_& Omo AZnT> ^mB© ~hZo h¡, CZH$mo AmO nT>m`o h_& {edmOr {dÚmnrR>mÀ`m
H$m`©joÌmVrb _hm{dÚmb`m§Zr amîQ´>r` godm `moOZoA§VJ©V Xadfu {H$_mZ 25,000 PmS>m§Mr bmJdS> Ho$br OmVo. AmO AZoH$
_hm{dÚmb`m§À`m n[agamV {XgUmar PmS>o, XÎmH$ IoS>`mVrb ~arMer PmS>o {dÚmÏ`mªZr bmdbobr AmhoV. Ë`mM~amo~a {edmOr
{dÚmnrR> n[agamVrb d¥jmamonU amîQ´>r` godm `moOZoÀ`m {dÚmÏ`mªZr Ho$br Amho. n[aUm_r {dÚmÏ`mªÀ`mV n`m©daU g§ajUmMm g§Xoe
{_imbm.
_wë`mYm[aV Am{U emofU_wº$ g_mOì`dñWoMr gÜ`m {ZVm§V JaO Amho. àË`oH$OU gwIr Agë`m{edm` AmZ§Xr g_mOmMr H$ënZm ho
{XdmñdßZ Amho. _mÌ amîQ´>r` godm `moOZoÀ`m {dÚmÏ`mªZr Ooìhm•Ooìhm g_mOmdaVr AmnÎmr Ambr Voìhm Voìhm AmnÎmr ì`dñWmnZmV
_hÎdmMr ^y{_H$m ~Omdbr. gm§Jbr {Oëô`mV gZ 2004•05 `m dfm©V ^rfU XþîH$mi nS>bm Voìhm gm§Jbr {Oëô`mVrb 5000
{dÚmÏ`mªZr 10 {XdgmV 175 dZamB© ~§Ymao ~m§Ybo, gm§Jbr, H$moëhmnya {Oëô`mV _moR>m _hmnya Ambm Voìhm {dÚmÏ`mªZr _moR>`m
YmS>gmZo nyamÀ`m nmÊ`mV CVéZ _Zwî` d àmUr_mÌm§Zm dmM{dUMo H$m`© Ho$bo Amho.
amîQ´>r` godm `moOZo_wio {dÚmÏ`mªÀ`mV ì`º$r_ËdmMm {dH$mg Pmbm, amîQ´>ào_, amîQ´>^º$r, ghH$m`m©Mr ^mdZm dmT>rg bmJbr.
{Zì`©gZr amhÊ`mMm _§Ì {_imbm. ZoV¥Ëd JwU dmT>rg bmJbo. l_mMo _hÎd nQ>bo. àË`j AàË`j[aË`m _mZdr _yë`m§Mo OVZ
H$aÊ`mMr C_u A§Jr Ambr.
{ZîH$f©
1. {ejU joÌmVrb gd©M KQ>H$m§Zm _mZdr _yë`m§À`m {eH$dUrMr JaO Amho.
2. CÀM{ejU KoV AgVmZm _hm{dÚmb`rZ `wdH$m§À`mda _mZdr _yë`m§Mo g§dY©Z H$aÊ`mgmR>r AZoH$ `moOZm AmhoV Ë`mn¡H$s amîQ´>r` godm
`moOZm hr EH$ _hÎdmMr `moOZm Amho.
3. amîQ´>r` godm `moOZo_wio _hm{dÚmb`rZ `wdH$m§À`mda Z¸$sM AZwHy$b n[aUm_ Pmbm Amho.
4. amîQ´>r` godm `moOZo_wio ì`mdhm[aH$ ehmUnU, lÜXm, ÑT>{dídmg ho JwU A§Jr `oÊ`mg _XV hmoVo. EdT>oM Zìho Va Xoeào_, amîQ´>r`
EH$mË_VoMr ^mdZm dmT>rg bmJÊ`mg _XV Pmbr Amho.
5. {dídmg, àm_m{UH$nUm, gMmoQ>r ho JwU d¥ÜXtJV hmoVmV. Ë`mM~amo~a gËH$m`m©Mr ^mdZm dmT>rg bmJbr Amho.
6. {edmOr {dÚmnrR>mÀ`m H$m`©joÌmVrb g§b½Z _hm{dÚmb`m§Zr amîQ´>r` godm `moOZoÀ`m {d{dY CnH«$_mVyZ {dÚmÏ`mªZm amîQ´>ào_ d
l_g§ñH$mamMo YS>o XoD$Z amîQ´>mÀ`m {dH$mgmbm MmbZm {Xbr Amho. AmO AZoH$ {dÚmÏ`mªÀ`mV ZoV¥Ëd JwU {dH${gV Pmbo AmhoV.
IoS>r {dH${gV Pmbr AmhoV.
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7. amîQ´>r` godm `moOZoÀ`m _mÜ`_mVyZ àË`j AàË`j[aË`m _mZdr _yë`m§Mo OVZ H$aÊ`mMo H$m`© Ho$bo Amho.
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{dÚmà~mo{YZr àemboVrb _yë`{ejU H$m`©H«$_: EH$ ì`ï>r Aä`mg
bo{IH$m: S>m°. {dO`m nmQ>rb
ghmæ`H$ àmÜ`mnH$, {ejUemó {dÚmemIm, Am{U à^mar g§MmbH$, S>r.Eg.S>ãë`y., `ed§Vamd MìhmU _hmamï´> _wº$ {dÚmnrR>, Zm{eH$,
_mo.: 942314121, B-_ob: vijayapatil21@gmail.com

gmam§e
{ejU ho g_mOn[adV©ZmMo à^mdr gmYZ Amho. {ejUmVyZ emar[aH$ d ^md{ZH$, _mZ{gH$ {dH$mg hmoUo Ano{jV AgVo. ~mbH$m_Ü`o
gm_m{OH$, amï´>r` d d¡`{º$H$ _yë`o éO{dUo ho _yë`{ejUmV Ano{jV AgVo. ‘Á`m§À`m AmH$m§jm Yamdr d nmR>nwamdm H$amdm Aer Jmoï>
åhUOo _yë` hmo`.’ (EZ.gr.B©.Ama.Q>r.) embo` ñVamdarb {d{dY {XZm{Z{_ÎmmZo AZoH$ CnH«$_ am~{dbo OmVmV d {d{dY _yë`o
éO{dÊ`mMm à`ËZ Ho$bm OmVmo. Embo` ñVamda _yë`o gmÜ` hmoD eH$VmV. H$maU {ejUmVyZ _yë`m§Mr OmonmgZm hmoD$ eH$Vo, ho gd©_mÝ`
Pmbobo Amho. dmñV{dH$ ~hþg§»` emim§_Ü`o ‘_yë`m§da’ bj H|${ÐV Ho$bo OmV Zmhr. VoWo \$º$ ‘kmZ’ d g§~§{YV nwñVHo$ Am{U {dÚmÏ`mªZr
ñ_aUmV R>odm`Mr _m{hVr AgVo. Emim§_Ü`o àË`oH$ {ejH$ hm ‘_yë`’ {df`mMm {ejH$ AgVmo. {ejH$mZo Aä`mgH«$_mV A{^àoV _yë`o
emoYUo Amdí`H$ AgVo. ‘_Yë`m§Mo AÜ`mnZemó’ VgoM AdJV Agm`bm hdo. ‘AÜ`mnZemó’ ømMm AW© AÜ`mnZmMr H$bm Am{U
emó' Agm Amho. Ë`mV {dÚmÏ`mªZm {dMma H$gm H$amdm? {d_f©U H$go H$amdo? {M{H$ËgH$nUo _yë`_mnZ H$go H$amdr? EImÚmÀ`m
_yë`m{df`r H$m¡VwH$ H$aUo, gg§dmXr ~ZUo, {ZU©`j_ ~ZUo ømgma»`m ~m~r dV©ZmV qH$dm H¥$VrV {XgyZ `oVmV. Embo` ñVamda ghembo`
CnH«$_m§VJ©V H$m`©H«$_ Am`mo{OV Ho$bo OmVmV. Ë`mgmR>r emim, {ejH$, {dÚmWu Iyn H$m`©aVhr AgVmV. na§Vw {dÚmÏ`mªn`ªV _yë`o
éO{dÊ`mMm n[aUm_ H$gm Pmbm? øm{df`r AmT>mdm KoVbm OmV Zmhr. àñVwV emoY{Z~§YmV g§emo{YHo$Zo Cƒ àmW{_H$ ñVamdarb
{dÚmÏ`mªgmR>r am~{dÊ`mV Amboë`m (2015-16) CnH«$_ d _yë`m§Mr éOdUyH$ d H$m`©H«$_mMo gd}jU Ho$bo. {dÚmÏ`mª_Ü`o CnH«$_mZ§Va
Ano{jV ~Xb dV©Zm§Vrb ~Xb øm~m~V _m{hVr XoÊ`mV Ambobr Amho.
~rOg§km: {dÚmà~mo{YZr àembm,
àmñVm{dH$
_mZdr OrdZmV AZoH$ _mZdr _yë`o AgVmV. Ë`mV d¡`{º$H$, gm_m{OH$, amîQ´>r` _yë`m§Mm g_mdoe hmoVmo. {ejU ho g_mO n[adV©ZmMo
à^mdr gmYZ Amho. {dÚmÏ`mªÀ`m ^md{ZH$ d gm_m{OH$ {dH$mgmH$S>o Xwb©j hmoV Amho. (NCF, 2005) _yë`o hr AÜ`mnZmVyZ éOV Zmhr
Va {dÚmÏ`mªZm àË`j AZw^d d Ë`mà_mUo OJÊ`mMo YmS>ghr {Z_m©Z H$amdo bmJVo.
1.1 ‘_yë`o’ øm g§H$ënZoÀ`m H$mhr ì`m»`m
1. ‘Or VËdo AZoH$ n[apñWVrV g_mZ amhVmV d ì`º$sbm H$m`m©Mo {ZpíMV {X½Xe©H$ H$aVmV.’
2. ‘_yë` åhUOo {MaH$mb {Q>H$Umam {dídmg, EImÚm {d{eï> dV©ZmMo diU, Mm§Jë`m Jmoï>r ømåMr nmVir R>a{dÊ`mMo {ZH$f.’ (Am°Ho$M)
3. ‘{OMr AmH$m§jm Yamdr dm nR>nwamdm H$amdm Aer Jmoï> åhUOo _yë`.’ (EZ.gr.B©.Ama.Q>r.)
4. ‘_yë` åhUOo `mo½` Jmoï>rbm Ý`m` XoUmao à_mUH$ qH$dm VËdo EImXr OmJm, dñVy, H$ënZm, H¥$Vr Am{U n[apñWVr Aem JmoîQ>tMo {ZH$f
R>adVmV. øm Jmoï>r Mm§Jë`m H$s dmB©Q> ho R>a{dVmV. _yë`o hr `mo½` {ZH$mb XoÊ`mgmR>r Cn`moJmV AmUbr OmUmar à_mUHo$ hmoV.’ (eoaa)
darb ì`m»`m§déZ _yë`m§Mr nwT>rb d¡{eï>o gm§JVm `oVrb
1. ì`{º$bm H$m`m©Mo {XemXe©H$ AgVmV.
2. {d{eï> dV©ZmMr nmVir R>a{dÊ`mMo d nmR>nwamdo H$aUmao AgVo.
3. `mo½` Jmoï>rb Ý`m` XoUmao à_mUH$/VËdo AgVmV.
1.2 embo` ñVamdarb _yë`{ejU gÚpñWVr
{dÚmWuXeoVrb _yë`m§Mr éOdUyH$ hr n[aUm_H$maH$Vm R>aVo H$maU bhmZ d`mVrb g§ñH$ma, AZw^d _mZdr nQ>bmda ÑT> amhVmV
Am{U pñdH$maÊ`mMr ÑîQ>r AgVo. embo` ñVamda ‘_yë`{ejUmMm’ Vmg KoVbm Omdm Aer {e\$mag bmJy Pmbobr hmoVr. na§Vw Ë`mV
IynM AS>MUr {Z_m©U Pmë`m. Ë`m EH$m VmgmV XaamoO H$m` ¿`mdo? Ago àíZ {ejH$m§nwT>o C^o am{hbo d Ë`mVyZ n[anmR>mbmM
‘_yë`{ejUmMm’ Vmg KoVbm OmVmo. na§Vw AbrH$S>o embo` ñVamda {d{dY {deof {XZ, VgoM {d{dY CnH«$_ KoVbo OmVmV. Iao Va
Ë`mVyZ hr ‘_yë`o’ g§H«${_V hmoV AgVmVM. na§Vw ‘_yë`g§H«$_U’ hr g§H$ënZm A_yV© Agë`mZo H$mbm§VamZo ì`{º$À`m ì`{º$_ËdmV
{XgUmam ~Xb, dV©ZmVbm ~Xb, Ho$boë`m H¥$Vr ømVyZ OmUdUmam ~Xb AgVmo. Vmo _moOVm `oÊ`mgmaIm Zmhr, nU AZw^dVm
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`oÊ`mgmaIm AgVmo. emim§_Ü`o _yë`{ejU am~{dÊ`mÀ`m nÕVrV {d{dYVm {XgVo. _yë`{ejUmÀ`m ñdV§Ì Vm{gH$m KoVë`m OmVmV.
nU _yë`{ejU H$m`©H«$_mVyZ H$moUVr _yë` {dH${gV hmoVmV qH$dm Zmhr `mMm nÕVera Aä`mg hmoV Zmhr Ë`mV ~Xb hmoÊ`mgmR>r
àñVwV ì`îQ>r Aä`mg H$aÊ`mV Ambm.
1.3 {dÚmà~mo{YZr àemboVrb _yë`{ejU: EH$ Aä`mg
g§emo{YH$m Zm{gH$ `oWrb {dÚmà~mo{YZr àembm `oWo embo` g{_Vr Agë`mZo emioVrb {d{dY H$m`©H«$_m§À`m {Z`moOZmV gh^mJ
AgVmo. àñVwV emoY{Z~§YmV Cƒ àmW{_H$ ñVamdarb (5 dr Vo 7 dr) gZ 2015-16 `m e¡j{UH$ dfm©Vrb {d{dY CnH«$_m§Mm
Am{U Ë`mVyZ {Z`mo{OV H¥$Vr d Ano{jV _yë`{dH$gZ d Ë`mM nS>Vmim EH$ Aä`mg (case study) H$aÊ`mV Ambm.
{dÚmà~mo{YZr àemboVrb gh-embo` d Aä`mgnyd©H$ H$m`©H«$_ d _yë` {dH$gZ {dÚmà~mo{YZr àemboVrb CnH«$_ H$m`©dmhr gXa
emio_Ü`o 5 dr Vo 7 dr Mo _amR>r _mÜ`_mMo Ë`m Ë`m n[anmR>mV Xoe^º$sda g_yhJrV, AZoH$ AmR>dS>çmVyZ EH$Xm JS>/{H$„m ømMr
_m{hVr {dÚmWu XoVmV. na§Vw g§nyU© dfm©V CnH«$_ KoVbo OmVmV. Ë`mMr C{ÔîQ>o, H$m`©dmhr d Ano{jV '_yë`{dH$gZ' R>adbr OmVmV.
Ë`m{df`r _m{hVr nwT>o XoÊ`mV Ambobr Amho.
emioVrb gh-embo` d Aä`mgnyd©H$ H$m`©H«$_
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`m H$m`©H«$_mVyZ g§ñH¥$Vr g§dY©Z, amï´>r` EH$mË_Vm, amï´>^º$s, g§doXZerbVm, gd©Y_©g{hîUyVm øm _yë`m§da Mma Vo nmM H$m`©H«$_ KoÊ`mV
Ambobo AmhoV. Cd©[aV _yë`m§_Ü`o \$º$ EH$M H$m`©H«$_ KoVbm Amho.
_yë`{dH$gZ àË`m^aU
{dÚmà~mo{YZr àemboVrb gh-embo` d Aä`mgnyaH$ H$m`©H«$_mVyZ {dÚmÏ`mª_Ü`o _yë`o {dH${gV hmoVmV H$m? øm{df`r _m{hVr
_wbmIVrÀ`m AmYmao EH${ÌV H$aÊ`mV Ambr d Aä`mg H$aÊ`mV Ambm. Ë`mV _w»`mÜ`m{nH$m, Mma {e{jH$m d Mma nmbH$m§À`m _wbmIVr
KoÊ`mV Ambm d Ambobm à{VgmX nwT>o XoÊ`mV Ambobm Amho.
1. _w»`mÜ`m{nH$m à{VgmX
1. {Zdmgr {e{~amV eoH$moQ>rÀ`m H$m`©H«$_mÀ`m doir- A~mob, gh^mJ Z KoUmao Ago {dÚmWu ñdV:hÿZ Z¥Ë` d Zm{Q>H$m gmXa Ho$bm.
Ë`m§À`mV AmË_{dídmg d ghH$m`m©Mr ^mdZm {XgyZ Ambr.
2. OmJ{VH$ A§Y{XZm{Z{_Îm {dÚmÏ`mªZm S>moù`mda nÅ>r ~m§YyZ H$m_ H$aÊ`mMm AZw^d {Xbm. Ë`m_wio A§YËdmMr OmUrd Pmbr.
1/2 {dÚmÏ`mªZr añË`mZo OmVmVm A§Y ì`qº$Zm añVm Amobm§S>Ê`mg _XV Ho$br. Ë`mnydu H$Yr H$arV ZìhVo.
3. Ajm~§YZmÀ`m {Xder nmobrg, nmoñQ>_Z, {gŠ`w[aQ>r JmS>© øm§Zm amIr ~m§YyZ _wbmIVrVyZ Ë`m§À`m àË`j OrdZmVrb gË`Vm
{dÚmÏ`m©Zm H$imbr. {dÚmWu emioVë`m {gŠ`warQ>r JmS>©er _Z_moH$ionUmZo Jßnm _maVmZm {Xgy bmJbo.
4. embo` {ZdS>UyH$ KoVë`mZo ZmJ[aH$ emómVrb bmoH$emhr {df`mÀ`m H$ënZm ñnï> Pmë`m. Ë`mVyZ àMma H$aVmZm 'ZoV¥Ëd',
'ghH$m`©', 'gwg§dmX' H$aVmZm {dÚmWu {Xgy bmJbo.
5. {ddoH$mZ§XmMo {dMma _m§S>Umè`m {dÚmÏ`mªÀ`m dV©ZmVbm ~Xb {XgyZ Ambm. CXm. `moJmÀ`m Vmgmbm Ü`mZñW ~gÊ`mMr H¥$Vr,
{_Ìm§gmo~V EImÚm H$m`©H«$_mÀ`m doioMo dV©Z.
6. dmT>{XdgmÀ`m {Xder {dÚmWu d¡{XH$ nÕVrZo dmT>{Xdg _Z bmdyZ {eHy$ bmJbr. emioV Mm°H$boQ> EodOr e|JXmUm {M¸$s
{_Ìm§Zm dmQ>VmV.
2. {ejH$ à{VgmX
1. H$ma{Jb {XZmÀ`m {Z{_ÎmmZo XoemÀ`m g§ajUmgmR>r g¡{ZH$ EH$OwQ>rZo bT>VmV hm g§Xoe {d{dY _mÜ`_m§_m\©$V {Xë`mZ§Va
{dÚmÏ`mª_Ü`o AmngmVrb _mam_marMo dmT>Vo à_mU H$_r Pmë`mMo OmUdbo.
2. _amR>r {XZmÀ`m ^mfo{df`r H$m`©H«$_ H$mì`dmMZ BË`mXt_wio {dÚmWu ñdQ>MrV H$mì` H$é bmJbo. ZmQ>H$mV ^mJ KoD$Z ~{jgo
{_i{dbr.
3. hiXr-Hw§$Hw$À`m H$m`©H«$_mÀ`m doir gdm©V Mm§Jbr dJ©gOmdQ> ømgmR>r àË`oH$ {dÚmWu EH$OwQ>rZo gd© H$m_o _ZmnmgyZ H$aVmV.
4. {edmOr _hmamOm§Zr _mdù`m§Zm gmo~V KoD$Z ñdamÁ` {Z_m©U Ho$bo. Aer ^mdZm q~~dë`mda dJm©V g§K^mdZoZo EH${ÌV
am{hë`mMo OmUdbo.
5. {dH«$s CnH«$_mÀ`m Xaå`mZ MwHy$Z {hemo~mZ OmñV n¡go {Xbo Jobo Va Vo àm_m{UH$nUo {dÚmWu H$arV hmoVo. IaoXrMm AmZ§X hmoVm.
6. {Zdmgr ~mb _oimì`mV ñd`§nmH$mMr H$m_o _wbo XoIrb H$arV hmoVr. ^mOr, nmoù`m d BVahr H$m_o d¡`{º$H$nUo d gm§{KH$nUo
H$arV hmoVr.
7. am`JS> {H$„ Xe©ZmÀ`m doir {edam`m§À`m g_mYrOdi EH$m _{hboZo qnH$XmUr Ho$ë`mZo EH$m {dÚmWuZrbm Vo H¥$Ë` nmhÿZ dmB©Q>
dmQ>bo d _mÂ`mOdi ZmamOr ì`º$ Ho$br.
8. nmoñQ>_Z, {gŠ`w[aQ>r, nmobrg, øm§À`m ñd-AZw^dmVyZ {dÚmÏ`mªZm {ejUmMo _hËd, l_mMr V`mar d ghmZw^yVr {Z{_©Vr
Pmë`mMo OmUdbo.
9. {dH«$s CnH«$_mV _wbm§Zm H$mQ>oH$moQ>nUo {hemo~, _mb {dH«$sgmR>r 'AOyZ AmoaS>`bm hdo hmoVo' ømMr OmUrd A{YH$
Zâ`mgmR>rÀ`m H¥$Vr gm§Jy bmJbo.
3. nmbH$m§Mm à{VgmX
1. emioVrb {d{dY H$m`©H«$_ Mm§Jë`m nÕVrZo KoVbo OmVmV.
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2. emioVrb H$m`©H«$_mV nmbH$m§Mm gh^mJ KoVbm OmVmo Ë`m_wio emim d nmbH$ øm§Mo g§~§Y Mm§Jbo amhÊ`mg _XV hmoVo.
3. emiogmR>r AmnUhr H$mhr Ho$bo nm{hOo Aer ^mdZm {Z_m©U Pmbr.
4. '{Zdmgr ~mb _oimdm' hm H$m`©H«$_ Xadfu KoVbm Omdm. Am_Mo nmë` Ë`mZ§Va nma§nm[aH$ d emar[aH$ j_Vm AgUmao Ioi
Ioim`bm bmJbo, VgoM ñd`§nmH$ KamV AmB©bm _XV H$aVmV. EdT>oM Zìho Va _wbo nmoù`m bmQ>Ê`mMm à`ËZ hr H$é bmJbr.
5. {dH«$sÀ`m CnH«$_m_wio ~mOmamV IaoXr H$aVmZ CËgwH$ AgVmV. KamVrb IaoXrMr H$m_o {hemo~mghrV H$mQ>H$garZo H$am`bm
bmJbr. Amåhr XoIrb N>moQ>çm N>moQ>çm IaoXrgmR>r ~mOmamV nmR>dVmo. ì`dhma kmZ {dH${gV Pmbobo {XgVo.
6. dmT>{Xdg Kar d¡{XH$ nÕVrZoM ìhmdm Agm AmJ«h YaVmV.
7. {d{dY amï´>nwéf, øm§À`m {df`r _m{hVr Jmoim H$aVm§Zm KamVyZ à`ËZ H$aVmV. B§Q>aZoQ>, nona, nwñVHo$ VgoM KamVrb Ooð> ì`qº$Zm
{dMmaVmV.
{ZîH$f©
1. emioVrb gh embo` d Aä`mgnyaH$ H$m`©H«$_mMo nÕVeranUo _yë`_mnU Ho$bo OmV Zmhr.
2. emioVrb {d{dY H$m`©H«$_m§Z§Va {dÚmÏ`mª_Yrb ~Xb H$mQ>oH$moanUo {ZarjU qH$dm Zm|Xr KoVë`m OmV Zmhr.
{e\$maer
1. emioVrb {ejH$m§Zm ghembo` d Aä`mgnyaH$ H$m`©H«$_mMr A§_b~OmdUrMo g{dñVanUo à{ejU XoÊ`mV `mdo.
2. ghembo` d Aä`mgnyaH$ H$m`©H«$_mVyZ gmÜ` hmoUmar C{ÔîQ>o Am{U gÚpñWVrMo {ejH$m§Mo CÕmoXZ KoÊ`mV `mdo.
3. ghembo` H$m`©H«$_ d Aä`mgnyaH$ H$m`©H«$_mV {dÚmWu, nmbH$ d {ejH$ øm§Mm d àË`jmV gh^mJ KoÊ`mV `mdm.
nwT>rb g§emoYZmÀ`m {Xem
1. _yë`{ejU _yë`_mnZmMr gmYZo {dH$gZ Am{U n[aUm_H$maH$Vm Aä`mgUo.
2. _yë`{ejU {ejH$ à{ejU H$m`©H«$_ {dH$gZ d n[aUm_H$maH$Vm Aä`mgUo.
3. Aä`mgH«$_mVyZ _yë`{ejU H$m`©H«$_m§Mo {dH$gZ.
4. _yë`{ejUmVyZ {dÚmWu ~Xb Aä`mgÊ`mgmR>r gmYZo {dH$gZ Am{U A§_b~OmdUrM n[aUm_ Aä`mgUo.
g_mamon
_yë`o éO{dÊ`mMr à{H«$`m KamnmgyZ hmoVo. na§Vw g§dY©Z ho emioV hmoV AgVo. Ë`mgmR>r {ejH$m§H$Sy>Z {deof à`ËZ H$am`bm hdoV.
g¥OZerbVm dmnê$Z ZdZdrZ H$m`©H«$_mbm Am`moOZmV {dÚmÏ`mªMm gh^mJ KoVbm nm{hOo. EdT>oM Zìho Va {ZåZ ñVamnmgyZ Vo Cƒ
ñVamn`ªV {dÚmWu hm {ejH$mÀ`m gmo~V AgVmV. Ë`mdoir {ejH$mZr ~maH$mB©Zo {ZarjUmÀ`m Zm|Xr H$amd`mg hì`mV. {dÚmÏ`mª_Yrb
dV©Z-~Xb hmM Ë`m§Mm {d{dY CnH«$_m§Mr \$bl¥Vr Amho. '_yë`{ejUmMr éOdUyH$' Iao Va AdKS> H$m`© Amho. Ë`mgmR>r n{ejUo,
dmMZ, joÌr` ^oQ>r, gd}jU {ejH$m§gmR>r ¿`m`bm hdrV. AWm©V {ejH$mMr ñd`§-àoaUm d H$aÊ`mMr BÀN>meº$s AgVo VaM ho gmÜ` hmoD$
eHo$b.
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ABSTRACT
There is an urgent need for reinstating values and ethics in the domain of cyber world. It is obvious
that the virtual world has redefined the universal values thus creating its own universe of ethical
framework. Regretfully, this framework is of a questionable nature, leaving a lot to be desired. The
dangerously shifting grounds in the cyber world are posing a great threat to the human societies all
over the world. Furthermore, the advancement in communication technology with a whole array of
gadgets of smart phones, e books, laptops, tablets, phablets, and social networking sites,
interactive apps for networking, shopping and other services, and public walls is accelerating with
dangerous momentum. There are three dimensions to this threat. One is that as the changes are
taking place rapidly, it is becoming more and more challenging to have a firm ethical, steady ground.
Secondly, the popularity of this cyber world is so enticing and all engulfing that the end users are
from toddlers to octogenarians, from every gender, class, caste, nationality and ethnicity. Although
the youth are the most threatened ones as internet virtually rules their every breath. Finally the
entire fabric of personal, social, public and governance life is textured by internet. This increasing
vulnerability has made this issue to be most urgent, demanding immediate and serious attention. In
my paper, I would study the above mentioned constructs in context of the nature of crimes being
committed on internet, and the changing relationships emerging due to this virtual world. I plan to
posit my argument from phenomena and observed traits, although I also plan to have a dialogue
with a cross section on this. Finally I would like to develop a model for value education in cyber
world.
Keywords: Values, Ethics, Cyber World, Threat, Value Education
Sixty six years after the development of electronic computers, the internet technology has been
undergoing changes with an amazing speed and momentum. This speed of advancement has been
the single most event in the history of mankind where the entire human life has been revolutionized
globally in every conceivable manner. Education, entertainment, health, Science, aviation, finance,
space science, corporate world, media- you name any field and one finds the computer ruling the
system involved. The traditional divisions of discipline are all the more challenged today. They are
on the brink of a change. Down the ages, the epistemic base of Humanities and Social Sciences has
provided the social and moral fabric of society, while Sciences had an agenda of foraying into the
unknown frontiers of the Physical World. Things have come to a crisis now, with the computers
making a quantum leap, it is almost impossible to keep up with the accelerating rate of change. The
advancement of Internet has speeded up but the directions have become confusing. The directions
are very important now because with the machines becoming more human and human life and
societies becoming more mechanized, one needs to assess to charter the course very carefully.
We need to accept the fact that computers are in charge of all systems in all areas all over the world.
When there is absolute control, that space needs to be firmly anchored to steer things in the right
direction. This anchoring and rooting will emerge only when ensconced in ethics. It is urgently
required that an ethical base be provided to the cyber world. To appreciate the urgency and gravity
of the situation, one needs to examine the nature of cyber world. It presents three distinct
characteristics relevant to the theme of the present paper. One- The momentum of changes in
internet technology is unprecedented. It is not an exaggeration to say that even as I utter these
words, somewhere in some research lab, the next upgraded version of some internet system has
evolved. Every hour the existing system becomes obsolete as a modification takes over. This rapid
change has made the task of a firm ethical ground more challenging and urgent. The second distinct
feature of cyber world is its all pervasiveness. The popularity of this cyber world is so enticing and all
engulfing that the end users are from toddlers to octogenarians, from every gender, class, caste,
nationality and ethnicity. Although the youth are the most threatened ones as internet virtually rules
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their every breath. This is extremely dangerous as the youths are the builders of nation and society.
If they are misguided and lost, it would definitely spell doom for the future generations of mankind.
Finally, the entire fabric of personal, social, public and governance life is textured by internet. To
respond to this in utterly simplistic and colloquial terms, we have not heeded to and gone against the
dictum of 'not putting all eggs in one basket.' Here this one poor basket is staggering under all the
eggs that are ever increasing not only day by day, but minute by minute! You turn to any corner, any
personal, social and governance direction, and you bump into computers. The very fact that we all
could meet here today was made possible by emails and other computerized facilities. This makes
us extremely vulnerable to a ruthless chaotic possibility if we are not secured and protected by
ethical values.
Ethics pertains to the sense of righteousness, being just and right. It is closely connected to the
virtues of truth, justice, righteousness, kindness, beauty and harmony in the domain of philosophy.
Ethics are as important as every breath we take but this is increasingly ignored in today's world.
Right from Socrates and Plato, Ethics have been a vital basis of human existence, the core of our
behaviour and relationships, weaving the fabric of society. The perils of a society with immensity of
information and scarcity of moral wisdom has been succinctly envisaged by Plato in these words,
“Entire ignorance is not so terrible or extreme an evil, and is far from being the greatest of all; too
much cleverness and too much learning, accompanied with ill bringing-up, are far more fatal.” This
is a sharp insight into the threat we face today in the cyber world.
The status of ethics has become questionable in the domain of cyber world because directly and
indirectly the cyber world makes it easy to have a moral lapse. There are multiple reasons why moral
boundaries are often transgressed in the virtual world. The cyber world is all pervasive with multiple
applications ranging from the domains of entertainment, knowledge, research, facilities, services,
governance and many more. The user friendly gadgets of internet like laptops, tablets, phablets,
smart phones, interactive apps, are used by all age groups in all situations for multiple purposes. All
these gadgets provide easy accessibility to one and all. They make distant communication instant.
Various modes and texts can be relayed across like voice, texts, images, documents, graphics,
maps, plans and many more. All these can be sent to one or multiple users. Most importantly, the
android phones have made these extremely accessible with their easy and user friendly handling.
Basically, the virtual world is a make believe world dangerously playing with the boundaries of real
and unreal. The faceless communication makes it easier for us to drop our social- moral defenses
and foray into the world of unethical behaviour.
The variety, multiplicity and quantity of crimes committed in the world of internet are staggering in
their immensity.
1. Unethical Hacking- Breaking open into the security of the accounts and systems is a dangerous
crime. If one considers the amount of data and reliance on computers in the area of defense,
science research on critical issues, finance or banking on national and international level, then
the gravity of the situation becomes clear.
2. Banking and other Financial Frauds- There has been an increase in the number of frauds where
internet banking is hacked and the money is taken away. Similar crimes are committed in other
areas of finance too like Credit cards issues.
3. Crimes related to Social and Communal Disturbance- Many times socially disruptive messages
are posted on public domains on social networking sites or hate messages or mails are relayed
across groups or individuals. This leads to cases of rioting, communal hatred and disrupts the
peace and national integration.
4. Terrorism- Unethical hacking and international terrorism has gone into a nexus. Many notorious
terrorist organisations make use of cyber intelligence to spread their network, training and
terrorist activities.
5. Marital sites crimes- There are frauds on marriage sites. False identities and profiles are created
and prospective marriage partners are duped of money or sexual favours.
6. Pornography and other related crimes- Internet pornography sites, images, clips are on an
alarming rise, corrupting the minds of users and persuading them to commit sex offences. This
creates a threat to social security especially to women, children and other vulnerable members
The Compass | Vol. 10, No. 1, Part 3 | November 2016

139

Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

of the society.
7. Extra marital relationships- e- lovers, sexting, messages and mails are causing a rise in broken
marriages, extra marital affairs, even leading to crimes like murders, kidnapping, rapes,
blackmail and illicit relationships. Morphing known faces with nude bodies and posting it on
internet is also on the increase.
8. Bullying- Bullying on social networking sites has assumed worrisome dimensions. Verbal
abuse, isolation, targeting, insulting, dominating, sneering, taunting, ridiculing has crossed its
limits and is leading people, especially teenagers to resort to extreme steps like suicides.
9. Creating false accounts or multiple accounts on social networking sites and cheating or torturing
others is become more and more common amongst youngsters.
Two aspects should be emphasized here. All these crimes are an encroachment upon the privacy of
individual or group or community and pose serious problems to issues of boundaries, privacy and
censorship. The second aspect, which I look at as a very critical one, is that these crimes are visible
manifestations of the tendencies which are grossly unethical and immoral. I feel these tendencies
are more worrisome and are the actual problems, not the crimes per se.
The problematic issues involved were discussed with a cross section to grasp and understand the
dimensions perceived from various locations. Dr Vasudeo Paralikar, Head, Psychiatry Unit, of a
leading hospital in Pune, and a senior practicing Psychiatrist and researcher threw light on the perils
from the location of psychology. He stated that the moral permissiveness is more prevalent and the
boundaries are more easily transgressed in the virtual world communication. This is because the
stimuli in the actual world that act as inhibitions or controls are absent in the virtual world. Hence one
is vulnerable to more moral lapses and transgressing the moral boundaries. He also felt that the
virtual world communication creates unreal, virtual relationships, nonexistent in the real world. A
sense of simulated world and relations, including self-image, is created. Dr. Paralikar also felt that
the pressures of keeping up and projecting a larger than life image create false and exaggerated
ego hierarchies, thus turning into an undesirable mode of defense mechanisms. Finally, he talked
about the ill-effects of IAD ( Internet Addiction Disorder) like poor memory, irritability, poor brain
functioning, attention and concentration problems, stress to cope up with rapid and mammoth
communications etc.
Dr. Manjusha D, a parent and professional, expressed worries over the issue of plagiarism rampant
on internet, hampering with quality research and issues of authorship. She feels, “Passing on
somebody else's knowledge or findings as one's own is the most unethical thing that is happening
today.” As a parent with two teenagers, she feels that too much addiction on part of children is
leading to neglecting their duties, they have lost track of priorities towards family and parents thus
striking at the root of moral obligations.
Dr Manjusha K, a stay at home parent looks at the issue in an empowered way. She feels that the
parent should instill values in the children right from the beginning in a firm manner but without
encroaching on the freedom and independent spirit of the child. She feels that there is no harm in
using technology as far as it doesn't control us. As far as the moral issues are concerned, she feels
that the children can and should, learn from their own mistakes. They should form, asses and
examine their ethical values, that empowerment and capability should be instilled in them by their
parents. The parent can be assured that if she/he has given sound grounding, the children will not
waver from their path.
Ishaja, a spirited teenager collegian from Pune strongly vouches for the use of internet as she feels
that it is impossible to survive without internet. But she also accepts that internet addiction is a major
challenge for today's generation. She looks at internet as empowering as far as we control it and it
doesn't control us.
These exchanges were illuminating from various locations and perspectives. Some findings do
emerge at this stage. The most important is- the e -world is here to stay, and cannot be wished away.
In other words we can like it or dislike it but cannot ignore it. It has crossed the doorstep to crawl all
over our lives in every conceivable way possible. The advent of internet is an irreversible process
so the logical step is to steer it in the right direction, empowering us, not turning us into addicts or
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moral derelicts.
An ethical model could be developed with the right perspective. The underlying premise of this
model would be to focus and encash on the benefits of the cyber world, thus turning it into a friend
rather than a foe. As we have a course on cyber security, we could develop modules on cyber
morality and ethics. We could instill this concept of moral hygiene in schools. A code of conduct of
dos and don'ts should be framed and circulated and inculcated extensively. Thus e world etiquettes
should be developed within a contextual framework, globally and locally. These training should be
given from initiation so that the individual enters this domain with a moral consciousness. Some
similar initiatives have been made on social networking sites like Facebook. The positive impacts of
using cyber world like multitasking skills, effective speed, and cognitive development through
specially designed games could be focused and reinforced. Simultaneously, the cyber laws should
be more effective and stringent on the level of implementation. Basically, if the 'good' of the internet
outwits the 'bad', this ethical model would be strengthened and nourished.
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ABSTRACT
Burnout is already a chronic social challenge recognized in the contemporary societies.
Compassion fatigue (namely secondary trauma or secondary traumatic stress) among relatives
engaged, professionals or other fellows employed, to assist the traumatized persons is less known.
Therefore fellows who work directly or indirectly with trauma do not always and easily access the
necessary resources to prevent or overcome secondary traumatic stress. This study aims to work
out a systematic review of the recent literature and a conceptual clarification of the terms which are
well-known in the field of mental health that describe chronic fatigue among those fellow ones
working in helping relationship. To this end we analyzed the relevant academic works published
between 2006 and 2015 which were selected by the following criteria: burnout, compassion fatigue
and trauma. In the discussions part the study calls for the development of self-care practices and
strategies to cope with burnout and secondary trauma among students as a beginning of an
advanced training on coping with trauma or a form of professional socializing since upper
secondary, college, university and other form of education with focus on human development and
helping relationship. This study also calls for action research to explore the immediate and lasting
effects of the potential training programs on development the necessary skills to cope with burnout
and secondary traumatic stress.
Keywords: Helping Relationship, Burnout, Compassion Fatigue, (cf), Secondary Traumatic Stress
(sts)/Vicarious Traumatization (vt), Mental Hygiene
Introduction
The burnout syndrome is usually found in persons with a high degree of enthusiasm in their efforts to
help others, in professions such as social, psychological, medical, psychotherapeutically,
educational, legal or spiritual assistance, etc. The established terms in the specialized literature for
the chronic fatigue syndrome in helping relationships are: burnout & compassion fatigue. Burnout in
helping relationships manifests itself through: chronic physical and emotional fatigue, the depletion
of the empathically resources and of compassion, boredom, cynicism, diminution of enthusiasm,
temporary distress and depression symptoms which do not satisfy the criteria for the clinical
pictures as they are described in the statistical manuals of mental disorders (DSM IV, ICD 10).
Knowledge about and the applicative acquired of the basic terms in the field of health and mental
hygiene, psychotherapy and counseling, contribute to a more accurate evaluation and a more
efficient intervention in the practice of any helping relationship. Person-centered psychotherapy
contributes in the therapeutic helping relationship with the concepts of empathy, unconditional
acceptance and congruence. Psychoanalysis contributes with the concepts of transfer, countertransfer and defense mechanisms of the ego. Cognitive and behaviorist therapies contribute with
the concepts of identification and testing of cognitive distortions, cognitive restructuring, solutions
focusing and tasks focusing, relaxation training, systematic desensitization, assertive training, etc.
Systemic family therapies contribute with the terms of circular hypothesis vs. linear hypothesis in
order to explain roles, rules, dysfunctional interactions and vicious communication circles in family
relations.
The work concepts in the area of health and mental hygiene used in the practice of any helping
relationships (professional and nonprofessional as well, namely, relatives and other fellows) are
necessary and useful both for understanding and supporting the persons who ask for help, as well
as for the purpose of self-knowledge. It is of importance that the professionals and other fellows
involved in helping relationships know their own abilities, attitudes, limitations, as well as their own
personal and professional development potential especially when they face:
1. The request to solve very fast a large amount of cases,
2. Prolonged exposure to the emotional and social suffering of the fellows they work with,
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3. An organizational and work environment far from supportive or toxic, dominated by cynicism,
criticism and excessive negative remarks, aggressive competition for access to resources.
Self-knowledge contributes both to making interventions in helping relationship efficient, as well
as to the prevention or at least limitation of the burnout syndrome.
Purpose, Methods and Results
The present study intends to present an overview of the specialized literature and a number of
concept clarifications regarding the terms which describe the burnout syndrome in the helping
relationship and which are established in the field of social work, mental health and hygiene. For this
purpose we have analyzed relevant academic papers published in the last 9 years, in the period
between 2006 - 2015, in specialized journals indexed in the database Web of Knowledge, ProQuest
and Scopus, made available for the academic environment in which we work. The selection criteria
of the academic papers were: social work, burnout, compassion fatigue, trauma.
Out of 2112 articles which comply to all mentioned criteria, we further selected articles based on the
following criteria: whole text, scholarly-peer review, peer review and social welfare & social work.
Thus, we found 212 articles relevant to social work. Among these we found 61 articles that operate
only with the term burnout. After analyzing more abstracts and articles with a whole text which deal
with burnout in diverse professions, we noticed that focusing on burnout and MBI (Maslach Burnout
Inventory) is especially preferred in work and health psychology, medicine, psychological
assistance, business and education, as well as in comparative studies between different countries
and professions, among which is included the social worker profession as well. The inspected
comparative studies regard, without an elaborate conceptual analysis, differences that are
statistically significant on the axes: risk factors, coping strategies, and consequences/ symptoms:
emotional fatigue, depersonalization symptoms, diminishing of professional satisfaction. For
Romania we found 2 studies which operate with the term burnout (Maslach) in which is included the
social worker profession, on the axes: risk factors and solutions (Marc and O?vat, 2013),
respectively consequences, symptoms and professions: social workers, medical personnel,
psychologists and educators (Runcan, 2013).
Among the articles relevant to social work we found 38 articles which operate with the terms:
compassion fatigue, burnout, secondary trauma, social workers. Below we will summarize recent
studies which approach these concepts and we will discuss a few terminology references,
references of good practice and research and intervention directions for the future.
Theoretical References and Concept Clarifications
The burnout phenomenon has been studied worldwide in the last decades. However secondary
traumatic stress (STS) is a less familiar term in social work and other fields of caregivers. Relatively
new studies from Korea (Yoon, 2011) show that, out of the social workers who work with victims of
violence, the ones who work in the area of child protection present higher scores on the scale of
traumatic stress than the ones who work in the area of adult protection.
Usually stress is considered a reaction to negative experiences (distress), yet stress can also be a
cause of positive experiences (eustress), for instance voluntary change of one's home/work place,
marriage, etc. Traumatic stress, a crisis situation of a traumatic type, is a form of acute stress which
is the consequence of a traumatic incident or a disastrous event which disrupts some essential
functions of individual or/and existing social institutions (plane crashes/car accidents, interpersonal
violence, wars, terrorist attacks, floods, earthquakes, etc). According to DSM IV, the person may be
exposed directly or indirectly to the traumatic incident. If the person was a witness without being
directly exposed to the event or events which involved actual death, death threat or serious injury or
the jeopardizing of the body integrity of his/ her peers, then we are talking about secondary
traumatization (ST). Family members who expect the verdict of the doctors in the waiting rooms of
emergency units, doctors who work on ambulances, fire workers, policemen and social workers
who work in emergency units are deeply affected due to indirect exposure to the traumatic event.
Post-traumatic stress (PTS) represents the acute traumatic stress which persists after a traumatic
stress. Only when PTS accumulates up to the level where it causes the symptoms described in
DSM IV, especially a high level of daily dysfunction, may the term of post-traumatic stress disorder
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be applied (PTSD). Although there are no statistics, according to Babette Rothschild (2013, p. 30),
one can assume that there is a significant number of trauma survivors with PTS who are overlooked,
who have not recovered from their traumas and who do not have the disability characteristic of
PTSD (Rotschild, 2013, p. 30). The disturbance level characteristic to PTS is, for instance,
avoidance of men/women in high positions by men/women who were sexually/physically abused by
their fathers/mothers or by other important persons in their childhood, without the normal
functioning in the rest of these men's life being affected.
Secondary or indirect traumatization (ST), vicarious traumatization, is a term introduced by McCann
and Pearlman in 1990 and developed by Pearlman and Saakvitne in 1995 (Bride, 2007, p. 155) to
describe the deeply negative transformation of professionals in the area of cognitions and
fundamental beliefs about the world when they involve themselves empathically repeatedly with
clients who report traumatic experiences. Except for the fact that repeated exposure to traumatic
experience is indirect and it is a consequence of the efforts to help or desire to help a person who
suffers or is traumatized, according to Figley, mentioned by Bride (2007, p.156), secondary
traumatic stress (STS) is almost identical with post-traumatic stress disorder (PTSD) or with the
symptoms associated with PTSD. According to DSM IV, some of these symptoms are: intrusive
images, persistent avoidance of stimuli/persons/activities associated with trauma, hyper
excitability, depersonalization/derealization/ dissociative amnesia, faulty social and professional
functioning, etc. In order to describe the phenomena of secondary traumatic stress (STS), Figley
introduced a friendlier term, compassion fatigue (Bride, 2007, p. 155).
At first sight the phenomenon of compassion fatigue (CF) is similar to the burnout syndrome. Both
have in common the deep emotional and physical fatigue that social workers and other
professionals and fellows can develop in helping relationships, as well as the persons who take care
of other persons in their life even if their occupation is not professionalized (e.g. biological or
adoptive parents, children taking care of their traumatized siblings or parents, life partners, friends,
etc). We are talking about a progressive fatigue of the empathy, of compassion, and hope both for
others and for themselves. Compassion fatigue was described as being the "cost of caring"; the
ones who suffer from compassion fatigue start seeing deeply negative changes in their personal
and professional lives: they might become distressed and very staunch at their work place; they
might contribute to a toxic work environment (criticism, negative remarks); they might be
predisposed to clinical errors; they might trespass the client's (and other fellows's) limits and lose
the respectful attitude towards clients (and other fellows); they might become irascible towards their
dear ones and constantly feel guilt at the repeated requests of the loved ones with regard to private
time, etc. (Bride, 2007; Stamm, 2010; Mathieu, 2012; Rothschild, 2013).
Although it has many aspects in common with the fatigue described by Maslach, compassion
fatigue, declares Mathieu (2012, pp.8-14), is not identical with the burnout syndrome: Burnout is a
term which has been largely used in order to describe the physical and emotional fatigue that
professionals can go through when they have low professional satisfaction and they feel helpless
and overwhelmed at their work place. Many professionals involved in helping relationships present,
as well, a high degree of burnout, fatigue because they work in difficult work environments with a
large amount of work, low salaries, little control of the work program, unreal requests, faulty
management and inexistent or inefficient supervision, yet this can happen in any line of work.
Burnout can make us more vulnerable to compassion fatigue (CF), secondary traumatic stress
(STS) or secondary traumatization (ST); a non-supportive work environment can be a fertile soil for
cynicism and fatigue. In spite of all this, fatigue in itself can be solved quite easily: changing the work
place can offer immediate relief to someone suffering from burnout. However, this is not valid for
compassion fatigue (CF), secondary traumatic stress (STS)/ secondary traumatization (TS).
Mathieu (2012) states that ST is the result of more STS events, while Beth Stamm (2010) considers
that compassion fatigue results from the cumulated effect of fatigue/burnout and secondary
traumatic stress/secondary trauma. For more information regarding the similarities and differences
between the discussed concepts we invite the readers to explore comparatively the scales burnout
BMI, compassion fatigue CFand the DSM IV criteria for post-traumatic stress.
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Self-Care and Coping Strategies
Building a solid base for the practice of helping relationship and caregiver work, requires the
creation of a conceptual and practical frame for self-care among practitioners, supervisors,
students and teachers (Lee and Miller, 2013). Most social work graduates, even though they will not
work in crisis intervention centers specialized in violence and mental health issues, will frequently
meet persons who present symptoms of traumatic stress, problems of adaptation, addictions,
symptoms of burnout and depression as a response to different traumatic life events. Apart from the
theoretical knowledge and the training of the specific work skills it is important that, especially when
they work with traumatized persons, students learn to take care of themselves. For this purpose it
becomes necessary that they find out, in Agllias' (2012) opinion, about the adverse reactions of
fatigue and secondary traumatic stress they might be confronted with as practitioners and to
prepare in due time in order to cope with them, especially if they suffered because of violence or they
already dealt with symptoms of primary or secondary traumatic stress in their childhood.
Shannon and others (2014) explore the practice of self-care among social work students during
advanced courses of trauma therapy. The interviewed students report that in their practice of selfcare some strategies functioned more efficiently and that it was important to explore previously
more strategies before choosing the most suitable ones for them as current practices.
Out of these we enumerate: physical or behavioral strategies (jogging, dancing, yoga, hiking in the
mountains, diverse sports, simple relaxation exercises and deep breathing learnt during
workshops); relational strategies (expressing feelings in the relations with friends, colleagues,
partners, supervisors, mentors or therapists, spending time with pets, as well as doing activities
together with the dear ones: cooking, eating, exercises, etc); cognitive strategies (deliberate
distraction of attention: film, music, internet surfing, avoidance of trauma exposure outside of the
work hours, avoidance of reading about trauma under conditions of overwork, limitation of exposure
to details regarding traumatic experiences, limitation of the work time with trauma, daily prayers,
work diary/marking the experience in writing as a strategy of thought processing, focusing on the
clients' strong points, etc. The difficulties in the practice of self-care reported by the interviewed
students were: stressful school program, lack of time, lack of motivation and mutual support for this
kind of practice, a degree of difficulty of some relaxation strategies that is too high, etc.(Shannon
and others, 2014, pp.444-445).
Due to the fact that 30% of the students, according to the studies cited by Shannon and others
(2014, p.450), were exposed to trauma before starting university and the effect of secondary
traumatic stress is cumulative in time, it is important, as Shannon states, that the development of the
self-care practices start as a form of professional socializing already at university, before they get
involved in the practice of the social work profession.
Most recommended strategies of coping with the adverse reactions of fatigue and secondary
traumatic stress are: training the abilities to be completely present in one's body and the abilities of
stress reduction (simple and systematic exercises of progressive relaxation, yoga, qigong, taichi,
etc); empathic communication, debriefing for the verbalization and processing of the secondary
traumatic stress experience and mutual social support in the intervision sessions; mentoring
programs for social support offered to newcomers in social work (Mathieu, 2012; Babin and others,
2012). The supervision of counselors who are motivated by their own experiences of primary
traumatization through sexual and/or domestic violence to work with trauma, is important to
facilitate both the processing of the personal trauma, of the transfer and counter-transfer reactions
in current and professional relations, as well as the learning, growth and development process in
and from the helping relation with the beneficiaries they work with (Gibbons and others, 2010;
Jenkins and others, 2011). The ones who say that they learnt from the helping relation report fewer
symptoms of fatigue and secondary traumatization (Jenkins and others, 2011).
Discussions and Conclusions
Most of the explored studies agree on the risk factors, implicitly on the remedies, with regard to the
burnout syndrome: large amount of work, time pressure/management, conflicting work climate,
ethical/moral dilemmas, discrepancies between professional desires and the structural/
organizational/ legislative context, etc. The burnout syndrome is already a chronic social problem
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recognized in consumer societies which value aggressive competition for access to resources and
devaluates therapeutically strategies and holistic development which focus on a healthy lifestyle,
deep respect towards nature, recognizing the therapeutically potential of spiritual resources, time
and quality relations in family and community life, etc. On the other hand, secondary traumatization
among the social workers/ caregivers and other fellows involved in the work of caring for others is
little known, minimalized or not recognized as a social problem and thus it does not benefit from
access to the necessary resources for prevention, remedy and specific and long-term professional
training or/ and assistance.
Consequently, we propose the following directions of research and intervention:
1. The conceptual and predictive validation of the scales Maslach Burnout Inventory and
Compassion Fatigue among social workers, caregivers and other fellows, especially among
those who work currently with crisis and trauma situations: emergency units, domestic violence
and family violence, pediatric oncology, care in terminal phase, homeless people without a
temporary shelter during winter, etc.
2. The training of the relaxation and meditation abilities for stress reduction, body awareness and
growing up self-consciousness in order to be completely present and authentic in interpersonal
relations; of identification and testing one's own anxious and depressive cognitions and myths;
of emphatic and assertive communication between peers, peer counseling, with the purpose of
mental hygiene, in order to cope and contribute to the debriefing meetings of intervision, at the
moment when social workers and other caregivers/ fellows face transfer and counter transfer
reactions and they do not have the time and money necessary for postgraduate
psychotherapeutically education and classical supervision. These interventions proposed
above, could possibly be initiated before graduation, as a form of professional socializing during
free seminars, can be followed by research sequences, action research, to explore the
immediate and the long-term effects of the training programs of the abilities needed in order to
cope with the symptoms of fatigue, burnout and secondary traumatization.
Due to lack of money for the kind of action research and interventions which we suggest above, the
only way to do such action research on self-care practices and coping strategies is the volunteering.
Therefore, between 2011 and 2015, we started the volunteering, free weekly workshops (around 90
minutes/ workshop) for:
1. Students (around 4), with no rating on their engagement in the autogenic training exercises
(relaxation practice inspired from yoga),
2. Medical staff (around 20 doctors and nurses), working in emergency, autogenic training
exercises,
3. Persons recovered from addiction (around 40), simple breath exercises,
4. Other professionals, as business men, social workers, or psychologists (around 6), exercises
focused on breath and movement.
In the beginning, all 70 (students, medical staff, people recovered from addiction, etc.) showed
interest and availability for self-care practice and they actively engaged in the proposed relaxation
exercises, in group practice (group of 4, 10, 40, even 1-1). 4 out of 70 persons took part, for 2 years,
in a weekly practice (breath exercises). Only one person out of 70 had practiced the exercises at
home and learned the whole sequences of relaxation exercises (autogenic training) and even today
she practices them at home/ work, 1-2 x / week. The rest of them reported difficulties in the practice
of self-care (at home/ in group) as Shannon et al have reported (2014, p.444-445): a degree of
difficulty of some relaxation strategies that is too high, stressful school/ work program, lack of
time/motivation and mutual support for this kind of practice.
A student expressed the lack/ presence of the mutual support for self-care practice in the following
way: I felt like I was a little quiet but I know I could have done more if we were all on the same
"wavelength". I could not concentrate very well on this exercise, although I wanted. I felt the energy
that emanated from colleagues, their worries and their impatience. I felt that for them the meditation
is still a taboo and they cannot appreciate it. I practiced at home in the evening. The result was a
deep sleep. I talked about these meditations with my mother and my daughter (they go together to
Sahja Yoga). My mother was very excited; she could not believe that something like this can be
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done in the faculty.
We live in a world in which is increasingly more difficult to establish the priorities. Some few decades
ago, sociologists warned that 80% of the world population has access to only 20% of world
resources and this gap was definitely deepened. In these circumstances, the priority for most of us
is to fight for survival and at least 80% of us are at high risk to burnout. No wonder that so many
people find very difficult time for self-care. Even for those who practice regularly / daily (prayers,
different kind of mindfulness, yoga, taichi, etc.) it is increasingly difficult to maintain these practice
alive.
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ABSTRACT
Human values from an environmental perspective have not been a major subject in the graduate
level curriculum in most Indian universities. In the background of severe drought in Maharashtra,
this study was done to assess the awareness level of students with a focus on water related issues
and the human values required to initiate changes for a better future. This research is conducted to
assess the knowledge and attitudes of students on human values and environment in one nursing
college in Satara District. Eighty students within the age group of 18-23 years, predominantly
Hindus (50%) followed by Christian (45%) with an average family income of Rs 130000, and living in
a nuclear family (82.5%) were recruited. The results showed significantly positive attitude towards
human values and environmental concerns; e.g., 91% are concerned about the unavailability of
water in rural households and 80% are convinced that their personal efforts can mitigate water
crisis. However, awareness level of environmental crisis and reasons are significantly low. For key
indicators, as many as 36% have no opinion. From this study, human values are positively seen but
adequate knowledge levels are low. Hence interventions to initiate changes, especially to update
curriculum in Indian universities, are required.
Keywords
Values: principles or standards of behavior, one's judgment of what is important in life.
Education: Attempt to create awareness, transmit information, develop habit, and skills and
guideline for solving problem and decision making.
Knowledge: Awareness or understanding of someone or something, such as facts.
Attitude: Expression of favor or disfavor towards a person, place, or thing.
Environmental crisis: Issues facing the world due to degradation of natural resources.
Introduction
If one asks a question, “Why are there values?”, the reply must be: because social life would be
impossible without them; the functioning of the social system could not continue to achieve group
goals; individuals could not get what they want and need from other individuals in personal and
emotional terms, nor could they feel within themselves a requisites measure of order and unified
purpose (Kluckhohn, 1954, p. 400).
A human value shapes the way we look at other and how we respect each other's cultures. Human
values differ from one person to another. The environment where we are brought up defines our
values. It therefore has the ability to bring about changes in attitudes. But by looking at the
environmental ethics, human values become a factor. Human values are unique to each individual
because not everyone places the same importance on each element of life. For example, a person
living in rural area who travels miles to collect a pot of water understands the importance of it and will
limit its usage unnecessarily rather than the ones who have easy access to it.
Although there is an increase in global awareness of the importance of water and also appropriate
measures to conserve it, the level of awareness among students is found to be unsatisfactory.
Need for the study
The geographical area of Maharashtra state is 308 lakh and its cultivable area is 225 lakh. Out of
this, 40% of the area is drought prone. About 7% of the area is flood prone. The highly variable
rainfall in Maharashtra ranges from 400 to 6000mm and occurs in a four month period between
June September, with the number of rainy days varying between 40 and 100(Maharashtra Water
Resources Regulatory Authority). In Maharashtra, of the 5 river basin systems, only 55% of the
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dependable yield is available in the four river basins (Krishna, Godavari, Tapi, and Narmada) east of
the Western Ghats. These four river basins comprise 92% of the cultivable land and more than 60%
of the population in rural areas. An approximate 49% of the area of these four river basins
comprising 43% of the population is already considered as deficit or highly deficit in regard to water
availability. The size of these deficit areas is likely to increase steadily with increasing population
and economic growth in the years to come (Maharashtra Water Resources Regulatory Authority).
45% of the state's water resources are from west-flowing rivers ,which are mainly monsoon specific
rivers emanating from the Ghats and draining into the Arabian Sea. This water cannot be fully
utilized, as the average altitude west of the Ghats (Konkan) is 60 meters above sea level; the
average height of the Ghats is more than 600 meters above sea level. Affordable engineering
solutions for lifting and transporting water from west to east are not yet available (www.mwrra.org/
introduction.php?link=wr)
In recent scenarios, scarcity of water has become one of the major issues in the state of
Maharashtra. Awareness programmes are being displayed in various forms through mass media.
Hence there is a need to assess the level of attitude of an individual towards conservation of water
for sustainable development.
Objectives
h To assess the awareness level and knowledge regarding human values from an environmental
perspective.
h To assess the attitude towards environment and human values.
h To find the association between the level of knowledge and human values being put into
practice
Scope
These studies of human values from environmental perspective will enlighten:
h The need to create awareness in students regarding human values in context to the
environment.
h The need to create a sense of responsibility in the students towards water conservation.
h Need to change in attitude and outlook of the community towards environment.
h Need to initiate changes and update curriculum of human values in the universities.
Limitations
The study is limited to:
h Students studying Basic BSc Nursing and ANM in one particular college only.
h Students within the age group of 18-23; the sample size is fairly limited.
h The study is only indicative.
Hypotheses
Knowledge levels on environmental issues will significantly influence the human values. Attitudes.
Review of literature
h A study was conducted on social norm message in promoting water conservation. The residents
were provided with personalized feedback and normative information. Normative information
was provided through a web based interface or post mail. Result shows that residents will who
receive normative information consume less water than a randomized control group ( P. Wesley
Schultz, Alyssa Messina, Giuseppe Tronu, Eleuterio F. Limas, Rupanwita Gupta, and Mica
Estrada).
h A study was initiated on values and human values in particular along with contributions of
various researchers. How value education elevates man was emphasized. The Western and
Eastern thoughts on the captioned subject were compared and the value system of East Asia
and India was delineated. The universal values and the changes it would bring about were
emphasized. In conclusion, the paper establishes a valid connection between human values
and education along with studying human values in education. As per the study in the paper,
education suffused with human values shall lead human beings to a better tomorrow.( Narayan
Krishna Prabhu, PhD AMA International University of Bahrain, 2011)
h A study on basic human value along with theory, measurement and application. Applying the
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values construct in the social sciences has suffered from the absence of an agreed-upon
conception of basic values, of the content and structure of relations among these values, and of
reliable methods to measure them. This article presents data from over 70 countries, using two
different instruments, to validate a theory intended to fill part of this gap. It concerns the basic
values that individuals in all cultures recognize. The theory identifies 10 motivationally distinct
values and specifies the dynamics of conflict and congruence among them. These dynamics
yield a structure of relations among values common to culturally diverse groups, suggesting a
universal organization of human motivations. Individuals and groups differ in the priorities they
assign to these values. The values theory has identified ten basic, motivationally distinct values
that people in virtually all cultures implicitly recognize. The validity of this claim does not depend
on the way we measure values. The ten basic values emerge whether people report explicitly on
their values (SVS) or whether we infer people's values indirectly from their judgments of how
much various other people are like them (PVQ). The values theory provides a framework for
relating the system of ten values to behavior that enriches analysis, prediction, and explanation
of value-behavior relations. It makes clear that behavior entails a trade-off between competing
values (Shalom H. Schwartz the Hebrew University of Jerusalem)
Tools and Methods
Setting of the Study
The present study was conducted in one Nursing College in Satara District. The strength of the
students who participated in the study was 80.
Population
The population selected for the study comprised of I, II, III and IV year Basic B.Sc. Nursing and I year
RANM students in selected college of Nursing in Satara District.
Sample
The sample size selected for the study was 80 students; within the age group of 18-23 years
belonging to different batches from different background were recruited.
Data Collection and Technique
The present study is aimed at assessing knowledge and attitude on universal human values
from environmental perspectives among nursing students. The tools consisted of three parts.
Part 1: A structured questionnaire was prepared to find out the demographic data such as year in
nursing college, age in years, occupation of the father, occupation of mother, type of family, religion
and monthly family income.
Part 2: consisted of questionnaire to assess knowledge and attitude on human values in context to
the environmental issues. Structured scale was prepared with options Strongly Disagree, Disagree,
No Opinion, Agree and Strongly Agree.
Part 3: Consisted of specific question with 2 items.
Data Collection Procedure
Administrative permission was obtained from the principal of the college. The samples were
obtained from selected batches. The participants were explained the purpose of the study. Twenty
minutes were given to each participant for reading, understanding and answering the question.
Results
Data Analysis
It was found that the majority of the respondents (52.5%) were between the age group of 18-19
years, 82.5 % belong to nuclear family, 50.0% belong to Hindu religion followed by Christian (45%),
62.5% of monthly family income is below Rs. 10, 000.
Occupation: Almost 35.5% of fathers are farmers and 73.8% mothers are housewife.
It was shows that 91% are concerned regarding unavailability of water in rural households and are
aware of the crisis of water in day-to-day life-- knowing that this is a threat to human existence, as
80% of the sample chosen is convinced that their effort individually can lessen the severity, and in
which 75% considered that respect for other cultures is a human value and hence difficult to initiate
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changes, and also agreed that rich urban houses waste lots of water for comfort and luxury. 75 %
agreed that commercialization of water is a threat to world peace. This shows that the population
chosen have significantly positive attitude towards human values. But 80% of them agree to the
point that women should be banned from sanctum sanctorum of temples which signifies that,
though they have human values, their knowledge regarding gender equality is less.
Further the data shows that level of awareness of environmental crisis and reasons are significantly
low. Sugarcane cultivation is a major agriculture in the state of Maharashtra. 75% agree that the
sugar industry is leading to economic growth of Maharashtra and have created many jobs (60%).
4% of land under sugarcane cultivation consumes as much as 71.5% of irrigated water. Hence there
is an agrarian crisis of which 36.2% are unaware. The study also indicates that 32% of the
population is not willing to discourage sugarcane cultivation and industry, whereas 30% have no
opinion on the issue. This indicates that the students have less knowledge about the environmental
issues. So there is a need to inculcate positive reinforcement in conservation of water.

The information regarding the specific question is displayed and pasted as a poster in and around
the campus where students' activities take place and where they are exposed to it every day. The
information reveals that the knowledge regarding the general issue is very low among the students,
as 63.5% are unaware about how many km women in rural India have to walk to fetch water,
including 80% who have no idea regarding the amount of water needed to flush a toilet. This shows
that aggressive and focused education intervention is necessary to increase the knowledge level of
the students about crucial environmental issues.
Findings of the study
h Majority of the students have positive attitude towards human values and environmental
concern.
h 91% are concerned about the unavailability of water in rural households and 80% are convinced
that their personal effort can mitigate water crisis.
h The level of awareness among the students about environmental crisis and reasons are
significantly low. For key indicators, as many as 36% have no opinion that rich urban houses
waste lots of water for comfort and luxury.
h 63.5% are unaware of how many kilometers women in rural Indian have to walk to fetch water,
though awareness has been displayed in and around the college campus.
Interpretation
The findings revealed that a majority of the students have good knowledge regarding human values
in context to the environment ,but their attitude towards the environment is found to be
unsatisfactory.
Conclusion
The purpose of the current study was to assess the knowledge and attitude level on human values
from the environmental perspectives among students. From this study, it was found that human
values are positively seen, but adequate knowledge scores were low. A purely attitudinalmotivational intervention to explain the expected behavior towards the environment is needed.
Hence interventions have to be initiated by updating curriculum in Indian universities and should be
required. Future research on environmental behavior should take a broader perspective and should
also focus on the role of individual abilities to work on it. This study also reflects that it was

The Compass | Vol. 10, No. 1, Part 3 | November 2016

151

Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

worthwhile to examine the influence of human values on the environment.
References
1. Schwartz, S. H. (1992). Universals in the content and structure of values: Theory and empirical
tests in 20 countries. In M. Zanna (Ed.), Advances in experimental social psychology (Vol. 25)
(pp. 1-65). New York: Academic Press.
2. Schwartz, S. H. (1994). Are there universal aspects in the content and structure of values?
Journal of Social Issues, 50, 19-45.
3. Schwartz, S.H. (1996). Value priorities and behavior: Applying a theory of integrated value
systems. In C. Seligman, J.M. Olson, & M.P. Zanna (Eds.), The psychology of values: The
Ontario Symposium, Vol. 8 (pp.1-24). Hillsdale, NJ: Erlbaum.
4. Schwartz, S. H. (2005a). Bardi, A., & Schwartz, S. H. (2003). Values and behavior: Strength and
structure of relations. Personality and Social Psychology Bulletin, 29, 1207-1220.
5. Basic human values: Their content and structure across countries. In A. Tamayo & J. B. Porto
(Eds.), Valores e comportamentonasorganizações [Values and behavior in organizations] pp.
21-55.Petrópolis, Brazil: Vozes.
6. Schwartz, S. H. (2006). Value orientations: Measurement, antecedents and consequences
across nations. In Jowell, R., Roberts, C., Fitzgerald, R. & Eva, G. (Eds.) Measuring attitudes
cross-nationally - lessons from the European Social Survey. London: Sage.
7. Maharashtra Water Resources Regulatory
Authority(www.mwrra.org/introduction.php?link=wr)
8. Personalize Normative Feedback and the moderating role of personal norms: A Field
experiment to reduce residential water consumption·
(eab.sagepub.com/content/early/2014/10/11/0013916514553835.abstract)
9. Indian Express : A bitter sugar story in Maharashtra, where the sugar industry and politics
are twined, drought is a manmade disaster
(http://indianexpress.com/article/opinion/columns/maharashtra-drought-latur-marathwadasugarcane-a-bitter-sugar-story-2759592/#sthash.Rrru7xM0.dpuf)

The Compass | Vol. 10, No. 1, Part 3 | November 2016

152

Sub-theme: The Need for Education in Universal Human Values from Social and Educational Perspectives

A Study of the Impact of “Human Rights and Human Values” two day
Workshops conducted by the Bahá’í Academy for the P.G. Students of
Various Colleges of Pune University
Author: Mr. Parag Tandale
Programme Officer,Bahá'í Academy, Panchgani
ABSTRACT
According to the UN decade document for Human Rights Education (1995-2004), Human Rights
Education means, “A lifelong process by which people at all levels of development and in all strata of
society learn respect for the dignity of others and the means and methods of ensuring that respect in
all societies.” This implies that Education in Human Rights can help to transform our society. “The
University of Pune decided to introduce a mandatory course in Human Rights in all its P.G.
programmes. The basic aim of the course is to introduce to the students the values and culture of
Human Rights, and to make them aware of the benefits we get out of it by strict adherence to the
tenets of them.” (Dr. R.K. Shevgaonkar, Former VC of Pune University, 8-8-2011),During the
academic year 2015-16, the Bahái Academy was requested by the KTHM College of Nashik,
SMBST College of Sangamner and ITSPM Arts, Science and Commerce College of Indapur to
conduct Human Rights and Human Values Workshops for their P.G. Students. The unique
methodology of conducting the Human Rights and Human Values Workshop led to awareness
about Human Rights and enriched Human Values in students. This was observed from the feedback
collected from the students. During these Workshops more than 900 students benefited. After four
of these Workshop 100 projects were implemented by these students in different communities for
the betterment of several thousand people. The present paper reveals the importance of Human
Rights and Human Values and the impact of the Bahá’í Academy's Workshops on the students.
Keywords: Human Values, Human Rights, Workshop
Introduction
Human Rights and human values are very important needs of our society. They inculcate a strong
bonding of human to human to spread equality, peace, unity and good will among people. Society
has suffered due to the non-functioning or the lack of fully implementing Human Rights and human
values. If Human Rights and human values are upheld by one and all, we can harvest the fruits of an
enriched society free from prejudices, hate and shame.
This is possible if Human Rights and human values seeds are sown in our society from the grass
root level upwards. This is the responsibility of one and all to support these values everywhere and
every time, for they are vitally important to our society.
The Savitribai Phule Pune University, Pune has included in its curriculum an extra credit course on
Human Rights education for post graduate students so as to help channelise this knowledge into
society through education.
Objective
To study the impact of Human Rights and Human Values Workshops on the P.G. students
Limitation
The study is limited to the post graduate students of three colleges of Savitribai Phule Pune
University.
Tools and Methodology
The Human Rights and Human Values Workshops commenced with organizing students in
heterogeneous groups. All received the study material developed by the Bahá'í Academy according
to the recomended University syllabus. The group composition was to create a balanced
representation of all faculties and ages, boys and girls, so as to generate sound interactions in all
groups. The following three questions were given to discuss in the groups and share their feedback.
A. What do you understand by the Human Rights and Human Values?
B. Is there any connection between Human Rights and Human Values?
C. Are you personally interested to learn about Human Rights and Human Values? Why?
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It was pleasing to note that students understood and regarded as their responsibility to implement
and promote these Rights and Values in the society. Afterwards a video was shown about the
Human Rights and Human Values in society followed by the discussions of the articles of the
Universal Declaration of Human Rights. Then five hypothetical cases involving violation of Human
Rights were presented to the students. They related to articles 2, 3, 14, 16 and 23 of the Universal
Declaration of Human Rights. Five groups were formed. Each group took up one of the scenarios to
discuss and create a drama.
The students wholeheartedly involved themselves in creating five effective dramas on these
serious issues. This workshops developed a keen desire in the students to plan community projects
to promote Human Rights and Human Values.
The students were then guided about the various stages for completing their projects. They are,
1. Consultation or preparation,
2. Implementation or action
3. Evaluation or reflection, and
4. Presentation or demonstration
(Bahá’í Academy, 2016, Education in Action, Page No.1)
Results
The students expressed the positive impact the Workshops had on them after completing the
Human Rights and Human Values Workshops. The table below depicts the same:

Students completed more than 100 successful projects based on Human Rights and Human Values
which benefited thousands of people. Two of the projects is described below and others are listed.
Title of the Project: To create awareness about Rights of Labourers.
Details: Three students from the Department of Commerce visited Snehdeep CMC Machining
Private Limited Company in the MIDC of Nashik. In the presence of the Director of the Company,
these students explained all Human Rights to labourers of the Company. They also gave emphasis
on the Rights of Labourers. Students got an excellent feedback from the authorities who mentioned
that, students should carry out this type of programme in large scale in MIDC area. They also
promised that they would use these Human Rights in their daily life. Being part of this project,
students also studied three different approaches in the literature that examined Labour Rights as
Human Rights, which are not always distinguished with sufficient clarity. The first approach studied
was “Positivistic” approach according to which a group of rights are Human Rights insofar as certain
treaties recognize them as such. The second approach studied was “Instrumental” that looked at
the consequences of using strategies, such as litigation or civil society action, which promote labour
Rights as Human Rights. The third approach studied was “Normative” approach which viewed it as
theoretical issue and examined the issue as a matter of moral truth.
Title of the Project: To create awareness about Human Rights among the people of Garudeshwar.
Details: This project is an example of the initiative taken by one student only. With the help of this
project she influenced more than 28 people in the village. They included children, younger and old
age people. She prepared hand written pamphlets on which all Human Rights were mentioned and
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distributed among 28 people. She also showed them the video of 30 minutes which explained all
Human Rights with different situations. This student visited many houses in the village and
educated them about Health. Furthermore she distributed fruits among children of the village to
emphasize good health. The student also evaluated her own performance after conducting the
session and the findings are as follows.
Excellent 5
Very good 13
Good 9
Bad 1
Titles of other Projects
1. To create awareness about the Rights of Children among community people
2. To create awareness about Right to Education and Health among Orphans.
3. To create awareness about Health and Hygiene
4. To create awareness about the Human Rights among B.Ed. students
5. To create awareness about Human Rights and Distributing Food Packets.
6. A study of Jan Shikshan Sanstha and to create awareness among the students about Human
Rights
7. To create awareness about Human Rights among the students of school.
8. To study the Human Rights and create awareness among school children
9. To create awareness about Human Rights and Rights Farmer among tribal community.
10. To create awareness about Human Rights in Khairaypali village at Trimbakeshwar, Nashik
11. To create awareness about Human Rights among Special Children
12. To raise awareness about the Human Rights through Bookmarks
13. A study of Women's Rights in sight of Domestic Violence
14. A study of relevant documents on Freedom from Slavery and forced Labour.
15. A study of Rights of Youths and their Problems
16. A study Human Rights followed by the great Shivaji Maharaj.
17. Distribution of bookmarks recommending the Human Rights.
18. To create awareness about Human Rights through WhatsApp
19. A study of a pilot project by the British Institute of Human Rights (BIHR) and the Equality and
Diversity Forum (EDF)
During these workshops the researcher assisted Lesan Azadi, Director, Baha'i Academy,
Panchgani. After completion of the workshop Mr. Azadi was interviewed by the researcher as
follows.:
Researcher: How effective was our endeavor in making the P.G. students learn about the
importance of Human Rights and Human Values?
L. Azadi: At the start of the Workshops we asked the students to answer few questions about
Human Rights and Human Values. These revealed that they were not quite aware and could not
express themselves well, so a desire was generated to learn about this topic. The Workshops were
in the form of team learning which involved all the students. Their responses in subsequent
discussions showed that good level of learning had been achieved.
Researcher: Have you received any further inputs in this regards from the participants to show that
what they learnt has streamed into practicality?
L. Azadi: All the participants planned certain community projects to promote Human Rights and
Human Values. Through the reports we understand better how they practiced what they learnt in the
workshops.
Researcher: Did you find my involvement as your assistant in the workshop helpful in achieving the
purpose of the workshop? How?
L. Azadi: Yes, your involvement in both managing the Workshops and enriching the discussions
was an important contribution to the success of the Workshop.
Researcher: What is the way forward now?
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L. Azadi: The Workshops that were held and the subsequent projects that students carried out
have provided some initial motivation and learning to the students. The need for education and
implementation of Human Rights and Human Values is so great that there should be a series of
follow-up activities and learning opportunities for these students so that they become active
supporters of both Human Rights and Human Values in their personal, professional and social life.
Discussion
The workshop has had a positive impact on the students. It benefitted the students in a number of
ways. They learnt various issues as well as violations of Human Rights and Human Values in the
society. They grew in their self-esteem and confidence as they identified the needs of the
community and practically planned and implemented solutions. They also realized that through
their education they can make valuable contributions to their families and others. The methodology
followed in the Workshops was unique and created joy among the students, helping them to grasp
the concepts of Human Rights and Human Values and begin promoting them.
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Exploring the need for Education for Human Values using 21st Century
Skills among Secondary School Students in the Caribbean
Author: Ada Leonce-Ferdinand
St. Louis, Island, Caribbean
ABSTRACT
This research examines the perspectives of a randomly selected group of grade seven students at
the Lakeside Secondary School, on a small island in the Caribbean, on the need for education for
human values (EHV) using the 21st century skill set: creativity and innovation, and, communication
and collaboration. Most research on human values fail to include the perspectives of the group most
affected by a decay in human values- the youth. This research aimed to overcome this challenge by
providing voice to the youth utilizing questionnaires, interviews, observation and student journals.
Involved in researching and creating original arguments for the topic, participants reflect on their
experience and perspective on human values in the curriculum. Students found the technology
element engaging. The results indicated that these young people view human values as a critical
element in their upbringing, that the first teacher of values should be the parents and that EHV
should be urgently addressed. The results also indicated that the experience had a significant
positive impact on the students who have suggested that similar exercises should be extended to
the entire student body. This raised the question of how to make this suggestion a reality. The
participants agreed that they would like to teach human values to persons younger than
themselves.
Keywords: Values, Human Values, Universal Human Values, Education, 21st Century Education,
21st century Skills
Defining key words
1. Values
The word values is used interchangeably with morals and virtues and is defined as absolutes
existing in the mind of God, as inherent in objects (material or nonmaterial), as identical with man's
behaviors and as located in man whether originating from his mind or biological needs, where man
refers to an individual, or society, (Adler, 1956).
2. Human Values
“The principles, standards, convictions and belief that people adopt as their guidelines in daily
activities” (Steriner, 2012 in Chinweoke, 2015). A human value is said to be universal if it has the
same worth for all or majority of people regardless of race or nationality.
3. Education
The “awakening of human mind to the realities of its immediate environment, the challenges that
need to be overcome and the opportunities that can be exploited”, (Chinweoke, 2015). I expand this
definition to include awakening the human mind to the realities of self.
4. 21st century education
An education system that organizes the condition in which humans learn best and aims to
accommodate the unique learning needs of every learner and support the positive human
relationships needed for effective learning in a 21st century learning environment (P21, 2011). It
includes traditional core subjects with an emphasis on such skills as communication and
collaboration, critical thinking and problem solving.
5. 21st century skills
21st century learning skills are the ability to a) collect and/or retrieve information, b) organize and
manage information, c) evaluate the quality, relevance, and usefulness of information, and d)
generate accurate information through the use of existing resources (ETS, 2007).
Introduction
In today's society, success is measured by material wealth as seen in the use of gross national
product (GNP). Similarly, the way a person is treated, his worth, is determined to a large extent by
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his socioeconomic status (SES). SES is one of the most prominent risk factors of mental health and
other psychiatric disorders (Clark, Frijters, & Shields, 2008). True success should be measured by
the values that a person possesses (Lakshimi, 2009) and utilises in everyday life. Education alone
can bring about the necessary changes in this mindset. The quality of education determines the
quality of the nation. The right education should provide one with the skills to function and participate
fully in society, and should focus on developing all faculties of the learner (Chinweoke, 2015). It
should promote free inquiry and learning and nurture the acquisition of expertise in the arts and
sciences which will promote human prosperity (Baha'i World Centre, 1982).
Education in human values is vital for development and prosperity, particularly for a small
developing nation like St. Lucia, in this whirlpool of globalization and rapid social change. One of the
national goals of the Education Sector Development Plan of Saint Lucia (2015, p.13), is to create
values-driven individuals through the inculcation of the right types of “knowledge, skills, and values
conducive to achieving successfully in a 21st century environment.”
21st century learning proposes a student-centered approach in which learners build their own
knowledge and understanding through the use of technology leading to the creation of original work.
Students researching the importance of EHV and presenting their findings before a group of key
stakeholders holds this educationally transformative technology-integrated potential. In a fourweeks case-study of fifteen grade nine students, this research focused on the views of Secondary
School students on the need for EHV using 21st century skills and to suggest strategies that
teachers can use to embrace EHV in the curriculum.
Significance of the Topic
A significant review of the literature indicated that there is little, if any, literature on the need for
values education from the perspective of students. In my search, I was unable to find literature
offering insights from the students perspectives. This study is therefore significant because it is
among the first to address this topic from the perspective of students.
Furthermore, this study will benefit the society in general as students share their learning with
friends and family members (Ervin, 2015), thereby influencing their way of thinking and behaving.
Consequently, parents will feel reassured that their children will become more productive citizens.
Additionally, as curriculum planners, administrators and teachers in all educational environments
use the findings to revise its content in light of human values and discover how human values can be
seamlessly integrated in their professions (P21, 2011), our educational system will benefit from this
research. Finally, this research can pave the way for producing a richer learning environment and
discipline to survive the countless demands of modern society (Ervind, 2015).
Objectives
The objectives of this research are to:
h Explore students' views on the need for education in human values
h Examine how students demonstrate human values in their everyday lives
h Examine how students utilize 21st century skills
h Identify appropriate strategies that can be adopted to integrate human values into the
curriculum
Scope and Limitation
By necessity, the scope of this study was limited and focused on a group of 15 randomly selected
grade 9 students at Lakeside Secondary School for 4 weeks duration. To get a proper
understanding of students' perceptions on the topic I triangulated the data using in-depth interviews,
student journals, observations and questionnaires.
Limitations: In spite of best efforts to minimise all limitations that might creep in the course of this
research, there were certain constraints within which the research was completed. The samples
selected may not be a proper representation of the student body.
Research Questions
The key research questions were:
1. What do students understand by human values and which are the most important?
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2. What are the perceived barriers to EHV?
3. What strategies should teachers use to encourage, support and assess EHV and overcome
these barriers.
Review of Literature
Role of education in teaching human values
Education is the indispensable foundation of all human excellence and enables one to acquire
virtues (Baha'i World Centre, 1982). The Baha'i Writings emphasize that education is the key to
material and spiritual progress of children and is among the most meritorious acts of humankind
(ibid). I subscribe to the view that no child is incorrigible and that every child is potentially the light of
the world (ibid). It is the role of education, and more specifically, the role of all stakeholders to nurture
each child to manifest the potentials latent within it.
EHV in the 21st century environment
The responsibility of helping a child manifest human values must be achieved within the context of
the 21st century environment. Society is placing increasing demands on the young, faster than they
are being prepared. The Baha'i Writings (1982) clearly acknowledge that the most urgent
requirement of the moment is the promotion of education since close investigation will reveal that
the primary cause of injustice and violence is that the people are uneducated. Thus, all efforts must
be made to teach, as best as possible, within the current environment despite the fact that trying to
figure out what 21st century skills really are is not easy, (Silva, 2008) and that a final list is yet to be
delineated (Sotala, 2016).
Tools and Methods
Students enrolled at Lakeside Secondary School are mainly from indigenous families of low to
middle income backgrounds. About 80% of students qualify for free lunch but the program is only
able to cater to the needs of about 5%. There are 700 students enrolled at the school. Lakeside has
a high suspension rate due to drug use, violence and fights. Consequently school patrol officers are
frequently called to assist with cases. Since this was my work setting it was easy for me to generate
most of the data with minimum disruption to my daily routine and that of participants. The research
was conducted in the learning resource centre since it provided a quiet space for discussion and
confidentiality.
This research uses a case-study approach with a random sample of fifteen participants (Crouch
& McKenzie, 2006) and is situated within the qualitative research paradigm which allowed me to
obtain rich and deep data (Denzin & Lincoln, 2005) from the perspectives of participants in their
natural setting. The grade nine students proved to be an ideal group as they are halfway through
their tenure at Lakeside and represent the point of transition from lower to upper secondary.
Data was generated until theoretical saturation was reached, which is where no new or relevant
data emerged (Mills et al., 2006). I utilized semi-structured in-depth interviews, questionnaires,
student journals and observation as data collection methods. First, I sought verbal consent from all
participants then issued letters and consent forms. I then administered a pretest questionnaire. That
same questionnaire was read ministered after the group presentation in order to observe any
changes in students' perception over the course of this research. I then had the first of four interview
sessions with the group. The questions selected for the initial interview were based on the review of
the literature and my informal conversations with other educators. These interviews were audiorecorded and transcribed. When transcribing the interviews, I replaced participants' names with the
respective pseudonyms for the purpose of anonymity and confidentiality. As time progressed,
however, the interviews became largely unstructured so that 'participants assumed more power
over the direction of the conversation' (Mills et al., 2006, p.3). Power relations were closely
monitored since I did not want my role as teacher to intimidate the students.
I began noting observations on students' interactions from the first group meeting. I used
observation checklists which allowed me to focus on specific behaviors while also allowing room for
general comments on behaviors that were not on the checklist.
During the next session, we had a mini-lesson on the selected 21st century skills which included
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role-playing the skills. The next stage of the data collection process was to observe students in my
class as they worked collaboratively on the given task. The task was introduced in week 3. The
research ended with students being required to make a presentation to a group of fourteen persons
comprising 2 parents, 4 teachers, the principal of Lakeside Secondary School, 2 officials of the
Ministry of Education and 5 students.
Results
Data Analysis and Findings
Data analysis began from the first data collection. I read and reread all transcriptions to gain a
general understanding of the content before beginning the coding process. Here, I present the
findings and analysis using the categories constructed during the research process.
Understanding Human Values
When asked what they understood human values to be, majority of students said that human values
are things people see as important to them.
The students generally voiced that the teaching of human values was the duty of the parents and
that schools should not have to teach human values to students. A handful of students argued that
education had a major role to play in the teaching of human values “especially if the parents are not
doing their jobs. Some parents are not home with the children so they don't learn respect until a
teacher teaches them.”
Adam added that with human values “People will be more honest. Less corruption in society”
Students were asked their perspective on the school as they see it.
“There is a lot of violence in the school because the children are copying what they see
happening out there.”
“Maybe we need to build prisons in the schools so those who misbehave will be locked in there and
not allowed to eat all day.”
When asked what they considered to be the most important human value, 70% of participants
said respect. Other values listed were love then self-discipline.
Barriers to EHV
The most common response was that teachers have to finish teaching the syllabus.
Robin added, “But miss, I don't think such a society is realistic or possible. It just sounds silly. People
will always want to fight down each other to get a better life for themselves. ”
Appropriate Strategies
Josiah commented that children should be part of planning the lessons which should include more
multimedia presentations.
Denlie suggested that we “ start by training parents, especially the young and single parents in the
communities, since the home environment has a greater influence than the teacher in the
classroom for 8 hours.”
Abby offered that we should “Have some sessions with parents and children together.”
How do we assess human values in the classroom?
Almost all participants mentioned giving group work.
Sarah's view summarizes the overall discussions on the importance of human values:
I am very uncomfortable in the community where I live. People are always fighting and smoking. So I
put on my headphones and listen to music. But my mother thinks I am ignoring her so then she gets
mad and starts quarreling. Then I feel like I need to get out of the house but I don't wanna go outside.
Something's gotta be done fast because as we get to upper secondary school, I can tell you we will
get worse so whatever you doing you better do it fast and we can help now.”
To better understand I asked what something are you thinking about to which she responded, “We
can create a positive group on human values for the young and give them workshops cuz we don't
want this cycle to continue.”
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Group Presentation
Students behaviors demonstrated that they attempted to apply what they learnt during the course of
the research. This was evident not only through my observations but also the comments received
from the stakeholders. Students collaborated to present a program with each person playing his or
her part.
Creativity and innovation skills: I observed that the students were enthusiastic about making the
presentation to their chosen audience. They prepared a poem and decided to put together a flyer on
the topic which they distributed to the members of their audience. Nancy commented “I never
thought we'd be doing all of that.”
Communication and collaboration: The students were constantly communicating and
exchanging ideas. Josiah shared that “having other people around helped me feel more confident.”
Abraham mentioned that “we were able to do a few things at a time since we had other people to
work with.”
Interpretation
The education system needs to embrace human values more fully and conscientiously. Our
students are aware of the need for education in human values. They are aware of their reality.
Educators must strive to see their students as experts on their own learning (Ervin, 2015). Agreeing
upon a list of universal human values and 21st century skills is a daunting task. However, for EHV to
be successful it is important that educators themselves model human values in their daily lives.
Like Grains of Peace (2010), the students saw respect as the “most important human value for
establishing relations of peace” in the homes, in school, in the community and in the world in
general. Yet respect is difficult to describe. Further more, the research pointed out that one of the
key barriers to EHV is mind set. For instance, Robin shared that a society based on human values
was not possible. Stakeholders should attempt to have an open-minded approach to discourse on
EHV. The current atmosphere in the education system in St. Lucia places increasing emphasis on
completion of the syllabus and success at exams. However, a shift needs to be made to incorporate
EHV.
In order to support EHV, I recommend increasing awareness of the need for EHV, EHV needs to be
urgently included in the curriculum, educators are to remain mindful of the needs of 21st century
learners, and, workshops on human values should be arranged in communities to reach out to a
wider population.
Conclusion
Education is fundamental to bring about social change (Lakshimi, 2009). In order for EHV to
become a reality it must consider the ever-changing demands of the 21st century environment
(Ervin, 2015). It must equip the 21st century learner with the tools and skills required. To accomplish
this parents, students, educators and the community at large must all be involved . When it comes to
human values every person is a stakeholder, particularly in this fast-changing world. The implication
is that as each stakeholder plays his or her role the presence of values will be felt at every turn and
will be taught at all educational settings- formal, non-formal and informal. This is turn will create a
more unified society in tune with the needs of the day and based on human values.
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World Ambassador Programme, Shanghai, China: Practical Application of
Cultural Awareness Based on Shared Virtues
Author: Cindy Savage (China)
Professor, Charter Oak College, USA
ABSTRACT
Recognizing the need for cultural awareness and character education in a global society, the XuHui
School District in Shanghai China approached me to write a curriculum for local schools. Their initial
idea was that the children needed to know about other countries what they eat in Australia, how they
dress in Finland, where they live in Colombia. They wanted the curriculum in English as the global
business world speaks English and they wanted to prepare their students to
work/participate/succeed in a world where everyone is connected, no matter the country of origin.
This forward thinking perspective was the impetus for creating the program on the part of the school
district. In addition, there was the desire to create a program to lift their students higher
academically, expose them to “best practices” in education and build character. The desire to
improve their English was also an underlying factor. The World Ambassador Program was born in
2010 to address these issues. Approximately 28,800 students grades 1-11 have gone through the
program with 10,000 projected for next school year. The follow paper outlines the inspiration,
development, execution, evaluation and reflection on the World Ambassador Program so far and
thoughts for its future.
Keyword: Impetus, Inspiration and Inception of the Program
Mission: Global awareness through the virtues we all share Language learning through
character development
Foundation: “Let your vision be world embracing, rather than confined to your own self.”
Baha'u'llah
Consultation on this quotation revealed the following thought process:
“Think globally, act locally" are common buzzwords. They imply that we should be concerned about
the world and start by fixing things in your own neighborhood. This is a good start.
To have a world embracing vision is greater still. A true World Ambassador looks beyond his or her
selfish interests (what's good for me), and sees the world as united and interconnected. A true World
Ambassador operates with Universal Human Values.
In such a world, our own interests are best served by attending to the best interests of the whole. The
whole world becomes our family.
We would never let the members of our family go without food, shelter or education. We would never
turn away if they were hurt, sad or lonely.
Sometimes it's hard to be open-minded enough to see all the peoples of the world as one family a
family you love and want to help.
On the outside, people seem so different. Their skin colors, languages, houses, clothing, food and
cultures are strange to us. (The initial request of the school district was to highlight the differences.)
But, inside, we're all the same.
We all want to:
h Live a good life.
h Have people to love.
h Be a good person and contribute to the betterment of the world.
h Be productive and achieve goals.
h Have meaningful work.
h Be happy.
We were all created from the same dust. There aren't special atoms for Asians and others for
Americans and Africans. We all share the same air, the same water, the same plants, animals and
blood types.
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Vision means to see. When our vision is "world-embracing" we see that all people are "created from
the same dust" and think of them as one family.
Your needs are my needs and my needs are your needs. This is true whether we look upon the
needs of individuals, of cities, of states and provinces, or of nations. All are interconnected.
When we embrace someone, we share our love, affection, caring, and protection. If our vision
embraces the world, we are hugging all of humanity in a relationship of love, care, and protection.
“World Citizenship begins with an acceptance of the oneness of the human family and the
interconnectedness of the nations of the earth, our home.” This implies a sane and legitimate
patriotism, yet also insists on a wider loyalty, a love of humanity as a whole. It supports cultural
diversity, the promotion of honor and dignity, understanding, amity, cooperation, trustworthiness,
compassion and the desire to serve.http://en.wikipedia.org/wiki/Global_citizenship#World_citizen
The above quotation and the following from a United Nations concept paper served as inspiration
for the development of the initial demonstration class and was the umbrella sentiment for the scope
and sequence of the entire program. However, this program wanted to go one step farther than
world citizenship, which belongs inherently to everyone and doesn't require action.
Ambassadorship implies reaching out and touching others in positive, inclusive ways.
The initial proposal divided the school year into the following thematic areas and global areas. The
themes build on each other and the curriculum is delivered in ways to meet all learning styles.
However, to truly expand vision like this, beyond studying the differences, we must learn more about
our human family's similarities. In order to do this, three virtues were chosen to accompany each
thematic unit.
Why Virtues?
h Underlying all human endeavor are common values.
h Every culture shares these and teaches them to their children.
h Values build bridges of communication and understanding among the peoples of the world
The table below shows the theme, the geographical area in the world where each grade level
studies a separate country and the virtues chosen to accompany that unit.
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These themes are connected with one another.
h First, we need to feel connected we treat each other like family, care about each other.
h If we are connected as one human family, we want to celebrate all of the good things.
h But, there are problems, too, so we need to critically think about how to solve them and . .
h Cooperate with each other to take action.
h That action needs to be creative, because the same old thing doesn't work in a global society.
h Along with being creative, we need to operate from a place of virtue, which means we need to
develop good character.
h Good character leads to compassion. If we act with virtue, we can't help but care about others
and want to help them.
h Everyone belongs to the world automatically, but a World Ambassador takes his/her feeling
of belonging and does something to make the world a better placewith every word and
action.
That's ambassadorship.
Learning Styles/Methods of Delivery
People learn in different ways. Visual learners learn by seeing, auditory learners learn by hearing,
kinesthetic learners learn by doing and some learners need more than one modality. Therefore, the
World Ambassador Program offers stories, activities, games, songs, cultural and geographical fun
facts, language acquisition, crafts, art, science experiments, cooperative games, video,
biographies, group/class/school/inter-district projects, contests and workshops, etc.
Every unit begins with a story of a child from the current country being studied who embodies/learns
to embody the aforementioned virtues. We all connect with stories. Through stories we can show
the virtues clearly and can highlight characters from different cultures. Storytelling is common in all
cultures and is a way to pass along knowledge, culture and values. The additional activities
complement the stories and enhance the learning experience.
Initial Observations Leading to Goals
Consultative workshops were held initially with foreign teachers and local teachers in four schools
the first year, seven schools the second year and up to 20+ schools each of the following years in
five school districts. Initially, the following images of students operating at higher levels of capability
were formulated.
h students who take responsibility and set goals for their own learning (See language acquisition
table below)
h students who choose to do the right thing by operating on a higher level of moral capability
h greater classroom discipline due to willing, committed students who love learning
h students who see opportunities instead of problems
h students who believe they can create their own destiny and make the world a better place
h students who see the world as one human family with more similarities than differences and
are prepared to enter the global work force in the future
Brief History/Timeline of Development and Expansion

The large projected increase is due to the year-long training of 30 Chinese English teachers who will
be conducting the program in their district with 4000 new students being added to the program.
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Execution of the Program
Materials developed by grade level:
1. Workbooks designed for 1-3 lesson(s) per week between 35-55 minutes. Some secondary
classrooms have 3 hours per week to devote to the lessons and use a stand-alone projectbased learning format.
2. Power Point Presentations per lesson
3. Teacher notes/lesson plans
4. Additional resource materials (videos, songs, visual aids, craft lessons, etc.
Teacher support:
1. teacher training weekly
2. subject/skill specific workshops
3. Website
4. teacher forum for dissemination of materials and collaborative activities
5. mentor program
6. observation and evaluation forms for marking
Obstacles Faced and Consultation for Improvement
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Observational stages showing progress
The question became: Are they actually learning? How would we measure language learning and
increases in moral capability?
We did not want standardized tests, which only measure a student's ability to memorize facts/data
and then use those same facts on an exam. We looked at language as having three areas with three
levels of acquisition and usage.

Through its unique program delivery, the World Ambassador Program aims to move beyond the
pure mechanical and the lower levels of comprehension which only allow students to restate and
recite information to the higher levels of formulating and expressing opinions in either spoken or
written words. This could only be achieved through creating opportunities for optimum learning
and self-expression in a positive, cooperative environment. To this end, offering opportunities for
expression followed by observation and student self-reflection were the key methods of “testing”.
More tangible was teacher collection and evaluation of work samples and daily participation.
Evaluation of the following factors was initiated the third year:
The follow shows improvement in the current school year:
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All schools saw marked improvement in the above criteria over time. In 2015-16, behavior and
healthy attitudes improved 46% from reported observations at the beginning of the school year. This
was attributed to a genuine and concerted effort to involve students in the cooperative nature of
learning and to insist on the “good of the whole” mentality over the “disruption of the one”.
One of the biggest problems in prior years was that books are traditionally thrown away at Spring
Festival between semesters and students are given new books to begin the second term. Our book
is one book for the entire year, so this lack of materials in the second term caused lack of
participation. Collection of books at the end of the first term alleviated this issue in 95% of the cases.
Character Development
How do you measure character development? It's like measuring the immeasurable. However, we
chose the following building blocks to moral capability, which could be measured by teacher/parent
observation and student self-reflection. Initial and periodic checks (albeit subjective) were planned
to determine when students moved from will to reason, love and automatic levels of development.
While these categories of progress are subjective, teacher/parent observations and anecdotal
evidence as well as student self-evaluations/reflections showed that 82% of teachers felt that
students had made progress in these areas as evidenced by more cooperative classrooms, use of
the WAP virtues in other areas of school life besides the WAP classrooms and reports from home
that the students were acting in a more morally capable fashion. 96% of all students felt that they
had made progress as well as evidenced by their answers on tests requiring virtue to make
decisions, on their ability/desire to cooperate with others for a common result and for the feeling that
they were more in charge of their own education and inner reactions (thoughts, beliefs) which
display in outer actions (words, deeds).
1. It takes will we force ourselves to do what we know is right (Statement: I will make myself do it.)
2. Because of reason we understand why we should do it, so it's easier (Statement: I understand
why I do it.)
3. Out of love we care about ourselves and our fellow human beings, so it's natural (Statement: I
love to do it.)
4. It's automatic the new character traits are instinctive (Statement: I do it because it is who I am.)
More strenuous evaluation in this area will be instituted in the coming school year with:
1. Parent, teacher and student pre and post questionnaires
The following cooperative events showcase healthy attitudes and capacity building:
1. (2012) Unity Summer camp
2. (2013) I'm a speaker (individual speaker training and contest/exhibition)
3. (2014) I'm a maker (team invention)
4. (2015) I'm a writer (cooperative story writing/performance)
5. (2016) I'm an actor (cooperative drama writing/performance)
This year's spring inter-district event included students from primary, middle and secondary schools
creating dramatic presentations and videos to showcase World Ambassador character traits and
how they could be used to solve difficult issues.
Attached are comments regarding the dramatic/video performances sharing the depth and
breadth of the participants as well as the overall evaluation of their abilities.This was prepared
by William Hui, educational consultant, Shanghai and contest judge.
Appreciation & appreciative evaluation of all videos submitted in the “I'm an Actor” Project
of the World Ambassador Program (summary)
On the whole, the generality of the videos submitted were of a fairly high standard, and a number of
them were actually of outstanding quality.
The following Notes are intended to let the reader discover the pleasure of seeing what the project
brought out in terms of the artistic creativity and the intellectual concerns of a segment of the
schoolchildren in Shanghai.
From these Notes, we hope you will see the profound value of all the hard work that the Teachers
and Students invested into thinking about and producing their video.
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All teams are warmly applauded for actually bringing their ideas into reality by artistic expressions to
communicate their thoughts and concerns about the world we live in.
Themes included the following as well as others:
Bullying
Protecting each other during common danger
Truthfulness
Perseverance
Acceptance
Courage
Volition
Protecting the earth
Confidence
Creativity
Cooperation
Survival
Love and forgiveness
Being yourself
Empathy
Forbearance
Compassion/kindness to strangers/loyalty
Darkness of War
Friendship and trust
Conclusion, Reflection and Future Projections
This complicated project with continually increasing scope and sequence has been successful in its
endeavors to bring a new kind of language (the language of the virtues) to more than 28,000
students and has effected their teachers and parents as well. From a suspicious, untrusting
beginning the program has gained acceptance and endorsement from schools, district
administrations and city officials. Articles have been written in both Chinese and English for local
publications. Events have been televised and proceeded over by high ranking education officials.
Students from the program have traveled overseas, have participated in World Ambassador panels
with students from other countries and have met entertainers, government officials and
personalities from a wide influence base. The “us and them” mentality is gone and the inclusive,
ever-curious outreach has begun.
Teachers reflecting on the program over the past few years have observed, but would like to see
more of the following:
· Love of learning.
· Confidence in using a new language.
· Awareness of countries and cultures.
· Virtues to apply in their own lives.
· The ability to use language in authentic ways.
· Confidence to learn in new ways.
· The realization that we are all one family, but each of us is special.
· Embrace each person's unique capacities and capabilities.
· Realizing we all have the ability to learn.
· And something important to contribute.
· And that are all needed.
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Value-Added Courses for P.G., and U.G. Students, Research Fellows,
and non-Teaching Staff members

ñZmVH$moÎma Am{U ñZmVH$nyd© {dÚmWu, {agM© \o$bmoOŸ Am{U {ejHo$Îma H$_©Mmar
`m§À`mgmR>r _yë`d{Y©V Aä`mgH«$_
Courses Approved by Shivaji
University, Kolhapur
1. “Fostering Personal Development & Social
Progress”: A DIPLOMA Level Self
Development Course for U.G. Students
2. “Fostering Personal Development & Social
Progress”: An ADVANCED DIPLOMA Level
Self Development Course for U.G. Students
3. ASHA (Abilities, Skills and Healthy Attitudes):
A DIPLOMA LEVEL Skill Development
Programme For P.G. Students
4. Refresher Course for Non-Teaching Staff
Members: Creating Environments Based on
Trust & Unity.
5. Minor Research Projects in the Area of “Value
Education/Universal Human Values for
Personal Development and Social Progress”
(One or two years duration)
6. Leadership for Change (Personal &
Community): A CERTIFICATE LEVEL Course
approved by the Department for Adult and
Continuing Education and Extension Work,
Shivaji University (This course specially
offered to the students of professional
courses, such as Law, Engineering,
Pharmacy, Education, B.C.A. and B.B.A.,
Management, etc.).

{edmOr {dÚmnrR>, H$moëhmnya _mÝ`Vmàmá
Aä`mgH«$_
1. “d¡`{º$H$ {dH$mg Am{U gm_m{OH$ CÞ`Z d¥Õr”: ñZmVH$nyd©
{dÚmÏ`mªÀ`m ñd: {dH$mgmgmR>r nX{dH$m Aä`mgH«$_
2. “d¡`{º$H$ {dH$mg Am{U gm_m{OH$ CÞ`Z d¥Õr”: ñZmVH$nyd©
{dÚmÏ`mªÀ`m ñd: {dH$mgmgmR>r Cƒ nX{dH$m Aä`mgH«$_
3. (E.Eg.EM.E.- Amem) A°{~{bQ>rO- j_Vm, pñH$ëgH$m¡eë`o Am{U hoëXr A°Q>rQ>çyS²>- Amamo½`Xm`r A{^d¥Îmr:
ñZmVH$moÎma {dÚmÏ`mªgmR>r nX{dH$m ñVar` H$m¡eë`o {dH$mg
H$m`©H«$_
4. {dídmgmh© V m Am{U Eo Š `mda AmYm[aV dmVmdaU
{Z{_©Vr:{ejHo$Îma H$_©Mmè`m§gmR>r COiUr Aä`mgH«$_
5. “d¡`{º$H$ {dH$mg Am{U gm_m{OH$ CÞ`Z d¥Õr gmR>r d¡pídH$
_mZdr _yë`o/_yë`{ejU” `m joÌmV bKw emoY àH$ën (EH$
qH$dm XmoZ dfmªMm H$mbmdYr)
6. ~XbmgmR>r ZoV¥Ëd (d¡`{º$H$ Am{U gm_m{OH$): à_mUnÌ
{ejUH«$_ àm¡T> Am{U {Za§Va {ejU Am{U {dñVmaH$m`©
{d^mJ, {edmOr {dÚmnrR (hm Aä`mgH«$_ _w»`V:
ì`mdgm{`H$ {ejUH«$_m§À`m {dÚmÏ`mªgmR>r Amho. CXm:
{dYremó, A{^`m§{ÌH$s, Am¡fYremó, {ejUemó,
~r.gr.E. Am{U ~r.~r.E., ì`dñWmnZ)

